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ABSTEACT 

A constant theme running throughout this book is that 
the principles of Soviet military instruction are fundamentally 
different from the principles of training in western military 
establishments. The overriding concern of this theme is that 
purposef ulness and the Communist Party approach are the essence of 
the entire Soviet educaxicnal process. Prepared in accordance with 
the program of the military pedagogy course of higher military 
political schools, the book covers the pedagogic foundations and 
principles of combat and political training and the essence, 
principles, forms, and methods of the instruction and education of 
Soviet soldiers. Topics discussed could also be of use in non-Soviet 
military educational institutions. (SH) 
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American Editor's Comment on Military Pedagogy 



Military Pedagogy is the seventh in a series of recent Soviet military 
writings to be translated and published under the auspices of the United 
States Air Force. The original Russian ediUon of Military Pedagogy 
u P""'"' °" December 15, 1972, and published in early 
1973 by the Military Publishing House of the Ministry of Defense of 
the iJjjSiv in 150,000 copies. 

The term "military pedagogy" is defined in the 1966 Soviet "Officer's 
Library" Dictionary of Basic Military Terms as "a field of pedagogical 
and military science investigating and developing the most efficient meth- 
ods of communist teaching, military education and military training of 
• armed force cadres in conjunction with problems facing the armed 
forces whether they be general or specific. It also relates to the meth- 
odology of teachmg various separate military disciplines." Soviet mili- 
tary pedagogy has as its purpose the enhancement of "constant combat 
readiness." Political, combat and technical training comprise the founda- 
tion of the pedagogical process. 

A constant theme running throughout this book is that the principles 
of Soviet military instruction are fundamentally different from the princi- 
pies of training in western military establishments. The overriding concern 
of this theme is that purposefulness and the Communist Party approach 
are the essence of the entire Soviet educational process. The ideas of 
Marxism-Leninism and a spirit of implacability toward any manifesta- 
tion of "bourgeois" ideology and morality are central to educational 
development programs throughout the Soviet armed forces. 

According to the Soviet publishers this book "was prepared in accor- 
dance with the program of the military pedagogy course of higher military 
political schools. Covered in it are the pedagogic foundations and prin- 
ciples of combat and political training and the essence, principles, forms, 
and methods of the instruction and education of Soviet soldiers 
This aid is intended for higher military political schools, but may also 
be used in other military educational institutions and among the troops." 

This 1973 edition of Military Pedagogy was published in the USSR 
as a military text book. Of related interest is the fact that the eariier 
"Officer's Library" series contained a 1966 volume with the identical 
title and similar chapter headings. The 1973 edition is not identified 
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as being an updated version of the 1966 text but a comparison of the 
two books suggests this may be the case. 

This book is listed as recommended reading in "The Soldier's Book- 
shelf* section of the 1974 Calendar of a Soldier. 

The translation and publication of MILITARY PEDAGOGY does 
not constitute approval by any U.S. Government organization of the 
inferences, findings and conclusions contained therein. Publication is 
solely for the exchange and stimulation of ideas. 
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Foreword to the Russian Edition 



In carrying out the far-reaching ta§ks of Communist construction, the 
CPSU pays tremendous attention to strengthening the country's defen- 
sive capability, to further improving the military organization of our 
state, and to increasing the combat strength and readiness of the Armed 
Forces, which stand vigilant guard over the achievements of socialism. 

It is stated in the decisions of the 24th CPSU Congress: "The Con- 
gress observes with satisfaction that the party and its central committee 
constautly hold at the focvs of attention the problems of military con- 
struction and of increasing' the strength and combat capability of the 
Soviet Armed Forces. Increasing the defensive might of our Homeland 
in every way possible and instilling in the Soviet people a spirit of high 
vigilance and constant readiness to defend the great achievements of" 
socialism should continue to remain one of the most important tasks 
of the party and nation." ' 

Through the unflagging concern of the Communist Party and Soviet 
Government our Armed Forces have now reached a level of development 
which enables them to reSu'ff an enemy attack at any time of the day 
or night, no matter whence it might originate, and to crush any aggressor. 
The Soviet Army and Navy are equipped with modern weapons and 
combat equipment of various designation which ensure the successful 
fulfillment of combat tasks on the land, in the air, and at sea. The Armed 
Forces have well-trained command, political, and engineering and tech- 
nical personnel who are dedicated to the Communist cause and who are 
capable of carrying out the tasks of troop training and indoctrination at 
the level of current requirements and of maintaining troops in a state 
of constant combat readiness. 

The direction of the Armed Forces by the Communist Party is the 
basic foundation of Soviet military construction and the source of combat 
strength of our army and navy. Among the most important tasks of 
military construction, the Party ascribes particular significance to Party 
political work— a powerful means of ensuring die strong moral spirit 
of the troops and their high combat capability and combat readiness, 
which are mandatory conditions for achieving victory over the enemy! 



The introduction of the institution of political affairs officers in com- 
panies, batteries, squadrons, and subunits of equal stature was one effec- 
tive measure toward further improving Party political work and the 
training and indoctrination of personnel. 

As experience shows, a majority of subunit political affairs oflScers 
organtce Party political work and the study and dissenfiination of mate- 
rials of the 24th CPSU Congress in close collaboration with commanders 
and inform the soldiers in an effective manner of decisions of the Party 
and government and of our country's internal affairs and international 
position. Through the efforts of subunit political affairs oflScers, the study 
of feelings and spiritual needs of military personnel and the organization 
of their spare time and everyday life hrve been noticeably improved. The 
activities of company political workers are in large measure* contributing 
to the rise in the level of political and military education in subuniu i',:id 
to the successful fulfillment of military duty by soldiers and -JC^inien. 
sergeants and master sergeants, ensigns, warrants, and officers exerts 
a positive influence on the fulfillment of the tasks of combat and political 
training. 

Under the influence of the latest achievements of science and tech- 
nology fundamental changes have taken place in all spheres of military 
affairs, especially in weaponry, the technical equipment of troops, and 
the methods and ways of conducting armed combat. Substantial changes 
in the process of combat and political training have been brought about 
by the reduction of the term of service for soldiers, seamen, sergeants, 
and master sergeants on the basis of the Compulsory Military Service 
Law. All this has greatly elevated the demands made of the training 
and indoctrination of army and navy personnel and has complicated 
the work of commanders, political workers. Party and Komsomol 
organizations. 

Under current conditions the theoretical interpretation of new phe- 
nomena in the developnient of military affairs and in troop training, 
the in-depth penetration of our military cadres to the very essence of 
the process of training and indoctrination^ awareness of their principles, 
and determination of the specific features and ways of managing these 
processes on a strictly scientific basis are assuming particular significance. 

As the Armed Forces develop and troop training is improved, the 
educational activities of commanders, political workers, military engi- 
neers and technicians, and Party and Komsomol organizations become 
increasingly multifaceted, and the requirement for study of military 
pedagogic theory and for the summarization of the latest pedagogic 
practices becomes increasingly insistent. 

In emphasizing the increased importance of psychological pedagogic 
knowledge in the activities of the ofPcer corps. Marshal of the Soviet 
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Jnion A. A. Grechko, the USSR Minister of Defense, "said at the All- 
Army Conference of Young Officeis in 1969: "The Soviet officer is not 
simply an engmeer or a technician, he is a military specialist in the 
narrow sense of this word. He is both pedagog and educator. And 
under current conditions this ... is assuming particular urgency. On 
the one hand it has become easier to work with people, but on the other 
It IS also becoming more difficult. It is easier because they learn more 
quickly and understand better that which is taught to them, it is more 
difficult because the range of their thought has become broader and 
the demands are more diverse. 

"In order to set up the training and indoctrination of his subordinates 
more correctly, the young officer must not only be trained in a political 
and technical military regard, but, must possess specific knowledge of 
pedagogy and psychology— pedagogic culture, as it were." ^ 

These statements have direct bearing on political workers, whose 
activities are by content clearly pedagogic in character and require 
Inniv.? ^ilit-'ry pedagogy and psychology, of the creative 

app ica ion of theory in the educational process, development of the 
traits of teacher and instructor, and mastery of pedagogic skills. 

In a political affairs officer, the traits of military instructor are clearly 
manifested ,nthe direction of political educational work, in the training 
of all categories of instructors in the subunit, in teaching active Party 
and Komsomol members the practice of Party political work, in skillful 
organization of the education of all personnel, and in creating an har- 
monious and unified collective. In-depth knowledge of military pedagogy 
enables the political worker to define clearly the tasks of indoctrination 
and training with respect to each soldier and to the subunit as a whole, to 
to plan correctly and utilize the most expedient means and methods, to 
assess objectively the results of educational work, and to plan ways of 
further improving the induing of personnel for the fulfillment of educa- 
tional and combat task:. 

In the activities of the political worker, the traits of teacher are coupled 
with the traits of Party activist, and above all with his commun st 
conviction and high Party principles, with Leninist concern for people, 
and with the high moral appearance of a fervent implementer of the 
ideas of CPSU policy among the soldiers. 

Ail this indicates that military pedagogic training of cadets in higher . 
military political schools is an organic part of their professional training 
and of the mastery of those requirements which are^placed on the 
political worker as a military pedagog. 

Studying a course of Soviet military pedagogy in addition to other 
social disciplines furthers the formation in future political workers of 
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a scientific outlook, of noble moral traits, of high ideological > motives 
for behavior and activity, and of an implacable approach toward bour- 
geois ideology. Together with the course on Party political work, mili- 
tary pedagogy is supposed to arm cadets with the ability to approach 
scientifically the selection, organization, an4 implementation of goal- 
directed measures, means, .and methods of influencing soldiers. This 
enables them to instill in the soldiers as effectively as possible deep 
ideological convictions and high moral, political, psychological, and 
combat trails and to acquire the knowledge and skill necessary for the 
successful defense of the socialist Homeland, its state interests, and the 
achievements of socialisn:. 

The study of a course on military pedagogy ^ will help cadets assimi- 
late the essence of psychological and pedagogic principles of training 
and indoctrination and the moral-political and psychological training of 
soldiers; understand the specifics of each of these processes, their unity, 
and the interdependence and differences among them; master the skill 
of implementing the principles of personnel instruction and education; 
and employ effective means of influencing subordinates in the course 
of combat and political training, service, combat duty, training exercises, 
flights, and naval voyages. The thorough mastery of the system of 
pedagogic military knowledge will enable cadets to learn correctly to 
analyze and summarize the experience of the instruction and education 
of ."fOldiers and to apply it creatively in practice. 

Moreover, study of a course in military pedagogy is aimed at forming 
in cadets psychological-pedagogic thought — that is, a type of thought, a 
system of concepts and methods of mental endeavor, which enables the 
oflicer to study subordinates comprehensively, to dissect pedagogic 
situations skillfully, and to select quickly the pedagogic means and 
methods necessary under specific conditions. Psychological-pedagogic 
thought is the foundation c-f methodological expertise and pedagogic 
tact and intuition — of everything that provides the political worker with 
a quick, well-founded, and correct solution to the problems which arise 
in the educational process in the sphere of interrelations with individual 
servicemen and military collectives. It constitutes the basis of the creative 
approach to fulfillment of educational tasks. 

Finally, the study of a course in military pedagogy will contribute 
to the inculcation in cadets of a love of the profession of political worker, 
of work with subordinates, and to the formation of the need for self- 
improvement and the ability to acquire independently knowledge and skills 
both' during instruction in military school and in practical work among 
troops. 

The in-depth study of military pedagogic theory in turn requires great 
and persistent effort, and a creative approach to studies on the part of 



me Tuture political worker. Pedagogic knowledge is converted into stable 
concepts and a definite system only when the cadets systematically inter- 
pret educational material and thoroughly understand its practical import. 

In the educational process future political workers should pay atten- 
tion to developmg m themselves the traits of teacher and educator and 
to applymg practically their acquired knowledge on military pedagogy 
dunng their service among the troops and in political educational work 
at the school This will enable them to prepare themselves successfully 
for fulfilhng the complex duties of political affairs officer and will create 
the necessary base for further improvement of pedagogic knowledge and 

The present educational aid, Military Pedagogy, consists of four 
sections. 

Considered in the first section-"GeneraI Problems of Soviet Military 

ft!if ^-rf ' l*"' '"'^ '''''' of military pedagogy, the historical 

stages of Its development, and specific features of the military pedagogic 
process under current conditions. 

Presented in the second section— "Military Didactics"— are the prob- 
lems of the theory and practice of personnel instruction: the essence 
and content of the process of instruction of Soviet soldiers, and the 
principles, forms, and methods of instruction. 

Considered in ±e third section_"The Theory of Indoctrination"-are 
the following problems: the essence and content of the process of per- 
sonnel indoctrination, the principles and methods of indoctrination, the 
mi itary collective as an instructional environment, the pedagogic prin- 
cip es of instilling moral combat traits in the personnel of subunits, the 
sSt^™"''"'"' °^ ^"'^ °^ self-education in the 

Covered in the fourth section— "The Political Worker as Military 
Fedagog — are the requirements placed on the pedagogic qualities of 
the political worker, ways of improving these qualities, problems of 
the supervision of the pedagogic activities of officers, ensigns, warrants 
sergeants, master sergeants, and active Party and Komsomol members, 
and the methods of studying, summarizing, and disseminating advanced 
experience in the instruction and education of subunit personnel. 

The book concludes with a chapter titled "Contemporary Bourgeois 
Military Pedagogy and Its Reactionary Essence." 

The diligent and systematic study by cadets of the problems of military 
pedagogy and of the principles-of the training and indoctrination of Soviet 
so diers IS an important condition for tlie comprehensive preparation of 
future political officers for fruitful work among the troops 



Footnotes 

1. Materialy XXIV S^'yezda KPSS (Materials of the 24th CPSU Congress), Moscow, 
Politizdat, 1971, p 205. 
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3. The concepts of "military pedagogy as a science** and "mUitary pedagogy as an 
educational discipline" are not identical in essence or content Depending on the 
volume of the training program and the goals and tasks of instruction, each 
specific course on studying the principles of military pedagogy may differ both 
in the volume and depth of coverage of various problems of the pedagogical 
military principles of the theory and practice of personnel training. For instance, 
Soviet military pedagogy as an educational discipline taught in higher political 
military schools considers the miUiary educational process as the organized 
educational activities of commanders and political workers only at the level of 
the subunit. Other spheres of the military educational process which are difficult 
for military pedagogical science, for instance setting up this process in various 
services of the Armed Forces and in different types of military educational insti- 
tutions, the training oL various, .contingents of a>ilitary specialists, and so on, arc 
not covered in the present training course. 



SECTION I. GENERAL PROBLEMS OF 

^ SOVIET MILITARY PEDAGOGY 



Chapter 1. The Subject andlasks of 
Soviet Military Pedagogy 



1. The Subject of Soviet Military Pedagogy 

The 24th CPSU Congress emphasized in its decisions that one of the 
important factors for the successful fulfillment of the tasks of communist 
construction is the development of Soviet science and the fruitful advance- 
ment along the entire front of social sciences. Within the system of 
social sciences, which are destined to uncover the main principles gov- 
erning communist construction in our country on the basis of Marxisi- 
Leninist theory, a major role belongs to pedagogy— the . science of 
Communist education. Soviet pedagogy, in researching the social phe- 
nomenon known as education, has the role of making a most important 
contribution to the fulfillment of one of the main tasks of communist 
construction — the development of a new man. 

Military pedagogy— the. science of communist education, training arid 
indoctrination of Soviet soldiers and of the preparation of subunits and 
unit,^ (or ships) for successful operations under the conditions of modern 
warfare — is a branch of Soviet pedagogy. 

The main goal of upbringing [vospitaniye] in Soviet society is to pre- 
pare comprehensively developed individuals who are active builders of 
communism and defenders of the Homeland. This purpose of education 
also forms the foundation for the training of personnel of the Soviet 
Armed Forces. It meets the objective requirements of a socialist society 
and reflects the vital interests of the entire Soviet nation. 

Since its inception the Soviet Army has become not only a school for 
training armed defenders of the Homeland, but also a school for improv- 
ing general education and cultural development. This is indicated by the 
decisions of the Eighth Party Congress, in which it was noted that the 
barracks should become "the focus not only of purely military training, 
but also of general education and political indoctrination." ^ 

During service in the army the Soviet soldier is not separated from 
the life of his people, but is indoctrinated in a spirit of closeness with 
them as a patriot, skillful defender of the interests of the Homeland, and 
active participant in the constmction of a communist society. 



The inseparable tie between the indoctrination of Soviet soldiers and the 
people stems from the nature and designation of the Soviet Army as a 
tew type of army. In the Accountability Report of the CPSU CC to 
the i24th Party Congress the following was stated: "The Soviet Army 
is a part of our people, a part which lives a common life with them. . . , 
The Soviet people can be confident that at any time of day or night the 
glorious Armed Forces are prepared to rebuff an enemy attack, no 
matter whence it might originate." ^ 

Soviet military pedagogy, as an organic part of general pedagogy, 
defines the goals, principles, aiid methods of communist indoctrmation 
of soldiers. It has the function of studying the principles governing the 
comprehensive development of soldiers, the formatioi'. of high political 
and moral-combat traits in them, their acquisition of a system of 
knowledge, skills, and abilities, of finding ways of solidifying military 
collectives and preparing persoimel to conduct modem combat. Thus, 
through its own means, Soviet military pedagogy serves the cause of 
strengthening the Armed Forces of a developed socialist state. 

Under current conditions the role of Gommunist indoctrination of 
Soviet soldiers is constantly growing. This is due to the expansion of 
the range of tasks of the Soviet Armed Forces, to the rise in the level 
of consciousness and creative activity of soldiers in strengthening the 
combat capabilities of the army and navy, to the complicated interna- 
tional situation, to the fundamental changes in military affairs brought 
about by the scientific and technical revolution, and to the character 
of modern warfare. 

The subject of Soviet military pedagogy incorporates such integral 
components as the indoctrination, training, and education of soldiers. 
What is the essence of these concepts? 

Indoctrination [vospitaniye] is the process of the planned and goal- 
directed influence on the consciousness, feelings, and will of soldiers in 
order to instill in them a scientific outlook and communist convictions, 
skills and habits of conduct in accordance with tlie requirements of com- 
munist morality, and to prepare them for selfless actions in the struggle 
against the enemies of the Homeland and for active participation in the 
building of communism in our country. 

In the pedagogic literature the concept **upbringing'' [vospitaniye] or 
''indoctrination" is used in broad and narrow senses. Upbringing in the 
broad sense incorporates the aggregate of actions taken not only in the 
process of educational work, but also in the entire framework of social life 
(the influence of the method of production, the forms of distribution, law, 
culture, daily life, and so on). It also includes training and education. 
Indoctrination in the narrow sense of the word is the purposeful process of 
instilling certain traits in a person — conviction, moral traits, behavioral 
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patterns, and skills. This process is the most important factor in the forma- 
tion and comprehensive, harmonious development of an individual who 
combines in himself spiritual wealth, moral purity, and physical perfection. 
Here indoctrination is organically connected with training and education! 

Training is the organized and goal-directed process of conveying to 
soldiers and having them assimilate scientific knowledge, skills, and abili- 
ties, and also equipping them with methods of cognitive action. 

Education presupposes a certain level of preparedness for participation 
in some sphere of endeavor, a result of the assimilation of systematized 
knowledge, skills, and abilities. Education may be general or special. 
General education gives knowledge of the principles of the sciences of 
nature, society, and thought which each person needs regardless of his 
future specialty. Special education provides knowledge, skills, and abil- 
ities which make it possible to engage in a certain type of activity at 
some level of qualification. 

The military education received in military schools and academies is 
a type of special education. Depending on the nature of the activity it is 
subdivided into general military, technical military, and political military; 
by skill level it is subdivided into intermediate and higher. 

The indoctrination, training, and education of soldiers transpires as 
a unified, inseparable military pedagogic process. Not only cognitive 
but also indoctrinational tasks are fulfilled in the course of training. The 
accumulation of political, military, and technical knowledge forms in 
soldiers a scientific concept of the laws of social development and armed 
conflict, of the trends in the development of military affairs, and of the 
state of contem.iorary science and technology which are the foundations 
of a scientific outlook. In the process of assimilating knowledge, skills, 
and abilities, soldiers naturally encounter various difficulties, the sur- 
mounting of which contributes to the tempering of will and improvement 
of character and physical skills. The 'goals of education are also realized 
m the process of training. 

Military pedagogy, as the science which studies the problems of train- 
mg the personnel of the Armed Forces, is a class science. In the class 
society the army was and remains an implement in the hands of the 
ruling class, with whose aM this class implements its policy. Therefore, 
the goals, tasks, and content of the training and indoctrination of army 
personnel are determined by the runfig class and are very closely linked 
to its interests and policy. 

Military pedagogy in capitalist states is subordinate to the interests 
of the bourgeoisie and serves the goals of affirming and strengthening 
Its power and of providing armed defense of its interests. In accordance 
with the aggicGsive aspirations of the ruling cliques it draws up recom- 



mendations for training military personnel in such a way that they can 
wage predatory, plunderous wars, stifle the national liberation movement, 
and suppress the dissatisfaction of workers mtbin their countries. 

In orientation and content of given tasks, Soviet military peda- 
gogy differs fundamentally from bourgeois military, pedagogy. This dif- 
ference is due to the fact that it is based on the scientific theory o£ 
communist indoctrination which reflects the needs of a fundamentally new 
economic and political order in society. 

The birth of a truly scientific theory of indoctrination was connected 
with the appearance of Marxism, which established the restriction of 
indoctrination by the method of production and the political organization 
of society. The creation of new social relationships after the triumph of the 
Great October Socialist Revolution required the education of new people 
who would be capable of building a communist society and living therein. 

V. I. Lenin further developed the Marxist theory of indoctrination, com- 
prehensively worked out the program requirements of the Party on 
educational problems, and outlined a fundamental solution to the basic 
problems of conmiunist indoctrination. He demanded that a class line be 
consistently implemented in indoctrination and that ideologically con- 
vinced and staunch champions of communism be trained. 

In working out the basic problems of communist education, V. L 
Lenin paid much attention to the problems of indoctrination and train- 
ing of Soviet soldiers. On the basis of the Leninist ideas and principles 
of the formation of a cadre army for the socialist state, a scientific system 
of troop indoctrination and training — Soviet military pedagogy — was 
worked out. From the start it was developed on truly scientific principles 
fundamentally different from all preceding theories of military pedagogy. 

V. I. Lenin's doctrine on war and the army, on defense of the 
socialist homeland and the Leninist theses on the significance of 
the high political consciousness of soldiers in ensuring victory over the 
enemy, on the need for an unfailing rise in the combat readiness of 
troops and for strengthening discipline and high revolutionary vigilance, 
and on comprehensive mastery of military affairs are of particular impor- 
tance to the development of Soviet military pedagogical thought. 

Lenin's ideas on the indocti'ination and training of Soviet soldiers 
have been further developed in the decisions of the Communist Party. 

Of great importance to military pedagogy and to the training and 
indoctrination of Soviet soldiers are the decree of the CPSU CC dated 
21 January 1967 and titled "On Measures for Improving Party Political 
Work in the Soviet Army and Navy," the decree of the CPSU CC dated 
14 August 1967 and titled "On Measures for Further Developing the 
Social Sciences and Elevating Their Role in Communist Construction," 
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the theses o the CPSU CC "Fifty Years of the Great October Socialist 
Revolution, the decree of the CPSU CC titled "On the 50th Anniversary 
of the Komsomol and the Tasks of the Communist Upbringing of 
Youth the theses of the CPSU CC titled "On the 100th AnniveLry 

?l 'f^.^'Snc T^^^'^™' "'''^ ^« '"ate^als and decisions of 

the 24th CPSU Congress, the decree of the CPSU CC titled "On 

]^rV!^^ the Economic Education of Workers," the decree of the 
CPSU CC Utied On Preparing for the 50th Anniversary of' the Union 
TTcco'"^' RepubUcs," the decree of the CPSU CC and the 

USSR Counca of Ministers titled "On Measures for Further Improving 
Higher Educauon in the Country," and other documents. 

In solving the problems of military development, the CPSU determines 
the mam tasks of communist mdoctrmation of army and navy personnel 
In the decree of the CPSU CC dated 21 January 1967 and titled "On 
Measures for Improving Party Political Work m the Soviet Army and 
Navy ,t ,s stated that "soldiers should be taught in the spirit of high 
Ideological conviction and selfless devotion to the socialist Homeland 
and in the cause of communism, proletarian internationalism, and combat 
cooperation with the armies of fraternal countries. The dissemination 
of the revolutionary and combat traditions of the Soviet people. Com- 
munist Party, and Armed Forces, and of our country's progress in 
commumst construction should be intensified. Work toward unmasking ' 
bourgeois ideology and toward indoctrinating personnel m the spirit of high 
vigilance and class hatred of imperialists should be conducted more 
persistently." ^ 

The leading role of the Party is the basic foundation of Soviet military 
development and the most important condition for the development and 
advancement of the theory of the indoctrination and training of Soviet 
soldiers. This is why the insbparable tie between the indoctrination 

Tv. rT^'Lcrf^ll''' '"'^ P°^''=y *e requirements 

which the CPSU advances for the Armed Forces determines the Party 
orientation of Soviet military pedagogy. 

The very close associates of V. I. Lenin, M. /. Kalinm and M. V 
Frunze, prominent figures in the Communist Party and Soviet state 
made a significant contribution to the theory and practice of training 
and mdoctrmation. A number of very important problems of the goals 
tasks, content, forms, and methods of training and indoctrination and of 
the ways and means of instilling high political, moral, and combat traits 
m peisonnel were developed in their works. 

Soviet military pedagogy did not discard, but critically examined 
reviewed, and adopted the entire progressive military pedagogic heritage 
of the past and especially the best and most advanced things to be found 
m the military pedagogical thought of prc-revolutionary Russia 



The works of outstanding Russian and Soviet pedagogues and research 
on the problems of the training and upbringing of the adolescent 
generation, as well as the pedagogic experience accrued in our country 
on the training of youth for active participation in the building of 
communism are used extensively in working out the problems of mili- 
tary pedagogy. 

By using the data of general pedagogy, Soviet military pedagogy takes 
into account the specific character of military activities and the specific 
features of the military pedagogical process engendered by them. 

Soviet military pedagogy relies in its development on military regula- 
tions and manuals, and on orders and directives of the USSR Minister of 
Defense and the Chief of the Main Political Directorate of the Soviet 
Army and Navy. Set forth in these documents are the requirements 
of Soviet military doctrine on the training and indoctrination of 
personnel, the basic tasks of troop training durinjg certain periods of 
activities, and the summarized experience of educational work in the 
Armed Forces. 

The thorough study and generalization of the great experience of 
commanders, political workers, and Party and Komsomol organizations 
in educational activities are also an important factor in the develop- 
ment of military pedagogic theory. The theory of training and indoc- 
trination of Soviet soldiers is a result of the vital creativity of many 
military pedagogues. Without a link to the practical know-how of com- 
manders, political workers, and Party and Komsomol organizations in 
the field of the instruction and education of soldiers, there can be no 
truly scientific military pedagogical theory capable of shedding light on 
the path to military pedagogical practice. 

MarxishLeninist p/i//ojop//y^-dialectical and historical materialism — 
is the methodological jowidadon ol: Soviet military pedagogy. Marxist- 
Leninist philosophy, by unco\ering the most general laws of the devel- 
opment of nature, society, and human thought, helps in learning the 
principles of training and indoctrination of soldiers. Only from the 
standpoints of dialectical and historical materialism can one penetrate 
to the essence of the educational process, comprehend the complicated 
and diverse relations of military pedagogic phenomena, understand the 
dynamics of their development, .'Scientifically substantiate the methods 
of educational influence, and correctly determine the ways and means 
of equipping soldiers with knowledge, skills, and abilities. 

Soviet military science, whose main positions determine the character 
of military pedagogical research in the interests of preparing personnel 
for active combat operations under the conditions of contemporary 
warfare, is the theoretical military foimdation of military pedagogy. 
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Thus, Soviet military science, by investigating the essence and character 
of modem warfare and ascertaining the conditions and methods for 
conductmg combat operations, finds that extreme exertion of moral 
mental, and physical effort and high combat skills will be required on 
the part of persomiel of the army and navy to achieve victory over 
the enemy. 

This theoretical thesis of Soviet military science directs military 
pedagogical research toward seeking ways and methods of indoctrinat- ' 
mg and trammg soldiers in accordance with the requirements of modem 
war. Soviet military science, as the theoretical military foundation of 
military pedagogy, gives practical orientation to research in the field 
of troop training and indoctrination. 

The doctrine oil. M. Sechenov and I. E Pavlov on the higher nervous 
activity of man comprises the natural scientific foundation of military 
pedagogy. It assists military pedagogy in substantiating the essence of 
physiological processes and, on this basis, in solving a number of prob- 
lem's connected with the indoctrination and training of soldiers. I. P. Pav- 
lov's doctrine of conditicned reflexes reveals the physiological nature of 
the accumulation of knowledge and ihe formation of skills and abilities, 
and enables u'le officer to improve the methods of educational work 
with personnel. 

The theoretical principles on the primary and secondary signal systems 
the dynamic stereotype, and the types of nervous systems are of great 
importance to military pedagogy. 

For instance, the principle of dynamic stereotype serves as the 
scientific basis for working out an optimal regimen in the process of 
instilling in soldiers the skills, abilities, and habits of disciplined behavior 
which would correspond to the conditions of military activities. 

The doctrine of the types of nervous systems (the types of higher 
nervous activity) finds extensive application in educational work with 
personnel. It reveals the physiological nature of the Individual distlnc- 
Uons of people, without knowledge and consideration of which any 
kind of significant progress in Uie indoctrination and training of soldiers 
would be inconceivable. 

Military pedagogy relies on the data and conclusions of general and 
military psychology. Military psychology helps to understand the com- 
plicated and diverse spiritual worid of the soldier and thus contributes 
to the selection of the most effective ways, methods, and means of 
influencing him. 

Military pedagogy is very closely connected with Party political work. 
This relation is two-sided in character. On the one hand, the principles 
of the training and indocti-ination of soldiers which are revealed by 



3.3 



military pedagogy serve as the pedagogical basis for the organization and 
conduct of Party political work with army and navy personnel. On thf; 
other, the successful fulfillment of the tasks of working out the problems 
of the training and indoctrination of solders, of improving discipline and 
order, and of increasing the combat readiness of troops depends larf,ely 
on the level of the theoretical development of the problems of Party 
political work which enriches pedagogy with practical experience. 

The close connection betvt'eea military pedagogy and. Party political 
work helps to raise the level of combat and political training, to effect 
the moral-political and psycSological preparation of soldiers for battle, 
to strengthen military collectives, and to improve the style and methods 
of troop leadership. 

The methods of various educational subjects (political, technical, fire 
training, and others) interact with military pedagogy. To them military 
pedagogy is a theoretical foundation; in turn, the methods make specific 
and develop the conclusions and positions of pedagogy. . v 

From year to year the relations between military pedagogy and 
cybernetics, mathematics, and logic are strengthened and developed. 
The introduction of programed instruction is further increasing and 
strengthening the ties among these sciences. 

Thus, relying on CPSU policy Soviet military pedagogy is working 
out the theoretical principles of the indoctrination and training of army 
and navy personnel on the basis of the interests of armed defense of 
the socialist Homeland. The subject of military pedagogy is the military 
pedagogical process, which it investigates in close interaction with other 
sciences. 



2. The Tasks and Methods of Research, and the Significance of Military 
Pedagogy 

Soviet military pedagogy above ill is supposed to investigate and 
determine the essence and principles of the military pedagogic process. 
In researching the military pedagogi.: process military pedagogy deter- 
mines first of al! its characteristic features and ascertains their influence 
on the organization of educational work with army and navy personnel. 

In determining principles of the military pedagogic process military 
pedagogy works out principles for the training and indoctrination of 
Soviet soldiers — that is, theoretical principles and rules which reflect 
these regularities and act as the guiding foundation in setting up educa- 
tional work. 

Under current conditions, when qualitative transformations have taken - 
place in military affairs and the terms of active service have been reduced, 



the problems of the methods of indoctrinating and trauiing soldiers and the 
problem of the forms of setting up the educational process assume great 
importance. Therefore, one important task of miUtary pedagogy is to 
improve the existing forms and methods and to work out new forms 
and methods of training and indoctrination based on the latest achieve- 
ments of science. 

The inculcation in the Soviet people of a communist attitude toward 
labor js, as indicated in the decisions of the 24th CPSU Congress one 
of die most important tasks of molding a new man under current 
conditions. 

^ Investigation of the ways and means of instilling a communist attitude 
toward selfless labor in Soviet soldiers and of bringing about the exemplary 
execution of their duty to the Homeland are pressing tasks for Soviet 
military pedagogy. 

The requirements of modem warfare determine the important task of 
military pedagogy as the comprehensive development of the ways 
and means of instilling in personnel high moral-combat traitF and psy- 
chological stability necessary for successful battle against a strong, tech- 
nically equipped en^my. 

The collective character of military labor and oi the operation and 
mamtenance of combat equipment and weapons now place particular 
requirements on the military collective. On this basis military pedagogy 
must comprehensively investigate the ways of creating and strengthening 
military collectives and substantiate the conditions and factors which 
contribute to elevating their educational role. 

Militaiy pedagogy comprehensively studies the activities of educators 
and of those being educated, and of their interrelationship in the edu- 
cational process. This is why determining the role and place of the 
milJtaiy instructor in the educational process, ascertaining the conditions 
for successful management of the military pedagogic process, and finding 
ways of improving the pedagogic traits and methods of studying, sum- 
nianzing, and disseminating advanced experience in the insUiiction and 
education of soldiers are of great importance. 

Soviet military pedagogy also must thoroughly, comprehensively, and 
m reasoned fashion unmask the reactionary essence and anti^ommunist 
orientation of contemporary bourgeois military pedagogy and of the 
training of the armies of imperialist states. This task .stems from the 
decisions of the 24th CPSU Congress which requires that Soviet soldiers 
Ue mdoctnnated in the spirit of high revolutionary vigUance and constant 
combat readiness. 

It can be seen from this far from complete list of the main tasks 
which are being studied and worked on by Soviet military pedagogj- 
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that it is of great theoretical and practical importance in the training 
of army and navy personnel for combat operations under the conditions 
of modern warfare and^for solving the problems of ensuring constant 
combat readiness of troops. 

In studying the principles of training and indoctrination of Soviet sol- 
diers and in carrying out its complex "tasks, military pedagogy employs 
the methods of investigation inherent to it. By methods of investigation 
are meant the methods of comprehending pedagogc processes and phe- 
nomena. The main methods of investigation employed by Soviet military 
pedagogy are: observation, interview, and pedagogic ^experimentation. 

Observation consists in the purposeful and planned perception and 
comprehension by the military pedagogue of transpiring phenomena and 
events. The results of observations of the actions and deeds of soldiers, 
of the dynamics of their development, of the techniques of employing 
various pedagogic means, and of their results enable the pedagogue to 
study the specific features of the formation of various traits in soldiers 
and the effectiveness of various educational methods and means. 

Observation as a method of pedagogic research, in contrast to 
everyday, chance observation, presupposes the fulfillment of the follow- 
ing requirements: clear definition of the goal of observation, compilation 
of an observation program depending on the goal, and detailed and 
thorough recording of observation data. 

For instance, upon defining the goal of observation — to determine how 
a political activity's group leader utilizes the methods of activating the 
assimilation of educational material in the course of independent work — 
the investigator develops an observation program. This program may 
include the following points: 

1) Does the site of the activity contribute to the student's indepen- 
dent work? 

2) How well are the soldiers (sergeants) supplied with training aids 
and notebooks and do they take notes of the presented material? 

3) The recommendations of the group leader for studying literature 
on the specific topics; 

4) Monitoring the independent work of students; is individual aid 
extended to poor students? 

5) How do the group leader and his assistant use visual aids for 
better assimilation of the training materials? 

6) How skillfully does the leader clarify the most complicated prob- 
lems of the subject to his students during independent work? 
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• A list of activities on which all actions of the leader and students 

.^llr'?H^ '^'P'^'O" °f the phenomena 

under study. This makes it possible to trace the sequentiality and charac- 
ter of various means and methods of instruction and to study their 
efficacy. Systematized notes facilitate the accumulation of factual mate- 
nal on whose basis conclusions are drawn for improving the methods of 
independent work in political studies. Of course, in order to draw 
correct conclusions it is necessary to make several obser/ations. 

Observation is carried out in a similar manner in the study of educa- 
tional phenomena. 

Interview as a method of research differs from ,,ny other conver- 
!nS "^g°^^^'^e'=tedness. It is conducted by means of posing 

Itt "^TT '° t^ "t'^'Jy the aspects of . 

traming and indoctrmation which are of interest to the investigator The 
value of this method lies in the establishment of personal contact with 
Ae people who are the objects of the investigation. It makes it possible 

hJl.'£^l' °f "'''^ '^^'^ '"'^ '° ^^^"^ '"'^ P°^« 3" operational 
basis additional questions which arise during the interview. 

Such an interview requires careful preparation and well-planned 
primary questions. For instance, one investigator, preparing for an inter- 
view with young officers on their ability to convey knowledge to sub- 
ordinates and to develop skills in them, developed the following questions: 

1) How does the officer develop the ability to present the content 
ot a given topic m an interesting and consistent way? 

2) How does he achieve systematization ond summarization of the 
material and a logical approach in presenting ideas? 

:V How does he manifest his ability to discern between the essential 
and Uic secondary, and to concentrate the students' attention on master- 
ing the main portion of a given topic? 

4) How does the officer develop and improve his speech? 

5) What difficulties are encountered in mastering the methods of 
instruction? 

6) What methods are employed to shape skills and abilities in sub- 
ordinates? 

Interviews are conducted with various categories of servicemen: com- 
manders, political workers, and soldiers. 

Success depends largely on the tact of the person conducting the 
interview. It is important to create a relaxed situation and to give 
the interview the tone of a mutual exchange of opinion. It is useful to 
record such conversations. 
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A pedago^c interview is inseparably connected with observation and 
often precedes it. 

The pedagogic experiment is the most complex method of mvesti- 
gation. The essence of the experiment lies in the planned creation of 
specific conditions in the pedagogic process in order to study its pro- 
gression and the active influence exerted upon it. The experiment 
presupposes an experimental statement or the testing of a problem under 
study on the basis of a task or working hypothesis which is posed in 
advance — this should be a principle whose correctness is to be checked. 
In advancing the hypothesis the investigator plans in advance conditions 
for testing it which might confirm the accuracy and correctness of the 
problem under study. In the course of the experiment factual material 
which is carefully analyzed is amassed. Analysis of the data obtained 
is the basis for a conclusion of confirmation or refutation of the 
hypothesis. 

Distipctiofl is made between natural and laboratory experiments. 

The natural experiment, which is conducted under the daily conditions 
of educational work, is most widespread* Experimentation in the form 
of introductory tasks is the simplest method. Its essence lies in tho oral 
or written statement of various problems and in the introduction (unbe- 
knownst to the subject) of deviations in the operation of materiel, 
followed by observation of the soldier's actions. Introductory tasks may 
be used for the purpose of investigating all activities of combat and 
political training, and all forms of educational work. They make it 
possible to determine the specifics of a soldier's actions in various 
pedagogic situations and certain aspects of his behavior. 

Within a unit it is possible to conduct a laboratory-type experiment in 
order to investigate the quality or methods of instruction. Various 
trainers, devices (optical or screen), weapons and equipment, movie and 
slide projectors, sound recordings, and others may be employed. 

The main methods of research — observation, interview, and ex- 
perimentation — should be combined with a number of other methods 
wl- jh contribute to the study of diverse phenomena of the educational 
Tocess. Among these methods are: analysis of results of soldiers' 
practical activities on the basis of their attitude toward service, military 
duty, and labor; analysis of various documents (personal file, ratings, 
identification card, and sro on); questionnaire (on the basis of a previously 
compiled form for the purpose of determining the opinions of a certain 
category of people); the method of independent rating; and so on. 

All methods of investigating the military pedagogic process are inter- 
connected and employed in conjunction with each other in practical work. 
The correct combination of these methods enriches military pedagogy 
with new scientific theories and contributes to its further development. 
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What is the si, .cance of military pedagogy to the activities of 
officers? 

The study of military pedagogy equips command, political, and engi- 
neering and technical personnel with knowledge of the principles of the 
military pedagogic process and of the prmciples and methods of training 
and indoctrinating personnel. This knowledge ensures the correct manage- 
ment of the educational process and creates a foundation for the 
formation and development oi the officer's pedagogic traits. Without 
this knowledge one cannot become a true pedagogue. 

Military pedagogy helps to establish a unity of opinions among military 
personnel with respect to the process of combat and political training, 
and helps in establishing contiruity iu training and indoctrmation. 

In-depth knowledge of military pedagogy is of particular imoortance 
to the political officer— the teacher and educator of Soviet soldiers who 
must. become a true engineer of the human soul. 

The study of military pedagogy provides the officer corps with the 
opportunity of constanUy relying in training and indoctrmation on science 
and advanced know-how, discarding from practice all that is outmoded. 

At the same time military pedagogy does not provide ready-made pre- 
scriptions for aU of life's events. The practice of educational work is 
so diverse and so complex, and the specific pedagogic situations so 
numerous and so distinctive that they cannot all be foreseen. But the 
conclusions and recommendations of military pedagogy enable com- 
manders and political workers to assess correcdy various phenomena 
of the educational process and to select creatively the most rational 
ways and means of attaining the set goals. 

Cadets of higher military political schools, m mastering knowledge 
of the principles of the military pedagogic process, should pay particular 
attention to developing die traits of a military pedagogue and die practical 
skills of a training and indoctrination supervisor, and should learn to com- 
bine diecry widi practice. This approach to die study of military pedagogy 
will make it possible to prepare successfully for fulfilling die complex 
and honorable duties of a subunit political worker. 

Footnotes 
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nums of the CC), Vo!. 2, eighth edition, Moscow, Politizdat, 1970, p 63 

2. Maurialy XXIV rj'yezda KPSS (Materials of the 24th Congress), p 81. 

3. KPSS o Vooruzhennykh Silakh Sovetskogo Soyuza. Dokumenty 1917-1968 
(The CPSU on the Armed Forces cf the Soviet Union. Documents from the 
Period 1917-1968), Moscow, Voyenizdat, 1969, p 416. 
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Chapter 2. The Development of Progressive Mili- 
tary Pedagogic Thought in Pre-revolu- 
tionary Russia 



V. I. Lenin pointed out that the scientific approach to the phenomena 
of social affairs requires that "the main historical relation not be forgot- 
ten, that each question be considered from the standpoint of how this 
phenomenon arose in history, what main stages this phenomenon passed 
through in its development, and from the standpoint of its development 
to see how the given subject has changed." ^ 

A Leninist attilade toward the heritage of the past requires a class 
historical approach. One should judge the generals,- naval commanders, 
and pedagogues of the past with consideration for the class they served 
and for what new and progressive things they introduced into pedagogic 
science, and the theory and practice of military training and indoctrination. 
"Historical merits," said V. I. Lenin, "are judged not by what historical 
figures did not give in comparison with current requirements, but by what 
new things they gave in comparison with their predecessors." ^ 

In the process of developing the theory and practice of the indoctrina- 
tion and training of military personnel a vast amount of material and a 
great deal of military pedagogic experience, much of which retains its 
significance even now, has been accrued. It is known that during the Civil 
War and foreign military intervention the Knizhka krasnoarmeytsa (Red 
Soldier's Booklet), approved by V. I. Lenin, was introduced. In addition 
to other documents it included military rules from Nauka pobezhdaf 
(The Science of Winnin<^> ' ' A. V. Suvorov. 

The outstanding state figure M. I. Kalinin, and M. V. Frunze, M. N, 
Tukhachevskiy, and other Soviet military leaders constantly turned to 
the military pedagogic heritage of Russian generals and naval command- 
ers. The progressive heritage of the past was utilized extensively in the 
field of military education during the Great Patriotic War. In this period 
were written many articles and booklets on military art, military 
pedagogic views, and training and indoctrination systems of out- 
standing Russian generals and naval commanders: Peter I, P. A. Rum- 
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yantsev, A. V. Suvorov, R R Ushakov, M. L Kutuzov, R S. Nakhimov, 
S. O. Makarov, and others. In the postwar period, collections of 
materials, orders, and works belonging to generals and naval com- 
manders were published. 

The study of progressive military pedagogic heritage is of mestunable 
cognitive and educational significance. It is one of the sources of the 
formation of the pedagogic expertise of commanders and political workers 
of the Soviet Armed Forces. 

The birth and development of military pedagogic thought in Russia 
were closely connected with the struggle of the peoples of our Homeland 
against numerous foreign invaders, with the creation and strengthening 
of its Armed Forces, and with the class struggle within the country and 
in the army and navy. 

At first the summarization of the experience of military instruction 
and education was spontaneous in character. The acquired experience 
of armed conflict and the rules of military training and indoctrination 
were transmitted from generation to generation orally or by practical 
demonstration and were recorded in proverbs, tales, songs, and historical 
military legends. With the appearance of writing, military pedagogic prac- 
tice and thought began to be reflected in chronicles, state laws, precepts, 
and testaments, and later in military regulations, orders, manuals, instruc- 
tions, and works on military problems. The term "military pedagogy" 
began to be used in Russia only in the second half of the 19th Century. 

Military pedagogic thought in Russia began to develop in a particularly 
noticeable way in the period when regular troops — the army and navy — 
were created. Let us now consider the main stages of its development. 

1. Military Training and Indoctrination in the Period of Creation and Estab- 
lishment of the Regular Army and Navy 

The socio-economic position of Russia in the 18th Century was char- 
acterized by the rapid development of manufacturing industries, the 
metallurgical industry, trade, the growth of capitalist elements, and the 
increased international influence of the Russian state. V. I. Lenin defined 
the 18th Century as a special historical stage of the development oi 
absolute monarchy whh the inherent '^bureaucracy, subservient estates, 
and individual periods of 'enlightened absolutism' " ^ 

In the interests of strengthening the state of noblemen and the inde- 
pendence of Russia, and in order to return its age-old lands and provide 
an outlet to the seas, a regular army and navy were established. A recruit- 
ing system that was new and progressive for its time was introduced to 
build the army and navy up to strength. In comparison with the mer- 
cenary system of the armies of Western European countries it possessed a 
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number of advantages, since it ensured the Russian army and navy of 
a homogeneous national ocsiposition of soldiers and seamen and made 
it possible purposefully to train and indoctrinate them. 

In order to ensure clear order, organization, discipline, and a unified 
system of training and indoctrination in the army and navy, military 
regulations and instructions were gradually developed and introduced.* 
All this concluded with the creation of the Military Regulations of 1716 
and the Naval Regulations of 1720. 

The entire system of military training was aimed at preparing troops 
for a victorious war. It was noted in the instructions "Preparing for 
Battle" that a soldier "must unflaggingly learn hojv to act in battle." * 
Drill, fire, and tactical training comprised the foundation of instruction. 
Regulations and instructions required that soldiers be taught "correct 
and not hasty fire," "good aiming," bayonet methods, hand-to-hand 
combat, and the ability to attack, to conduct defensive battle, to maneu- 
ver, and to "anticipate and overrun the foe." 

Consistency and systematization were introduced into training, 
which was divided into individual and joint training. The regulations 
required that old soldiers be taught separately from the young. 

In this period tactical field exercises and two-party maneuvers in 
which a situation which required the troops to act "as if in fact" — that 
is, as if in battle — were created and began to be conducted for the first 
time in the history of military training. 

The training of naval personnel was carried out on continual voyages. 
Seamen were taught resolutely to encounter the enemj', to fire accurately, 
to wage boarding battles, and to carry out landings. 

The education of soldiers, seamen, and officers was based on the con- 
cepts of defending the homeland and state interests, on the concepts of 
military duty and honor, and on faithfulness to the banner. These concepts 
were reflected in a number of documents, including the military oath and 
the address of Peter I to the troops before the Battle of Poltava.^ With 
banner unfurled the soldiers, seamen, and officers gave their solemn 
promise to serve conscientiously and "to act always as an honest, faithful, 
obedient, brave . . . soldier." ^ 

Particular attention was paid to maintaining order and discipline among 
the troops. Soldiers and seamen were required to be obedient' and respon- 
sive, not to take unauthorized absence from their units, and always to 
maintain ammunition and weapons in good condition. 

The procedure of reading military articles to all personnel of the 
regiment on a weekly basis and sometimes more often "so that no one 
could plead ignorance" was established for the purpose of helping the 
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ttoops master the requirements of regulations, rules of conduct, and 
duties. *^ 

Incentives were used in the army and navy for educational purposes- 
promotions in rank and position, the awarding of medals and orders, and 
monetary bonuses. 

The regulations required officers to be demanding and to punish strictly 
violators of established procedures and military discipline. 

The system of punishments was severe, and execution and corporal 
punishment were often employed. For mstance, the so-called "cat-o-nine- 
tails —four-tailed lashes with knots at the ends— and whips- 
pieces of rope with knots— were used to punish seamen. Soldiers were 
subject to punishment with rods and canes. Regulations required that 
lesser punishment be defined for the misdeeds of young soldiers and 
seamen than for senior personnel, because of the fact that they still had 
only poor knowledge of service. 

Military regulations required commanders to manifest concern for 
subordinates in addition to high exactingness. 

The sound training of troops, ensured by the system of indoctrinating 
and traimng personnel and other measures (improved weapons and sup- 
ply, strengthening the army and navy with national oilicer corps, the 
estabhshment of military educational institutions, the advancement of 
tactics), enabled the Russian army and navy to triumph in the Northern 
War over such strong enemies as the Swedish army and navy at the time. 

The military pedagogic system drawn vp under Peter I was progressive 
in comparison with the systems that existed in Western armies. It laid 
the foundations for the further improvement of training and indoctrination 
in the army and navy. For all the progressiveness of this system, how- 
ever, one cannot help seeing its serf-like character which was due to the 
class nature of the nobleman-merchant monarchy. The entire educational 
system was auned at isolating the army and navy Irom the people and 
at making them a closed organization obedient to tli.e ruling class The 
inculcation of a sense of military honor in soldiers was accompanied by 
comparison of them to "simple '-abble." For rank-and-file personnel, ser- 
vice m the army and navy was for life and was a heavy burden. Progres- 
sive regulations calling for respect of the soldier were generally ignored 
as a rule by the officers, who were noblemen and foreigners. 

2. Jl'lijanf Pedagogic Thought in Russia in the Second Half of the 18th and 
First Half of the 19th Centuries 

Soon after the death of Peter I, important posts in tlie state apparatus, 
and army and navy were seized by the reactionary segment of the nobility. 
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The ascendency of the "favorites" (Munnich, Biron*) ensued. The Pras- 
sian system of drill and parade, blind obedience, mechanical execution, 
and a soulless regard for attitude began to be sown in the army. The ele- 
ments of consciousness, initiative, confidence in the soldier and individual 
training were eliminated from the system of training and indoctrination. 
Among the means of ensuring discipline were sticks and canes. The 
oflScer was no longer viewed as an educator of subordinates. The privileges 
of the nobility grew in the army. 

In tlie 1740's-1760's attempts were made to restore Peter's traditions 
among the troops. The decrees of the Military Collegium required that 
military training be conducted as it had been under Peter, "without any 
countermanding, and not in the Prussian manner." 

New regulations were issued in 1755: for the infantry there was the 
"Description of Infantry Regimental Formations" and for the cavalry 
"Drills and the Establishment of Orders and of All Ceremonies of the 
Regular Cavalry." All these measures, however, could not carry out the 
task of restoring the progressive traditions created under Peter I. The 
new regula'^ons continued to ignore the instruction of bayonet combat, 
individual training was not separated from joint training, and the orga- 
nization of field and garrison service — an effective means of instilling 
high combat traits in soldiers — was not defined in the infantry regulations. 
The military charter of 1716 was not reissued for a long time, and could 
scarcely be found among the troops. Many oflScers who believed in the 
Prussian system remained among the troops. 

The infantry regulations introduced a large number of various types 
of formations regulated by a mass of petty rules which increased drills, 
pedantry, parading, and foppery. In rifle drill the requirement that 
soldiers "slap their pouch," "hit the rifle solidly," and "advance firmly 
on foot" was made for external effect and simultaneity of action. The 
soldiers were beaten with sticks and canes for the slightest mistake. 
All this made them downtrodden, intimidated, and lacking in initiative. 

The most progressive segment of the ofl5cers and generals could not 
come to terms with the drop in the combat quality of the Russian army. 
The outstanding generals and naval commanders of the second half of 
the 18th Century — P. A. Rumyantsev, A. V. Suvorov, F. F. Ushakov, 
M. I. Kutuzov, and others — while fighting against routine, stagnation, and 
the Prussian approach in the army and navy, continued diligentiy to 
improve personnel training and indoctrination. 

The first significant steps in advancing the content and methods of 
training and indoctrination for soldiers of the Russian army was made by 
P. A. Rumyantsev (1725-1796), whom A. V. Suvorov called his 
teacher.® Russian military pedagogic thought reached a particularly high 

♦ Ernest Johann Biron, Duke of Courland; Field Marshal Burkhard Christoph von 
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level in the system of troop training and indoctrination created and 
repeatedly tested in battle by A. V. Suvorov (1730-1800). This system 
received a classic presentation in his remjirkable The Science of V/inning. 

In addition to specific individual features in the military pedagogic 
views of progressive Russian generals and naval comnjauders, there 
were many common features. The main thing that united them was a 
national approach to the undertaking, an understanding that the army and 
navy serve not for reviews and parades but in order to conduct combat 
operations. In their opinion, people who possess high moral-combat traits 
and discipline and who have complete mastery of weapons and of the 
knowledge of the "secrets of defeating the enemy" are the decisive 
force in war. - - 

This idea was expressed very dearly by Adm P. S. Nakhimov (1802- 
1855) The seaman is the main engine on a military ship, and we are 
only the springs which act on it," he said. "The seaman controls the sails. 
It IS he too who aims the weapon at the enemy; the seaman carries out 
boarding operations if need be; the seaman does everything "s 

In considering soldiers as defenders of the homeland, progressive mili- 
tary pedagogic thought paid much attention to their moral-military 
indoctrination. This included instilling patriotism, a sense of military 
duty and military honor, discipline, diligence, a care of weapons 
cameradene and mutual assistance, love of regiment (or ship), pride in 
Its combat deeds, and a respectful attitude toward the peaceful populace 
Progressive Russian military pedagogic thought accorded the officer the 
mam role in training and indoctrination. Reactionary officers scorned 
their pedagogic duties, considering them unworthy of a nobleman. The 
outstanding generals and naval commanders viewed this differently They 
demanded that regimental, ship, and company commanders personally 
handle the training and indoctrination of subordinates, not assigning this 
miportant matter to others and not allowing it to run of its own momentum. 

For instance, the "Regimental Establishment" of A. V. Suvorov 
required that company commanders set up the training and indoctrination 
of soldiers m such a way that at any time the company would be ready 
not only for inspection "but also to fight any foe." "» 

Training and indoctrination were supposed to be built on respect fcr the 
soldier's personality and on consideration of his individual features. Thus 
the regimental commander had the duty to know well the traits of ali 
officers of the regiment "so that it is possible to use any [officer] success- 
fully to the extent of his ability." » A. V. Suvorov imposed on all officers 
and noncommissioned officers the duty of constantly studying the indi- 
vidual traits of subordinates, of being knowledgeable of the capabilities 
of each, of knowing what "distinguishes the most exemplary from the 
others," and of taking into account the specifics of soldiers and noncom- 
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missioned officers, their level of knowledge and experience^ and their 
diligence. The company commander must place under special personal 
observation tliose "who have gone wrong in something, grown lazy, let 
down, and slipped up," keeping in mind that without ^'ambition, obe- 
dience, and good conduct. . . there is no mdustrious soldier." " 

Progressive military pedagogy strove to substantiate theoretically the 
requirement for an individual approach. For instance, the Instruktsiya 
rotnym komandiram (Instructions to Company Commanders) (1774) 
explained that instructors should not grow angry at the soldiers if they 
do not inmiediately understand and assimilate, since not all "are born 
equally perceptive." 

P. S. Nakhimov took a new step in uncovering the essence of the indi- 
vidual approach to subordinates. He observed that officers must know 
and take into consideration not only the individual traits of character 
and temperament, but also the typical features inherent to certain groups 
of soldiers. Emphasizing the importance of taking into account the 
individual and typical features of subordinates, he said to his officers: 
"It is not enou^ that we see the service in a different light, for it will 
acquire altogether different significance in service when we know how to 
act toward different people. We must not take uniformly identical steps 
against all and, under the guise of encouragement, beat everyone without 
distinction, with words and canes. Such uniformity in the actions of a com- 
mander shows that he has nothing in common with his subordinates and 
that he has no understanding ^t all of his countrymen. And this is 
very' important." ^® * " 

Progressive Russian thought paid particular attention to taking into 
account the specific traits of youn^ soldiers. The entire process of their 
training should be based on strict sequentiality and a gradual transi- 
tion from simple to complex. For the indoctrination and training of 
young soldiers it was recommended to appoint the best trained, most 
experienced, and most humane noncommissioned officers. 

The company commander was given the duty of familiarizing himself 
with each new recruit by means of individual interview, and then of 
learning his abilities and habits in service* A senior was assigned to each 
young soldier. The assignment of old soldiers ("uncles") to train and 
indoctrinate young soldiers ("nephews") became a tradition in the Russian 
army. From the first days of the arrival of a new group it was recom- 
mended for officers "to instill a love and attachment to the regiment in 
soldiers," and to establish in their minds the conviction that the regi- 
ment's honor and combat glory are shared by every soldier. Therefore, the 
honor and glory of the regiment should be cherished and enhanced. 
Officers were required to set up the systematic study of the regiment's 
history and to conduct discussions on the achievements of its soldiers 



and officers, and on awards received by the regiment. Exceptional atten- 
tion was paid to the problems of instilling discipline and heightening order 
and organization. Military discipline, obedience, industriousness, mutual 
respect between commanders and subordinates, and the discipline that 
reigned among the troops were called the spirit of service. Suvorov said 
that discipline is the mother of victory, and subordination and obedience 
the mother of discipline. 

In teaching discipline a significant place was allotted to the study of 
regulations, instructions, and orders and to explaining the essence of 
their requirements. 

In contrast to reactionary officers, who strove to enforce discipline 
through sev-re punishment which gave rise to a sense of fear and the 
mechanica., Mind execution of the orders of commanders by soldiers, pro- 
gressive military commanders founded discipline on the development in 
subordinates of moral stimuli and a sense of military honor. The Instruc 
Hons to Company Commanders pointed out that ambition "alone may 
provide incentive for surmounting difficulties and dangers and may move 
. one to all kinds of glorious feats. A zealous soldier does all out of ambi- 
tion, and hence does better." A. V. Suvorov developed in his soldiers a 
sense of national military pride. A humanistic attitude toward the civilian 
population was instilled in the soldiers. For instance, P. A. Rumyantsev 
invariably demanded in his orders to the troops that no "coercion or 
misdeed" be committed against a peaceful populace, that they be treated 
"with all humility, and not with cruelty," that no plundering be allowed, 
and so on. Rumyantsev was proud that his troops treated the peaceful 
populace in precisely this way, thus acquiring "their love and 
confidence" " 

Instilling in his soldiers a sense of military dignity and humaneness 
toward the civilian population and prisoners of war, A. V. Suvorov 
wrote: "Don't harm the citizen: he gives us- food and drink; the soldier 
is not a marauder." 

It was recommended for officers and noncommissioned officers to take 
steps against soldiers who had committed misdeeds ^primarily "by kind 
supervision, counsel, and exhortation" and to "subdii'e with punishment" 
only gross offenders. A. V. Suvorov, wrote in his "Regimental Establish- 
ment" that a company commander, in coping with the vices of a subordi- 
nate, should strive to "turn him away from this with exhortafions, and 
then with moderate punishment. Moderate military punishment, coupled 
with a clear and brief interpretation of the sin, moves a conscientious sol- 
dier more than severity, which leads to despair." >6 Progressive military 
pedagogy taught officers to be demanding, moderately strict, sensitive, 
and concerned commanders and not to allow severity and petty carping 
in the treatment of subordinates. A. V. Suvorov emphasized that "with ~ 
severity kindness is needed, or else severity is tyranny. I am strict in 
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maintaining the health (of the soldiers) and a true sense of good conduct; 
kind soldierly strictness, and then general brotherhood. To me strictness 
by whim would be tyranny," 

It was emphasized in the "Regulations for Infantry OflScers on the Day 
of Battle*' (1812) that soldiers never take offense at a commander's 
strictness if it is justified. The strictest ofl5cer, if he is fair, is attentive 
toward his subordinates and "can easily 5arn the title of friend of the 
soldier, which is the most respected title ior a military man." ^® Only an 
ofl5cer who loves the soldiers and respects their human dignity can mani- 
fest strict but fair exactingness. To the question wherein lay the secret of 
his success Suvorov replied: "Love the soldier, and he will love you. That 
is the secret." Progressive generals, naval commanders, and oflScers 
manifested their love of soldiers and seaman in their fatherly concern for 
satisfying their needs and requirements. They constantly paid attention to 
the diet, clothing* footwear, and health of subordinates, to ensuring normal 
everyday and hygienic conditions at bivouac sites, for the relaxation and 
spare time of personnel, and for the umely ericouragement of those who 
have excelled. 

It should be taken into account that it was not easy to manifest con- 
cern for soldiers and seamen in a Russia under serfdom. Embezzlement 
and robbery of soldiers and seamen flourished in the arn3>' and navy, 
and servicemen were fated to a half-starved life and often fell ill and 
died. The lists of dead were kept secret and reactionary oflScers misap- 
propriated the pay and allowances of the dead men. 

A. V. Suvorov, in fighting this evil, appointed special commissions to 
study the cases of robbery of soldiers and the causes of the high death 
rate and placed the guilty parties on trial. In defending interests of the 
soldiers Suvorov was not afraid to make enemies among highly-placed 
government officials. ". . . no matter whom I bring upon myself," he said, 
"the soldier is more dear to me than myself. . . ." " 

The order of Adm P. S. Naklifihov which was issued during the defense 
of Sevastopol' and which set forth the need to protect personnel during 
shellings serves as an example of concern for subordinates. "The con- 
cerned oflficer," the order reads, "taking advantage of the situation will 
always seek a means cf economi:r:ing on manpower and thus reducing 
the number of people exposed to danger." 

Progressive military pedagogic thought placed a high value on military 
training as a means of moral-military and physical development of 
soldiers. P. A. Rumyantsev observed in his work Mysl' (Thought) that 
the high combat readiness of troops and their "physical and moral . . . 
readiness" are achieved through continual efforts and "various training 
exercises." He taught his officers to cherish every minute of training 
time in orderr to raise the skills of subordinates "to the highest possible 
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degree of perfection," and to achieve in this regard superiority over the 
enemy and defeat him. Sharing the ideas of his'mento' A V SuvoroJ 
wrote: "It should not be thought that blind bravery assure triumph 
over the enemy only military art combined with it can do this ™ £e 
required that officers regularly conduct combat training and peSistenUy 
0I.T traits necessary for the successful conduct of 

combat operations. He stated the significance of combat train^,. in 
severa aphorisms: "to study is light, not to study is da k^ess — the 
-rir. r'^'"'".'?"^ ^^^^^^^ --th three untraLd men » 

Z:T^.:'^' "^^'^^"^ - founda. 

Characteristic of progressive military pedagogues was the desire to 
which^L °' r''"" ^"'^ on an understand ng 0 th t 

fin examnir" ^1'^''"^ ^'^^ ^'''^'^^ ^o should be " 

fine example in a comprehensible and explicable way, so that occa 
sion.Ily because a! their simple understanding or insuffici nt proof h 
necessary and useful does not seem to them to be a vain burden wh ch 
IS not at all pertment or useful, and finally does not become vexatious 

o .f m" " ^'""''^ ^^P'^'"^'^ '° -•'I-- th^t he Tor- 

ougn mastery of weapons gives them a direct advantage over the enemy. 

The rules for training chasseurs called for the inculcation in soldiers 
of independence and initiative and for the ability to load rifles qdc^ y 
0 fire accurately, to run with celerity, to crawl up to the enemy in s cr l' 

to witrfu7;r "'^"^ ^-^^^^ - ^ 

p. A. Rumyantsev wanted combat training among the troops to be 
earned out continually throughout the year, so the troops Ter led 
to camps during the summer. 

bv^LTnl^H f V ".^ T'"^ ^'""'''^ V- Suvorov was distinguished 
by a particularly high degree of perfection. Striving for comprehension 
m mihtary training, he formulated the rule: "Every soldier mus under- 
s and his actions." Suvorov introduced into combat training di^cu . 
in the 'T h '"^f^^'^' ""?' function was to explain to so d e s 

re^faHnnf ? '"J''"'''. ''''' '^"^uage. the Requirements 0 
regulations and combat and tactical methods. 

JZr!''^"i° and resourcefulness. 

Suvorov made extensive use of the elements of surprise and of abr^p 

^onfHe" ot''" h"" ^"'^ unexpec^d que^! 

uons He organized combat training in accordance with the main 

esZf ' ^ "''T'" "^''^^ ^^P--^'^ - a brief form" 

estimation by sight, quickness, charge. 

These principles could be implemented in the life and combat practice 
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of the troops only if the soldiers had mastered to perfection cold 
steel: the bayonet, and the sabre. In those times firearms had not 
been perfected. They slowed down the actions of troops, since they 
consumed much time in their preparation for battle and reloading after 
firing, which inevitably led to a loss of the element of surprise, quickness, 
and onslaught. Therefore, Suvorov placed at the fore the mastery of 
bayonet and sabre, ascribing an auxiliary role to the bullet and aimed 
fire. The bullet was for reser/e and more so for defense. Suvorov raised 
the art of the bayonet to perfection. He observed that the most frighten- 
ing thing to an enemy is "our bayonet, which our soldier handles better 
than any one else on earth," that the "bayonet, quickness, and the 
element of surprise are the leaders of the Russians. ..." 

All activities, training exercises, and maneuvers which Suvorov con- 
. ducted were distinguished by their highly dynamic nature, which con- 
tributed to the instillment in soldiers of rapidity of action, endurance, 
agility, and a readiness to join battle on the march. Soldiers and officers 
were regularly taught to ford rivers, to make long and fast marches both 
. in the daytime and at night and in any weather, to rise quickly at the 
sounding of the alarm, to maneuver over broken terrain in order 
to deliver surprise, rapid, and resolute strikes against an enemy in war, 
and ♦o fall upon the enemy "like snow on the head." 

For the purpose of bringing training closer to a combat situation 
and in order to instill an offensive spirit, Suvorov introduced into combat 
training two-party exercises, which concluded with a direct attack. He 
ordered that fortifications be constructed according to all rules, placed 
the artillery and infantry there, and taught the troops to take them by 
storm in daytime and at night, exercising his soldiers in quickness, 
resoluteness, boldness, and mutual aid. Then the general implemented 
the principle: "Hard in training — easy on the march, easy in training — 
hard on a march." 

Suvorov demanded that an interest in training be developed in his 
soldiers. He observed that a soldier loves training only if it is taugjit 
meaningfully and not to the point of exhaustion. 

In order to instill in his troops faith in victory over the enemy, 
Suvorov often reminded his soldiers of past glorious victories, and in his 
speeches used such expressions as *Tou are wondermen," "You are 
champions," "Russian eagles! The enemy shakes before you," "Work 
quickly, rapidly, bravely, like Russians," "We are Russians — we will 
triumph," and others. The entire Survorovian system of training and 
, indoctrination was imbued with the idea of unfailing victory. Suvorov 
instilled in his soldiers the spirit of combat friendship, camaraderie, and 
mutual aid according to the rule: "Die if need be, but help your comrade." 

In military-moral indoctrination, progressive military pedagogy allotted 
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a large role to the personal example of commanders. Pedagogic apho- 
risms such as "like commander, like subordinate," "like officers, like 
troops," ''to give orders, learn to obey," and others were quite widespread 
among the officers of progressive orientation. 

Suvorov formulated a number of advisory st?.temeiits which concerned 
tlie exemplary behavior of officers. He said: be a good soldier, if you 
wish to be a good field marshal; carefully train your subordinates and set 
an example for them; without virtue there is neither glory nor honor; 
preserve in your memory the names of great men and on marches and 
during operations follow their example with good sense; take as an exam- 
ple a hero of ancient times, observe him, follow him forward, become his 
equal, and overtake him; competition is the surging of a noble spirit which 
wants to prove the superiority which is being challenged. 

On the eve of battle the general would personally visit the regiments in 
order to remind his soldiers and officers of their glorious combat tradi- 
tions and of the past victories of Russian troops. In some battles, to lift 
the spirit of the troops Suvorov ordered that the unit banners be unfurled 
in the ccnbat formations of attacking troops and employed a playing 
orchestra and the beating of drums. At critical moments he personally 
rushed into battle, inspiring and leading his troops. The officers whom 
he trained did the same. 

Suvorov himself was always an example to his subordinates, leading 
a spartan life and working indefatigably both in peacetime and in combat 
situations. Together and on a par with his soldiers he endured the hard- 
ships of combat life on the march. To his officers he set an example of 
high education, continual activity, and improvement of his knowledge and 
moral and combat traits. Kutuzov, addressing the soldiers, said: "Let 
everyone remember Suvorov: he taught us to endure both hunger and 
cold when the victory and* glory of the Russian people were at stake." 2* 

At the same time it should be noted that A. V. Suvorov defended the 
interests of the serfdom state and his views were, from a class standpoint, 
limited and imbued of monarchistic and religious ideas. 

Having thoroughly adopted the Suvorovian system of training and 
indoctrination, Af. 7. Kutuzov (1745-1813) developed and improved it. He 
paid particularly great attention to tlie training of the officer corps, on 
whose quality the results of combat training and the discipline, organi- 
zation, and combat spirit of the troops depended. Kutuzov, who for 
several years was the director oi the Infantry Gentry Cadet Corps, intro- 
duced tactics and military history into the curriculum. The study of 
history had the goal of developing in cadets patriotic sentiments, of train- 
ing them in combat traditions for "glorious service to Russia," and the 
study of tactics was supposed to ensure the development of tactical 
thinking and other combat traits. 
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Kutuzov demanded of the officers that they be examples of discipline, 
morality, and combat valor to their subordinates and that they strive to 
become masters of the tramipg and indoctrination of personnel. He said 
that by the skill and number of excellent marksmen in a company "one 
can glean the fitness of a company commander." In his opinion, cavalry- 
men should be indoctrinated and trained so that each of them "even alone 
is fearsome to the enemy." 

In training, M. I. Kutuzov esteemed simplicity, expediency, consistency, 
strength, closeness to a combat atmosphere, and economy of the time 
and efforts of servicemen. 

M. I. Kutuzov's pedagogic talents were especially manifested during 
the Patriotic War of 1812. He drew up the program aud methods for the 
accelerated training of troops under wartime conditions and proferred 
much advice on the specific features of training home guardsmen. They 
must be taught the most important thing: how to carry correctly the 
rifie on their shoulder, to load and fire, and to handle a bayonet. In 
teaching formations and marching, one should not seek beauty but 
development of tactical methods, maneuvering, and various means of 
armed combat. 

M. I. Kutuzov placed at the foundation of the military and moral 
education of troops the idea of liberating the Homeland from foreign 
aggressojp, development of a sense of patriotism and hatred of the 
enemy, the traditions of the combat valor of Russian soldiers, and the 
idea of the unity between the army and the people in the struggle 
against foreign enslavers. In an order on pursuing the enemy he called 
on soldiers to increase their blows against the foe, to pursue him more 
resolutely, and then "the Russian land which he dreamed of enslaving 
will be strewn with his bones." Appealing to the best traits of his soldiers 
and to their sense of national pride, Kutuzov wrote: "We will pursue 
tirelessly. Let winter, blizzards, and the cold come. Will you fear 
them, children of the north? Your iron breast fears neither the severity 
of weather nor the malice of enemies. It is the reliable wall of the home- 
land, against which all collapses." 

When Napoleon's army was driven from our Homeland, Kutuzov called 
on his troops not to rest on what they had achieved but to go farther, 
forward, to complete "defeat of the enemy on his own fields." In that 
period he paid much attention to indoctrinating soldiers in the lofty ideas 
of the liberation mission of the Russian army, pointing out that the 
defeat of Napoleon's army would liberate "not only the Russian people, 
but all peoples of Europe as well." The understanding of the soldiers 
and officers that each of them *Ms a savior of the homeland," a liberator of 
other peoples, that the entire Russian nation was proud of the feats of 
the Russian army, uplifted their combat spirit and served as a source 
for the development of high moral and combat traits. 
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In the navy the progressive orientation in military pedagogy was 
developed in the second half of the 18th and the first half of the 19th 
centuries in the activities of Admirals F. F. Ushakov and D. N. Senyavin, 
and of Admiral M. P. Lazarev and his students— the heroes of the defense 
of Sevastopol': V. A. Komilov, V. I. Istomin, and P. S. Nakhimov. 

Using all means they taught their seamen faithfulness to the combat 
traditions of the Russian navy,, bravery, mutual aid, and discipline. 
They required that their officers respect the personal dignity of seamen, 
constantly pay attention to them, and satisfy their needs and require- 
ments. By strengthening discipline they strove to shield seamen from 
the use of lashes, canes, and the birch, which officers of the serfdom 
era considered ordinary punishment. 

Admiral D. N. Senyavin (1763-1831) pointed out that officers not 
only should command their men, but also should "enter into their private 
lives," "know each of them, constantly communicate with subordinates, 
encourage a competition among them for diligent service by commend- 
ing the outstanding." He implemented the idea of canceling corporal 
punishment, and took strict sanctions against those officers wlio insulted 
and beat seamen. F. F. Ushakov (1744-1817) required that seamen be 
taught in such a way that each knew his position and place and improved 
his actions to perfection by the method of regular exercises. In the train- 
ing of artillerymen he paid particular attention to precision of fire, speed, 
and composure in action. 

P. S. Nakhimov, the hero of Sinop and of the defense of Sevastopol*, 
enjoyed particular popularity among the seamen. Holding the conviction 
that "a seaman is the main engine on the ship," he required his officers 
to study well the individual traits of seamen in order "to know how to act 
with different people," to exalt and teach them, and to stimulate boldness 
and heroism in them. Nakhimov fought against cramming and rote learn- 
ing and worked to ensure that training was conducted in a language within 
the seamen's reach, and also required his officers to teach them grammar. 
He considered the main thing in inculcating naval qualities to be naval 
voyages: "You are at home at sea." 

Thus, in the second half of the 18th and the first half of the 1 9th 
centuries, through the efforts of talented Russian generals and naval 
commanders and of the officers and generals in the Russian army and 
navy whom they trained, progressive military pedagogic ideas, in which 
the troops that they led were trained and indoctrinated, became wide- 
spread. This comprised the mr^rr -important foundation for the victories 
of the Russian army and navy. 

The progressive system of ^roop indoctrination and training based on 
the principle of teaching the troops what is necessary in war, on a 
humanistic attitude toward ihe soldier, and on the development in him 



of a sense of patriotism, military duty, initiative, understanding of that 
which he was taught, and closeness to his commanders and subordinates, 
was in contradiction, however, with the ruling ideology of serfdom. The 
oflScers and generals of the reactionary wing constantly waged battle 
against the progressive principles and methods of troop training and indoc- 
trination. Hiis effort became particularly acute during the reign of Paul I, 
when advocates of Prussian methods of troop training seized the leading 
posts in the army. In that period many progressive oflScers and generals 
were discharged, and some were arrested and exiled. A. V. Suvorov, 
the creator of the advanced system of training and indoctrination of 
soldiers, was also subjected to repressions. 

Despite this, progressive military pedagogic ideas and better combat 
traditions continued to exist and develop in the army and navy. 

Thus, the outstanding generals and naval commanders of Russia were 
not only experts on strategy and tactics, but also major military peda- 
gogues and psychologists. They knew "the road to the heart of their 
soldiers and their army. They were masters of high troop spirit and 
knew how to instill in a soldier's spirit strong confidence in himself."^ 
Thanks to them progressive military pedagogic thought in Russia moved 
ahead of European military pedagogy. 

In evaluating the military pedagogic views of talented generals and 
naval coma- .inders during the period of serfdom, it should be kept in mind 
that their views were lunited with respect to class and unbued with ideas 
of monarchism and a religious, idealistic outlook. Through their talent, 
great knowledge, progressive military pedagogic \dews, the system of 
military indoctrination and training, advanced military skills, and military 
victories over the enemy, however, they raised the combat characteristics 
and authority of the Russian armed forces. 

In the first half of the 19th Century a new, revolutionary-nobiliary 
orientation arose in the Russian army and navy. 

Revolutionaries of the nobility raised military pedagogic thought to a 
new level, giving it a revolutionary orientation. The Decembrists strove 
to solve military pedagogic problems on the basis of socio-political 
transformations in the country. They set as their goal the destruction of 
feudal-serfdom relations, the establishment of a republican order, the 
introduction of compulsory military service, reduction of the term of 
service, the extension of civil rights to soldiers on a par with all other 
members of society, and improvement of the material lot of soldiers. 

The Decembrists set forth their military pedagogic views in their 
sociopolitical, philosophical, journalistic, theoretical military, and other 
works.^^ 

The Decembrists allotted the leading place in the educational system 
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to moral education, based on the principle of humaneness, respect for 
the individual soldier, and concern for his material and spiritual require- 
ments. They came out in defense of the human dignity of the Russian 
soldier and unleashed a campaign against corporal punishment and 
other types of punishment which beUttlcd the dignity of man. 
Decembrist officers were the first to eliminate corporal punishment of 
soldiers of the units in which they served. Showing concern for the men- 
tal development of soldiers, the Decembrists furthered literacy amone 
them. * 

The Decembrists have the honor of being first to organize political 
agnation among soldiers and sailors. They conducted political discus- 
sions with soldiers and saUors and passed out political leaflets. A poUtical 
orientation was given to studies involving soldiers in literacy schools. 
As far as the inculcation of combat traits of soldiers was concerned, 
the Decembrists believed that this could be best done on the basis of 
the principles and methods developed by P. A. Rumyantsev, A. V. 
Suvorov, and M. I. Kutuzov. 

The revolutionary-nobiliary orientation gave rise to a new historical 
stage which V. I Lenin called the nobiliary period of the revolutionary 
movement in Russia (lS25-mi)P In this period a new, revolutionary 
direction in the development of Russian military pedagogic thought 
was born. 

After the suppression of the Decembrist uprising a wave of reaction 
set in within the country and army. Command posts among the troops 
were given only to the Arakcheyevites— the most reactionary and cruel 
officers who established serf-like discipline in the army. In this period 
arbitrariness and humiliation of soldiers, seamen, and progressive officers 
flourished and everywhere lashes, canes, and rods whistled through 
the air. Carts with sticks and canes for punishment often followed 
soldiers on their way to training exercises, 

V. I. Lenin, describing the serf system in the Russian army in that 
period, wrote that in the time of Nicholas I "joining the army was 
a natural punishment. ... The peasant was conscripted as if for a 
longterm prison where he was awaited by the inhuman tortures of the 
'green street' and so on." Conscription was practiced as one form 
of judicial punishment, especially with respect to the politically suspect. 
For instance, by court decision the Ukrainian popular poet and revolu- 
tionary democrat T. G. Shevchenko was exiled into the army. 

All these measures, however, could not bring to a halt the growth of 
anti-serfdom sentunents among the soldiers and the progressive officers. 
Although the Czarist army was isolated from the people, the process 
of the growth of class contradictions, and anti-serfdom and revolutionary 
democratic feelings gradually penetrated even there. 
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A. L Herzen and N. P. Ogarev, with their journals Kolokol (The 
Bell) and Polyarnaya zvezda (The North Star) exerted a great revolu- 
donizing influence on progressive officers of the Russian army and navy 
in the 1850's and the 1860's. They murderously criticized the seirfdom 
arrangements in the Russian army and navy, cane discipline, drill, and 
the hard-labor conditions of military service, exposed cases of cruel 
treatment of soldiers and sailors, disseminated revolutionary ideas, and 
called on officers and soldiers to join the revolutionary struggle against 
serfdom. One of the proclamations published in The Bell read: ''Officers! 
Behind you are great traditions — ^behind you is 14 December 18251 
The great shadows ol Pestel', Murav'yev, and Bestuzhev call you to 
avenge them!" 

A new period connected with bourgeois reforms and the development 
of capitalism commenced in the history of Russian military pedagogic 
thought. 

3. Military Pedagogic Jhought in Russia in the Second Half of the 19th 
Century and at the Start of the 20th Century (Before the Great October 
Socialist Revolution) 

A new stage in the development of military pedagogic thought in 
Russia begins in the second half of the 19th Century, It was brought 
about by the socio-economic changes that transpired in the country. 

The Crimean War (1853-1856) demonstrated with particular graphic- 
ness the outmoded nature and rottenness of the serf order, which retarded 
the development of industry and capitalist relations in Russia and the 
provision of new equipment and weapons for the army and navy. 

Of economic necessity and under the threat of the expanding anti- 
serfdom movement of the peasants, the Czarist Government was forced, 
in the atmosphere of the revolutionary situation, to proclaim emancipa- 
tion in 1861. In the 1860's and 1870's a number of reforms were carried 
out in the country, reforms which created the conditions for more rapid 
development of capitalism and capitalist relations in the country. 

Industrial development led to the creation of new, more advanced 
weapons and to the replacement of smooth-bore weapons with rifled 
weapons and of the sail-powered fleet with a steam-powered fleet. In 
connection with this, the forms and methods of combat changed sub- 
stantially and troops switched to the tactics of extended formations. 
The era of capitalism gave rise to mass armies assembled on the basis 
of compulsory military service (from January, 1874, in Russia). All this 
required top-notch human material. The new methods of combat opera- 
tions required less drilling and parade precision but more speed, intensity 
of force, imagination, initiative, independence, and so on. 



Events showed that the methods of training and indoctrination which 
prevailed iu the army did not correspond to the new requirements. They 
were severely criticized by the progressive segment of the officer corps. 

In the field of socio-pedagogic and military pedagogic thought three 
mam directions were clearly drawn up: serfdom, the bourgeois-liberal, 
and the revolutionary democratic orientations, which reflected the bal- 
ance of class forces in Russia after the Emancipation. 

The representatives of serfdom orientation, defending the interests 
of their class, resisted the dissemination of enlightenment among the 
people, including the army, and demanded that reactionary principles 
be mtroduced into education: these included orthodoxy (religiousness), 
autocracy, and popular rule (enslavement;, and they were supporters 
of corporal punishment and drill. • 

The pedagogy of serfdom was severely and consistently criticized by 
the revolutionary democrats V. G. Belinskiy, A. I. Herzen. N. A. 
Dobrolyubov, and A^. G. Chernyshevskiy. 

The revolutionary democrats set as the goal of pedagogy the educa- 
tion of a revolutionary warrior devoted to the working masses, of an 
ardent patriot— educated, comprehensively developed, resolute, brave, 
and capable of self-sacrifice in the name of the interests of oppressed 
people. They demanded universal public education, seeing therein a 
means of fighting for freedom. At the same time they emphasized that 
the people could obtain freedom if they would destroy serfdom by 
revolutionary means. With respect to the army they set the task of 
converting it from an obedient implement of Czarism into a force capable 
of defending the workers' interests and of according them aid in the 
revolutionary struggle. 

Upon becoming editor of the journal Military Anthology, N. G. 
Chernyshevskiy surrounded himself with the progressive segment of 
Russian officers and unleased his campaign against routine, stagnation, 
and the serflike procedures that reigned in the army. The journal came 
out in defense of the Russian soldier, demanding a humane attitude 
toward him and respect for his personal dignity, and severely criticized 
officers who advocated serfdom and claimed that the Russian soldier 
needed the cane since he did not understand kind words. It was empha- 
sized in a number of articles that one should see in the Russian soldier 
above all a human being and respect his bravery, keenness, mind, strength 
of will, and high moral traits. The journal demanded that soldiers be 
made literate— a mandatory condition for mental and moral develop- 
ment and for the formation of the conscientious fulfillment of their civil 
duty to the people. 

N. G. Chernyshevskiy wrote that the main condition for a strong 
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i iriilitary is its morale, which depends on the nature of the social 
order, on the relation between the army and the people, on weapons, 
the level of combat training, and discipline. Serfdom gives rise to drill, 
cane discipline, and lashings "to train soldiers for mechanical execution 
of command orders." In the opinion of N. G. Chernyshevskiy, a military 
based on mechanical learning **will always be defeated by an enemy 
whose soldiers are not inanimate machines but living organisms." 

An oflScer, asserted N. G. Chernyshevskiy, should above all be a 
'Citizen, a patriot of his nation, and must possess basic general education 
and military trainin;;. 

The revolutionary democrats considered the revolutionary transfor- 
mation of society, destruction of the exploitative order, and emancipa- 
tion to be the most important conditions for the fulfillment of all these 
tasks. Revolutionary democratic, pedagogy was the direct predecessor of 
Marxist-Leninist pedagogy. 

The bourgeois orientation, which was divided into two branches (the 
bourgeois liberal and the bourgeois democratic), held a significant place 
in socio-political affairs in reformed Russia.^^ 

The most prominent representatives of the bourgeois liberal orientation 
in the Russian army and navy were D. A. Milyutin, M. 1. Dragomirov, 
and G. I. Butakov. 

D. A, Milyutin (1816-1912), as an ideologist of the' liberal-monarch- 
istic bourgeoisie, headed the military ministry in the period 1861-1881. 
He was the main instigator of military reform. In military pedagogy 
Milyutin developed ideas of the need for the mental, moral, and physical 
dev'^lopiTicnt of soldiers, for the spread of literacy among the troops, 
and for the introduction of the principle of teaching what is necessary in 
war. Under his leadership universal military service was introduced, 
reorganization of administration was implemented, military districts were 
established, new regulations were developed for the infantry, artillery, 
and cavalry. Disciplinary Regulations were introduced, and a reform of 
military educational institutions was carried out.^^ 

On the whole, as a bearer of the ideas of the monarchistic bourgeoisie, 
Milyutin subordinated all his activities to serving the ruling classes and 
the monarch. Because of this, it is natural that his military pedagogic 
views bore the impression of class limitation, although with respect to 
the previous period of history they were somewhat progressive. 

General M, /. Dragomirov (1830-1905) made a great contribution 
to military pedagogy of reformed Russia. In political views he was a 
bourgeois liberal-monarchist. By introducing new principles of organizing 
the troops and new methods of military indoctrination and training, 
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Dragomirov attempted to overcome the defects of the Russian army 
and thus to strengthen the positions of Czarism. 

The military pedagogic system which he proposed was worked out with 
consideration for the changes that had taken place among the troops in 
connection with the appearance of rifled weapons, new tactics (enlarged 
formations), and the new ways of organizing and means of assembling 
troops on the basis of universal military obligation. The new training and 
mdoctrinational system should, in his opinion, have given rise to a Suvoro- 
vian spirit in the Russian army. 

In training soldiers for combat, Dragomirov ascribed primary signif- 
- icance to indoctrination, placing it above professional military education. 
Indoctrination should develop the following qualities: devotion to the 
H6meland to the point of selflessness; discipline raised to the level of "I 
shall perish more quickly but I shall execute the order"; belief in the invio- 
lability (sacredness) of an order, the ability to display initiative; bravery 
(resoluteness, fearlessness); readiness to endure the difficulties and hard- 
ships of army life without complaints; aspiration toward mutual aid; and 
pride in belonging to a given military unit. 

Dragomirov imbued the tasks of indoctrination with the idea of mon- 
archism, thus expressing the interest of the ruling class. At the same time he 
emphasized that the indoctrination of a drafted peasant should be carried 
out in such a way that while developing the traits of a soldier one does 
not destroy the human being in him. He considered tlie correct methods 
of indoctrination to be those which develop in soldiers the ability to think, 
feel, manifest will, act out of habit, and so forth. 

Discipline, according to Dragomirov, should be enforced not with 
strict punishment but with "continual persistence in requirements that are 
made just once, fairness, strict legality, concern for the soldier, and an 
honest attitude toward his contentment." ^3 

In order to indoctrinate and train subordinates successfully, officers 
must be comprehensively trained, have soi nd knowledge of the theory and 
practice of military training and indoctrination, possess true devotion and 
love of their work, be attentive to the needs of subordinates, share the 
burdens of service with the soldier, and develop in themselves a correct 
attitude toward orders. 

Dragomirov included in the contents of professional military educa- 
tion: the study of regulations, weapons training, training with cold steel, 
gymnastics, fencing, drill, tactics, and trench warfare. Underlying educa- 
tion should be the principle: "The troops should study in peacetime 
only that which they must do in wartime." 

Dragomirov strove to introduce into military training strict sequen- 
tiality, and worked to ensure that soldiers did not mechanically memorize 
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material but understood what they were studying and knew how to apply 
this knowledge in practice. In training, in his opinion, expediency, a 
systematic approach, graphicness, simplicity, durability, and other factors 
should be strictly observed. 

M. I. Dragomirov paid much attention to the methods of instruction, 
the "manner of conducting activities." He recommended that attention 
always be paid to having methods of instruction correspond to the charac- 
ter of the subjects and to the qualities of the Russian soldier. The methods 
of instruction proposed by Dragomirov basically reduced to demonstra- 
tion, explanation, and exercise. He repeatedly emphasized that in instruc- 
tion one should be guided "by the pedagogic principle," which reflects 
one of the main laws of pedagogy, to wit: "above all always give the 
subject, and then its symbol," since in practical instruction that which 
"reaches the consciousness through the eye" is assimilated more deeply 
and more soundly. 

Dragomirov recommended that in the process of training and indoctri- 
nation a readiness to make self-sacrifices be fonHed in oflScers and soldiers: 
"In battle only he who does not fear to die will triumph "^^ 

In taking note of the progressive character of the very important pro- 
visions of M, L Dragomirov's military pedagogic system, we should not 
overlook its r egative aspects, which resulted from the class limitation of 
his outlook and inierests. In constructing his training and indoctrinational 
system he proceeded from the idealistic concept of the eternal, invariable 
qualities of soldiers and overestimated the importance of literacy among 
them. In organizing personnel training with consideration for the changes 
that had taken place as a result of the introduction of new weapons and 
tactics, Dragomirov was not wholly consistent. For instance, he long 
overestimated the role of bayonet training and fought against the "fire- 
worshippers" and those who advocated the construction of defensive struc- 
tures, believing chat all this contributes to the development in soldiers of 
the self-preservation instinct, of a sense of fear, while the bayonet instills 
bravery, resoluteness, and contempt of death. Dragomirov, fearing the 
revolutionary nature of the working class, demanded that the army be 
comprised solely of peasants, and supported monarchistic and religious 
education in every way possible. 

Admiral S. O. Makarov (1848-1904) was a prominent representative 
of military pedagogic thought in the Russian navy in the second half of 
the 19th Century and at the start of the 20th Century. In political views 
he was a bourgeois democrat. Makarov set forth his military pedagogic 
views in the work Rassuzhdeniya po voprosam morskoy taktiki (Reflec- 
tions on the Problems of Naval Tactics), the motto of which he made: 
"Remember war." 

Using the term "naval pedagogy" for the first time, S. O. Makarov 
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voiced the opinion that its main goal is to prepare naval personnel for 
the triumphant conduct of war. He believed that a sailor wili be able to 
act successfully in naval battle if he possesses such traits as health and 
endurance, accustomization to discipline and the sea, boldness, and 
Knowledge. 

^ Makarov considered the voyage to be the most important means of 
instilling naval and combat traits in naval personnel. In his opinion, the 
training of sailors should be conducted on the basis of Suvorovian prin- 
ciples. For this purpose he recommended that no pattern exercises be 
allowed, that an effort be made to diversify actf-zities as much as possible, 
and that sailors be taught to repair holes and to correct malfunctions in a 
complicated situation. He advanced the idea of creating a special train- 
ing watership' in order to train sailors in peacetime for actions under 
dangerous conditions. Makaro" -Irew up the requirement "reolace one 
with another ■ which heralded ...e extensive introduction into personnel 
training of the principle of interchangeability, even among officers. 

S. O Makarov's pedagogic ideas are unbued with humanism. He 
required that the sailor be treated attentively and that concern be shown 
for his health, diet, and rest. He recommended that the principle of the 
individual approach be adhered to in training and indoctrination. 

Makarov ascribed great significance to the training of officers. He 
devoted one of the chapters of his v^oirkeflections on the Problems of 
■ T w f '° P''°^'''" °^ self-education and self-nurturin<T of 
oificers. Makarov truly loved the Russian people and was close to his 
sailors. In his military pedagogic views, however, he did not go beyond 
those of a bourgeois democrat. The problems of indoctrination he solved 
without consideration for those socio-political conditions in which the in- 
doctrination was given, and without consideration for the political goals of 
the army and navy. Makarov could not help noticing the rise of revolu- 
tionary sentimentc .mong soldiers and officers or the aggravation of class 
contradictions in the army and navy. He did not comment, however, on 
these pressing problems which played a significant role in the development 
of awareness in sailors and in their practical activities. 

The military pedagogic views of M. I. Dragomirov and S. O Makarov 
exerted a considerable influence on training officers and military 
journalists. Such works of M. I. Dragomirov as the textbooks Taktika 
{lactics) Podgotovka voysk v mirnoye vremya (Troop Training in 
Peacetime), and Opyt rukovodstva dlya podgotovki chastey k boyu 
(Leadership Experience for Preparing Units for Battle), and S. O Mak- 
arov s works Rassuzhdeniya po voprosam morskoy taktiki and Bez 
pantsov jmibout Sails) enjoyed great popularity among the officers. 
It should be noted, however, that Czarism hindered in every way possible 
tiie dissemination of progressive military pedagogic views. Reactionary 
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ideas and procedures prevailed in the army and navy, and drill and 
crudeness flourished. 

The start of the 20th Century was heralded in Russia by major political 
events: the revolutionary outbreaks of the working class and peasantry' 
and the creation of the RSDRP [Russian Social Democratic Workers' 
Party], which led the revolutionary struggle in the country. 

The defeat of Russia in. the Russo-Japanese War and the large-scale 
revolutionary outbursts of soldiers and sailors in the years J 905-1907 
bore witness not only to the crisis of autocracy and to the deep class 
contradictions that shook it, but also to the putridity of military organiza- 
tion and to the crisis in the training and indoctrinational system of army 
and navy personnel. V. I. L^nin graphically illustrated this in his article: 
"The Fall of Port Arthur." 

In this period the Bolsheviks initiated a great deal of revolutionary 
agitational work among the troops. It had tremendous success among 
the soldiers and sailors. The arm> and navy began more and more to 
emerge from under the influence of the nobiliary-bourgeois oflScer corps* 
Interrelationships between the officer corps and the common soldiers and 
sailors assumed an acute class, antagonistic character. The class self- 
consciousness of soldiers and sailors increased noticeably. 

V. I. Lenin, comparing the movement in the army in 1825 aid 1905, 
wrote; "Then the leadership of the political movement belongea almost 
exclusively to the officers, and namely the nobiliary oflScers; they had 

been infected by contact with the democratic ideas of Europe The 

majority of soldiers, who had come from the serfs, remained passive. 

"The history of 1905 gives us quite the reverse picture. The oflScers, 
with few exceptions, were then of bourgeois-liberal, reformist, or even 
openly counterrevolutionary mind. The workers and peasants in military 
uniform were the spirit of the uprisings; the movement had become 
popular." 

The rulirg classes, striving to retain the army and navy in their hands, 
increased repression against the revolutionary segment of military per- 
sonnel and increased the ideological indoctrination of soldiers and sailors. 
At the same time attention was paid to the search for ways to increase 
the combat capability of the army and navy. 

A discussion on the problem of the "reasons for the fall and ways of 
restoring the morale of the army and navy" arose on the pages of military 
newspapers and journals. Among the nobiliary-bourgeois officers corps 
two orientations clearly stood out: the bourgeois-liberal and the nobiliary- 
serf. The liberal officers considered the main reason for the defeat of the 
Russian army and navy in the Russo-Japanese war to be the failure of 
the officer corps to fulfill its function, as shown in their perfunctory atti- 
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tude toward service, in their poor knowledge of the principles of miUtary 
pedagogy, and in their harsh handling ot soldiers and sailors. They pro- 
posed first of all to unprove the qualitative composition of the officer 
corps, to equip them with knowledge of military pedagogy and psychology, 
and to increase the ideological indoctrination of the "lower ranks." 

The extremely reactionary pro-serfdom officers considered the peda- 
gogic advice of the liberals useless, claiming that between the officers and 
the masses of soldiers and sailors "there exists a precipice from birth, a 
precipice that is hard to cross from either side." To cross this precipice 
they proposed that the noncommissioned officer corps be bought by raising 
its wage rates and subordinating soldiers and sailors to the officers 
through the NCO's. If this did net help, then the "mutual guarantee" prin- 
ciple should be employed, placing on trial all personnel of the unit or ship 
upon detection of cases of revolutionary propaganda. Fearing to accord 
soldiers and sailors independence and desiring to destroy the slightest 
manifestations of their class self-consciousness, the Czarist Government 
continued to maintam seif-Iike regulations in the army, converting military 
duty into punishment, into a school of arbitrariness and coercion. The 
ruling classes were unable, however, to bring to a halt the turbulent 
revolutionary process in the army and navy. 

Under the conditions of the profound crisis of Czarism and the growth 
of the revolutionary consciousness of soldiers and sailors, bourgeois 
military pedagogy proved to be ineffective. It ran up a cul-de-sac and 
weathered the crisis. The active work of the Bolsheviks in the army and 
navy mcreasingly developed the political, proletarian class consciousness 
of the soldiers and sailors, winning them over to the side of the proletariat 
and the revolutionary movement. 

The Great October Socialist Revolution, after destroying the capitalist 
order and its armed forces, created a new socialist society and a new 
type of armed forces where training and indoctrination began to be imple- 
mented for the first time in the interests of the people and on a truiy 
scientific basis. 

Soviet military pedagogy did not discard the progressive military 
pedagogic heritage of the past. It proceeds from the fact that the Russian 
army and navy always had a layer of true patriots— talented officers, 
generals, and r.aval commanders who were the bearers of progressive 
viewc In troop ir.i,::.c'-rination and training, who worked against reactionary 
officers, and wh(\ pressure from above notwithstanding, improved the 
quality of the i<ussi3n array and navy. 

A humanistic attitude toward the soldier and sailor, the struggle against 
drill and mechanical discipline, an implacable attitude toward triteness 
in training, the development of initiative and independence in personnel, 
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and the implementation of combat training according to the principle that 
troops should be taught what is necessary in war — Soviet military peda« 
gogy not only critically accepted these and other features of progressive 
pre-revolutionary military pedagogy, but developed and improved them 
and incorporated & new, socialist content. 
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Chapter 3. The Main Stages of Development of 
Soviet Military Pedagogy 



The victory of the Great October Socialist Revolution initiated a 
fundamental transformation in the country's social affairs, includinj 
the organization of the Armed Forces and the training and indoctrination 
of Soviet soldiers. 

The development of a new, socialist system of military indoctrination 
essentially started in the first days after the formation of the People's 
Commissariat for Military Affairs. In the course of this work the vast 
experience of the Bolshevist Party was utilized in political education 
of the masses and the military* training and indoctrination of combat 
detachments of the working class, as were the experience of revolutionary 
dotation work in the army and navy of tlie old regimes (monarchic 
and bourgeois )and the experience in th? training and indoctrination of 
the Red Guard. 

Even before the issuance of decrees on the organization of the Worker- 
Peasant Red Army and Worker-Peasant Red Navy, indoctrinational work 
of a socialist character was initiated in the old army and navy, which had 
to be kept at the front and placed in the service of the socialist revolu- 
tion until a new army and navy could be established. 

The socialist indoctrination of servicemen of the old army and navy was 
carried out in the course of their democratization (the according of 
equal rights to all servicemen, the elimination of previous ranks and 
titles, the establishment of a selection process for command personnel, 
and the transfer of power in units und on ships to elected troop and 
ship conmiittees). 

The new period in the developme^^t of the socialist system of military 
indoctrination was determined by the issuance of decrees on the formation 
of the Red Army and Navy. The start of the creation of a socialist 
system of military training and indoctrination and the start of the develop- 
ment of Soviet military pedagogy are usually linked to that time. 

Soviet military pedagogy and the socialist system of indoctrination and 
training traversed in its development a complicated and'difficult path 
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which was organicaUy connected with the history of the Soviet nation 
and its Armed Forces. 



Several stages which correspond to the historical periods of the 
Soviet Armed Forces can be traced in the development of Soviet mili- 
tary pedagogy: 

1) The creation and development of a system of indoctrination and 
trainmg for Soviet soldiers (1918-1920); 

2) The development of Soviet military pedagogy and of a system of 
military mdoctriuation and education during the period of peaceful social- 
ist construction (1921-1941); 

3 ^ he development of the theory and practice of the indoctrination of 
SoviL. soldiers during the Great Patriotic War (1941-1945); 

4) The development of Soviet military pedagogy and of the system of 
military training and indoctrination in the postwar period (1945-1972). 

Each of these stages resulted from the specific socioeconomic con- 
d'' ons in the development of our country and the Soviet Army and Navy. 

I The Creation and Development of the System of Training and Indoctrina- 
tion for Soviet Soldiers. The Start of the Development of Soviet Military 
Pedagogy ' 

The organization of ihe Red Army and Navy, which were supposed 
to defend the achievements of the October Revolution, required the 
establishment of bodies which dealt with the training and indoctrmation 
of soldiers and the working out of goals, tasks, principles, and methods 
of mdoctrination and traming. These problems were solved in the course 
of military development under the unfavorable conditions of the CivU 
War and foreign military intervention. 

V. /. Lenin made a tremendous contribution to the development of 
the theory of the indoctrination and training of Soviet soldiers. As director 
and organizer of the armed defense of the Soviet Republic, the leader 
of our Party and nation covered the most important problems of the 
building of the Soviet Armed Forces in his works and speeches during 
the period of foreign military intervention and during the CivU War, and 
thoroughly revealed the character of socialist indoctrination and the re- 
quirements placed on the training of Soviet soldiers. The most important 
methodological problems of Soviet military pedagogy were reflected in 
the works of V. I. Lenin. 

V. I. Lenin uncovered the fundamental contrast between the indoctrina- 
tion of servicemen in bourgeois and socialist armies. In bourgeois armies 
all indoctrination is built on obfuscating the class self-consciousness of the 
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common soldier in order to stimulate him to move blindly into battle, 
obeying the orders of imperialist governments. In contrast to this, in a 
socialist army, mdoctrination is subordinate to the development of the con- 
sciousness of soldiers, for a socialist state is strong through the conscious- 
ness of the masses. "It is strong when the masses know all, can assess 
all, and take all steps consciously." ^ 

V. I. Lenin emphasized that the consciousness of soldiers assumes 
particularly great importance during wartiihe. The decisive factor here 
is the conviction of the righteousness of the war and of the need to endure 
all the hardships of the combat situation, to shed one's own blood, and 
to sacrifice one's own life in the name of the triumph of justice and 
socialism. "This mass awareness of the goals and causes of war,** said 
V. I. Lenin, "is of tremendous importance and ensures victory.** ^ 

V. J Lenin constantly pointed out that in the army one should find 
very strict, iron discipline which ensures a unity of will and action, sub- 
ordination, and industriousness, without which victory over the enemy 
cannot be won. In contrast to bourgeois armies where discipline is built 
on deceit, bribery, and coercion, the Soviet Army creates •'unpre- 
cedentedly strong discipline not with the cane, but on the basis of 
consciousness, dedication, and the selflessness of the workers and peas- 
ants themselves."^ 

The nain method in education, taught V. I. Lenin, should be the 
method of conviction carried out through active, purposeful political 
and cultural-indoctrinational work, propaganda, and agitation which reach 
every ^loldier in their influence. At the same time he demonstrated the 
importance of the ability to combine conviction with constraint, which 
should be directed against violators of discipline or Soviet laws. Con- 
straint must necessarily rely on conviction and on the support of conscien- 
tious soldiers. Therefore, V. I. Lenin said: "No matter what, we must first 
of all convince, and then constrain/** 

For conducting political work, agitation, and propaganda among the 
troops V. I. Lenin required that sound, solid, energetic people be 
chosen, people capable of "educating, uniting, and disciplining Soviet 
troops,'* people who knew how "to approach the most backward, most 
underdeveloped Red Army members in order to explain the situation in 
the most comprehensible language . . . , to help them at difficult times, to 
eliminate any hesitation, and to teach them to fight. . . . " ^ 

V. 1. Lenin taught that war and the appraisal of the enemy should 
be treated seriously, emphasizing that imperialists utilize all achievements 
of science and technology in war. One must know how to fight such an 
enemy. Speaking at the Seventh Party Congress he said: "We should 
have one slogan — to truly learn military affairs. . . . 
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Guided by Lenin's statements, the Communist Party carried out a 
tremendous amount of work to indoctrinate and train Soviet soldiers. 

In the indoctrinational work special attention was paid to the in-depth " 
explanation to members of the Red Army and Navy of the historical 
If^^l " °^ Soals and tasks of the just war against 

the White Guards and interventionists, and in the essence of the new 
mihtary discipline. 

The training of riflemen, machine-gunners, and artillerymen was ini- 
u °n t^Jfl^"'^- Underlying the mstn.ction was the rule: "Practice 
above all. The first methodological aids played an important role in the 
establishment of the training system. One of them M'as called: "What 
Must a Red Army Man Know To Train New Recruits." 

The changeover from the principle of voluntary service in forming 
the army and navy to the principle of compulsory military servicf 
and to the creation of a regular army with centralized administration 
and strict military discipline contributed to the development of the 
indoctrinational and training system. 

On April 8, 3918, the institution of military commissar was introduced 
in all units m the army and navy. The All-Russian Bureau of Military 
Commissars (VBVK) was set up to supervise the activities of the military 
commissars.^ It exercised leadership of political indoctrination, cultural- 
educational work and Party work among the troops. The creation of 
Farty cells, and then of poiitical organs, commenced in units and on 
board ships. 

On May 29, 1918, the VTsIK [All-Russian Central Executive Commit- 
teej adopted a decree on the compulsory drafting of workers into the 
K^d Army. TTie command personnel appointment system was introduced. 
The solemn promise of soldiers of the Red Army (the military oath) 
was approved. ^ 

At the end of 1918 the "Booklet of the Red Army Man" signed by 
Chairman of the VTsIK Ya. M. Sverdlov and Chairman of the SNK 
[Council of People's Commissars] V. I. Lenin was published. The mate- 

I f A ' contained explained in popular fashion the goals and tasks of 
the Red Army and the requirements placed on the morals and behavior of 
soldiers, and gave a clear idea of the Soviet state and of its laws and of the 
leading role of the Party in the state and the Armed Forces. It was of 
great assistance to commanders and political workers as a guide which 
gave answers to many questions of military indoctrination and training 
There is good reason to consider it the first Soviet military political 
textbook. ^ 

The new regulations— the Internal Service Charter of the RKKA 
[Workers' and Peasants' Red Army] (November 1918) and the Dis- 
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ciplinary Charter of the RKKA (January 1919)— largely contributed 
to the strengthening of military discipline. 

It was stated in the regulations that in a socialist army, in an army 
of workers, there should be no "place for the negligent, the depraved, 
or parasites. All personnel guilty of failure to fulfill their revolutionary 
communist duty are subject to immediate punishment." Discipline in the 
Red Army is maintained not through fear of punishment or through the 
desire to win award?, but through communist consciousness, through the 
confidence of subordinates in their chief and tJirough the confidence of 
the chief in his subordinates. A disciplined soldier conscientiously 
executes all laws of the socialist republic, his official duties, and orders 
of superiors. 

The most important condition for maintaining conscious discipline 
among the troops is the establishment of correct interrelations between 
commanders and subordinates. Regulations required conunanders to con- 
duct themselves in such a way as to win the confidence and respect of 
subordinates and to clearly draw a distinction between oflScial and 
unofiBcial relations. 

The regulations defined the methods for employing incentives and 
penalties. It was stated in the Disciplinary Charv'er that incentives serve 
"to award the most outstanding upon fulfillment of official duties and 
to stimulate among them necessary competition in the interests of the 
military cause." The charter defined the types of penalties and the pro- 
cedure for employing them and required commanders ard commissars 
(their role especially was emphasized) to hold responsible all servicemen 
who had committed a misdeed without malicious intent and who had not 
caused serious damage (there was also judicial responsibility). 

The Disciplinary Charter included a section titled: "Oh Company 
Courts of Peers." As early as June 1918 a special regulation on company 
courts of peers, which was included in the "Booklet of the Red Army 
Man," was, developed. The courts of peers played a large role in the 
inculcation of discipline among Red Army men. The decisions of courts 
of peers expressed the public opinion of the military collective and had 
a high degree of authority and educational influence on servicemen. 

Misdeeds of an everyday, moral, and worldly character were subject 
to hearing by company courts of peers: insulting a comrade during 
off-duty hours, intoxication, gambling, untignified behavior outside of 
formation, and other misdeeds which did not cause harm to the state. 
A court of peers was empowered to impose a sentence on a guilty person 
before an assembly of company personnel, filing or not filing an order 
to the regiment, to impose monetary penalties, to sentence the party to 
mandatory extra-duty work within the unit, and so on. 
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The decisions of the Eighth RKP(b) [Russian Communist Party (of 
Bolsheviks)] Congress held in March 1919 exerted a tremendous influ- 
ence on the development and improvement of training-educational work 
in the Red Army and Navy. The Congress directed that training and 
indoctrmation in the Red Army should be carried out on the basis of 
class solidarity and socialist enlightenment. 

The system of military training and indoctrination was constructed in 
such a way as to ensure comprehensive development, eliminate illiteracy 
raise the general cultural level, achieve the conscious assimilation of 
political and military knowledge, skills, and abilities, and ensure physical 
development. ^ ' 

Primary attention was paid to eliminating illiteracy among members 
of the Red Army. As a rule, as many as 40-50 percent of aU soldiers in 
each unit were illiterate. Together with the near-literate they comprised 
over 70 percent of all enlisted personnel. 

In September 1919 the Revolutionary Military Council of the Repub- 
lic issued an order which established a six-month deadline to eliminate 
Illiteracy. A regulation was drawn up on houses of education, clubs 
in the Red Army, and Red Army schools of literacy. The schools of 
literacy were divided into three degrees: the first for the illiterate, the 
second for the near-literate, and. the third for the literate. Programs in 
the native language, mathematics, history, geography, natural science, 
and the history of the revolutionary movement were developed for 
these schools and schools of political literacy. 

In the methods of instructing servicemen, attention was paid to take 
into account the specific features of each person, to couple instruction 
with life, to eliminate mechanical learning, to make extensive use of 
graphic aids and of examples familiar and comprehensible to the students. 

Political indoctrination was the leading factor in the process of the 
education of Soviet soldiers. The military commissars. Party cells, 
political officers, and agitators played the decisive role in setting up and 
miplementing political indoctrination. Many of the commissars displayed 
the outstanding abilities of military pedagogues, brilliant orators, and 
mass organizers. They also made a decisive contribution to the work 
toward summarizing the experience of educational activities and develop- 
mg military pedagogic theory. The exchange of opinion was carried out 
at congresses and conferences of commissars, political officers [politruk] 
and cultural and educational instructors. The reasons for shortcomings 
in education were ascertained, and specific measures for eliminating 
them were designed. 

The pedagogic functions of the military commissars were reflected 
in the instructions for military commissars and in military regulations. 
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Bearing responsibility for the political and moral state of units and ships 
sjid for their combat capability and readiness, . the^ammissars were 
supposed to participate personally in indoctrinational work and to direct 
the activity of Party cells, political officers, cultural and educational 
commissions, and clubs. 

The instructions required commissars to win authority among mem- 
bers of the Red Army and Navy through their personal exemplary 
behavior, their ideological and moral purity, their devotion to the Soviet 
Government, their boldness, bravery, and readiness to self-sacrifice, 
and their unflagging will to win. Authority was considered a mandatory 
condition for ensuring success in work with *]the masses and in affecting 
them. The commissars had to be in constant and close contact with the 
masses of soldiers and with communists. It was emphasized in the 
instructions that the post of commissar was one of the most difficult 
and crucial in the Soviet Republic. More work fell on the commissars 
than on anyone else, as did more responsibility.® 

Political officers were the first assistant commissars in the politi- 
cal and military indoctrination of personnel and in the organization 
of cultural and educational work in subunits. The institution of politi- 
cal officer was introduced for the daily and planned conducting of 
activities with Red Army men on political problems. The political officer 
v/as responsible to the commissar for the political indoctrination, and 
political and moral state of soldiers in the subunit. It was his duty to 
organize meetings with Red Army men on political topics and group 
readings of newspapers and books, to participate actively in the affairs 
of the cultural and educational commission, and to superintend the 
subunit library. 

Political instructors were not endowed with disciplinary authotity. 
Their main means of influencing the Red Army masses were the Bolshevik 
word and personal example. They were required to work systematically 
to improve their own political, military, and general education, to be 
closely connected with rank-and-file soldiers, and to serve as a model 
of behavior. 

As a result of the introduction of the institution of political officer 
and the creation of Party cells, the subunit (company, battery, and so on) 
became the center of indoctrinational work. 

The introduction of universal compulsory training for workers and 
the birth of a large-scale regular army required the establishment of a 
military training system which corresponded to the nature of the socialist 
republic. This work was carried out in the following directions: the 
rewriting of regulations and manuals of the old army in accordance with 
the goals and tasks of the Red Army and its accrued combat experience, 
and the drafting of military training programs, instructions, methodologi- 
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, cal aids, and memoranda.* Set forth in them were the principles, rules, 
methods, and forms of individual training and of the training of sub- 
units and units, various pedagogic advice was given, and the experience 
m mihtary iraming and indoctrination accumulated in Red Army units 
was covered. 

In order to develop the regular Red Army successfully and indoctrinate 
and tram personnel, it was necessary to train numerous new command 
personnel. 

..J"-^?"^ ^^^^ P^°P'^'s Commissars approved the 

Basic Regulations on Accelerated Courses for the Training of Com- 
mand Personnel of the Workers' and Peasants' Red Army." On this basis 
an order was issued calling for the opening of 13 accelerated command 
personnel traming courses. The number of courses constantly grew Thus 
the GUyUZ [Main Administration of Militarj- Educational Institutions] 
had 63 m January 1919, 105 in January 1920, and 151 in January 1921 
Moreover, commander training courses were opened under the head- 
quarters of fronts and armies. Additionally, there existed a system of 
courses for the training of political workers. In November 1920 there were 
over 200 political courses and schools at the rear and at the front. Higher 
educational jQstitutions were established to train high-level personnel.'" 

The developed system of military educational institutions brought 
about the need for the training of instructors. For this purpose the 
military pedagogic courses of the RKKA were opened in Moscow at the 
start of 1919." Instructors in military, general educational, and socio- 
political disciplines were trained in these courses. The task of scientiHcally 
worloug on the problems .of military indoctrination and training was also 
assignea to the courses. For this purpose a chair of pedagogy and a peda- 
gogic section of the militar>' scientiHc society were set up. Such problems 
as the role of military pedagogy in the life and development of the Red 
Axmy, the relation between pedagogy and politics, the relation between 
general and military pedagogy, and others were discussed at ses-^ions of 
the section and chair. 

Soviet militarj' pedagogic thought developed in the struggle airst 
the outmoded ideas of old military pedagogues, which were remote from 
life. 

Thus, in the period 1918-1920 a socialist system for the indoctrination 
and training of soldiers and for the training of command, political, and 
psdagogic personnel took shape in the Red Army and Navy. Imbued /Uh 
Bolshevik Party spirit, it was aimed at the formation in personnel of 
pohtical consciousness and a scientiHc outlook, at comprehensive devel- 
opment of the soldier, and at the inculcation of conscious discipline and 
high moral and combat traits. 
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2. The Development of Soviet Military Pedagogy During the Period of Peace- 
ful Socialist Construction (192M941) 

Having triumphantly concluded the Civil War, the Red Anny and Navy 
changed over to peacetime status. The Communist Party undertook 
extensive measures toward demobilizing the army and sharply curtailing 
the number of personnel. 

Defining the military policy of the Soviet State under the new condi- 
tions, V. I. Lenin said that in undertaking economic construction "no 
matter what happens we must maintain our Red Army in full combat 
readiness and increase its combat capability." " 

By the start of 1924 the stage connected with demobilization, curtail- 
ment of the army, and partial reorganization had been completed. At the 
same time the turnover cf temporary personnel which hindered the proper 
establishment of planned studies was eliminated. 

Military reform began to be carried out in 1924. Its essence consisted in 
changing and adapting the organizational structure of the army and navy 
and of administrative bodies to the conditions of peaceful construction 
and to the changes which had transpired in the conmaand, political, and 
rank-and-file personnel of the army and navy. The principle of unity of 
command was introduced, new regulations, manuals, and combat and 
political training programs were drawn up; instead of short-term courses, a 
system of secondary military and political military schools, advanced train- 
ing courses, and higher military educational institutions and military acad- 
emies was set up, and new training aids and textbooks were prepared. 

The 1920's were marked by the further development of Soviet military 
pedagogic thought and the improvement of the entire system of indoctri- 
nation and training for soldiers. 

Particular attention was paid to the problems of political indoctrination. 
As a result of the demobilization of senior age groups and the drafting of 
new contingents, army and navy personnel had grown younger. Youth 
who were mainly peasants were drafted each year into the army and 
navy. They had neither revolutionary experience nor poIiMcal temper- 
ing, and to a large extent were illiterate or near-literate. On the basis of 
the fact that youth are extremely susceptible to any type of influence, the 
Communist Party set the task of "converting the barracks into a parallel 
branch of Party schools." It was necessary to develop the political 
indoctrination of members of the Red Army and Navy in such a way that 
they not only mastered the ideology and policy of the Communist Party, 
but were also capable, after demobilization, of leading definite sections 
of socialist construction in rural and urban areas. 

A systematic course of political discussions with soldiers, which was 
called the political hour, was introduced at the end of 1920 for the pur- 
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pose of improving political indoctmiation, and later, in 1925, a transition 
was made to political studies according to special programs (of 2 years 
for the Red Army and of 4 years for the Red Navy). These forms were 
supposed to ensure the explanation to servicemen of the role and function 
of the Red Army and Navy, of the requirements of the military oath and 
regulations, and of the policy of the Communist Party and Soviet Govern- 
ment, and to inculcate in the soldiers a sense of the inseparable bond 
between the army and the working masses, a sense of mtemational 
solidarity with the working class of other countries, and an understanding 
of Leninist national policy. 

Political activity groups began to be set up in platoons, and the best 
trained platoon leaders were appointed group leaders. 

The supervision of group leaders, the according of assistance in 
ideological and methodological growth, and monitoring of the quality 
of the activities were assigned to political oflScers. The political oflScer 
personally conducted political activities with a group of junior company 
conmianders. 

Ac the initiative of the political bodies, the movement ilor the mastery 
of psychological-pedagogic knowledge and a raising of the methodologi- 
cal level was initiated among the political oflScers in the period 1922-1925. 
The task of studying the specific features of the Red Army audience and 
of taking imo account the psychology of soldiers, their interests, their 
level of mental development, the specific featm'es of perception and 
attention, and national attributes were set in the courses of educational 
and training work for political instructors. 

In a number of districts competitions were conducted for the best 
political hour and political study, and for the compilation of method- 
ological aids for conducting political studies. 

Political textbooks and readers helped improve the quality of political 
indoctrination.^* At the end of the 1920's methodological aids on political • 
studies, which equipped group leaders with definite psycholo^cal- 
pedagogic and methodological knowledge, were published. 

Such forms of work as political games and dramatizations, question 
and answer evenings, collective readings of newspapers and literary works, 
amateur artistic groups. Red Army theaters, agitation courts, and so on 
were extensively employed in political indoctrination, in addition to 
political studies. 

Organized political studies were introduced for all command personnel 
in 1924 

The works of the outstanding Soviet general M. K. Frunze were of 
great importance to the resolution of the most important problems of 
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indoctrination and training. He emphasized that the piimary condition for 
successful work in the indoctrination and training of soldiers is the unity 
of views of commanders and political workers. This is accomplished on 
the basis of the ideology and policy of the Communist Party, military 
doctrine, and Marxist-Leninist analysis of the nature of future war. "This 
is why," indicated M. V. Frunze, "the study of Lenmism . . . should 
play such a major role in the cause ... of military indoctrination." 

M. V. Frunze paid particular attention to working out ways of in- 
creasing the political consciousness of persoiinel, strengthening military 
discipline, forming moral-combat traits, and achieving the unity of train- 
ing and indoctrination. In revealing the essence and significance of 
Soviet military discipline, he observed that the strength of the army lies 
in discipline, in the resolution to fulfill precisely and unflinchingly the 
instructions and orders of superiors. Our discipline is based not on fear 
of punishment and open constiaint, but on voluntary, conscious execution 
by each of official duties. 

Emphasizing the role of the political worker in strengthening discipline, 
M. V. Frunze said that our political worker **as a representative of the 
Communist Party should always be a carrier of the idea of order and 
discipline, which is most inherent in the Communist Party. The political 
worker should be the element which best, most reliably, and most firmly 
contributes to the strengthening of discipline and the strengthening of 
internal and external order." ^® 

M. V. Frunze and M. N. Tukhachevskiy were also responsible for 
founding the principles of the awareness and activeness of students and 
of teaching the troops that which is necessary in war and in working out 
the command and political personnel training system. 

By the end of the 1920's Soviet military pedagogy had attained signi- 
ficant progress in its development. In this period articles and individual 
works in which pedagogic theory was set forth in a more systematized 
form began to appear. This was reflected in the articles and speeches of 
K. Ye. Voroshilov, S. S. Kamenev, M. N: Tukhachevskiy, L E- Yakir, 
and other military commanders, and in the works Metodika obucheniya 
krasnoarmeytsa voyennomu delu (The Methods of Teaching Military^ 
Affairs to a Red Army Man) (1927) and Metodika boyevoy podgotovki 
boytsa i chasti v pekhote (The Methods of Combat Training of the In- 
fantry Soldier and Unit) (1929). 

New training programs were worked out on the basis of military peda- 
gogic theory, and an intensified search for new methods of instruction 
was under way. These problems were discussed at meetings and con- 
ferences of military cadres. In the development of the programs a turn 
was taken toward reflecting completely in them the experience of World 
War I and the Civil War and the latest achievements of military science, 



and at orienting the personnel of our army toward in-depth study of 
available equipment and the problems of the interaction and dynamics in 
battle. In the methods of combat training much attention was paid to the 
realization of the requirements of the principle of teaching the troops 
that which is necessary in war. 

Exceptionally animated debates took place in the army and navy in 
the 1920's with respect to the methods of traming personnel. In the 
course of the discussion of this problem important conclusions were 
drawn. They reduced to the fact that the best methods of instruction are 
those which ensure first the activity and independence of the trainees, 
second the training of the soldier and the solidification of subunits, and 
third the transfer of the center of gravity of instruction to the field, to a 
situation close to the combat situation. The discussions further revolved 
around the essence, effectiveness, and possibilities of the methods of 
instruction in the combat and political training of soldiers. Here proposals 
were voiced for extensively utilizing the demonstration, imitative, active 
labor, laboratory, research, and group methods. All this was positively 
reflected in the combat and political training of the troops. In the course 
of instruction the requirements of the principle of awareness and active- 
ness in the mastery of military affairs found further theoretical sub- 
stantiation and practical application. 

Soviet military pedagogy, guided by Lenin's ideas of the conscious 
mastery of knowledge, waged a resolute struggle against rote learning, 
cramming, and drill in combat training, which had penetrated into the 
training of Soviet soldiers through old specialists. 

The task of motivating trainees to the fullest, of stimulating them 
by all methods and means to work, and of teaching them to acquure 
knowledge independently was posed. The ideas of active instruction in 
military educational institutions, where creative pedagogic thought was 
in full swing, became particularly widespread. This led to the introduction 
of the so-called laboratory method into the educational process. 

■ By a laboratory was meant a class, field, club, or excursion site — that 
is, a situation which gave room for the trainees to manifest independence 
and activity in their studies. 

The introduction of the laboratory method replaced the conventional 
system of lesson and lectures defined by a strict schedule, which presup- 
posed mandatory attendance. Under the laboratory method the student 
himself planned his study of program material. At his own selection he 
determined what subjects and hence in what laboratory (and classroom) 
and for how long he would study and when he would take his 
examinations. 

' Advocates of the laboratory method believed that it was most appro- 
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priate for a military school, since it makes it possible to develop in a 
future commander independence and the ability to think, create, and 
display initiative and develops will. Recognition of the laboratory 
method as a universal method led to a sharp reduction in the educational 
role of the instructor and to curtailment of the methods of oral presenta- 
tion of material (the story or lecture). The excessive expansion of the 
independent work of students mevitably entailed an increase in the work- 
ing day and hence overloading and fatigue. The lifting of mandatory class 
attendance had a negative effect on student discipline-. Other shortcomings 
of the laboratory method also turned up. Therefore, as early as the 
1926/27 school year the framework of the laboratoiy method was limited 
at military educational institutions. It justified itself only in combina- 
tion with other methods of instruction as an integral component of a 
system. 

In the 1920's the comprehensive method of instruction became quite 
widespread, especially among the troops. The idea of the integral study 
of natural and social phenomena was connected with the comprehensive 
method in pedagogy. In the Red Army the material was collated by 
major subjects (cores). For instance, political literacy was the core of 
the complex of a group of courses on political and general educa- 
ticmal training (the Russian language, arithmetic, geography). Under 
the comprehensive method the study of certain elements of the Russian 
language, literature, arithmetic, and geography which were closely con- 
nected with a given topic were introduced into each topic of political 
studies. 

In the study of military subjects complexes were compiled on the 
basis of tactics. In the course of studies in tactics a program of drill train- 
ing, physical training, topography, engineering, and so on was worked 
out. 

The assembly of complexes had both advantages and shortcomings. 
For instance, the assembly of complexes lor the Russian language, 
arithmetic, and geography together with political training raised the ideo- 
logical level of general educational training and coupled knowledge to the 
life and policy of the Communist Party and Soviet State. At the same 
time the formation of complexes as a system created many difficulties 
both for the study leaders and for the trainees. Studying the Rus- 
sian language, arithmetic, geography, and political problems in one 
political exercise led to violation of the principles of a systematic ap- 
proach, sequentiality, and sound mastery of knowledge. Attraction to 
some element (say arithmetic or grammar) diverted attention from polit- 
ical problems, leading to a reduction of the ideological content of 
political studies. Therefore, the start of the 1930's, when the general 
educational training of draftees was uplifted, the complex as a system 
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was rejected. General educational training was eliminated from the con- 
tent of political studies. 

A new period in the development of the Soviet Armed Forces, a period 
which exerted a substantial influence on the advancement of the theory 
and practice of indoctrination and training, commenced in 1929 On the 
basis of the successful fulfillment of the Leninist plan for national indus- 
trialization, agricultural collectivization, and the imolementation of the 
cultural revolution foundamental changes took place in the army and 
navy. ' 

Socialist heavy industry made it possible to technically reequip the 
army and navy, to equip them with new small arms, to create new types 
of artillery, armored and tank troops, and aviation, and to build new 
ships for the navy. 

Qualitative changes also took place among the personne' in connec- 
tion with which universal elementary and then incompleL secondary 
(7-year) education were carried out in the countiy. 

At the direction of the Party Central Committee, combat and political 
traimng was reorganized in accordance with the changes that had taken 
place. The ma n slogans of the new period became: "Turn toward tech- 
nology," "Per^nnel who have mastered equipment solve all." 

On 5 June 93 1" the Party CC adopted the decree titled "On the Com- 
mand and Political Personnel of the RKKA," in which it directed that 
under the conditions of the technical rearrhament of the Red Army the 
main task was resolutely to improve the technical military knowledge 
of command personnel and for them to master to perfection combat 
equipment and the complex forms of modern combat. In command 
traimng special attention was paid to the study of combat equipment, to 
the organization and management of general combat, and to the interac- 
tion of branches of service. The military training of political workers was 
also stepped up. 

In the period 1930-1937 the RKP(b) CC adopted a number of 
decrees aimed at fundamentally improving the educational process in 
elementary, secondary, and higher schools. On this basis the educational 
process was significantly reorganized in regimental schools, naval train- 
mg detachments, and military educational institutions. The principles 
of Party spirit, graphicness, systematic approach, and sequentiality were 
realized more consistently in the programs and in the instruction of each 
subject. 

The dissemination of the ideas of the outstanding Soviet pedagogues 
A'. K. Krupskaya and /1. 5. Makarenko had a great influence on improving 
the quality of educational work in the army and navy. 
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.N. K. Krupskaya did much to disseminate Lenin's theoretical heritage 
in the Soviet Army. She advised that the works of V. 1. Lenin be studied 
in such a way that **his ideas serve as guidance to action." She turned 
particular attention to mastering Lenin's doctrine of socialist discipline 
in the army, of comradely interrelations between ^soldiers and command 
personnel, and of the ability to work with the common soldier, to. know 
and take into consideration his psychology and interests, to accord him 
assistance, and to raise his awareness and cultural level, making ex- 
tensive use of works of art, literature, the cinema, and museums. N. K. 
Krupskaya posed with particular acuity the question of mastering the 
methods of independent work with books and the ability to save 
one's own efforts and the efforts of others and to work according to 
plan, systematically and diligently accomplishing thorough mastery of 
the material covered. 

A. S. Makarenko was an innovative pedagog, theoretician, and prac- 
titioner who highly esteemed the experience of education in the Soviet 
Army and created and tested in practice the system of principles and 
methods of communist education. A. S. Makarenko ascribed much im- 
portance to the educator's ability to define clearly and precisely the goal 
of education and to work persistently and unflaggingly for its realization. 
In defining the goal of education he placed at the fore the political posi- 
tion of the educator and his understanding of the requirements that a 
socialist society places on individual qualities, and his understanding of 
the goals of our struggle.^^ 

A. S. Makarenko made a great contribution to the theory of education 
in and through the collective. He demonstrated in practice that real 
education of a member of a socialist society is possible only in a collec- 
tive where each trainee is converted from the object of education into the 
subject of education, into an active figure and a champion of the interests 
of society as a whole. The collective possesses rich educational possibil- 
ities and means. These are organization, discipline* joint labor, competi- 
tion, traditions, the mutual dependence and mutual exactingness of the 
members of the collective, criticism and self-criticism, and public 
opinion. 

Makarenko viewed the principle *'place the highest possible demands 
on a person and give him as much respect as possible" as being identical 
with the principle of education in, for, and through the collective. The 
development of the exactingness which forms the individual is possible 
only in a good collective and in the collective's movement and aspiration 
toward the attainment of high goals. 

A. S. Makarenko substantiated a very important position which has 
great significance in the education of soldiers, to wit: manly person 
cannot be taught if he is not placed in conditions und'jr whi.-h he can 
manifest his manliness. . . ."^^ 
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Makarenko highly esteemed the expertise of the educator, which in 
his opinion does not require particular talent. Any normal person can 
learn this if he studies. 

In the process of combat troop training a search was under way for 
more advanced methods of instruction. Extensive use was made of tech- 
nical exercises, various training devices for specialists, and training films. 

The introduction into combat training of the methods of the TsIT 2* 
(Order of the USSR Revolutionary Military Council No. 149, dated 
20 July 1930) was started. The TsIT methods contained a system of 
principles and methods of practical instruction, primarily for opera- 
tions that involved motion. Its essence was that the whole operation 
was divided, r a the basis of detailed study, into the simplest smaU 
movements wLiCh, when carried out in the most economical manner,, 
became automatic thrdugh training. This method made it possible 
to achieve some progress in the training of specialists in the army, air 
force, and navy: training time was reduced and the quality of training 
was improved. It was not suitable, however, for the training of sub- 
units, detachments, teams, crews, or platoons or for the theoretical 
study of other problems of combat training, and therefore, found limited 
application. 

The combat training of troops was carried out by conducting unilateral 
and bilateral exercises and maneuvers. Especially large were the Kiev 
and Belonissian maneuvers in 1935 and 1937. In addition to the infan- 
try and artillery, tanks, mechanized brigade and paratroop units also 
took part in these maneuvers. 

Technical study groups, discussions, technical displays and "battles,*' 
10-day inspections of combat equipment, and other forms became widely 
used in addition to planned activities involving the study of combat 
equipment. 

The socialist competition, which assumed mass scale after the 16th 
All-Union Party Conference (in April 1929), had substantial influence 
tc^ward improving the quality of combat and political training in the 
army and navy. It encompassed special, small-arms, tactical, physical, 
and political training and was aimed at excellence in fulfillment of combat 
training plans and a surpassing of standard indexes. 

Changes tpok place in the contents'and methods of political and mili- 
tary indoctrination. Beginning in 1932 the Marxist-Leninist training of 
command personnel began to be carried out during the hours of planned 
studies. In connection with the elevation of the general educational 
level of soldiers from the 1931/32 school year, political exercises began 
to be conducted in 2-hour sessions twice a week. Statements by the group 
leader, group or independent reading. of the textbook, and an oral test 
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on the subject assumed a permanent position in the methods employed. 
Much attention was paid to instilling in the soldiers the habits of reading 
newspapers on a daily basis. 

In 1931 political information was introduced for the purpose of 
regularly explaining to personnel the most important decisions of the 
Party and government, events within ±e country and abroad, and the 
tasks set for the army and navy. The presentation of this information 
was assigned to political officers. 

In military indoctrination much attention was paid to the inculcation of 
discipline and to the in-depth explanation of the requirements of the Dis- 
ciplinary Charter u the Red Army and the Disciplinary Charter of the 
Navy, approved in 1940. The new text of the military oath and the 
swearing-in ritual v/ere approved (1939). 

Despite considerable advances in the development of the system of 
training and indoctrination for soldiers, it should be noted that in the 
second half of the 193Q's there was an underevaluation of military peda- 
gogic theory. Articles on the theory of indoctrination and training seldom 
appeared in newspapers and journals and there were no major works on 
military pedagogy and psychology. In a number of manuals and instruc- 
tions on training a hackneyed approach could be found. 

In 1939-1940 attention to military pedagogic problems once again 
began to heighten. In September 1940, M. I. Kalinin wrote that all polit- 
ical workers should master the art of indoctrination. "For this purpose it is 
necessary to critically rework and master the entire heritage of classical 
pedagogy as applicable to adults and to create a special course on Soviet 
military-political pedagogy." ^ 

Analysis of the combat operations of the Red Army during the Soviet- 
Finnish conflict revealed a number of shortcomings in personnel training. 
In order to eliminate them and increase the combat capability of troops, 
reorganization of the educational process was carried out. Particular at- 
tention was concentrated on the realization of the principle of teaching 
the troops that which is necessary in v/ar. Exercises were shifted to the 
' field and carried out under all-weather conditions, and the troops werQ^ 
taken to fall-winter camps. During the training period the infantry and 
tanks learned to follow a rolling artillery barrage. Commanders mastered 
the skills of managing battle under complex conditions. 

Work toward reorganizing and improving troop training and indoctiina- 
tion in accordance with the new requirements contributed largely to the 
increased combat capability of the army and navy. There was not enough 
time, however, to complete this process and to elevate it to the desired 
level. The perfidious attack on the USSR by fascist Germany interrrupted 
the process of the training and indoctrination of Soviet soldiers under 
peaceful conditions. 
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3. The Theory and Practice of the Indoctrination sid Training of Soviet Sol- 
diers During the Great Patriotic War (1941-1945) 

The Great Patriotic War was a comprehensive test of the strength of 
the Soviet social and state order, of the moral spirit of our people, and 
of the combat capability of their Armed Forces. Soviet military science 
and the troop training and indoctrinational system also underwent a 
severe trial. 

The entire burden of mobilizing the people and their Armed Forces 
for the struggle against the fascist, invaders rested on the shoulders of 
the Communist Party, which converted the country into a military camp 
and subordinated all the efforts of the people, army, and navy to one 
goal — crushing the enemy. 

The troop training and indoctrinational system was reorganized in ac- 
cordance with the requirements of the war and was supposed to ensure: 

1) In-depth explanation to soldiers of the lofty and noble goals of 
the Great Patriotic War; 

2) Mobilization of all forces of the army and navy to defeat Hitler's 
invaders; strengthening of iron military discipline and organization; 

3) The training of reserves for the front as quickly as possible and the 
skillful mastery of weapons and combat equipment; 

4) The inculcation in soldiers of deep love of the socialist Homeland 
and burning hatred of the enemy; 

5) The development in personnel of fearlessness, staunchness, bravery, 
resoluteness, combat solidarity, and willingness to make any sacrifice in 
order to defeat the enemy. 

The content and methods of indoctrination and training during the war 
were constantly improved and made more specific in accordance with 
the character of the military and political situation and of combat mis- 
sions, and with the specific features of personnel, who were continually 
being replaced. 

In political arid military indoctrination the main efforts were directed n 
developing in Soviet soldiers communist consciousness, patriotism and 
internationalism, hatred of the enemy, vigilance, bravery, and valor. Only 
those methods and forms of indoctrination which could be used flexibly 
and operationally, which could be applied under any conditions, and 
through which the goal could be reached in a limited time justified them- 
selves. Among these were individual and group discussions, meetings, b 'rsf 
assemblies, political information sessions, and readings of newspapers, 
summaries of the Soviet Information Bureau, orders of the Supreme High 
Commander, appeals, leaflets, and memoranda. 



72 



63 



Takbg note of the specifics of the conduct of indoctrinaUonal work in 
the combat situation, M. L Kalinin wrote in his article "Military Com- 
missars" that what was needed was the "ability to make use of the situation 
that has taken shape, the ability to unite one's own combat unit and to 
mobilize it to fulfill the military missions facing it, the ability to instill in 
soldiers complete confidence in their operations," and that "at the present 
time the instruction of Marxism-Leninism in the army should be practi- . 
cal, not academic." ^ 

The force of an oral statement by a commander or poUtJcd w?>rker 
was determined by the ideological content of the statement, and the 
unity of word and deed. "If company commanders or political officers 
demonstrate in practice that they know how to make intelligent use of all 
their weapons and to deliver blows ajgainst the enemy skillfully and 
adroitly, each word which they utter as a call to battle will find a very vital 
response. Successful combat work is the kingpin of successful agitation/* 
wrote M. I. Kalinin. 

The conditions of the war demanded that political indoctrination in 
the form of political studies be canceled. Primary stress was placed on 
the comprehensive development of mass agitation work. 

Examples of heroism, staunchness, faithfulness to military duty, and 
self-sacrifice in the name of the Homeland were extensively utilized in 
instilling high moral-combat traits. In the initial period of the war partic- 
ular attention was paid to surmounting the soldiers' fear of tanks and 
airplanes and to the struggle against cowardice and panic. For these pur- 
poses examples of successful fights against tanks and aircraft and meetings, 
with the best tank killers were widely propagandized. Leaflets, brochures, 
and memoranda telling of the ways of fighting enemy equipment'-and 
weapons were spread among the troops. 

The extensive dissemination of advanced combat know-how, the award- 
ing of orders and honorary banners to units and ships, and the awarding 
of the title of guard unit or ship, the naming of units and ships in honor 
of the cities which they liberated, and salutes in honor of outstanding 
victories was of great importance in instilling in soldiers high moral-com- 
bat traits, inspiration on the offense, and staunchness on the defense. 

The dissemination of the combat traditions and heroic past of our peo- 
ple and the awarding of the Suvorov, Kutuzov, Aleksandr Nevskiy, Ush- 
akov, Nakhimov, and Bogdan Khmel'nitskiy orders played an important 
role. 

Patriotic songs, music, the cinenia, and literature exerted a tremen- 
dous influence on the inculcation of love and devotion to the Homeland 
in soldiers. There were extensive visits by theatres and concert brigades 
to the field forces. Song and dance ensembles were set up under the 



political organs of the army and navy. Soldiers' and sailors' collectives 
tor seif-initiated activities operated widely. 

Such an iniportant pedagogic problem as the study and consideration 
of the specifics of the psychology of various categories of soldiers 
occupied a significant place in education. The war had made major 
changes in personnel. People of the most diverse ages who differed 
substantially from each other in their life experience, educational level, 
cultural level level of development, and psychological makeup were 
drafted into the army. 

Much attention! was paid to the indoctrination and training of soldiers 
of non-Russian nationality. On 17 September 1942 the Main Political Di- 
rectorate of the RKKA issued a directive titled "On Indoctrinational Work 
With Red Army Men and Junior Commanders of Non-Russian Nation- 

Ih of educating soldiers of non-Russian nationality 

called for their instruction in the Russian language, and for knowledge 
and consideration of their national traditions and customs. One of the 
conditions for successful indoctrination of such soldiers was ad- 
dressing them in their native language, making use of political agita- 
tion of facts from the history of the republic from which the soldiers 
came propagandizing examples of the heroism of their countrymen, 
and disseminating literature, newspapers, and magazines in their native 
language. 

Purposeful indoctrinational work in the army and navy which was aimed 
at achieving victory over the vile enemy was the most important factor 
in forming high political and moral-combat traits and mass heroism in 
Soviet soldiers. 

Military training was carried out in close coordination with indoctrina- 
i^^^'^"" °^ instruction, in addition to combat training in the units 
of the field forces and in military educational institutions, also included 
the training of personnel in reserve units and instruction in military 
affairs through Vsevobuch [universal military training]," Osoaviakhim 
[Society for Assistance. to the Defense, Aviation, and Chemical Construc- 
tion of the USSR], and in general educational schools. 

Personnel of the officer corps were trained in various courses and 
at military schools and academies which operated according to cur- 
ricula and wartime programs. Here the situation at the front often 
dictated corrections and changes in the plans and programs with respect 
both to time and to content. Thus, in 1941 the period of instruction was 
reduced to 6-12 months in military academies, 4-8vmonths in military 
schools, and 3-4 months for courses. It was only in The second half of 
1943 that the periods of training were increased. 

The periods of training for soldiers in reserve units were estab- 
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lished in a similar manner. In 1941-1942 they ran from 3 weeks to 2 
months and were increased in subsequent years. 

The briefness of the periods determined the content and methods of 
military instruction. The instruction of theoretical material was cur- 
tailed. The emphasis was shifted to practical traming and demon- 
stration with brief explanation. Training activities, and exercises 
assumed the dominant role in methodology. That which would be 
required at the front, in combat, was taught. 

The training day was lengthened to 12 hours. Attention was paid to 
the most economical and efficient use of training tiaie. In the process 
of instruction the principles of sequentiality and sound instruction, were 
adhered to; activities were conducted mainly in the field. 

The new regulations which came out during the war years — the Com-- 
bat Regulations for Infantry of the Red Army (BUP-42) and the Ship 
Regulations of the Navy (KU--43)— as well as training manuals for 
specialists and for certain types of troop training exerted a great influence 
on the content and methodology of personnel training. 

Instruction was also actively carried out in the field forces. For this 
purpose periods of preparations for battles and breaks during combat 
operations were utilized. Instruction was set up especially well in second 
echelon troops and in units withdrawn to provide rest and to bring them 
to full strength. The handling of offensive operations began to be 
practiced extensively among the troops. In an area where characteristic 
features of the enemy defense were reproduced, the troops worked out 
in practice all combat missions and problems of interaction among 
branches of arms, including the artillery and aviation. 

Extracurricular forms of work were also employed during combat 
training: meetings with outstanding soldiers, commanders, political 
workers, and snipers; tactical small-arms conferences, competitions in 
the knowledge of combat equipment, and so on. Awards for master- 
ing military affairs were established to stimulate improvement in 
combat skills of soldiers: '^Sniper," '^Excellent Machinegunner," *^H>^Y.;« 
lent Artilleryman," "Excellent Tank Crew Member,'* "Excellent Toq eric, 
Man," and others. 

Consequently, during the war years training was adopf<(J to the 
needs of the front and the requirements of combat acti^.i'.es and 
made subordinate to the interests of achieving victory over the en- 
emy. The methodology of practical and comprehensive tr 'i.mng of 
troops under field conditions attained a particulariy high (•^rrret- of 
perfection. 

Thus, during the Great Patriotic War, Soviet military p'M..\',jgic 
thought was raised to a new level. The system of indoctrination and rrain- 
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ing had endured a severe trial in the fire of the war and had made a 
worthy contribution to victory over the enemy, 

4. The Development of Soviet Military Pedagogy in the Postwar Period 
(1945-1972) 

After World War II the imperialists set a course toward preparing 
for a new world war, directing their aggressive efforts against the Soviet 
Union and other socialist countries. They began to step up military 
preparations and to feverishly form aggressive blocs. 

In the complex and strained intemational atmosphere, increasing; 
the combat strength and combat readiness of the Soviet Armed Forces 
acquired very great importance to the preservation of peace, the succesji- 
ful restoration of the national economy, the further upsurge of th;* 
national economy, and improvement of workers* well-being. Therefore, 
the reorganization of the army and navy, concluded in 1948 was carrUV 
out with consideration for strengthening the combat capability of inc 
Armed Forces. The system of training and indoctrination for Soviet sol- 
diers was developed and improved on this basis in the postward pmoiL 

Commanders and political workers were given the task of masicring 
the skills of troop indoctrination and training, of consistently implement- 
ing in combat practice the principle of teaching the troops that which is 
necessary in war, and of studying, summarizing, and incorporating in 
the educational process the experience of the Great Patriotic W^r, 

The educational process in military educational institutions was re- 
--organized in accordance with the experience of the war and wilh 
consideration for new requirements. The periods of instruction w?re 
increased. In a number of military educational institutions a course on 
military pedagogy and psychology was introduced. 

The experience in training and indoctrination which was accumulated 
dunng the Great Patriotic War and the need for creative applicrttion of 
this experience under tlie new conditions determined the further d^velop-^ 
ment'of military pedagogic theory. In educational institu^.f'; si?ck as 
the M. I. Kalinin Higher Military Pedagogic Institute, the ?vri]iiyjy peda- 
gogic Institute of the Soviet Army,^^ and the V. I. Leniii Reel Banner 
Institute of Physical Culture and Sports, personnel specialiring in peda- 
gogy and psychology made a great contribution to the development 
of military pedagogy. In these institutes personnel specializing in mili- 
tary pedagogy and psychology were trained through the military gradu- 
ate studies system, and training aids and monographs on the most 
important problems of the theory and practice of th« indoctrination 
and training of soldiers and of the educational process hx the military 
school were written. 
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A scientific contiirence on the problems of Soviet military pedagogy, 
at which results of the development of military pedagogic thought in 
the postwar period were summed up, was held in March 1950 in 
Leningrad. In 1952-1954 a discussion of the subject and tasks of mili- 
tary pedagogy, in which generals, regular officers, and specialists in 
military pedagogy took part, was initiated on the pages of the journal 
MiliiaryThought, 

^ The conferenc'4.and discussion demonstrated that in addition to posi- 
tive aspects there were also significant shortcomings in the development 
of military pedagogic theory, in particular somewhat of a gap between 
the theory and practice of training and indoctrination among the troops 
and at military schools, and poor ccr^rdirtaviou of research and of the 
exchange of experieflce. . 

The qualitative changes in the ;;ev^!oi>uient of the Soviet Armed 
Forces which took place under the infiuence of the scientific-technical 
revolution, required further development of military pedagogic thought. 
The equipping of the army and navy with entirely new weapons and com- 
bat equipment (nuclear warheads and their delivery systems — missiles, 
automated control systems for weapons and combat equipment, atomic 
power plants on submarines, radar equipment, and others) led to fun- 
damental transformations in the armament of the army and navy, to 
changes in the organizational structure of the Armed Forces, and in the 
views on the methods and forms of conducting combat operations and 
on the methods of personnel training and indoctrination. 

In connection with the revolution in military affairs, such problems 
as the need for the thorough mastery of modern combat equipment and 
weapons, the study of the specific features of combat operations when 
new weapons are employed, the improvement of the organization of 
military labor, and others acquired particular significance. 

All this led to a significantly more complex educational process in 
the army and navy, increased the requirements made of the training 
of specialists, especially in the officer corps, and brought about elevation 
of the role of moral-political and psychological training of troops. Reduc- 
tion of the term of active military service for rank-and-file personnel and 
noncommissioned officers under the Compulsory Military Service Law 
posed a number of new tasks in personnel training and indoctrination. 

The system of training and indoctrination for servicemen was reorga- 
nized with consideration for the changes that had taken place in the 
Armed Forces. Troops began to study the conduct of combat operations 
under conditions when modern weapons and combat equipment were 
employed. The combat training process was made subordinate to the 
requirements of constant combat readiness. New curricula were drafted, 
in which the organic unity of combat instruction and military education 
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was reflected. The training of officers in schools and academies was set 
up with consideration for the fact that the relative proportion of engineers 
and technicians had greatly increased among the troops. A majority of 
secondary military educational institutions were converted into higher 
institutions, and higher military political schools for service branches 
were set up. Much attention was devoted to improving the methods of 
instruction. New technical aids, such as the cinema, television, radio, 
training devices, and programmed and automated devices, began to be 
introduced intensively into the educational process. Programmed instruc- 
tion was developed. 

The decisions of the 22d, 23d, and 24th CPSU Congresses and the 
requirements of the Party for increasing the conmiunist education of 
workers and forming the new man— the active and conscious builder of 
communism and the valiant defender of the Homeland— became the 
foundation for indoctrinational work in the Armed Forces. The Party jubi- 
lee documents, decrees of the Party and government on further develop- 
ment of the social sciences, and the increase of their role in communist 
construction, on improvement of the economic education of workers, and 
on improvement of higher education in the country, and others are of 
great significance. 

The decree of the CPSU CC dated 21 January 1967 and titled "On 
Measures for Improving Party Political Work in the Soviet Army and 
Navy'' played an important role in raising the level of indoctrinational 
work. 

The introduction of the institution of subunit deputy commander for 
political affairs made it possible to improve the quality of the ideological 
and political indoctrination of Soviet soldiers and to extend aid to subunit 
commanders in improving the educational process, strengthening military 
discipline, and increasing the amount of attention paid to the material, 
everyday, and cultural needs of personnel. 

The comple>;ties of the program material of political studies and 
the rise in the general educational level and political requirements of 
soldiers brought about the lecture-seminar method of conducting politic 
ca! exercises, which greatly increased their efficacy. 

The reorganization of the educational process required a rise in the 
level of military pedagogic training of the officer corps and developmental 
work on the new problems of the theory of training and indoctrination. 
These pressing problems began to be handled with particular success 
at the start of the 1960's. 

The chair of military pedagogy and psychology which was set up in 
1959 at the Lenin Military Political Academy made a great contribution 
to the development of Soviet military pedagogy. Somewhat later a mili- 
tary pedagogic department and courses for the advanced training of 
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instructors in military pedagogy and psychology were opened at thft 
academy. The chair's military graduate studies program was able to train 
in a comparatively brief period a^large number of scientific pedagogic 
personnel, and many candidate's and doctoral dissertations on military 
pedagogy and psychology were defended. 

Much work toward the study and dissemination of military pedagogic 
knowledge was conducted and is being carried out at other military 
educational institutions, and also among the troops. A course in military 
psychology and pedagogy has been introduced in all military schools. 
Military pedagogy and psychology have been incorporated in the curri- 
cula of evening universities of Marxism-JLeninism. At a number of 
academies courses for the retraining of teachers, in which the problems 
of pedagogy in the higher military schools are studied, have been set up. 
Pressing problems of military psychology and pedagogy have been 
reflected in the command training plans in units and on ships. 

Lecture series and schools of military pedagogy and psychology are 
being established for sergeants and senior NCO's. The students of train- 
ing subunits learn in the system of political studies the psychological- 
pedago^c foundations of the training and indoctrination of soldiers. 

Works on military pedagogy, such as training aids, monographs, 
collections of articles, and booklets, are regularly published. The prob- 
lems of Soviet military pedagogy are extensively covered in military 
newspapers and journals. 

Not only specialists in militaiy pedagogy and psychology, but also a 
broad range of commanders and political workers who have a tremendous 
amount of experience in educational work are participating in working 
out the problems of training and indoctrination of Soviet soldiers. 

Much attention is paid to improving the military pedagogic training 
of young oflcers. At the All-Army Conference of Young Officers held in 
November 1969 the problems of the rise in the role of the Soviet Officer 
as teacher and educator of his soldiers and the improvement of his mili- 
tary pedagogic attributes were extensively reviewed. 

Work toward summarizing and incorporating the very latest methods 
of training and indoctrination in the army and navy has been greatly 
improved. 

The activities of commanders, political workers, and Party and Kom- 
somol organizations which were connected with the preparations for such 
jubilee dates as the SOth anniversary of the Great October Socialist 
Revolution, the SOth anniversary of the Soviet Armed Forces, the 100th 
birthday of Vladimir Il'ich Lenin, and the SOth anniversary of the 
formation of the USSR were of great importance for raising the ideologi- 
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cal, theoretical, and scientiHc level of the military pedagogic process and 
for improving the quality of the training and indoctrination of soldiers. 

The Dnepr, Dvina, Okean, and other training exercises and maneuvers, 
the largest in the history of the Armed Forces, were conducted in this 
period. They were a noteworthy school for the training and indcctrina- 
Uon of army and navy personnel and a considerable test of the combat' 
skills, physical endurance, and moral and psychological tempering of 
Soviet soldiers. 

• The requirements placed on Soviet military pedagog^y have increased 
in connection with the decisions of the 24th CPSU Congress. Under the 
conditions of the complex international situation, the danger of military 
adventures on the part of imperialists, and the aggravation of the ideologi- 
cal struggle between socialism and capitalism, improvement of the meth- 
ods of instilling in Soviet soldiers a Marxist-Leninist outlook, communist 
conviction, Soviet patriotism and internationalism, hatred of imperialists, 
vigilance, and combat readiness is assuming particular importance. Also 
pressing are such problems as the moral-political and psychological 
training of personnel for actions in modern combat, the sound mastery 
of new combat equipment and weapons, and improvement of the entire 
process of military training. 

Military affairs are not standing still. Each year the effect of scientific 
and technical progress on them increases. Combat equipment and 
weapons and the methods and means of conducting military operations 
are undergoing continual improvement. The educational process is grow- 
ing more complicated and intensive. All this places higher demands on 
the pedagogc expertise of commanders and political workers and on the 
further development of military pedagogic theory. 

Soviet military pedagogy is directing its efforts toward the successful 
fulHllment of the tasks of training and indoctrinating personnel of the 
Armed Forces under current conditions. 
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Chapter 4. Specific Features of the Military Peda- 
gogic Process 



1. The Essence and Specific Features of the Military Pedagogic Process 

The military pedagogic process represents a complex social phe- 
nomenon. Its essence lies in the goal-directed organizational and educa- 
tional activities of commanders, political organs, and staffs toward 
preparing military specialists, subunits, and units for the successful 
conduct of cofjibat operations under conditions of modern warfare. 

The military pedagogic process is the bilateral active endeavor of 
commanders (chiefs) and subordinates, in whose course the formation in 
soldiers of high moral combat traits and of the readiness to conduct com- 
bat operations under the conditions of modern warfare is carried out, and 
the solidification of subunits as integral combat organisms takes place. 

Political, combat, and technical training, which may be viewed as 
one of the forms of labor, comprise the foundation of the military 
pedagogic process. The products of this labor (the knowledge, skills, 
and abilities of soldiers) are of tremendous social import. 

The orientation and content of the military pedagogic process as a 
social process depend on a number of factors. 

Rrst of all this process is a function of the character of the social 
order, ideology, and politics of the ruling class. 

The entire process of the training and indoctrination of Soviet soldiers 
is imbued with the spirit of the communist ideological approach, of 
Soviet patriotism, and proletarian internationalism, with the spirit of 
the high responsibility of each for fulfillment of bis duly to' the Homeland. 
This process is carried out under the direct guidance of our Communist 
Party. 

The dependence of the military pedagogic process on the policy of the 
CPSU determines the Party character of the indoctrination and training 
of personnel of the Soviet Armed Forces. This is reflected in such princi- 
ples of the military pedagogic process as the unity of indoctrination and 
training and the educational character of training, and necessitates 
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the manifestation of the principles of Communist Party spirit and scien- 
tific approach in training, and of the communist purposefulness and 
Party spirit of indoctrination. 

The content of the military pedagogic process depends on the level 
of development of productive forces. The national economy is the mate- 
rial foundation for the strength of our Armed Forces. Thanks to the 
efforts and concern of the Party and people we are able to outfit the 
Armed Forces with the latest types of combat equipment and weapons 
and to provide the army and navy with everything necessary to decisively 
crush any aggressor. 

The 24th CPSU Congress emphasized the importance of strengthening 
the material and technical base of the army and navy and of improving 
their technical equipment. "On the basis of the latest achievements of 
science and technology," said A. N. Kosygin in his report on the direc- 
tives of the congress on the Five-Year Plan for the national economic 
development of the USSR in the period 1971-1975, "many new types 
of modern weapons have been developed and are in production, and 
the combat and technical specifications of weapons have been improved. 
. . . The Soviet Armed Forces are outfitted with the latest combat equip- 
ment of the highest caliber " ^ 

The content, forms, and methods of training and indoctrination are 
changing under the influence of the technical military factor. The mili- 
tary pedagogic process has become more intensive and more technically 
equipped. 

The military pedagogic process also has its own definite structure. 
As a rule, two stages may be singled out: the individual training of the 
soldier (or sailor) and the training of units or subunits, although both 
stages are interconnected and interdependent. 

Depending on the nature of the tasks carried out, the training process 
• is divided into two periods — winter and summer. At the end of each train- 
ing period the results of the combat training and combat readiness of 
both the serviceman and of the subunit or unit as a whole are summed up. 

In addition to planned studies, the military pedagogic process also 
includes problems of the organization of troop services and an extensive 
system of political educational measures which are carried out together 
with personnel ly commanders, political workers, and Party and Kom- 
somol organization- 

Thus, the military pedagogic process is an exceedingly complex, 
dynamic phenomenon which has its own specifics. It is called on to 
fulfill specific tasks in the training of soldiers, subunits, and units, to 
defend our Homeland and to successfully conduct combat operations in 
modern warfare. The growing combat skills of Soviet soldiers and their 
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constant readiness to defeat any aggressor are results of intensive labor 
activities which have a military orientation. The military orientation and 
-speciHc conditions of labor and everyday life of the soldiers have a 
decisive influence on the conent and methods of organizing and con- 
ducting the military pedagogic process and determine its characteristic 
features. What is the essence of thess features? 

First of all military labor and the mastery of military skills are the 
official duty of every serviceman. Tlus obligation is legally set forth in 
the USSR Constitution (Article 132), the Compulsory Military Service 
Law, the military oath, and military regulations. 

In accordance with the requirement of the military oath and regula- 
tions a soldier bears legal responsibility for the quality of his work. An 
unconscientious attitude toward the mastery of his military specialty 
or toward his duties may be construed as a deviation from the fulHllment 
of his duty to the Homeland. The obligation of military labor and its 
moral and legal character are important conditions which contribute to 
the conscientious attitude of servicemen toward the m'astery of knowl- 
edge, skills, and abilities in their specialties and toward the fulfillment 
of all oflicial duties. 

The fact that the system of knowledge, skills, and abilities which 
soldiers must possess is found not only in the form of theoretical con- 
cepts, categories, and rules, as is true of school instruction, but also 
as the foundation for official activities, is a significant feature of the 
military pedagogic process and a result of its labor character. In other 
words, the military pedagogic process is conducted in inseparable unity 
with the official activities of soldiers and is of clearly expressed practical 
character. The knowledge, skills, and abilities acquired in the process of 
training are immediately applied during combat duty, the fulfillment ] 
of regular work, and so on. On the one hand this requires high per- 
manence of the knowledge, skills, and abilities of soldiers, and on the 
other contributes to the reinforcement and maintenance in soldiers of 
constant mobilized readiness. 

The direct tie between the military pedagogic process and official 
activities requires that the combat and political training of personnel 
be organized in such a way that the combat readiness of subunits and 
units not be disrupted. Hence, the military pedagogic process is carried 
out under conditions of constant combat readiness of troops and is 
aimed at ensuring such readiness. It is e.xceptionally important to take 
this feature into account when organizing the training of specialists 
within subunits. 

In order to ensure constant combat readiness, it is necessary to place 
the young soldier in formation as quickly as possible— that is, to give 
him the necessary knowledge, skills, and abilities which will ensure 
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competent execution of his functional duties in his specialty. This means 
that the educational process cannot be uniformly spread out over 2 years 
(a soldier's term of service). .In. order to ensure constant combat readi- 
*ncss the combat training of soldiers is organized in such a way that the 
young soldier can be trained as a specialist in a comp:^ratively short 
period, and in the process of his subsequent service he can advance his 
knowledge, skills, and abilities. 

Hence, the (educational process in the army and navy is clearly con- 
centric in character, and the material studied at one stage is repeated 
at subsequent stages of instruction. Here it is important to organize 
the educational process in such a way that a repetition of material is 
mandatorily combined with the new elements; otherwise the soldiers will 
lose their interest in the activities. 

The direct relation between the educational process and service, and 
the subordination of this process to the task of ensuring constant combat 
readiness require that soldiers master complex combat equipment and 
weapons in short periods of time. All this greatljuincreases the expendi- 
ture of intellectual, emotional, and physical efforts of soldiers in the 
process of mastering their military specialties. 

The high intensiveness of combat training activities is one of the most 
important features of the military pedagogic process. This is due, on the 
one hand, to the reduction of the term of service in the army and navy, 
and on the other, to the ever growing volume of program material. The 
mental load per unit of training time has sharply increased. 

The rise in labor inputs in the mastery of the knowledge, skills, and 
abilities necessary to operate and maintain modern combat equipment and 
weapons also attests to the intensiveness of th3 educational process. 

For instance, in the execution of various types of exercises with combat 
equipment, the number of individual operations and actions per unit of 
time performed by soldiers has increased many times over. Combat train- 
ing of troops shows that work quotas have risen an average of 60 percent 
in comparison with the pre-war period, and severalfold for some special- 
ties. For instance, whereas in 1945 a gun crew performed 10-^12 opera- 
tions to fire a round, the firing team of a missile unit performs about 150. 

At the same time the physical and mental strain on soldiers during 
work has substantially increased. For instance, time studies on actions 
of personnel in motorized infantry, tank, and artillery subunits during 
multi-day training exerases have demonstrated a significant increase in 
the expenditure of the physical and neuro-mental energy of soldiers dur- 
ing long marches and the conduct of combat training exercises. At the 
same time, conditions for renewing soldiers* physical and mental strength 
have grown extremely complicated. 
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The trend m the development of military affairs is such that there will 
be an increase in the number of servicemen whose activities are connected 

^'"^ the fulfillment of professional duties under especially difficult condi- 

Uons. Here we have in mind the activities of soldiers during prolonged 
duty while operating equipment, devices, and mechanisms, during pro- 
longed stays in the cabins of aircraft, or ships, in tanks, and in shelters, 
and during the movement of troops by various transportation facilities. 
Reduced motor activity on the part of soldiers, and in a number of cases 
prolonged stays in unchanging positions, the monotony of actions, vibra- 
tion, limited spatial environments, and so on are most typical of activi- 
ties under especially complex conditions. 

Heavy work loads during studies and during the maintenance and opera- 
Uon of combat equipment and weapons cause fatigue in personnel, leading 
to a reduction of productivity, especially in young soldiers who have not 
yet faHen into the rhythm of army life. Therefore, now as never before, 
scientifically substantiated distribution of loads and the correct organi- 
zation of the process of incorporating young soldiers into the rhythm 
of army service are necessary. 

The tasks not only of training each specialist separately, but also of 
consoJ.dating units and subunits as integral combat organisms are carried 
out in the process of the training and indoctrination of soldiers. Here it 
should be kept in mind that modern weapons and combat equipment 
consist of a large number of extremely complicated, interconnected 
components, each of which in turn comprises no less complex assem- 
blies, mechanisms, and units. A person can ensure the most reliable 
operation of such equipment only when he knows it to perfection. This 
. IS achieved as a result of increasingly narrow specialization. Therefore 
. the specialization of military labor has sharply heightened under -current 
conditions. Whereas there were 15-20 military specialties during World 
War I and their number reached 160 during World War II, now there 
are over 1,000 technical specialties alone. 

All military specialties which now exist may be divided into three 
mam groups. The first (and largest) includes specialties connected with 
the control of machinery and the monitoring of various types of instru- 
ments and indicators. These are the operator specialties (drivers of 
various machines, radar operators, pilots, and so on). The second com- 
bines specialties connected with the maintenance, adjustment, and repair 
of equipment. These are the specialties of technicians and mechanics. 
The third group consists of specialties which combine the functions of 
operators and mechanics,(technicians). Therefore, one of the requirements 
of the training process is to ensure the comprehensive theoretical and 
practical training of all specialists, so that they are capable of utilizing 
combat equipment competently and effectively under the conditions of 
war. The attainment of this goal depends largely on the ability to take 
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into consideration in the educational process the psychological peculiar- 
ities of the labor of soldiers who are technical specialists, and above all 
the specific; features of their cognitive activities. 

In a number of cases the [lesence of a large number of various spe- 
cialists in subunits makes' it impossible to employ direct methods of 
instruction. As a result of this, a distinctive feature of the military peda- 
gogic process is its multifaceted, step-by-step character. 

The commander and political officer of a subunit must deal in the 
course of personnel instruction not only with soldiers of various spe- 
cialties, but also with various levels of professional training and combat 
skills (some are just beginning to master their specialty, others are 
already working to raise their rating). At the same time, the directors 
of the military pedagogic process constantly fulfill the task of the combat 
consolidation of the subunit and of creating a friendly, unmed military 
collective, and work to achieve interchangeability, complete mutual 
understanding, and friendly unity among the soldiers of the collective. 
In personnel training, great importance is ascribed to the timely training 
of a capable replacement for each man who goes into the reserve, and 
to ensuring continuity in training — that is, to conducting training without 
any regard to season, slumps, or disruptions during the transition from 
one training year to the next. 

The multifaceted character of the military pedagogic process is also 
due to the fact that the activities of soldiers take place in diverse situa- 
tions and put them in the most disparate situations. Exercises aire con- 
ducted on variegated terrain, at any time of day or year, under unfavorable 
conditions, in complicated operational and tactical situations, and in vari- 
ous groupings. Therefore, a soldier needs not only durable knowledge, 
skills, and abilities, but also psychological readiness to take action under 
diverse conditions and in unexpected and dangerous situations. 

An essential feature of the military pedagogic process it the fact that 
it is permeated with a orderly system of Party political work which is con- 
ducted by commanders, political workers, and Party and Komsomol 
organizations. Party political work extiinds its influence to the entire 
military pedagogic process, expands its bound?, directs its development, 
and exerts a constant influence on the attainment of high results in 
educational work. 

Another specific feature of the military pedagogic process is the fact 
that the instruction of soldiers in a given specialty in a subunit must 
proceed even though they have different levels of general educational 
training (soldiers who have higher, incomplete higher, secondary, and 
sometimes incomplete secondary educations are trained under the same 
program). 

78 



87 



ITie differences in the level of general education requires maximum 
individualization of the instructional process, which can be accomplished 
basically in two directions:' the incorporation of the methods of pro- 
gramed instruction into the educational process, and the instruction of 
personnel according to. individual plans. 

Such are the main and most general features of the military pedagogic 
process, features which should be taken into account in setting up the 
combat and political training of subunit personnel. These features graphi- 
cally demonstrate that the military pedagogic process is much broader, 
mora multifaceted, and more complex than the ordinary pedagogic pro- 
cess. An entire body of educational and training tasks is carried out 
in it in order to prepare soldiers for conducting modem combat. 

2. Scientific-Technical Progress in Military Affairs and Its Influence on the 
Military Pedagogic Process 

In addition to the general, firmly established features, inherent to the 
military pedagogic process is its own dynamics of development and its 
own internal changes which are connected with the development and 
improvement of the Armed Forces as a whole. 

The current stage of military development is chav ilzed by the 
tremendous scope of the introduction of the results of scie'iiiSc-technical 
progress into the military. In recent years this has led to u ;;^nificant 
increase in the technical equipment, power equipment, and coui: it capa- 
bilities of the troops, and to the complication of combat equipueu^ -^.nd 
weapons; it has also brought about the need for a change in ihf*. vr?.tn<iis 
of conducting combat operations and for improvement of the f.trocture 
of organization, and command and control of troops. In tuj'n aii this 
has exerted a decisive influence on the process of the training and 
indoctrination of Soviet soldiers and on the content of principles, meth- 
ods, and forms of training and indoctrination, and has required the 
immediate solution of a number of important educational problems. 

For instance, the increasing complexity of new combat equipment and 
weapons has led to a sharp increase in the role and significance cf the 
theoretical knowledge of specialists and hence to significant reorganiza- 
tion of the entire system for theoretical training of personnel. Under 
current conditions it is not enough to know the design of new equipment 
well and to acquire practical skills in operating it ia order to master new 
equipment and weapons thoroughly and comprehensively: for this pur- 
pose it is also necessary to mastrr *he scientific and theoretical principles 
of its design and operation. 

In the past, theoretical traiiring — that is, study of scientific principles of 
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?iie processes and phenomena transpiring during the operation of a 
system — pJayed a sore of subordinate, ancillary role in the process of 
mastering Cvjnipment. It was not the main component in forming the 
skills and abij.lies needed for technically competent control and main- 
tenance of a mo;!el of equipment under study, but contributed mainly 
to better masterj' of its design features and to some extent of the specifics 
of the cperailon of individual systems. Under current conditions, how- 
ever, knowledge of the physical principles of the design and operation 
of basic systems and instruments is even more necessary in order to 
operate and maintain equipment correctly and competently. In Conner- 
tion with this, dependence of the maximum utilization of the coml it 
capabilities of new equipment on the mastery of the scientific principles 
of its design and operation is becoming a guiding principle. 

Theoretical training is now the main foundation for the conscious 
mastery of skills needed to control and opejate new equipment. Experi- 
ence shows that all acquired skills now have an intellectual orientation. 
A majority of the actions and operations carried out by some specialists 
toward maintaining and operating equipment requires careful theoretical 
consideration. In other words, theoretical knowledge is an integral com- 
ponent in the activity of soldiers. 

For instance, the volume of information which must be reported to 
a tank driver, aviation mechanic, or any junior specialist of a rocket 
complex during combat preparations is now 2-3 times greatei than the 
volume of the pre-war period and 5-7 times greater for some categories. 
The intellectual orientation of military labor has sharply increased in 
this connection. 

As has been shown by a .special study, when various specialists of 
several aviation and air defense units were in the process of mastering 
new equipment, about half of the equipment breakdowns and errors 
committed during its operation occurred, not because of poor knowledge 
of the equipment design, but because of insufficient depth of under- 
standing of the basic physical elements of the processes o.-^curring dur- 
ing its operation, or because of incomplf . nderstanding of the efi".;ct5 
caused by these or other fact ors. 

TTierefore, under current conditions a number of problems require 
resolution in the organization and conduct of the training process. These 
include increasing training time for theoretical training of technical and 
other specialists; organizing a system for the retraining" and adv^i ced 
training of specialists among the troops (for this purpose an extensive 
network of uni versifies of technical knowledge and technical lecture 
series is being organized in units, the time spent on technical training 
is being increased, and technical information is being improved); /iK:reas- 
ing the amount of attention paid by commanders and political \vorkcrs 



to problems of basically reconstructing the attitude of personnel toward 
theoretical training and instilling in soldiers a permanent inclination to 
advance their knowledge; and making substantial corrections in the 
methods of forming skills and abilities in the maintenance and combat 
employment of modern equipment and weapons; This is connected with 
the fact that the very concept of combat skills acquires a number of 
essentially new features under the influence of basic changes in combat 
equipment, weapons, and the methods of waging battle. Prior to the 
appearance of missile-borne nuclear weapons and complicated tech- 
nical systems, this concept was defined mainly in terms of the high level 
of motor skills and the development of physical strength, agility, and 
skill. Now the level of development of the soldier's technical and tactical 
thought is also inseparably bound to the concept of combat skills. Cur- 
rent requirements on combat skills are also characterized by a sharp 
reduction of the amount of time allotted for carrying out individual 
actions and operations connected with the control of combat equipment 
and weapons which are accompanied by an increase m the precision of 
their execution. The great complexity of the control processes requires-' 
the ability simultaneously to perceive the readings of many instruments, 
to reflect upon incoming signals, and to make decisions. ' 

This fact sets before the methods of training the task of ensuring 
not only that actions are developed to the. point of automatism, as 
before, but also that absolute training is developed in soldiers, training 
which differs qualitatively from the simple automatism in its higher 
labor productivity. This productivity should be achieved not so much 
by intensifying the physical activity of soldiers, as by raising tU? relative 
share of their creative cognitive operations. 

If previously the development of actions to the . point of automatism 
was reached through prolonged training, the development of a state of 
absolute training under the conditions of reduced training time requires 
methods which above all pnsure the activation of the trainee's cognition 
on the one hand and intensification — or a sharp increase in the produc- 
tivity of training sessions — on the other. 

Under current conditions the problem of improving combat skills is 
becoming increasingly coupled o the psychological capabilities of the ' 
individual. For instance, it is common knowledge that the maximum 
attention span of a human is expressed in the ability simultaneously to 
grasp five to nine isolated objects; and unburdened arm can perform ap- 
proximately 5.2 motions in a second, the forearm 8, the wrist n.4; the 
minimum reaction time to rapid processes is 0.25 seconds, and the 
maximum interval between signals at which a correct reaction is possible 
is 0.5 seconds; thought proceeds at a rate of no more than 20-30 
operations a second. 
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In other words, there is a limit to the natural psychological and 
physiological capabilities of man. In order to cross this limit, a person 
should utilize his capabilities to compensate for the limited capabilities 
of his own sense organs and motor reactions. This can be achieved by 
means of appropriate exercises, as a result of which the absolute and 
relative sensitivity of sense organs is increased, the rapidity of reaction 
rises, and the physical stability of the body grows, which in turn reduces 
the negative influence of fatigue. 

In connection with this, the task of not only ensuring mastery of tech- 
nical knowledge by soldiers in the shortest possible time bu also of 
contributing to the development of their sense organs by using special 
psychological exercises arose in the course of instruction. 

As indicated above, the outfitting of the Armed Forces with modern 
combat equipment and weapons has led to a sharp increase in the number 
of technical specialties. It is typical that the relative share of engineering 
and technical personnel in our Armed Forces has increased several fold 
since 1945 and continues to grow. This elevates the problem of training 
technical specialists to one of the most important places in the combat 
training syst/m in the Army and Navy. 

The constant replacement and modification of combat equipment and 
weapons have acutely raised the problem of improving and expanding 
the system for retraining military specialists directly among the troops. 
This is a complex and crucial problem. In some cases the process of 
rearming units with new equipment occupies a considerable amount of 
time, and it is more difficult to organize it well when constant combat 
readiness must be maintained. The very process of retraining requires 
the drafting of special methods and programs for the theoretical and 
practical stages of putting the new equipment to use. 

The constant reduction of the amounts of time allotted for the modern- 
ization and incorporation of new combat equipment and weapons in a 
unit creates the acute need for improvement of the system of training 
technical personnel at military educational institutions. The fact of 
the matter is that the curricula in higher educational institutions some- 
times lag behind practical requirements because of a certain inertia 
on the part of the educational process and the complexity of reorganiz- 
ing it. At the same time detailed stud}' of complex modern combat- 
equipment and weapons under the traditional system of instruction often 
overloads the trainee's memory and pushes it to the threshold of his 
cognitive capabilities; the main thing is that to some extent tb-^ system 
complicates the training of specialists for rapid and competent mastery 
of successive new models of equipment. 

All this indicates that under current conditions the need has matured 
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for extensive introduction of the principle of "polytechnization of 
instruction," 

The requirements of this principle are, first, that the process of tech- 
nical instruction be founded on the study not only of specific models 
of equipment, but also of generalized diagrams of the latest technical 
achievements. Second, this process should orient the students more 
toward the development of technical thinking, independent study of 
technology, and more eflScient mastery of prospective models. 

The^ current scientific-technical revolution has greatly heightened the 
collective character of the maintenance and combat application of equip- 
nient and weapons, and this has immeasur ably increased -the^-responsi- 
bility of each soldier and his role in the successful fulfillment of the 
tasks of the entire subunit. For instance, in order to destroy a modern 
aircraft with missile fire, skillful and coordinated actions are needed on 
the part of radar operators, control specialists, fire teams, and so on. 
The imprecise actions, of any one of these may reduce to naught the 
work of the entire subunit. 

"... The role of technical competence of each soldier, detachment, 
team, and crew," says Marshal of the Soviet Union A. A. Grechko, 
USSR Minister of Defense, "has risen immeasurably. Given the coiossal 
power of many modern types of weapons they will participate directly, 
in contrast to the past, in the fulfillment of operational and strategic 
missions. Therefore, the impeccable training of all soldiers without excep- 
tion, training which ensures precision, quickness, accuracy, and smooth- 
ness of their actions within their subunits, is required. Even one poorly 
trained person, by committing a mistake in the handling of complicated 
units, assemblies, or systems of combat equipment, may hold up or 
cause the failure of a crucial combat mission." 2 Therefore, it has become 
necessary to develop in soldiers the skills of collective actions in crews, 
teams, and other operational groups in addition to individual skills. 

The special planning, organization, and conduct of the collective 
training of soldiers in the course of their daily combat and political 
training, in their combat alert duty, and at exercises and maneuvers are 
the foundation for the development of collectivism and the improvement 
of the skills of joint action in the maintenance and combat application of 
equipment. Here an important role is played by the analysis and evalua- 
tion of the collective activity of servicemen, their familiarization with 
the principles of interaction in combat, the study of related specialties, 
the observation of the activities of crews and teams, the exchange of 
experience, and the organization of socialist competition. 

The supervision of collective educational work requires that com- 
manders have knowledge of the psychoiogy of a military collective, the 
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ability to take into consideration common and individual opinion, feel- 
ings, and requirements, and the ability to vitalize the general cognitive 
and practical activities of trainees. Among the means and systematized 
methods that may be utilized to this end, an important position is 
occupied by the posing of collective training missions, the discussion 
and selection of the best decisions, conclusions, and proposals, com- 
radely criticism and self-criticism, discussions on the most important 
problems, the organization of collective observation ol ihe actions of 
experienced crews and teams, and by service on teams and crews with 
which the servicemen will have to interact during the maintenance and 
control of combat equipment and weapons. 

By consolidating the collective, relying on it during training, and 
taking into account the individual features of each subordinate, com- 
manders and political workers thus help the soldiers determine the 
shortest path to the mastery of the combat and political training program 
and develop in them the technical, tactical thought and other attributes 
necessary for the successful fulfillment of their military duty. Here a 
large role is also played by work aimed at instilling in personnel love 
of, and faith in, the reliability of equipment and weapons and belief 
in its superiority over enemy combat equipment. 

T;;e complexity of new equipment and the rapid and collective char- 
acter of the specialists, who operate it acutely raise now as never before 
the problem of psychological compatibility among the members of crews, 
teams, and small subunits. By psychological compatibility is meant the 
correspondence of a person's mental traits to the level of those require- 
ments which are necessary for normal operatiorn of the system. 

Lack of correspondence or excessive divergence or deviation with 
respect to one of the main components in a person's mental makeup 
(incompatible character, temperament, deviations in the sphere of emo- 
tions and will, non-correspondence of the level of mental education, 
and so on) may be responsible for psychological incompatibility among 
several specialists in the control of combat equipment. 

The following are necessary conditions for the establishment of posi- 
tive relations in a military collective and for preventing psychological 
incompatibility in micro-collectives: clear understanding by each mem- 
ber of the collective of the tasks which the craw, team, or subunit must 
carry out; creation of"' a spirit of confidence and mutual comradely 
respect and regard among the soldiers; maintenance and development of 
positive traditions In the collective; well-conceived planning of measures 
and training tasks for developing and improving the skills of complex joint 
actions; and the rational selection of interacting specialists with considera- 
tion for their combat efficiency, morale and psychological attributes. 

The expanding revolution in military affairs, more powerful weapons, 
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and complicated equipment have had a great influence on the change 
in the methods of armed combat. 

The fierce, dynamic character of modern war, which involves the use 
of missile-borne nuclear weapons and various types of combat complexes, 
places the individual in extremely complicated conditions and will have 
strong moral, psychological, and physical effects on soldiers. All this 
necessitates the formation in them of high political, moral-combat, and 
psychological traits. Hence derives the increased role of moral-political 
and psychological training of personnel to conduct combat operations 
under the conditions of modern warfare. Moral-political and psycholog- 
ical training is a unified, continual process in which the moral-political 
tempering of soldiers is the definitive and main factor. 

Moral-political training calls for the purposeful inculcation in army 
and navy personnel of a Marxist-Leninist outlook, communist ideals, 
convictions, and moral principles of behavior, and a thorough under- 
standing of Party and governmental policy, the country's state interests, 
and the character and goals of a war to defend the socialist Homeland. 

Psychological preparation, which is closely connected with the entire 
process of training and indoctrination, is called on to ensure the formation 
of psychological stability in soldiers— that is, the formation of mental 
traits which increase their ability to perform combat missions ard to act 
in the strained and dangerous situations of a modem war in fv.ll accor- 
dance with communist convictions and moral principles of beha/ior. The 
most important of these traits are bravery, valor, internal williagness to. 
make self-sacrifices, and the ability to endure the most severe trials of 
war, to manifest self-control and staunchness at trying and critical 
moments, and to act selflessly, resolutely, and firmly in battie.'^ 

Finally, in connection wilh the rise in technical equipment, pov;er- 
worker ratio, and combat capabilities of troops, and with the complica- 
tion of the methods of combat operations, the specific features of combat, 
special, and technical training of personnel in all branches and services 
of the Armed Forces have begun to stand out more. 

' Under current conditions these specifics are so significant that they 
require the drafting of special programs and the training of leading 
specialists among the troops. Integrated means, methods, and forms 
of instruction are used in the activities based on these programs. The 
need to conduct measures for the purpose of developing in soldiers 
moral-combat and psychological traits with consideration for the spe- 
cifics of their duties in a given service of the Armed Forces has also 
appeared in educational work. For instance, the trainin'^ of missilemen in 
the Strategic Missile Forces, of flight personnel in the Air t^orce, and of 
various specialists for service on submarines and surface vessels in the 
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Navy, the parachute training of personnel of the airborne forces, and the 
^•aining of many specialists in the Ground Forces are now conducted 
according to special programs which differ fundamentally both in con- 
tent and in methods of study. The process of improving and developing 
particular methods is so intensive that the question of singling them out 
as independent branches of military pedagogy is already being raised. 

These specifics naturally cannot help being taken into account in the 
activities of subunit political workers in each service of the Armed 
Forces. Above all they affect the selection of the main directions and 
tasks in work involving personnel. For instance, the main orientations of 
the activities of subunit political workers in the Strategic Missile Forces 
and National Air Defense Forces are: motivating personnel to maintain 
missile sites and launchers in full repair and constant combat readiness, 
in-depth study of missile weapons and special equipment, and impeccable 
service while on combat alert duty. The political worker of the company 
level in the Ground Forces focuses his attention mainly on raising the 
level of field skills and carrying out the tasks of fire and tactical trair'ing 
of subunit personnel. Utilizing all means of Party political work, personal 
influence, and influence on the militaiy collective* and active Party and 
Komsomol members of the subunit, he works to increase the effective- 
ness of each exercise in the field or the classroom. Relying on the Party 
and Komsomol organization, he motivate; personnel to excellently fulfill 
the tasks of exercises, marches, combat firings, and so on. 

Improving the combat skills of personnel, maintaining aviation equip- 
ment in constant readiness, and ensuring flights without in-flight accidents, 
or the factors that cause them, are the main -and decisive link in the 
activities of the deputy commander of an air squadron in the Air Force 
and National Air Defense Forces. 

Similar basic trends in the activities of subunit political workers can 
also be singled out in the other branches and services of the Armed Forces. 

Such are the most general characteristic features of the military peda- 
gogic process which are due to the achievements of scientific-technical 
progress in military affairs. In-depth knowledge of and consideration for 
them in the combat and political training of troops help commanders and 
political workers to determine and utilize more effectively the diverse 
methods and forms of pedagogic influence, and purposefully to bring 
about an increase in the effectiveness of all educational work involving 
personnel of subunits and units: 

3. Main Factors in Assuring Effectiveness of the Military Pedagogic Process 

The effectiveness of the military pedagogic process depends above all 
on the level of general and professional training and on the pedagogic 
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skills of commanders and political workers— ths immediate directors 
and organizers of the process. 

In recent years the ideological and political level, general competence, 
and professional skills of officers have risen greatly. The number of 
officers having higher military and special education has doubled in the 
last 5 years, and engineers and technicians now hold as many as 45 
percent of the officer positions in the army and navy. 

"Officers," states Marshal of the Soviet Union A. A. Grecbko, USSR 
Minister of Defense, "possess the ability to train and educate personnel 
on a scientific basis and to run subanits, units, and ships, and are masters 
of all methods and forms of conducting modern warfare." 

At the present time constant concern is being manifested in the Armed 
Forces for raising the ideological and theoretical level, improving the 
professional military training of the officer corps, and increasing their 
methodological skills. An extensive network of courses for the retraining 
of various categories of command, political, and engineering personnel 
from all services of the Armed Forces has been formed on the basis 
of military educational institutions. Persistent work toward advancing 
the knowledge and skills of the officer corps is being carried out in units 
and on ships of the army and navy. 

Increasing the effectiveness of the military pedagogic process depends 
largely on the efforts of young officers— the most numerous segment of 
the officer corps. Therefore, it is no coincidence that such a great amount 
of attention is paid to their development as commanders and educators. 
Among the young officers more than 85 percent are Communists and 
Komsomol members; over 50 percent have a higher education. The All- 
Army Conference of Young Officers held in Moscow in November 1969 
is a manifestation of the attention and concern for young officers. 

The effectiveness of the military pedagogic process is closely connected 
with the quality of personnel drafted into the army. The high general 
educational level, sociopolitical activity, and comprehensive physical 
development of drafted youth are the main qualitative indicators on 
which the effectiveness of the assimilation of knowledge and the acquisi- 
tion of the skills and abilities needed for impeccable fulfillment of the 
duty of an armed defender of the Soviet Homeland, depend. 

Whereas in 1939 about 12 percent of army personnel had higher and 
secondary education, 27.5 percent had incomplete secondary education, 
and 60.5 percent had elementary education, the number of soldiers with 
higher and secondary education is now over 47 percent, with incoi.i- 
plete secondary education about 53 percent, and with elementary educa- 
tion less than 1 percent. 

Here it would be appropriate to make a figurative comparison of 
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current draftees with the draftees who entered the Army in the first 
decade of Soviet rule. Here is how KomsomoVskaya Pravda described the 
draftees of the 1920's. There were "many taciturn fat-cheeked peasant 
lads who were frightened by the contact of a cold weapon against their 
temples. These lads were sullen, closed, like iron-bound trunks. . . . The 
lads were near-literate or illiterate. The lads wore cloth foot wrappings 
of birchen whiteness. There was much sweat and many firings and 
political hours which were as difficult as first birth.'' We would add to 
this description the fact that in 1922, 8 percent of the men in the Red 
Army were totally illiterate and a majority of the rest were scarcely 
able to read and write. 

Here is testimony from the present-day: "Before the draft commission 
is a stiong, bold youth with an intelligent, strong-willed face. One 
senses that his physical perfection is combined with a strong intellect. 
This is Komsomol member Yuriy Chagayev, a shock worker of com- 
munist labor. He won first place in the recent regional competitions for 
milling-machine -operators. While training for militar)' service, Yuriy 
mastered the specialty of radar operator. . . . Here is a youth from the 
village — tractor driver Yuriy Nikiporchuk. He has a secondary educa- 
tion. This lad has thoroughly mastered the specialties of electrician, 
driver, and fitter. He has ratings in auto sports and light athletics." 
Such cases are now encountered all the time. The number of youth 
who have sports ratings and the number of youth who have received 
training in DOSAAF organizations in various military specialties grows 
each year among draftees. 

All this creates the prerequisites for sharp improvement of the quality 
of the combat and political training of Soviet soldiers, accompanied by 
a simultaneous reduction of training time. But at the same time the 
improved general and special education of the contingent entering the 
army and the initial military training which they have received in schools 
and through DOSAAF organizations requires further improvement of 
the methods of military training. By this we mean that a high degree of 
activeness should be manifested in all exercises by soldiers, and their 
cognitive capabilities should be utilized and expanded. 

Thus, youth drafted into the army are capable, with respect to their 
qualitative indicators, of mastering knowledge in a short period of time 
and of acquiring the practical skills and abilities of operating and main- 
taining modern combat equipment. 

The introduction of new means, forms, and methods into military 
training is an important factor for increasing the effectiveness of the 
military pedagogic process. As the results of research conducted in vari- 
ous military districts show, the quality of specialist training in subunits 
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is greatly improved when the men are instructed according to individual 
plans rather than according to group methods of training. 

Trailing according to individual plans represents the aggregate of 
organizational measures which ensure the construction of the educational 
process with consideration for the individual features and capabilities of 
each soldier. Underlying training based on individual plans is the inde- 
pendent work of soldiers on training material under the guidance of 
officers who provide regular supervision of their subordinates. Cross- 
tramuig is becoming widespread in studies on the basis of mutual 
assistance. It opens up a great deal of room for the manifestation of 
personal initiative of soldiers and provides the possibility of organizing 
skilled mutual aid among personnel. 

• • An important element in training according to individual plans 5s 
individual assignments, which are set for the soldiers depending on their 
level of training and degree of mastery of a given topic of the training 
plan. *" 

Training according to individual plans presupposes the presence 
of a permanent contingent of instructors to help the leaders of exercises, 
who are trained from among senior soldiers who are standouts in their 
studies and from among class specialists. 

Programmed instruction is one of the new trends which makes it 
possible to increase productivity of the educational process. It arose as 
a natural result of the development of the theory and practice of train- 
ing on the basis of a combination of the achievements of pedagogy and 
psychology on the one hand, and of cybernetics on the other. Programmed 
instruction represents a qualitatively new system of pedagogic measures, 
means, and methods which encompass the content, planning, organiza- 
tion, and methods of implementation of the educational process. 

Technical training facilities such as radio, movies, television, film 
strips, sound recordings, and others have a positive influence on increas- 
ing the productivity of the educational process. Technical facilities make 
training material more accessible, graphic, and more easily assimilable. 
They increase the soldiers' interest in studies, place the studies in a favor- 
able psychological atmosphere, and reduce the fatigue factor on the men. 

An important means of enhancing the effectiveness of instruction is 
the increasingly great dissemination of such a progressive form of train- 
ing as controlled instruction— that is, the introduction of modern training 
equipment and the use of the recommendations of military engineering 
psychology to select and train people in the most complicated technical 
specialties. 

The application of scientifically substantiated combat training stan- 
dards (standards for the conduct of appropriate operations in equipment 



89 



maintenance, the execution of specific actions, and"*others) in the educa- 
tional process has fully proven itself in practice. Combat training 
standards increase the soldiers' sense of responsibility for fulfilling their 
military duty and develop a spirit of creativity, competition, and collec- 
tivism. The men graphically see the results of their labor and accept 
the evaluation of this labor more objectively. 

Of great significance in increasing productivity of the educational 
process are the improvement of the structure of studies and ejjlcient use 
of training time. 

As research shows, in field activities over 24 percent of the training 
time is expended unproductively. In effect this means that 24 minutes of 
each 2-hour activity are lost. More efiicient utilization of training time 
presupposes: 

a) Refusal to make a special time allotment to repeat previously 
covered material during an exercise; repetition of old material is com- 
bined with presentation of new (in this case the time allowed for pre- 
senting new material and for exercises is increased by approximately 
12-13 percent); 

b) testing of the readiness of the materiel and graphic aids should 
not be carried out at the expense of training time, but on the eve of 
training activities (this provides the possibility of reducing nonproductive 
outputs by 7 percent); 

c) eliminating from the structure of the exercises elements which are 
not directly connected with the process of instruction, allowing a 3 per- 
cent increase in the productivity of training time; 

d) reducing to a minimum, unplanned movements during exercises 
in special and technical training. 

Such changes in the composition of activities are equivalent to adding 
at least 20 training days to the training year. 

The efficient use of various forms of extracurricular work aimed at 
increasing the technical knowledge and combat skills- of soldiers contrib- 
utes to the increased effectiveness of the military pedagogic process. 

Technical discussion groups, contests, competitions for the best special- 
ist, technical "battles," and other measures which help soldiers to master 
more thoroughly the theoretical principles of their specialties and to im- 
prove their skills and abilities, which develop in them an interest in more 
complete study of combat equipment and weapons and the desire to 
expand their general technical outlook, play a large role in improving 
the combat skills of personnel. The efficacy of these measures depends 
largely on the methods used to implement them. 
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For instance, high effectiveness is achieved in activities in technical 
discussion groups when they are conducted by means of discussing the 
reports of individual soldiers on their experience in the operation and 
maintenance of combat equipment Analysis of specific cases in practice 
and the ascertainment of the causes of mistakes and failures helps soldiers 
to master more quickly the "secrets" of technical expertise. In technical 
discussion groups there is the possibility of making extensive use of lec- 
tures, seminars, and laboratory projects. 

The competitive forms (technical contests, '^battles," KVN) enjoy 
great popularity among personnel. They are distinguished by a high 
degree of interest and have a clearly expressed emotional coloration. 

A distinctive feature of these forms is that outwardly they bear the 
appearance of leisure and diversion to some extent. Here the studied 
material is offered and accepted without constraint, which generates 
considerable interest in the soldiers and contributes to better memoriza- 
tion. 

In recent years schools of advanced know-how have become increas- 
ingly widespread among the troops. They are generally organized on 
the unit level, and sometimes branches are set up in subunits. Such 
schools are supervised by councils comprised of the best trained spe- 
cialists, experienced methodologists, commanders, political workers, staff 
officers, engineers, technicians, and directors of services. The council 
determines the subject matter of the exercises and the methods used to 
conduct them, and carries out work toward summarizing and disseminat- 
ing advanced experience in combat and political training. There may be 
several sections in the council, for instance a general military section, 
a technical military section, and a section for military psychology and 
pedagogy. 

Increasing the effectiveness of the military pedagogic process would 
be inconceivable without sound planning and accounting. Planning and 
accounting are essentially the starting point of any activity, especially 
any educational^activity. They ensure the efficient use of time, correct 
assignment of-efforts and facilities, the smooth work of all personnel, 
and goal-directed activity of all categories of military pedagogues. 

Intelligent planning makes it possible to predict the course of the 
military pedagogic process and to know precisely what should be done 
today, tomorrow, and the day after tomorrow, and where -and how to 
direct efforts in such a way as to achieve the best results. The network 
planning method is becoming increasingly widely used in units and 
military educational institutions to improve planning. This method makes 
it possible graphically to see the entire educational process in perspective, 
the order in which disciplines are studied, and their interdependence. 
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and to react on an operational basis to happenstances, finding an optimal 
solution in the process. 

The extent of the influence of all the factors considered above on the 
effectiveness of the military pedagogic process depends largely on the 
ability of our military personnel to take a scientific approach to per- 
sonnel instruction and education, to display intelligent initiative and 
creativity, not to be satisfied with what they have accomplished, and to 
look ahead more boldly, discarding all that is outmoded and obsolete. 
The constant improvement of pedagogic skills and of the means, methods, 
and forms of education and instruction would be inconceivable without 
the purposeful self-training and self-education of commanders and polit- 
ical workers. Also necessary are critical assessments of one's own results 
and the ability to eliminate shortcomings and boldly to introduce the new 
and the advanced into educational work. 

Footnotes 

1. Materialy XXIV s"yezda KPSS, p. 135. 

2. A. A. Grechko, No sirazhe mira i siroiieVniva kommunizma (On Guard for Peace 
and the Building of Communism), Moscow, Voyenizdat, 1971, p. 72. 

3. The problems of psychological training are examined in greater detail in the mili- 
tary psychology course. 

4. A. A. Grechko, Sa strazhe mira i stroiteVstva kommunizmai p 49. 
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Chapter 5. The Moral and Psychological Charac- 
teristics of Servicemen and How to 
Take Them into Ac count in The F cfy- 
cational Process 



V. I. Lenin repeatedly pointed out that in educational work with peo- 
ple it is necessary to take into account their age, vocation, and status 
in society. He demanded that particular attention be paid to youth, 
since there are many specific features to their spiritual composition and 
psychology. "It is often the case," emphasized V. I. Lenin, "that represen- 
tatives of the middle-age and elderly generations do not know how prop* 
erly to approach youth, who of necessity must converge on socialism 
differently, not in the same way, not in the same form, not in the same 
circumstances as their fathers." ^ 

Vladimir H'ich called youth the combat reserve of the Party. "We are 
the party of the future, and the future belongs to youth," he wrote. "We 
are a party of innovators, and youth always follow innovators more 
willingly." 2 He considered the most important task of the Party to be 
the communist education of youth and the comprehensive training of 
youth as builders of communism. 

Lenin's ideas on the role of youth in the building of a new society 
and on the specifics of work involving youth were further developed in 
the decisions of the CPSU. The following is stated in the theses of the 
CPSU CG titled "On the 100th Anniversary of the Birth of Vladimir 
H'ich Lenin": "The Party ascribes great significance to the conscious 
participation of youth in socio-political affairs and believes in their 
strength and capabilities. It believes the task set by Lenin for the com- 
munist education of youth, for the 'education of a generation capable of 
conclusively implementing communism,' to be the most important gen- 
eral Party and nationwide undertaking. 

"Diligence, a thirst for knowledge, ideological conviction, patriotic 
selflessness, and internationalism — all traits of Soviet youth; — are remark- 
able evidence that Soviet youth are sacredly fulfilling Lenin's behests 
and striving to work and live as the great Lenin taught." ^ 



The 24th CPSU Congress highly esteemed the role of Soviet youth 
and its advance guard — the Leninist Komsomol — in the building of com- 
munism. "It would be diflBcult even to imagme a sector of economic and 
cultural construction where the energy, creativity, and daring of Komso- 
mol members could not find application," as was noted in the Accounta- 
bility Report of the CPSU Central Committee to the Party Congress. 
"Shock Komsomol construction projects, group competitions in skill 
among young workers, student construction teams, youth production 
brigades, and summer labor and leisure camps are all concrete and very 
necessary undertakings of the Komsomol, the leader of Soviet youth.'** 

While defining the tasks for the Leninist Komsomol' under current 
conditions, at the same time the Congress pointed out the need for a 
creative approach to the fulfillment of these tasks and the education of 
youth, and in particular pointed out the importance of the ability of the 
Komsomol to work ^vith various groups* of Soviet youth and to take into 
account the specific features of each. 

The requirements of V. L Lenin and the Party for the communist 
upbringing of Soviet youth are the ideological and methodologicil 
foundation for thr trainmg and indoctrination of young soldiers and 
development of the qualities and skills which an armed defender of the 
Homeland needs. 

As a result of the progress of socialist construction in our country and 
itjt the educational work of. the Party, qualitative changes have taken 
place in the youth drafted by the Armed Forces. The general educational 
and cultural level and the social activity of youth have risen gready, and 
Uieir political perspective has been broadened. Such a cross-section of 
youth creates good prerequisites for fruitful educational work in Uie 
army and navy. 

In solving problems of the indoctrination and training of soldiers Soviet 
military pedagogy works on the assumption that inherent in each period 
of life and each age are specific features of spiritual and physical devel- 
opment and of mental outlook. 

To know a person's mental oudook means to ascertain the typical, 
common features which are a reflection of the psychology of his class 
and society as a whole, and also to determine his individual features. 

In work involving soldiers one cannot count on success without know- 
ing the interests and goals that army youth set for themselves, without 
knowing their aspirations and hopes, without knowing what they seek in 
life, of what they are confident and what they doubt. In other words, 
success in the training and indoctrination of soldiers is possible only if 
commanders and political workers comprehensively know and take into 
consideration the specific features of spiritual and physical development 
and mental outlook inherent in young people. 
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1. Typical Features of the Mental Outiock of Soldiers (Sailors) and Sergeants 
(Senior NCO's), and How To Take The n into Consideration 

First-term servicemen are young people in the age group 18 to 20-21. 
This age occupies a special place in human life. The body of the young 
person is considered physically mature, and the structural formation of 
the entire nervous system and sense organs is complete. A surfeit of 
energy is characteristic of a young person. 

At this age the functional physiological processes in the cerebral cortex 
are very intensive and the interaction of the processes of stimulation and 
inhibition is shaped into a definite individual system. All this accounts 
for the complex mental structure of a young individual, and especially 
for his active cognitive, emotional, and volitional activity. 

At the same time, because of the intensity of the biochemical and 
physiological processes in the body and the insufficiency of life experi- 
ence, the processes of stimulation still predominate over the processes 
of inhibition. I. P. Pavlov emphasized this aspect of the young psyche, 
stating that the upbringing of a person is a^^ove all the development in 
him of the process of inhibition and the inculcation of life inhibitors. 

^ Moreover^ the age 18 to 20-21 is characterized by the person's transi- 
tion from youth to adulthood, to maturity, when traits of youth and 
traits of maturity are. uniquely combined in the spiritual composition of 
the young person. Therefore, the mental outlook of people of this age is 
not only complex, but at times contradictory. This, is manifested in the 
behavior of the young,, who are not always consistent. Under some condi- 
tions a young person may display high political maturity and a model of 
restraint and discipline and accomplish some feat, but under other condi- 
tions he may act like a child and break elementary standards of behavior. 

; K. D. Ushinskiy said that this period of life is of decisive significance 
to the upbringing of the individual, to the development of positive traits, 
and to the elimination of all that is negative. 

M. I. Kalinin, commenting on the specific features of youth, advised 
officers "to catch and utilize all these specifics, both physical and psy- 
chological." * 

What are the typical features of the mental outlook of first^term 
soldiers? 

Active anticipation of the future and the desire to be in the front ranks 
of the builders of a communist society and honestly to fulfill their duty to . 
the Homeland dix^ inherent in young people drafted into the Armed 
Forces. Belief in the future is clearly expressed in their outlook. This is 
indicated by the data of sociological research on the life plans of students 
graduating fjrom secondary school. Of the 10,000 surveyed, only 0.9 
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percent were having difficulty in formulating their plan for the future. 
Here it was characteristic that the question of how to make service to the 
Homeland the main undertaking in life, of how to incorporate the ideals 
set by society in their personal life plans came to the fore. 

The attitude of draft-age youth is mainly optimistic, and vacillations 
and confusion are alien to them. Confidence in the realization of their 
life plans is confirmed by data obtained in the process of a multiyear 
study of the problem of the life orientation of youth. For instance, only 
9.2 percent of the young people up to 19 years old answered negatively 
the question "Are you confident of fulfilling your life plans?" To the 
question "What reinforces your confidence in the realization of life plans?" 
the answers were distributed in the following manner: confidence in their 
own abilities — 88 percent; the opportunities which our society accords — 
73.7 percent; support of friends— 44 percent; and support of relatives — 
42 percent.® 

Thus, confidence in their own abilities and in the opportunities accorded 
by our society to each member of society is the basis for the optimism 
of our youth. 

A sociological investigation conducted in a number of units of the 
Leningrad Military District on the question "What goal do you set for 
your period of service?" showed that over 95 percent of all soldiers set 
the goal of conscientiously fulfilling their military duty. Some soldiers 
(about 4 percent) also listed such personal goals as obtaining a driver*s 
license, improving their education, and growing physically stronger. But 
even these goals may be considered as being not contradictory to the 
interests of the service, but as accompanying the fulfillment of the main 
task — carrying out thei: military duty.^ 

High social activeness is one of the typical features characterizing the 
spiritual world of army and navy youth. This feature has always dis- 
tinguished youth, but it was only under the conditions of a socialist 
society that it became a personality trait. 

In capitalist society the social activeness of youth is suppressed in every 
way possible. The very character of social relations and the entire way 
,of life of the bourgeois order forms individualism and suppresses the 
desire to be necessary to other people. 

The social activeness inherent in youth receive: ^ill manifestation only 
in socialist society, where life itself gives rise to the conscious desire to 
be necessary to people, forming in youth such traits as civil activeness 
("everything is our concern") and civil responsibility ("we are responsible 
for everything"). 

The social activeness of Soviet youth is manifested above all in social 



work, in which an overwhelming majority of youth take part out of the 
desire to help others. 

The social activeness of our youth is expressed in the manifestation of 
interest in the problems of political affairs and in events within the 
country and abroad. 

All this requires that commanders and political workers pay more 
attention to the development in youth of social activeness and interest in 
political affairs, and that they actively form communist conviction in 
soldiers on this basis. 

Our Soviet youth are distinguished by high moral traits. Draft-age 
youth not only correctly recognize the requirements of communist moral- 
ity, but also strive to affirm the standards of socialist intercourse in their 
practical deeds. Mass surveys conducted in recent years by Soviet sociol- 
ogists ^demonstrate that youth esteem most of all such moral personality 
traits dedication to the ideas of communism, love of the socialist 
Homeland, spiritual sensitivity and kindness, and diligence. 

The high value orientations and moral purity of Soviet youth generate 
in th;m legitimate revulsion and contempt for such horrid phenomena 
as the lack of one's own convictions, servility, time-serving, and 
cowardice. 

Unfortunately, however, individuals insufficiently educated in a moral 
regard are to be found among the draftees in the Armed Forces. A lack 
of discipline, contempt of work, a disrespectful attitude toward their 
comrades, and the use of alcoholic beverages are manifested in their 
behavior. These servicemen exe.'-t negative influence on other soldiers 
and require additional efforts on the part of commanders and political 
workers to reeducate them in the spirit of communist morality. 

A sense of the new is a characteristic feature of Soviet youth. Young 
people are especially quick to perceive all that is bright, extraordinary, 
and new, A feel for the new stimulates youth to active work, to knowl- 
edge, and to self-improvement. !. 

V. I. Lenin observed that youth "study most sincerely, fervently, and 
selflessly, rehash new impressions . . . > cast aside the shell of old . . . 
prejudices, and forge of themselves even Srmer communists than the 
older generation."® 

This feature of youth should be taken into account in the organization 
of activities in combat and political training and leisure time, in order 
constantly to enrich soldiers with new knowledge. 

A sense of the new generates great curiosity and a broad range of inter- 
ests in young people. Diverse interests are manifested in the desire of 
soldiers to master new combat equipment, to participate actively in mass 



cxiltural and sports work, in the individual subscription to periodicals by 
soldiers and sergeants, in checking out literature to read, and so on. 

In Order to educate soldiers successfully, one must not only know 
%ir interests, but direct the development of their interests. Here it 

jmportant to take into account the fact that the ideologists of imperial- 
ly strive to disseminate among Soviet youth not only their own ideas, but 
also their own '^ultramodern" standards of behavior, mores, clothing 
f^ds, and so on. Therefore, the desire of some young people to imitate 
siiiJh phenomena must be noticed and shattered in good time, and a 
<^^rnpaigii should be waged not only against inimical ideology, but also 
a§3inst mores and standards of behavior which arc alien to us. 

for instance, imperialist propaganda U"^e^• to ?!tilize jazz music to its 
own ends, a music which a large number cT voi..ng people enjoy. So-called 
Ajiiericanized or avant-garde jazz, with its- sharp rhythms, catchy and 
efiectivD instrumentation, and hypnotic repetition of ihe same melodic 
subjects, has been converted into a sort of aesthetic narcotic which has 
ttxe function of diverting the masses from the pressing pioblems of life 
^txd destroying faith in noble ideals. This jazz not only blunts, but also 
"Xj^cts the bacilli of disorderly conduct and iru'Widualistic, vulgar bru- 
t^ity. Such music, which lacks positive ideals, bc:'rs the mood of indif- 
ference to politics, anarchistic violence, and a nihislnic attitude toward 
progressive art of socialist realism. 

The feel for the new is inseparably connected with romantic aspirations 
itt the dreams and deeds of young people. 

young people are full of valor and boldness, of the desire to achieve 
aj\d make self-sacrifices. Difficulties and dangers attract rather than 
frighten youth, and summon them to heroic deeds. 

liomantic aspirations and the related dreams of Soviet soldiers are 
extremely variegated. In educational work with servicemen one should 
coitibine their dreams with our Soviet reality, with the fulfillment of the 
ta^Ks of increasing the combat readiness of the Armed Forces, reveal the 
ideological foundations of heroism, valor, and bravery, and direct the 
burfiing energy and romanticism of personnel toward the achievement 
of progress in combat and political training. 

-{he inclination toward friendship and cameraderie are one of the 
characteristic features of our youth. The growing significance of friendship 

eJ^Plained in large measure by the fact that youth are beginning to 
acqgire some independence in life and manifest some autonomy with 
respect to their parents and seniors. Drafting represents the entry of a 
yc^ung person onto an independent life path. It should be taken into 
^c^^ount, however, that he is still not confident of himself and only in a 
50Qjety of his peers does he feel his freedom and independence, for this 



is a society of equals. Therefore, the knots of friendship are very quickly 
established among youth, they usually have no secrets among each other, 
and are bound not only by mutual understanding, but also by common 
emotional experiences. Youth always pay more attention to the opinion 
of comrades than to the opinion of educators and even of parents. 

Tn army collectives the most favorable conditions for the establish- 
ment of friendly and comradely relations among soldiers are created on 
the basis of the joint fulfillment of assigned missions. 

Commenting on the desire for friendship and cameraderie p«; a charac- 
teristic trait of youth, M. I. Kalinin said: "In his younger years a person 
is more disposed to friendship and the collective support, of comrades. In 

a difficult situation a young person will seldom abandon a comrade 

These feelings are of exceptional importance in a comba. situation. . .* [ 
These feelings unite and discipline soldiers." « 

The inclination of youth toward friendship and the desire to become 
one w th a collecdve of comrades represents the favorable psychological 
base for instilling in soldiers the spirit of collectivism and comradely 
mutual aid and for forming united military collectives. Therefore, com- 
manders and political worker should instill in their n.en a sense of col- 
lectivism and true cameraderie and work against mutual bootlicking 
and manifestations of individualism and egoism. 

In working with soldiers and sergeants one should also take into 
account the fact that many of them have girl friends whom they knew 
before being drafted, some have fiancees, and others have wives.. Some ' 
soldiers fraternize with women during their service. 

As a rule soldiers experience the feeling of friendship and love very 
profoundly and acutely, and therefore, the' most insignificant confusion 
in relations with a young woman may have a substantial influence on a 
$0',)i?r's behavior and attitude toward service. 

When conflicts arise with any young woman, soldiers often turn to 
their commanders and political workers for advice. In this case spiritual 
sensitivity, tact, and attentiveness should be displayed, an attempt should 
be made to understand the cause of the conflict, and the advisor should 
take part in normalizing relations. Failure to pay attention to these prob- 
lems, formalism, and spiritual callousness may led to extremely unde- 
sirable consequences. 

A majority of soldiers and sergeants consider love to be a great and 
lofty feeling vhich helps them .to fulfill their military duty better and to 
endure the. trials of service more successfully. Some youth, however, are 
insufficiently thoughtful and occasionally are frivolous with respect to 
the problems of love, marriage, and family life. Some behave toward a 
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woman in a unworthy manner, and are inconsistent and thoughtless 
in their relationships. 

Therefore, commanders and political workers should correctly con- 
duct the sex education of soldiers, thoroughly explain the moral and 
social aspect of love as a tremendous, bright, and joyous feeling which 
ennobles a man and reflects his true character, and should develop in 
their servicemen a serious regard of women and family life. 

Clearly expressed directness in judgments is one of the specific features 
of the psychology of young people. Their statements are generally cate- 
gorica., their opinions beyond appeal. They always express their ideas 
frankly. This trait in the young should be correctly evaluated, especially 
when dealing with erroneous views. Through specific cases drawn from 
life, one should calmly demonstrate delusions and refute incorrect judg- 
ments. In no circumstance should crude coercion or the pressure of 
authority be exercised. Youth require proof, not declamations, and above 
all they respect in their commander and educator knowledge and the 
ability to prove the truth convincingly. 

In the mental makeup of a young person one can also find an incon- 
sistency in evaluating the phenomena of reality and their own deeds. 
Because of the limited nature of his life experience, a young person cannot 
adequately recognize himself and objectively evaluate his own capabilities. 
It often happens that a soldier rates his personal capabilities not from the 
results of practical activity, but on the basis of theoretical knowledge of 
reality and his own capabilities. This contradiction in self-awareness is 
also manifested in the inconsistent evaluation of the phenomena of 
reality, his own deeds, and results of his work. 

The desire for ideal experiences and the overestimation of his own 
capabilities and potential often hinder him in correctly understanding 
. • the phenomena of reality. 

Upon joining the Armed Forces a young person dreams of feats and 
the romance of military service. But when he encounters reality, he does 
not immediately recognize this romance, does not see any room for the 
feat to which he aspired. At first service may seem boring to him, and 
daily duties may seem trivial and insignificant. He may experience dis- 
satisfaction with his own position. This leads to improper understanding 
of the essence of his work and the significance of everyday military labor. 

The conflict that arises between certain experiences of the soldier 
and the reality of army life, if not resolved, reduces the soldier's social 
activity. The main way to resolve this conflict is to explain to the sol- 
diers the meaning of the requirements of military regulations and the ^ 
social significance of so-called trifles of everyday army life. The Leninist 
position that true heroism is daily, intensive, everyday work in the 
interests of society should be driven home to every soldier. 



100 



1U9 



^ Some of the. features of physical development also, have a certain 
influence on the mental makeup of soldiers. By the time a young person 
IS drafted mto the army, he has attained a level of physical development 
which makes it possible to bear comparatively large physical burdens. 
It should be kept in mind, however, that the physical development of 
young people is not yet fully complete, but continues. In 2 years of 
service, as indicated by the data of a survey, soldiers gain an average of 
2 centimeters in height, 4 kilograms in weight, and 3 centimeters in 
chest girth. This should be taken into account when assigning physical 
tasks to soldiers, especially in the first months of their service when they 
are being drawn into army life. 

Excessive physical overburdening may on the one hand inhibit subse- 
quent physical development and on the other generate in a soldier's mind 
a doubt of his own physical capabilities and awareness of his physical 
limitation, which will have a negative effect on his mental state. An 
insufficient burden, however, harms the physical tempering of soldiers and 
tae development of endurance, which may become a serious retardation in 
mastering his specialty and improving his combat skills. 

Such is a general description of the typical features of the mental 
outlook of Soviet soldiers which are due to their age. The desire to be 
in the front ranks of the builders of communism and honestly to fuIHIl 
their military duty to the Homeland, high social activity, dedication to 
the ideas of communism, patriotism, a feel for ths new, and other features 
of youth represent favorable preconditions for the successful fulfillment 
of the tasks of developing high moral combat traits in soldiers. 

At the same time the age characteristics of young people complicate 
the educational process and require thoughtful, painstaking work on the 
part of the military pedagogue. 

Taking into account the specifics of youth, V. I. Lenin pointed out 
that young people "must be helped in every way possible, and their mis- 
lakes should be treated as patiently as possible with an attempt to correct 
them gradually and preferably by means of conviction, not conflict." " 
Hence, the mistakes of young people should be convincingly refuted, 
explained, and criticized, and they should be politically educated and 
develop a respect for seniors and a sense of responsibility. ' 

In a conversation with K. Tsetkin, V. I. Lenin said: "Youth especially 
need a joie de vivre. They should have healthful sports— gymnastics, 
swimming, hikes, physical exercise of all sorts— a diverse set of spiri- 
tual interests, study, analysis, investigation— and when possible all of 
this together!" » 
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2. Certain Distinrtive Features of the Psychology of Soldiers During Various 
Periods of Service 

The period of service in the army and navy falls into that age bracket 
of a young man when the intensive formation of his personality 'traits 
and especially of his character is underway. 

The formation of character traits is carried out under the influence 
of the entire way of army life, the goal-directed educational work of 
commanders, political workers, and Party and Komsomol organizations, 
and by means of self-education. The conditions of army life and the 
process of training and indoctrination, however, do not have an identical 
effect on soldiers at various stages of service. Therefore, in working with 
personnel it is necessary to take into account specifics of the psychology 
of soldiers depending on the amount of tune spent in military service. 

From the standpoint of the influence of army service on the minds of 
soldiers, it may be divided into three periods (stages): the period of 
acclimatization to army Jife and mastery of a military specialty; the 
period of improving knowledge, abilities, and skills in their specialties 
and of mastering military skills; the final period of service. 

The First Period (up to 6 months) is the most difficult for soldiers from 
a psychological standpoint. This is due to many factors. Chief among 
them is the abrupt change in living conditions. Whereas before a person 
is drafted new things have entered his life in the form of individual com- 
ponents which did not require abrupt re-arrangement of previously 
established habits, upon being drafted a young man encounters an entirely 
new way of life that is unfamiliar to him. The conditions of barracks 
life, the strictly prescribed daily routine, the unconditional nature of 
the fulfillment of all requirements of military regulations without excep- 
tion, and the specific features of interrelations among servicemen con- 
stitute a far from complete list of the new elements which simultaneously 
— all at once — enter a soldier's life. 

Before being drafted into military service a young man may not have 
fulfilled a number of requirements of a moral and ethical character which 
were not legally prescribed and hence not compulsory. For instance, 
he may have welcomed his superiors or seniors, or he may have pre- 
tended not to notice them without bearing any administrative responsi- 
bility. In the army, however, saluting commanders and seniors in rank is 
mandatory. Failure to fulfill this requirement entails disciplinary mea- 
sures. The same can be said of many other requirements which are new 
or unfamiliar to the young soldier. Therefore, a certain amount of time 
is naturally needed to adapt to the new requirements. 

The abrupt change in living conditions and the novelty of the situation 
require a fundamental break with previously established habits and 
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reorganization of the entire dynamic stereotype. But breaking the stereo- 
type entails a tremendous expenditure of nervous energy and requires 
great mental strain. It often 'happens that a soldier tries to do the best 
he can, but thmgs do not turn out right. Generally he takes failures 
hard. And if in this period sufficient sensitivit^r and concern for young 
soldiers are not displayed on the part of commanders and political 
workers, interest in military affairs begns to drop, confidence in their 
own capabilities is undermined, and the solider more and more often 
turns to the idea: "Will I endure these hardships?" 

Some commanders, especially sergeants, do not take into account the 
specific features of the mental states of soldiers in the early period of 
their army service and try, as they say, to drag them into army life. 
They act according to the rule: "Pound the nails harder,*' that means 
immediately place upon young soldiers the full requirements .of military 
regulations, strictly punishing them for the slightest deviations and errors. 

Such conunanders replace painstaking educational work with brazen 
administration, and the method of conviction— .7ith coercion. As a 
result of this, in the first 4-5 months of service many of their subordinates 
are penalized, to say nothing of the fact that this approach causes much 
damage to the cause of educating soldiers. 

In speaking of the specific features of the psychology of soldiers in 
the initial period of military service, we must not fail to take into 
account the fact that they consider some elements of military order 
insignificant and therefore, are not particularly diligent in fulfilling them. 

The experience of army life shows that nearly all soldiers have a 
positive attitude toward the requirements connected with the study, 
handling, and operation of combat equipment and weapons and with 
tactical exercises, live fire, and so on, and try to fulfill them impeccably. 
But such requirements as the uniform making of beds, strict obser- 
vance of dress regulations, and the mandatory saluting of seniors in 
military rank generate in some young soldiers a negative internal atti- 
tude toward their fulfillment, and this is the main reason for viola- 
tions. This is confirmed by analysis of the character of the infractions of 
military order and discipline by soldiers in the first months of their 
service. As special studies have established, in the first months of service 
over 60 percent of the misdeeds committed are such things as improper 
uniform, lateness to formation, unsatisfactory maintenance of lockers, 
and failure to salute. 

Soldiers come to regard certain elements of military order as unim- 
portant because they perceive these elements apart from the ultimate 
goal of the training of a soldier as a specialist in military affairs, as an 
armed defender of the Homeland. Some soldiers believe that making 
beds uniformly has no bearing whatever to the mastery of military skills, 
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and therefore, they construe this requirement as a caprice on the part of 
sergeants and the company first sergeant. But when the fad is explained 
to young soldiers that precise observation of army regulations, including 
the making of beds after tlic established model, develops exactness, that 
is, the quality so extremely necessary to soldiers for mastering modern 
equipment and acquiring combat skills, they begin to regard this require- 
ment in quite a different way. 

Consequently, in the early stages of service one should not only 
place requirements on soldiers, but explain their meaning and help young 
men adapt more quickly to army life and service. 

Significant influence is exerted on the state of young soldiers by 
the fact that they are separated fiom their families and loved ones. A 
soldier has not yet had time to fin-i new friends and his old ones are far 
away, therciL 'are, at first some soldiers experience a feeling of loneliness. 

This is why particular warmth, benevolence, courtesy, and sensitivity 
should be displayed toward soldiers during the initial period of their 
service in the army. The commander and political worker should remem- 
ber the advice of M. V. Frunze: "A recruit who has been taken from the 
lathe and plow and has arrived at the barracks may become confused .... 
Restraint and a calm attitude on the part of command and political 
personnel are needed. Abrupt handling, unexpected penalties, and crude 
shouts will be incomprehensible to the young Red Army man, frighten 
him, and kill his interest in the military. The importance of discipline 
and of the barracks way of life should be explained calmly and 
persistently " *2 

The Second Period (12^14 months). In the first 6-7 months of service 
a majority of soldiers have almost completely mastered the army con- 
ditions of life and established friendly relationships with each other. 
The soldiers are working on their military specialties and receive 
permission for independent work on equipment. An overwhelming 
majority are beginning to consider army service as a good school of life 
and recognize their own growth in technical military and political, and 
general cultural regards. Great confidence in their own strength and 
capability is appearing in their mental outlook. 

By the end of the first year and at the start of the second year of service, 
changes take place in the soldiers' position in the subunit. Now they are 
no longer inexperienced soldiers, and new recruits have come to replace 
them. The altered situation leads to a significant reorganization of their 
consciousness. The soldiers begin to be aware of themselves as seniors, 
which greatly heightens their respect for mastering their specialties and 
military skills on the whole. They understand that the successful fulfill- 
ment of the complex tasks of combat and political training and of combat 
readiness depends largely on their persistence and efforts. Their leading 
role is manifested in tactical activities and exercises, live firings and missile 
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launches, combat alert duty, and so on. Great exactingness is applied 
toward them by commauderSf political workers, and Party and Komsomol 
organizations with respect to the state of affairs in the subunit. 

.. Ill this period many soldiers make significant progress in their studies, 
become standouts and rated specialists, and are awarded emblems for mil- 
itary achievement. Their successes and experiences be^ to be extensively 
disseminated within the subunit and unit. 

The position of seniors elevates the role of their personal example to 
young soldiers in mastering a military specialty and obligates them to 
help those who have just joined the army. Seniors not only help young 
soldiers in mastering knowledge and skills, but begin to reprove them for 
errors in studies and service. 

The reordering of the consciousness of senior soldiers is also manifested 
in the fact that they have an increased sense of responsibility for the 
state of affairs in the collective, for attaining better scores in combat 
and political training and in strengthening military discipline. A majority 
of senior soldiers have a more self-critical attitude toward their actions 
and deeds and greatly improve their behavior and attituide toward service 
and the order of the day. 

In this period an increase in the social activity of senior soldiers, 
a niajority of whom take part in the activities of the Komsomol organiza- 
tion and in agitation, mass cultural, and sports work, is also characteristic. 
A large number of senior soldiers now belong to the aktiv"^ of the subunit 
and acquire skills and experience carrying out educational work, as 
members of the Komsomol bureau, Komsomol group organizers, agitators, 
members of the editorial staS of the subunit wall newspaper, editors of 
combat pamphlets and so on. Activists develop collectivism, initiative, 
independence, maturity in solving complex problems, and other traits 
of a political battler. 

Senior soldiers help the commander, political workers,' and Party and 
Komsomol organizations in conducting various activities and in drawing 
young soldiers into social life. 

In this period of service, which is the most favorable in a psychological 
regard, it is important for commanders and political workers to direct 
the ircreased activity of the soldiers toward further improvement of 
their lombat skills and increased combat readiness, to give them an idea 
of thf; prospect for growth, and to develop personal interest in the affairs 
of the subunit on the part of each member. To this end a program 
for the further advancement of combat skills (the mastery of related 
specialties, higher rating, and so on) should be set for each soldier, 
senior soldiers should be more boldly drawn into participation in the 
discussion of the problems of improving the quality of combat and 
political training, the operation and handling of equipment and weapons, 
*Aktiv — a group of the most active members of some organization. 
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and the initiation of mass sports and cultural-educational work. Maxi- 
mum use should be made of thek knowledge and experience to extend 
aid to young soldiers. 

The Third Period (the last 4-6 months of service). In the final stage 
of army service a majority of soldiers and sergeants have^ generally mas- 
tered their primary and one or two related specialties^ They become 
highly rated specialists and assume a leading position m the combat and 
political training of the subunit. By virtue- of this, they develop the 
natural desire to hold a place in the collective which would correspond 
to their knowledge and know-how— that is, one way or another they try 
somehow to stand out among the rest of the personnel. 

This desure should be employed to increase the responsibility of 
soldiers and sergeants for maintaining order and discipline in the subunit 
and for the state of combat readiness. Otherwise they may form a separate 
group and hold a privileged position with respect to the other personnel, 
and this would have a negative effect on interrelations between senior 
and young soldiers. 

A high level of knowledge and practical skills j^ves rise in some 
senior soldiers to a sense of self-satisfaction and reduces their interest in 
activities, especially when they gain no new knowledge through them. 
Ultimately this may engender an indifferent attitude toward the fulfill- 
ment of oflScial duties and lead to infractions of order and discipline. In 
order to avoid this commanders and political workers should think out 
the organization of the activities of soldiers, sailors, sergeants and 
senior NCO's at the final stage of their service in such a way that they 
do not lose interest in training. Some, for instance, could well be used 
as instructors to train young soldiers, while others could be recommended 
to take the examination for the ranks of sergeant, senior NCO's, or re- 
serve oflScer or to continue their service as an ensign or warrant, while 
still others could be trained for admission to a military school, and so on. 
As far as the organization of daily training in the subunit is concerned, 
it should be done in such a way that each activity provides something 
new and interesting for senior soldiers. 

It is useful to involve senior soldiers and sergeants in active social 
and mass cultural work and to place them in charge of organizing activi- 
ties in technical military circles and of conducting reading conferences, 
reading of Lenin, question-and-answer evenings, amateur concerts, and 
so on. 

In .working with senior soldiers one should focus their maximum effort 
and energy in conveying their service experience and combat skills to 
young soldiers. The efforts of commanders, political workers, and Party 
and Komsomol organizations are directed at ensuring the exemplary 
behavior of senior soldiers and sergeants in training, in strengthening 
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order and military discipline, and at preventing cases of scornful treat- 
ment of young soldiers. 

Maiiy commanders and political workers pay much attention to sys- 
tematic work with senior soldiers, directing their efforts primarily toward 
training reliable replacements for themselves. This provides the possibility 
of successfully solving the problems not only of combat training, but 
also of the establishment of proper interrelations between senior and 
young soldiers. • 

Any attempts on the part of senior soldiers to form a special group 
which holds a dominant role with respect to young soldiers, emphasis of 
their own superiority, and other phenomena which damage interrelations 
between young soldiers and senior soldiers should be immediately cut 
off by the commander, political worker, or Party or Komsomol organiza- 
tion of the subunit. 

Sharing his experience in working with senior soldiers, Col N. 
Konochkin, a delegate to the 24th CPSU Congress, wrote: . . Under 
no circumstances should the unfavorable development of interrelations 
between young soldiers and senior soldiers be allowed. If one constantly 
works with experienced soldiers and gves them interesting assignments, 
no problem will arise. In particular, we have established a good tradition: 
every senior soldier should leave a good memory of himself, especially 
by training a reliable replacement for himself. And senior soldiers work 
hard, and because they are busy they have no time to stress their supe- ' 
riority over the newcomers and to boast of all sorts of accomplishments. 
That, of course, is not allowed: the Komsomol organization will 
immediately have something to say." 

Finally, in the last months of the service of soldiers and sergeants 
one should take into account the fact that they are begnning to think of 
their future life after being discharged into the reserve. Some think of 
selecting an occupation, others of a place to live, and others dream of en- 
tering higher educational institutions. Each of them needs advice and as- 
sistance from conmianders'and political workers. Concern for the future of 
soldiers will contribute to increasing their activeness and to the manifesta- 
tion of greater conscientiousness in the execution of official duties. 

In addition to the distinctive features due to age and the specifics of 
military seWice, ihe national, occupational, and other attributes of soldiers 
should also be taken into account in the practice of training and indoc- 
trination. 
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SECTION II. MILITARY DIDACTICS (THE TRAINING OF 
SERVICEMEN AND MILITARY COLLECTIVES) 



Chapter 6. The Essence, Contents, and 
Specifics of the Process of 
Training Soviet Soldiers 



1. General Description of the Training Process 

Training is essentially a social process. Its development and improve- 
ment are carried out "in accordance with the requirements of economic, 
scientific, and cultural development and the scientific-technical revolu- 
tion." ^ The training of Soviet soldiers as a social process is brought 
about, moreover, by the requirements of the state for military defense 
against encroachoients by imperialist aggressors. 

The contents, goals, and character of the training process in the army 
and navy are determined mainly by socioeconomic and technical mili- 
tary factors. Here the social origion holds the leading position. All 
changes which transpire under the influence of the technical military 
factor are transformed by socioeconomic conditions. 

Training has always had and still has a class character. Soviet soldiers 
and the servicemen of the armies of imperialist states are trained to 
fulfill similar operations and actions involving combat equipment and 
weapons, but the methodological foundation, goals, and character of 
training cannot be identical in content. In social significance, orientation, 
?iid motivation, the labor of a civilian soldier, of a conscientious defender 
of the socialist Homeland, and the service of a soldier in an imperialist 
army, an executor of the will of aggressive forces, are basically different. 
This ultimately defines the fundamental difference between training in 
the Soviet Armed Forces and training in imperialist armies and leaves 
an impression on interrelations between the trainee and Ihe trainer. 
These factors also necessitate continual active Party political work during 
the training of Soviet soldiers. 

The training of Soviet soldiers is organized and carried out on the 
basis of established classic Marxist-Leninist writings and the Communist 
Party tenents on defense of the socialist Homeland. "The best army, the 
people most dedicated to the cause of the revolution will be immediately 
exterminated by the enemy," v/rote V. I. Lenin, "if they are not adequately 
armed, supplied with food, and trained." ^ Following the behest of V. I. 
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Lenin, the Communist Party pays constant attention to increasing the 
combat readiness of the Soviet Armed Forces, outfitting the army and 
navy with the latest type of combat equipment and weapons, and improv- 
ing the combat skills of personnel. 

The requirements of the Party and government which are placed on 
the training of Soviet soldiers are specifically set forth in the USSR Com- 
pulsory Military Service Law, the military oath, regulations, orders, and 
directives- of the Minister of Defense and Chief of the Main Political 
Directorate of the Soviet Army and Navy,, and in combat and political 
training programs. 

The branch of military pedagogy known as didactics deals directly 
wit^i the pedagogic problems of organizing and 'increasing the effectiveness 
of the training process in the Armed Forces;^ 

Military didactics is a branch of military pedagogy which develops 
the theory of the training of servicemen and military collectives. It studies 
the regularities and principles of training, investigates the most effective 
methods and organizational forms for the combat and political training 
of soldiers and subunits, and demonstrates how the tasks of instilling 
and developing high political and moral combat traits in personnel are 
fulfilled in the course of training. 

Each subject and each type of personnel training has its own 
characteristic features and requires special methods and organizational 
forms of training. Particular methods 5eal with jjiese specific prob- 
lems: the methods of conducting political activities, tactical, fire, physical, 
and special training, and so on. Military didactics considers training a 
type of pedagogic activity on the whole and ensures a unified approach 
to instruction in all subjects. In the process it employs the data of part-^ 
icular methods and is enriched by them. 

The training of soldiers is the organized and goal-directed process of 
cognitive and official combat endeavor which encompasses the joint work 
of the trainers Cco-nmanders, political workers, instructors, and other offi- 
cials) and the trainees (individual soldiers and military collectives) toward 
mastering the system of knowledge, skills, and abilities, and forming the 
moral combat traits necessary for the successful military defense of the 
interests of the socialist Homeland. 

It is common practice to call the activities of the trainers in this process 
instruction, and the activities of the trainees study. Instruction and study 
are inseparably interconnected. Only thiough the joint conscious, creative, 
and active efforts of the trainers and the trainees can the tasks of combat 
and political training be successfully fulfilled. In any case, however, the 
leading role remains with the trainer. 
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f:nowledge is the leading element in the content of the training process. 
Classified as knowledge are specific interconnected facts, systems of con- 
cepts and rules, theoretical generalizations, formulas, laws, scientific 
theories, and related terminology. The summarized experience of people, 
reflecting the objective world, is expressed in knowledge. The summarized 
historical experience of combat activities in the army and navy is sum- 
marized in technical military knowledge. On the basis of the study of 
historical experience and analysis of the fundamental changes which 
have transpired in military affairs under the influence ot the scientific- 
technical revolution, it can be foreseen what knowledge personnel will " 
require in modem war. 

Soviet soldiers are armed primarily with political and technical mili- 
tary knowledge whose character and orientation are determined bv the 
nature and tasks of the army and navy and by the requirements of 
modern combat. 

The socioeconomic changes which are taking place in the worid, the 
expansion of. the range of tasks of the Soviet Armed Forces, and the 
aggravation of the ideological struggle between socialism and imperialism 
have required on the part of every soldier in-depth understanding of the 
historic tasks of the Soviet Amy and Navy and of the armies of the 
countries of the socialist community. As never before, the problem of 
mastering political knowledge and knowledge of Marxist-Leninist theory 
and of developing communist conviction has become quite acute. It is 
one of the main tasks of commanders, political workers, and Party and 
Komsomol organizations to make every soldier an ideologically tempered, 
conscious warrior by the process of instruction. 

The change in the methods of armed combat and the outfitting of the 
army and navy with the latest types of combat equipment and weapons 
have led to the fact that the activities of soldiers have become more 
intellectual, requiring thorough knowledge of the scientific principles of 
•modern combat, the design and operating principles of combat equip- 
ment and weapons, and the specifics of their combat application in 
various situations. The share of technical military knowledge has in- 
creased sharply in personnel training. 

Skills and abilities are another inseparable component of the content 
of the training process. They may be called knowledge in action. Military 
activity is distinguished by a markedly practical orientation. To master 
military affairs means not only to assimilate a certain volume of knowl- 
edge, but also to learn to use it in practice. In order to utilize knowledge, 
one must master certain methods of activity which, when perfected, ensure 
maximum impact with a minimum input of time and effort in the fulfill- 
ment of practical and cognitive tasks. Skills and abilities are precisely 
the methods by which individual soldiers and subunits operate. 



A shill^is the automated component of a conscious action* Modern 
^QfliVj^t requires more. celerity and precision than before in the accom- 
^Ijsh^xjent of various calculations (mental skill), in the observation of 
;M^i^tr\jjjient r^adiiigs (sensory skill), and in carrying out varioui actions 
4Vi(h iveapoxJS and combat equipment (motor skill). No single military 
^P^ialty can now be mastered without a certain amount of mental, sen- 
^nd motor skills. An action which becomes a skill-habit is completed 
^UJcl^iy, 'easily, purposefully, with miminal strain and maximum impact, 
^yil^ fid, as it were, the human consciousness and will of excessive dis- 
^^P^^io^ and help in concentrating on the fulfillment of the main task in 
ihe ^oJ^Plex atmosphere of battle. It was precisely this property of skill 
t^^^ ing^k highly esteemed in military affairs. "A soldier who must 
^ig ii^ his memory or rack his brains to understand what an issued com- 
/n^nq requires of him," wrote Engels, "will cause , , , more harm 
jh^n ^ood," ^ 

At\ ability is a method of acting which is based on high theoretical 
0(i j)factical ^raining which makes it possible to creatively employ ac- 
^Ulr^j knowledge and skills under various conditions of combat activ- 
^ti^s.t Abilities are characterized by the degree of training of soldiers for 
fh^ fulfillment of their duties, are the highest form of mastery of a 
^^th^d or action, and rely on skills already formed. In other words, 
^tiiiity is the preparedness for conscious, creative, quick, and precise 
(^^Oo^S» yvhile a skill is the automated link of this activity. 

The technical military revolution has greatly amplified the role of 
^kilh ^nd at?ilities in personnel training. In order to ensure maximum 
^f^ca^y of tHe application of combat equipment now more than before 
^v^ty soldier must master his specially to perfection, be able to correct 
^J^lfH^ge and malfunctions, possess the skills of working in a related spe- 
^i^lty^ and be ready to replace a comrade in his team, crew, or other 
fi^Jt. 'j'he collective character of modern weapons poses with exceeding 
^c^it^ the pfoblem of forming collective habits. Achieving coordination 
^^(^ Vjfiity in subunits should occupy one of the leading places in the 
f^^Jning process. 

f^txQwkdge, skills, and abilities are very closely interconnected. OnJy 
p CQj^bination do they ensure training to the level of combat expertise. 
^iiONviedge plays the leading role in this combination. In schem-i'iic 
^e^^n^ ^he relation among knowledge, skills, and abilities may be expressed 
jfi ih^ following manner: Skills and abilities are formed and developed on 
(l^e bgjis of Knowledge; enrichment with knowledge and skills helps im- 
^^0^^ abilities; sound skills and abilities contribute to the acquisition of 
^^^P^r knowledge. This does not mean, liowever, that every practical 
l;Ilde^taking is preceded by theoretical knowledge. There are multiple 
j^eUti^fis amt?ng knowledge, skills, and abilities. In the interests of main- 
i;^iriit>g constant combat readiness it is sometimes wise in certain types 



of training initially to teach a soldier the practical fulfillment of func 
tional duties. 

The mastery of a system of knowledge, skills, and abilities constitutes 
only the educational part of the tasks carried out in the training process 
Another important part is the indoctrination and development of soldiers. 
While acquiring necessary knowledge, skills, and abilities, soldiers are 
also indoctrinated at the same Ume. Scientific knowledge is the foundation 
for the fonnation of a dialectical materialistic outlook. The ideology of 
society and one's own class are laigely perceived through the content of 
ins^ction Moral political and psychological training are conducted and 
high moral combat traits are formed primarily in combat and political 
training exercises. Training simultaneously indoctrinates soldiers and 
develops their mental and physical capabilities. The indexes of attention 
and memory are improved in the course of training. 

hJm''' stable relation among training, indoctrination, and 

development rl personality. Tf,e unity of development, training, and 
mdoctrmation is a pedagogic principle. The sphere in which this principle 
acts IS the entire military pedagogic process as a whole; both training 
and mdoctnnation. * 

Neither a commander nor a political worker fulfills his role as an 
instructor if he is' limited solely to conveying various facts or events to 
personnel It is important to develop in the soldiers a definite attitude 
toward what they have learned, to teach them to evaluate facts and events 
from class^positions. and to act in the interest of strengthening our Home- 
land and developing the individual himself. 

How can this important goal of the training process be attained? 

First, through the ideological and political orientation of activities 
and the presentation of training material from the standpoint of Marxism- 
Leninism and CPSU ideology and policy. The ideological and political 
orientation of activities is heightened through continual and goal-directed 
Party political work, in the course of which the decisions of the CPSU 
and the Soviet Government, their requirements on the Armed Forces, and 
the tasks of the army and navy under current conditions are explained 
and the ideological reasoning behind the necessity for the persistent 
mastery of technical military and political knowledge is formed. 

Second, through scientifically substantiated organization of the training 
process on the basis of didactic principles and methods, and with con- 
sideration for the requirements of modern combat and official and combat 
duties. By organizing the training process in an atmosphere as close to 
the combat situation as possible, by creating great mental and physical 
loads, and by moving soldiers to active operations, the commander 
creates optimal conditions for moral-political and psychological training 
and for the development of his subordinates. 



113 



Third, strict fullfiliment of the requirements of military regulf»tions 
and orders and the personal example of commanders and political workers 
in the fulfillment of oflScial duties contribute to more successful fuLfiU- 
ment of the tasks of indoctrination in the training process. 

Fourth, through a close relation between instruction and life and tlie 
missions carried out by the subunit or unit. 

The specifics of the training process in the army and navy represent 
favorable conditions for simultaneous fulfillment of the tasks of training 
and indoctrination. 

A commander who organizes the military pedagogic process has sole 
responsibility. He is at oncQ teacher, educator, and leader of his sub- 
ordinates, and is personally responsible for this. 

The training and the entire service of soldiers and military collectives 
takes place under the conditions of constant combat readiness — that is, 
encompasses those types of activity which in themselves necessitate the 
formation of qualities necessary for the successful execution of combat 
missions. Constant combat readiness is the main goal of personnel 
training. At the same time the implementation of measures to main- 
tain high combat readiness is the best school of combat skills and moral- 
psychological tempering of all categories of servicemen. The need to 
maintain constant combat readiness not only has decisive influence on 
the content, organization, and methods of training, but also formulates 
the position that the unleashing of a war by imperialist aggressors is 
possible, which is very important to any military man. 

The training of soldiers and military collectives is organically woven 
into all official and combat activities, as a result of which its potential 
is greatly expanded. Combat alert duty, guard duty, and practical work 
with combat equipment and weapons are a good school for the formation 
of combat skills and for tempering will and character. Herein lies a great 
advantage ot the military pedagogic process, in which a high degree of 
activity of the trainees is ensured and cognitive tasks are entertwined 
with practice. Daily service is itself a unique teacher and educator. 

Field, aerial, and navai skills occupy a leading position in the training 
of subunits and units. A majority of training activities are conducted 
in the field, at sea, in the air, at ranges and firing grounds, airfields 
and tank parks, and at launch sites and fire positions. Various exercises, 
field firing and launching, the carrying out of missions in naval and air 
landing teams, and prolonged naval voyages and flights not only contribute 
to securing knowledge and improving individual and collective skills 
and abilities, but also form psychological stability and internal readiness 
for battle. 
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t'ox all the diversity of the tasks carried out in the course of training, 
is important always to remember the main thing. The end goal of 
personnel training is constant combat readiness for the military 
defense of the interests of the Homeland and the training of a soldier who 
is ideologically convinced, educated in political and technical military 
regards, and comprehensively developed. Hence all Party political work 
toward fulfilling the tasks of combat and political traming should be 
made subordinate to the attainment of this goal. 

2. The Methodological Principles and Patterns of Training 

Laws and principles of various levels and orders are uniquely mani- 
fested in the process of training as a social phenomenon. In addition 
to the most general laws governing the development of nature, society, 
and thought, the principles of cognitive activity, of the development of 
military affairs, and of the formation and development of personality are 
reflected here. Pedagogic principles which are common to education and 
training act at full strength in the course of training. 

The mastery of knowledge, skills and abilities is a specific cognitive 
activity whose essence Soviet pedagogy covers from the standpoint of 
dialectical materialism and the Marxist-Leninist theory of cognition, 
which are the methodological foundation of the training process. In 
light of this theory, training is a dialectically developing, internally 
contradictory process of the movement of thought from ignorance to 
knowledge, from inability to ability. Shedding light on the pathway of 
cognition, the theory defines the principles of the supervision of cognitive 
activity: unflaggingly follow the path of dialectical logic, develop dialecti- 
cal thought in trainees; study objects and phenomena in their develop- 
ment, in their relations and implications and in their vital contradictions; 
penetrate to the essence of objects and phenomena; and saturate the 
cognitive process with elements of creativity. 

As specific cognitive activity the mastery of knowledge, skills, and 
abilities was largely brought about by the principles of human percep- 
tion of objective reality which were discovered by V. 1. Lenin. V. I. 
Lenin's universal formula "from lively contemplation to abstract thought 
and from there to practice ..." ^ is of fundamental significance to the 
training of servicemen and military subunits. 

In <r6nnection with the scientific-technical revolution in military affairs, 
the role of implied reflection is increasing* in addition to the illumination 
of specific cases and the direct reflection of objects and phenomena. 
V. I. Lenin taught that abstract thought reflects reality more deeply, more 
accurately, more fully. In the training of soldiers and sergeants, how- 
ever, even today logical perception must necessarily be based on concrete 
ideas. Sensory and logical elements are interwined in perception. 



V. L Lenin pointed out that a necessary stage in the cognitive process 
is practical application as a source and criterion of truth. The marked 
practical orientation of military activities places practice in a special posi- 
tion in personnel training. Without it combat sldlls cannot be mastered. 
Practice serves as the motive force of scientific military cognition and 
provides the factual material to be summarized and theoretically handled. 
The unity of theory and practice is of fundamental significance in military 
didactics and is its most important specific feature. 

Hence, all, stages of cognition take place in the process of training: 
sensory perception, abstract thought, and practical application. In the 
activities of the trainee, brisk contemplation, abstract thought, and prac- 
tice act as one. The relation among them is determined in each specific 
case by the content of what is studied, by the level of development of the 
servicemen and their ability to study, by the presence of the material and 
technical base, and by the skills of the instructor. But in any case it is 
important that sensorially perceived material undergo logical processing, 
so that theoretical knowledge is embodied in practical affairs and the 
daily practice of soldiers is illuminated by theory. 

As in the perception of the objective world, the attained level of 
mastery of military affairs, no matter how high it might be, is not the 
'limit of what is possible. Therefore, it is very important not to rest on 
what has been attained, but to constantly set for each soldier and the 
subunit as a whole specific tasks which define the prospects for improv- 
ing combat expertise. 

Cognition and training cannot be fully equated to one another. 
The mastery of knowledge, skills, and abilities is only one type of cogni- 
tive ability. In the process of instmction truths new to mankind are not 
discovered, but those already ascertained by science are assimilated. 
In the process of instruction cognition is accomplished under the super- 
vision of the instructor, who avoids complicated inquiries which belong 
in the scientific perception of truth. The fixation of knowledge and the 
mastery of strong skills and abilities, which is not characteristic of 
scientific cognition, are mandatory to the process of instruction. Never- 
theless, there is much in common between cognitive activity in the course 
of training and the process of scientific cognition. Here the differences 
are found not so much in the movement from ignorance to knowledge 
and from incomplete to a more complete knowledge as in the cognitive 
goals. 

The process of the training of soldiers has its own specific laws. In 
connection v/ith this, ii is a two-sided active process of interrelated 
activity between the instructor and the trainee, and didactic laws express 
the essence of this interaction and the specifics of their joint endeavor. 
In addition to general pedagogic laws, among the most important laws 
of instruction are: 
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1) The correspondence of measures taken by the instructor to the 
cognitive potential of the trainees and the nature of their activity; 

2) The modeling (re-creation) of the activities of instructor and trainees 
in accordance with the requirements of battle. 

Expressed in these laws is the very essence of the process of instruc- 
tion — the joint goal-directed activity of the commander and his sub- 
ordinates. Knowledge of didactic laws helps commanders and political 
workers correctly to draw up the ways and means of training involving 
subordinates, to avoid a routine, hackneyed approach to work, and to 
carry out trainmg and educational tasks successfully. 

The internal contradictions inherent in xhe educational process are 
also manifested in the sphere where didactic laws act: between the efforts 
of the instructor (the organization ,and supervision of the cognitive 
activity of the trainees, the presentation of training material, and the 
monitoring of its assimilation) and the trainees' capabilities of mastering 
the program material; between the requirements of modem combat and 
the degree to which the activities of instructor and trainees are modeled 
in activities and exercises, etc. These contradictions are the motive forces 
of training. The instructor and the trainee resolve them through joint 
efforts, but later they arise once again on a new basis, are once again 
resolved, and continue as long as instruction is carried out. 

The specific laws of the process of training Soviet soldiers in com- 
bination and interaction with each other and the more general laws of 
social development, laws of the developraent of military affairs, and 
general pedagogic laws form, on the basis of Marxist-Leninist method- 
ology, a system which serves as the objective foundation for the scientific 
organization of training of soldiers and military collectives. 

3. Directing the Cognitive Activity of Soldiers in the Subunit 

The mastery of knowledge, abilities, and skills is accomplished in the 
course of organized, cognitive activity on the part of soldiers and military 
collectives. The organization and goal-directedness o( instruction are 
ensured by continual direction of these processes cu the part of com- 
manders and political workers. 

The commander of a company or equivalent subunits organizes com- 
bat and political training, draws up the training schedule, and personally 
conducts activities with his ofl5cers and sergeants, as. well as the company 
platoons. He tests the knowledge of soldiers, sergeants, and ofl5ccrs of 
the company. The deputy company commander for political affairs who is 
in charge of political activities, also personally conducts activities in one ' 
of the groups, explains the tasks of combat and political training to sol- 
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diers, sergeants, and officers, carries out work to train standouts and to 
disseminate their experience, and motivates personnel to master and take 
exemplary care of combat equipment and weapons. Thus, a company 
commander and his deputy for political affairs belong to the category of 
officers who concentrate in their hands the organizational functions of the 
training process and the immediate training functions of personnel. 

In fulfilling the functions of organizer and director of the training 
process, the commander and hii deputy for political affairs proceed from 
the belief that at the present time, in connection with fundamental changes 
in military affairs and the reduction of the period of service, a large 
volume of complex knowledge, skills^ and abilities must be mastered in 
a short period of time and that a state of constant combat readiness 
must be maintained in the process. The successful fulfillment of this 
task is possible if a number of conditions are met. 

Stricter selection of training material and of the forms and methods of 
training are required. It is now especially important to subordinate 
training to the interests of military expediency and truly to teach that 
which is necessary in war, placing stress on ideolo^cal tempering, field 
skills, and professional and psychological training. 

In organizing the training process it is important constantly to proceed 
from the interests of combat readiness and the rapid training of specialists 
to replace soldiers who have finished their term of service. It would be 
a mistake to be limited in the educational process solely to an external, 
formally planned approach and sequence (to proceed strictly from subject 
to subject, from paragraph to paragraph). There can be only one main 
criterion in assessing the effectiveness of the process of instruction and 
the fulfillment of the program: the level of the combat readiness and 
combat capability of individual soldiers and the subunit as a whole. 

Success in fulfilling cognitive and educational tasks is ensured not only 
by the content of the activities, but also by their organization and the 
entire system of service and everyday life of soldiers. Training acquires 
true validity only when there is firm military order and precise and strict 
fulfillment of regulations, orders, manuals, and instructions. Only in 
such an atmosphere are military knowledge and knowledge of moral 
standards converted into appropriate behavior. Concern for the ideologi- 
cal content of activities and for the Party character of instruction is most 
important to a political worker. But he must not ignore how work is 
organized and conducted in the company, whether regulations are 
observed, and whether officers and sergeant precisely fulfill their official 
duties. The political worker in a subunit affects the educational process 
not only by means of Party political work, but also through his personal 
participation in its organization and conduct- 
Concern for improving the training process and increasing its effec- 
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tiveness is an important integral part of the activities of commanders 
and poUtical workers. The fulfillment of this task presupposes' compre- 
hensive activation of mstniction. Even at the scale of the subunit a search 
for reserves for mcreasing the ideological, theoretical, and methodological 
level of activities, for effective methods and means of instruction, and 
for a more advanced material training base is necessary. Foremost com- 
manders and political workers actively participate in creating well- 
equipped traimng ^ classes, develop and introduce new (especially 
^lechnical) visual aids, utilize the technical traming faciUties on hand m the 
unit, and carry out the psychological selection of soldiers and specialist 
sergeants within the framework of the subunit. 

The organizational role of the company commander and his political 
affairs officer is manifested in the training process in the direction of 
pedagogic activities of the officers, warrants, and sergeants of the com- ' 
pany and in constant improvement of their methodological skills. It is 
important that the latest achievements in the field of the theory and 
practice of training be known to company officers, warrants, and ser- 
geants who are the direct teachers of the soldiers. The deputy company 
commander for political affairs should, of course, know how to conduct 
political activities in an examplary manner, but he will not have fulfilled 
his role if he does not achieve a high ideological and methodological 
level in the conduct of political activities by all leaders and if he does 
not pay heed to the methodological skills of platoon leaders, sergeants, 
communists, and active Komsomol members. 

Stimulating the cognitive activity of soldiers and military collectives 
is a mandatory element of the direction of the training process. The 
commander and political worker of a subunit have sufficient facilities 
to do this. Above all these would be the atmosphere of confidence and 
respect in interrelations^ between commanders and subordinates and faith 
in the cognitive capabilities of the soldier. Such an atmosphere creates 
the most favorable conditions for the creativity, initiative, and indepen- 
dence of the trainees. 

The socialist competition among soldiers and subunits stimulates 
cognitive activity. For this purpose many political workers skillfully 
utilize the competition in standards and missions, the competition for the 
title of best specialist in the subunit or unit, the competition for the right 
to be first in marksmanship, and the competition to be the best driver of 
combat vehicles. 

The increase in the activity of experienced soldiers is furthered by the 
gradual complication of the conditions under which combat training 
missions are carried out and by the increase in mental, physical, and 
psychological loads as they acquire experience and knowledge. Experi- 
enced commanders and political workers successfully utilize senior soldiers. 
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who have attained high combat expertise, as instructors in the training 
of young soldiers. 

Constant monitoring of the progress of the mastery of knowledge, 
skills, and abilities, high exactingness in the training of soldiers and 
subunits, and objective rating of soldiers and subunits are effective means 
of stimulating cognitive activity. Control of the training process in itself 
presupposes the presence of feedback — that is, the receipt of data on 
the state of affairs in the combat and political training of the subunit, 
on tlie degree of assimilation of various subjects and branches, and on 
the level of preparedness of officers, sergeants, and all specialists. 

Businesslike criticism and self-criticism is a tested means of increasing 
the activity of soldiers in mastering political and technical military 
knowledge, a means that is in the hands of the political worker and Party 
and Komsomol organizations. 

Acting as the direct teachers of subordinates, officers, warrants, and 
sergeants work for the active perception and understanding of training 
material and the skillful application of acquired knowledge in practice. 
All these elements of the process of mastering knowledge are very 
closely interconnected. 

The extensive application of all graphic means and of various methods 
of heightening attention, and the development of attentiveness and inter- 
est in the subject under study are of great importance in the perception 
of training material. A large part of training material is perceived in the 
process of practical activities. The employment of various types of visual 
aids and instruction by practice ensure the combined perception of 
training material: by means of observation and listening, and by means 
of direct action on and transformation of objects and phenomena. 

Comprehension— that is, the establishment and elucidation of causal 
connections and relations among objects and phenomena — ^begins simul- 
taneously with the perception of training material. This already becomes a 
more active and purposeful er.deavor than perception. Here an essential 
role is played by the ability lo divide the subject under study into com- 
ponents, to compare them with the whole, to single out the most signifi- 
cant, and to incorporate the new into the system of previously assimilated 
knowledge. Therefore, independent work holds an important place in 
comprehension. 

In instruction it is important to reach not only the point of perception 
and comprehension, but also of tiie memorization and retention of train- 
ing material. The greatest retention is achieved when there is logical, 
conceptual memorization. An indicator of intelligent memorization is 
a soldier's ability to present the material in his own words, to select new 
examples, and the ability to manipulate acquired knowledge in practice. 
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The application of knowledge in practice has a favorable influence on 
the entire process of the mastery of the training material. Practice con- 
tributes to better perception and comprehension and is the most reliable 
means of securing knowledge. 

The development of skills, and then of abilities, commences with the 
assimilation of a rule or law and with their conscious application. But 
in any case instruction in some action begins with familiarizing soldiers 
and subunits with what should be done and why. 

Before a complex technique is attempted on combat equipment, its 
elements, structure, and order of execution are explained thoroughly 
and in detail. When forming complex skills under a limited time schedule 
it is useful to begin with the explanation and establishment of causal 
relations between actions and operations. 

In the search for new forms and methods of mastermg knowledge, 
skills, and abilities, the center of gravity shifts from simple intensification 
of the activities of soldiers and military collectives to the comprehensive 
activation of mental processes. The task is to ensure* that all exercises 
are made not only physically, but also intellectually strenuous. At the 
present time a majority of the officers, warrants, and sergeants in sub- 
units know how to create great physical workloads during activities. 
Exercises with high mental challenge succeed less often. At the same 
time interest in individual activities among personnel may be low pre- 
cisely because of lack of intellectual challenge. This also fully applies to 
the conduct of political activities. 

The masvsry of knowledge, skills, and abilities is successful where 
the cognitive activity of soldiers is conscious and creative in character. 
To this end it is important to teach trainees the means and methods of 
independent acquisition of knowledge and- abilities. In connection with 
the reduced periods of service and the increased cognitive capabilities 
of soldiers, the role of self-training and of various forms of extracurricular 
work aimed at more thorough study of combat equipment and weapons 
by soldiers is increasing. But to make use of these important additional 
reserves for increasing the effectiveness of combat and political training 
it is necessary to instill in personnel a sense of great responsibility for 
the defense of their socialist Homeland and interest in the process of 
acquiring political and technical military knowledge and mastering 
combat skills. 

The role of Party political work grows immeasurably in the fulfillment 
of combat and political training tasks. Well-organized Party political 
work exerts a positive influence on the cognitive activity of soldiers and 
military collectives, on the quality of training activities, and on the 
productivity of the training process. 
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Footnotes 

1. Materia^ XXIV s^'yezda KPSS, p 206. 

2. V. L Lenin, Poln. sobr. soch.. Vol 35, p 408. 

3. Marx and Engels, Soch,, Vol 15, p 280. 

4. Here the original abilities which, on the basis of acquired knowledge, can ensure 
the accomplishment of elementary actions, are not taken into consideration. 

5. V. 1. Lenin, Poln. sobr. soch.. Vol 29, pp 152-153. 
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Chapter 7. The Principles of Personnel Training 
in the Army and Navy 



1. The {principles of Training-fln Expression of the Established Patterns 
of the Educational Process 

The principles of training comprise tlic most important part of tlie 
tliecry of training. By the principles of training is commonly meant 
directive pedagogic tenets which reflect the established patterns governing 
the military pedagogic process and determine the instructor's activities 
toward providing trainees with knowledge, skills, and abilities. 

The principles of training, while reflectmg regular relations which 
take shape among various elements of the military pedagog c process, are 
neither created arbitrarily nor are thought up by people. They can be de- 
rived from the very essence of the trainmg process and from the require- 
ments which modem warfare places on the trammg of army and navy 
personnel. 

"... Principles,** wrote Engels, "are not applied to nature and human 
history, but are abstracted from them; it is not the case that nature and 
mankmd conform to principles, but rather that prmciples are valid only 
insofar as they correspond to nature and history." ^ 

Active contemplation— that is, the perception of specific facts and 
phenomena of objective reality— is, as is commonly known, the initial 
aspect in the mastery of knowledge. This is the established pattern of 
man*s progression from ignorance to knowledge. The prmciple of usmg 
graphic examples in mstruction is a reflection of this prmciple govemmg 
the process of the assimilation of knowledge. 

The mastery of knowledge only begins with perception, but is not at 
all limited to it Perceived material is reprocessed in the consciousness 
of the trainees and comprehended by them, for only comprehended 
knowledge can be utilized in practical activities. The regular dependence 
of the process of the assimilation of knowledge by trainees on the degree 
of comprehension of the training material is reflected in requirements that 
are based on the prmciple of the consciousness and activity of trainees. 

Observance of a definite order in covering training material and the 
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establishment of a system and strict logical sequence in presenting 
knowledge to soldiers and in forming iheir skills and abilities have 
tremendous influence on the success of personnel training. The principle 
of the systematic approach and sequentiality is a reflection of this aspect 
of the training process. 

The systematic approach and sequentiality in the mastery of knowl- 
edge, skills, and abiUties are inseparably bound to the principle of 
accessibility of instruction, whose requirements orient trainees toward 
the conscious assimilation of training material at a certain level of strain 
on their mental and physical capabilities. 

In the military, as in no other field of endeavor, constant readiness 
to apply knowledge under the conditions of a complicated combat situa- 
tion is required. Here, in the course of combat operations a soldier cannot 
count on the possibility of employing any written material to recover 
forgotten knowledge. A soldier's knowledge must be in constant mobilized 
readiness. Therefore, the durability of knowledge, skills, and abilities is 
one of the most important principles of instruction. 

Finally, in the process of personnel training one must not fail to take 
into account diffeiences in the general educational level of soldiers, in 
their life and labor experience, in- their capabilities, inclinations, and 
interests, and in their temperament;and character traits. The principle of 
collectivism and of the individual approach expresses the necessity for 
taking into account the individual features of soldiers and the particulars 
of their collective activity in the process of instruction. 

AH the principles discussed above are called didactic principles in 
pedagogic science. They stem from the very essence of the process of 
traming and reflect the ways in which it conforms to principle. 

The principle of a Communist Party approach and a scientific approach 
in training and the principle of teaching the troops that which is neces- 
sary in war are also among the didactic principles in military pedagogy. 
These principles occupy a definitive position in the system of the princi- 
ples of instruction used on Soviet soldiers and play a leading role with 
respect to other principles of instruction, determining their content. 

The principles of instruction include rules of instruction — that is, 
pedagogic statements which reveal various aspects of each principle. 
For instance, the principle of a systematic approach and sequentiality 
in instruction includes the rules: relation between ne\yly studied material 
and previously studied material, the study of training material by units, 
and so on. 

The principles of the training of Soviet soldiers are fundamentally 
different from the principles of personnel training in the armies of 
capitalist states. 
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The character of our social and state order requires maximum develop- 
ment of consciousness in the process of mastering knowledge, skills, 
aud abihties, and organic combination of instruction with the tasks of 
communist education. This education ensures the comprehensive, harmo- 
nious development of the personality oi a soldier who combines in himself 
spiritual wealth, moral purity, and physical perfection. 

The mental, moral, and physical development of the soldiers in the 
course of their acquisition of knowledge, skills, and abilities and the 
nse in their consciousness are ideas which run through all principles 
governing the instruction of Soviet soldiers. 

For instance, realization of the principle of teaching the troops that 
which IS necessary in war is, in our Armed Forces, directed at inculcating 
m soldiers in the process of combat and political training a conscious 
attitude toward the fuIfiUment of their duty to the Homeland, creative 
thought, initiative, activeness, independence, and high political and moral 
combat traits. 

In capitalist countries, by contrast, implementation of the principle of 
teaching that which is necessary in war in the combat training of troops 
IS aimed at suppressing the consciousness of personnel on the basis of 
mental and physical drill for the purpose of training oppressors and 
murderers. 

Reflecting the class, antipopular character of the entire system of 
troop traming, the principles of instruction in the armies of capitalist 
states cannot rely on the objective principles of the military pedagogic 
process. Contemporary bourgeois military pedagogy views the principles 
of traming not as initial guiding statements, but as the aggregate of 
some rules and methods of instruction which are working implements for 
the instructor and which help train the soldier to fulfill necessary duties 
in the maintenance and operation of modern combat equipment and 
weapons. 

The principles of instruction for Soviet soldiers depend on the objec- 
tive principles of the military pedagogic process, reflecting the existing 
connections and relations among various elements of the combat and 
political training process. They are not created arbitrarily, but stem from 
the very essence of the training process. 

Each of the principles reflects one definite regularity of the training 
process. Instruction as a social phenomenon, however, represents the 
aggregate of sociopolitical, ideological, and pedagogic relations. There- 
fore, successful fulfilhnent of the tasks of training Soviet soldiers is 
possible only on the basis of realization of the entire system of principles 
in close interconnection. 

Hence, thorough understanding of the principles of instruction in 
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their interrelation by each oflScer and the practical fulfillment of their 
requirements are the most important conditions for successful military 
pedagogic activity. 

2. The Main Principles of Training for Soviet Soldiers 

Communist Party Spirit and tHe Scientific Approach. This principle 
expresses the regular connection between and dependence of the goals, 
tasks, and content of the instruction of Soviet soldiers on CPSU policy. 
It determines the political orientation of the process of combat training 
of soldiers of the army and navy and requires that every exercise be per- 
meated with a spirit of ideological and Party approach and facilitate the 
development of a scientific Marxist-Leninist outlook in soldiers. 

A communist outlook gives the key to understanding the complex 
phenomena of social affairs and the policy of the Party and government 
It arms one \yith the scientific method of ascertaining principles of 
armed combat and trends of development of military affairs, thus helping 
to carry out the tasks of training and indoctrination of soldiers on a 
scientific basis. 

* What does the close relation between the instruction of Soviet soldiers 
and the idea and policy of the Party mean? What is necessary to form 
a communist outlook in soldiers? 

First, the reporting of facts, events, and concepts of science to soldiers 
should be carried out from the standpoint of Marxism-leninism, in 
accordance with the ideology and policy of the Communist Party. 

Second, a close relation between training and CPSU ideology and 
policy means constant concern on the part of commanders and political 
workers to ensure that soldiers thoroughly understand the significance of 
the acquired knowledge which is to be converted into durable ideologiczJ 
convictions and to serve as guidance in their practical affairs. 

Third, in the process of the instruction of soldiers it is necessary 
comprehensively and thoroughly to reveal the superiority of the Soviet 
social and state order over the capitalist system, tlie supisriority of Soviet 
science and technology over bourgeois, and the progressive role of the 
Soviet Armed Forces, which are the reliable guard of both the Homeland 
and the achievements of socialism. 

Fourth, the process of military training should be constructed on 
a strictly scientific basis. This means that the content, forms, and methods 
used to train army and navy personnel should be based on the latest 
achievements of science and technology with consideration for the revolu- 
tiorary transformations that have transpired in military affairs. 
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llie rapid development of military affairs has required the incorpora- 
tion of a comparatively large range of knowledge in the problems of 
mathematics, nuclear physics, electrical engineering, radio engineering, 
and other disciplines of general scientific and general technical profiles 
in liie combat training program for soldiers and sergeants. This places 
heightened demands on the scientific level of every activity involving 
soldiers and creates favorable conditions for the formation of a factual 
outlook in the process of presenting training material. 

The requirement for a scientific approach in instruction applies in equal 
measure both to the selection of the contents of training material and 
to the organization of combat and political training. Revolulionaiy trans- 
formations in military affairs have led to changes not only in the contents, 
but also in the methods of training. In recent years much has been 
done among the troops to improve methods of personnel combat train- 
ing. The summarization and incorporation of all that is new and advanced 
and the search for more effective ways and means of increasing the 
combat readiness of units and subunits are a concrete embodiment of 
the scientific approach in instruction. 

Implementation of the principle of Communist Party spirit in instruc- 
tional practice depends above all on the level of the ideological temper- 
ing of officers, who arf. the organizers of the combat and political training 
of personnel. 

Therefore, concern for the ideological tempering of the oflScer corps 
and persistent mastery of Marxist-Leninist theory by military pedagogues 
is one of the important requirements of the principle of a Communist 
Party approach and the scientific approach in instruction. In the imple- 
mentation of this principle, of great significance is the inculcation in 
oflBcers of an implacable attitude toward shortcomings in combat and 
political training, high exactingness toward trainees, and objective assess- 
ment of the results of their studies. 

Teach the Soldiers That Which Is Needed in War. This principle 
expresses the practical military orientation of combat and political 
training of army and navy personnel. It reflects the need for organizing 
and conducting the educational process in strict accordance with modern 
warfare in order to comprehensively train personnel to conduct success- 
ful combat operations. 

The principle of teaching the troops that which is needed in war 
requires that the instruction of personnel of the Soviet Armed Forces 
be carried out in close connection with the tasks of unswervingly increas- 
ing the combat readiness of troops in a situation as close as possible 
to actual combat 

V. L Lenin's statement that the combat capability and combat 
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readiness of the Red Arniy must be unfailingly increased is especially 
pertinent in the current complicated and strained international situation. 
This requirement of Lenin was further developed in the. materials of 
the 24th CPSU Congress. "All that the people have created must be 
reliably defended," as was stated in the Accountability Report of the 
CPSU CC to the Party Congress. "Strengthening the Soviet State also 
means strengthening its Armed Forces and increasing the defense capa- 
bility of our Homeland in every way possible. As long as we live in a 
restless world, this task remains one of the main ones!"^ 

The process of military training is directed toward ensuring constant 
combat readiness of the troops. 

The principle of teaching the troops that which is needed in war is 
implemented in the course of daily activities, training exercises, and 
studies and ensures the comprehensive training of soldiers for successful 
operations in modem combat. In this regard favorable conditions are 
created in the field. Field exercises do not in themselves, however, 
ensure the necessary training of soldiers. They attain their goal only 
when they are conducted without;6versimplification and indulgences in 
a dynamic, strained atmosphere in which the personnel experience signif- 
icant physical, moral, and psychological burdens. 

M. V. Frunze ascribed great importance to the organization of troop 
training under conditions as close as possible to actual combat. "... The 
main attention of instructors," he stated, "should be directed precisely 
toward work in the field on the most diverse terrain ai-d under the 
most varied conditions."^ 

Field conditions, according to M. V. Frunze, make it possible to train 
army personnel as best possible for skillful operations in battle both in a 
tactical and a psychological regard. Therefore, the field skills of troops are 
inseparably linked to problems of the psychological training of personnel. 

In a nuclear missile war, irritants of incomparably greater force than 
in previous wars will act upon the psyche, and hence their negative in- 
fluence on a soldier's behavior and activities will be manifested to a much 
greater degree. In order to reduce as much as possible the negative 
influence of a combat situation on servicemen, the psyche of the soldiers 
should be adapted in peacetime to the stimuli which they will encounter 
in battle, and to this end training should be made as close as possible to 
actual coiubat. 

In making training conditions close to a combat situation, one must 
not forget the presence of living inconveniences and deprivations which 
are uncommon to the men. 

The principle of teaching troops that which is needed in war determines 
the need for further elevating the level of technical military training of 
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personnel This is due to the fact that in modern combat diverse equip- 
ment and weapons will be used on a large scale. Only oa the basis of in- 
depth technical knowledge can one master equipment and weapons to 
perfection and skillfully employ them iii a combat situation » 

The principle of teaching troops that which is needed in war requires 
study of the probable enemy and his equipment and tactics. 

When becoming familiar with the organization, equipment, and tactics 
of the armies of imperialist states, Soviet soldiers not only learn how 
best to employ their own weapons and equipment and which methods 
and means of waging battle should be used to resist enemy operations, 
but also more concretely comprehend the reactionary essence of con- 
temporary imperialism, the plunderous character of wars unleashed by 
imperialist states, and the anti-popular character of the missions which 
bourgeois armies are supposed to fulfill. In studying foreign armies one 
should objectively demonstrate their technical equipment and the strong 
and weak aspects of their organization, armament, methods of conduct- 
ing combat operations, and methods of combat training. 

The Consciousness and Activity of Trainees. In the training process 
the consciousness of soldiers is based above all on in-depth understanding 
of the importance of mastering knowledge, skills, and abilities, on an 
understanding of the essence of the studied facts, events, and phenomena, 
and on the explication of the causal relations and connections among 
objects and phenomena of reality. Consciousness is manifested in the 
active attitude of soldiers toward the assimilation of knowledge and the 
acquisition of skills and abilities. 

The scientifically substantiated content of the principle of conscious- 
ness and activity is given in the works of V. I. Lenin. Speaking at the 
Third Session of the RKSM [Russian Young Communist League], V. I. 
Lenin demanded that cramming and drill be eliminated from training 
and that people be taught on the basis of their consciousness and 
activity.'' In working out the principles for the instruction and education 
of the soldiers of the new type of army, V. I. Lenin proceeded from the 
fact that modern warfare will inevitably require better human material. 

In a combat situation a soldier may creatively apply his knowledge 
and show initiative only if he has thoroughly comprehended, critically 
analyzed, and consciously assimilated this knowledge. Therefore, the 
consciousness and activity of trainees have been one of the most impor- 
tant principles of combat and political training of Soviet soldiers since 
the first days of the new type of army. 

On the basis of the Leninist requirement for consciousness and activity 
in training, M. V. Funze sharply opposed the mechanical assimilation 
of knowledge and drill in the combat training of Soviet soldiers. In his 
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work Unified Military Doctrine and the Red Army he wrote: "... In 
the Red Array the element of drill should be placed in the very back- 
ground There should not be even any talk of drill in the old sense 

of the word— that is, in the sense of purely mechanical influence and 
instruction accompanied by severe measures . . . , everything should 
be set up ... by means of developing as much as possible the personal 
initiative and independence of each Red Army man." ' 

Lenin's ideas on the development of a conscious attitude in Soviet 
youth toward the mastery of knowledge and on the training of com- 
prehensively developed and active builders of communism from the 
growing generations were further developed in the Party program and 
decisions of the 24th CPSU Congress. 

Commenting on the Party's tremendous successes in the field of edu- 
cation, L. I. Brezhnev stated in the Accountability Report of the CPSU 
CC to the 24th Party Congress: "There has been done . . . much work 
toward renewing the content of the educational process itself in our 
schools and higher educational institutions. It is being placed in stricter 
accordance with the requirements of scientific-technical progress and 
the general level of modern scientific knowledge." ^ 

Soviet soldiers' understanding of the goals and tasks carried out by 
the Armed Forces and of the requirements of the Party which are placed 
on army and naval training, and their awareness of their service and 
training as fulfillment of a duty to the Homeland move them to regard 
their, duties conscientiously and actively. 

The significance of the consciousness and activity of trainees increases 
each year: This is due to the rise in educational and cultural level of 
youth who are drafted into the army and navy, and also to the outfitting 
of the Armed Forces with complex modern equipment. Taking these 
.transformations into consideration is an important condition for improv- 
ing the quality of military training. 

The principle of the consciousness and activity of trainees; requires 
first an understanding of the goals and tasks of training work and of 
every exercise by all soldiers; second, recognition of the practical signifi- 
cance of the knowledge, skills, and abilities acquired in exercises and 
the presence of an interest in training material among the soldiers; 
third, active mental effort on the part of soldiers during exercises, elim- 
ination of rote learning, and the ability to exercise self-control in the 
assimilation of knowledge; fourth, the creative application of knowledge 
in practice by soldiers, the mastery of effective methods of working to 
acquire knowledge, skills, and abilities, and critical evaluation of the 
results of their own training work. 

The observance by each military pedagog of certain conditions for 
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increasing the consciousness and activity of trainees plays an important 
role in realizing these requirements. 

Above all an instructor, in starting activities, should prepare the 
trainees to receive the traming material. This means that every training 
session should begin with a brief explanation of the significance of the 
subject and a definition of the training goal, and also with a demonstraUon 
of the practical value of the material to be studied. 

Consciousness and the assimilation of training material by soldiers also 
depends largely on how convincmg and plausible is its presentation. This 
is ensured through a proper combmation of theoretical and factual ma- 
terial and through skillful selection of facts drawn from life. 

Soldiers can consciously assimilate and creatively apply knowledge 
in practice if they have learned to acquire and'^analyze it independently. 
Therefore, advanced officers, in conducting activities with the soldiers, 
not only transmit to them the necessary information, but also instill in 
them the skills of independent work and teach them to analyze facts, 
make generalizations and conclusions, and draw up a summary or 
abstract of the material covered. 

In paying heed to the consciousness of the assimilation of knowledge 
by soldiers, one should develop in them the capability and skill of criti- 
cally evaluating their own achievements and shortcomings in training 
and the desire continually to improve their military skills. 

The organization of a socialist competition is an important means of 
stepping up the activities of soldiers in the course of training exercises. 
The spirit of competition develops the soldiers' desire to attain better 
results in training and moves them to a creative inquiry which ensures 
optimal fulfillment of training tasks. But competition moves a person 
to active conscious endeavor when it is organized according to concrete 
tasks and standards-^that is, when a soldier knows precisely when and 
what results he must achieve and graphically sees his own movement 
toward the outlined goal. 

Commanders and political workers make extensive use of the influence 
of Party and Komsomol organizations in increasing the consciousness and 
activity of trainees. They direct the work of active Party and Komsomol 
members toward disseminating the advanced know-how of training stand- 
outs, and support the initiative and creativity of activists in initiating a 
socialist competition to master related specialties, reduce the amount of 
time required to fulfill standards, and so on. 

The consciousness and activity of trainees and their interest in training 
exercises are greatly increased if visual aids and technical training facil- 
ities are employed. They help to establish an organic relation between 
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living perception and word, between the concrete and the general. This 
interrelation is reflected in the principle of using graphic examples. 

Graphic Examples in Training, In order to learn about some object, 
a person always tries to view it from different sides, to determine 
its smell, taste, color, and other properties. The study of an object always 
begins with the sense organs, through sensations and perceptions. There- 
fore, the presentation of training material should be set up in such a 
way that trainees master it on the basis of direct perception of real 
objects and phenomena or images thereof. 

In speaking of the role of the use of visual aids in training, it should 
be kept in mind that the various analyzers of a person possess various 
handling capacity. Because of the high handling capacity of the visual 
analyzer we receive about 80 percent of the information on the world 
around us through our vision. Hence, the transmission of knowledge 
on the basis of the visual perceptions of trainees makes it possible at 
once to convey a larger volume of training material than when verbal 
transmission is employed. Therefore, an effort should be made to express 
training material in visual form. 

It should be taken into account, however, that the use of visual aids 
in training presupposes' not only the visual perception of reality, but also 
the participation of the largest possible number of sense organs in this 
process. "The more of our sense organs that participate in the perception 
of some impression or groups of impre .sions," wrote K. D. Ushinskiy, 
"the stronger these impressions are imposed in our . . . memory. We 
memorize foreign words more quic!;ly and more durably if we set in 
gear not just one, but three or four of the organs of our nervous system: 
if we read these words with our eyes, pronounce them aloud with our 
vocal organ, if we hear how we ourselves pronounce them or how others 
do, and at the same time write them on a blackboard or notebook. . . . " ^ 

It is precisely the close interaction among various sense organs in the 
process of perception that gives man more complete knowledge of the 
properties of the objects and phenomena of the material world. There- 
fore, the use of visual aids in training is meant not only in the sense of 
the perception of the training material with the aid of vision, but also 
as reliance on all of the human sense organs. 

In summarizing the data of sensations, perceptions, and impressions, 
a person penetrates into the essence of objects and phenomena — that is, 
comes to know internal relations and rises to abstract, logical thought. 

"Not only the other senses, but also the activity of our thought," 
wrote Engcls, "join our eye." ® 

Under current conditions the role of the use of visual aids in the 
training process is increasing even more. This is due to the fact that the 
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study of the latest combat equipment and weapons requires that the 
essence of many physical phenomena and processes be thoroughly 
explicated and complex layouts, diagrams, mock-ups, and others be 
demonstrated. 

Thus, the use of visual aids is one of the qualitative aspects of the 
educational process, an aspect manifested in the fact that the assimila- 
tion of knowledge and the development of skills and abilities are accom- 
plished on the basis of specific images and concepts elicited in trainees 
by the influence of certain objects on their sense organs. 

The Very objects and phenomena under study, images of them, and 
verbal descriptions may serve as the source of images and concepts. On 
this basis the diverse graphic examples may be subdi^dded into three types: 

1) The use of real (objects) visj4al aids — these would be real models 
of weapons, combat equipment, and apparatus; 

2) Depictive visual aids— th^s^ would be graphic, textural, and digital 
diagrams, placards, pictures, photographs, mock-ups, models, filmstrips, 
training films, and various types of training aids; 

3) Verbal-figurative graphic examples— th^s^ would be clear descrip- 
tions of events or of the feats of heroes, and the use of epithets, meta- 
phors, and comparisons. 

What requirements are imposed on graphic examples? 

First, graphic images and texts in a diagram or placard should be as 
brief as possible and express the most essential things. 

Second, the effectiveness of visual aids depends largely on their size 
and layout. If it is difficult to discern the text, numbers, or graphic 
images, the trainees may incorrectly perceive them. With respect to the 
size of the image, the aids should correspond to the dimensions of the 
classroom. For instance, the size of numbers and letters should be at 
least 2.6 centimeters for each 10 meters of distance from the aids, and 
the space between lines should be at least half the height of the letters 
(or numbers). 

Third, in making visual aids // is important to take into account certain 
specific features of the psychology of color perception. For instance, the 
precision of perception is greatly enhanced if the colors of the object and 
the background have the following combinations: red-green, blue-yellow, 
black-white. For instance, a red object against a green background or the 
reverse is perceived more precisely and clearly than other combinations. 

In employing various visual aids during training one should be guided 
by the following main rules: 

1) Do not indulge in the use of a Icrge number of visual aids. They 
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should be used mainly to clarify die most complicated problems of 
the subject; 

2) It is not wise to hang up (or put in place) all visual aids at once, 
they should be used as the material is presented. Hanging up all diagrams, 
placards, and so on in advance diverts the attention of the trainees and 
lessens their interest in the aid; 

3) During a demonstration of a visual aid it is useful to slow down 
the pace of explanation somewhat, in order to accord the trainees an 
opportunity to comprehend the content of the aid better; 

4) One should work for active practical work on the part of the trainees 
with visual material, mock-ups, models of equipment, and so on; 

5) The military pedagog should always think out in advance the order 
and methods of presentation; 

6) , One should supervise observation and summarize the observations 
for trainees; 

7) In the course of each exercise one should combine various visual 
aids. 

Slide shows and training films, whose use also conforms to certain 
didactic rules, are an important visual training aid. 

A film intended for showing is viewed in advance by the director of the 
activities. During the viewing he determines the procedure for employing 
the film and decides when to give what explanation to the lilm and individ- 
ual episodes and to which segments particular attention should be drawn. 

After viewing the film the leader draws up a plan which reflects the 
content of his statement before the start of the film, the sequence of the 
course of the activities involving use of the film, explanations to be given 
during the' showing, and questions for the trainees. Here, the verbal 
accompaniment of the film, which must be thought out to the finest detail 
so that it helps rather than hinders trainees in assimilating the contents 
of the film, is the most important and complicated aspect. 

Just before the start of the showing it is wise to explain to the soldiers 
what problems and events are covered in it and to which episodes or 
frames particular attention should be paid, and to ask several questions 
which the trainees will have to answer after viewing the film. 

After the showing of the film it is wise to hold a brief discussion on 
its contents. 

Skillful realization of the requirements of the principle uf the use 
of visual aids makes it possible to greatly increase the effectiveness of 
instruction and to reduce the amount of time required to take in the 
knowledge, skills, and abilities. 
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. The Systematic Approach and Seqiientiality in Training. The process 
of combat and political training is characterized by the fact that th^ 
assimilation of knowledge by soldiers and the development of skUls 
and abilities take place as a regular transition of quanUtaiive changes 
into qualitative changes, from a partial grasp of the concept, subject, or 
action to increasingly complete mastery of it. 

Manifestation of this conformance to principle is expressed above all 
in the fact that each subject, educational problem, action, and so on 
consists of certain components, and at the same time they themselves 
are part of a larger structural whole. Mastery of the action, educational 
problem, or subject as a whole is possible only if the internal logic of 
its structure is observed. 

Thus, underlying the principle of the systematic approach and sequen- 
tiality is the requirement that strict logical relation he observed in the 
presentation of training material by years, training periods, and the 
individual training activity. In the process the training material is pre- 
sented in such a way that what is studied at one activity is based on 
previous material, helping to reinforce it, and piepares vhe trainees to 
assimilate the material to follow. 

The main thing here is that the course of instruction in any subject 
ensure that the soldiers master a streamlined system of knowledge, skills, 
and abilities with minimal input of time and effort. 

Violation of the systematic approach and sequentiality in training 
leads to the fact that the knowledge acquired by soldiers is chaotic, and 
"scrappy" in character and cannot be utilized in practical activities at 
the proper moment. 

Emphasizing the role of sequentiality in the accumulation of scientific 
knowledge, L P. Pavlov, addressing youth, wrote: "Sequentiality, sequen- 
tiality, and sequentiality. From the very start of your work teach your- 
self to observe strict sequentiality in the accumulation of knowledge. 
Study the ABC's of science before attempting to ascend to its heights. 
Never undertake what follows without mastering what preceded." ^ 

In training, observance of the principle of systematic approach and 
sequentiality begins with the planning of combat and political training. 
Planning should be carried out in such a way that all subjects studied 
by the soldiers ensure the complete assimilation of knowledge in the 
basic type of combat training. 

It is common knowledge that tactical training is the main type of 
combat training in motorized infantry subunits. The planning of studies 
is also carried out in the interests of this subject. For instance, let us 
assume that the subject "a soldier's actions on the offensive" is to be 



135 



studied. In order to completely work out all problems at a given exercise 
the personnel should study before the start of the exercise: in small arms 
training, the methods and rules for firing with small arms and the rules 
of handgrenade throwing; in defense against weapons of mass destruc- 
tion, the use of means of individual protection and the accomplishment 
of partial decontamination of weapons and personnel; in combat engineer 
training, intrenching on the battlefield; in drill, dashing and crawling. Only 
after all these problems have been studied can one plan a given activity 
in tactical training. 

In planning it is also important to ensure the observance of strict 

sequentiality in covering each subject within the limits of the given 

area. For instance, in studying weapons and combat equipment it is 
best to ensure the following sequence: 

1) Familiarizing the soldiers with the functions of a given model of 
weapons (or equipment); 

2) Familiarizing them with the main assemblies and mechanisms; 

3) Studying the main operating principles; 

4) Studying the layout and operation of parts and mechanisms, the list 
of possible malfunctions, and the methods of detecting and correcting 
them. 

This sequence enables trainees to have an idea of a given model of 
equipment or of the weapon as a whole, to master its function and 
tactical-technical specifications, and then more thoroughly to divide ana 
assimilate the structure, operating principles, function of individual parts 
and mechanisms, their interaction, and so on. 

The systematic approach and sequentiality of training are ensured 
not only by the planning of combat and political training, but also by 
the observance of a definite system in the presentation of training material 
during each activity. 

What requirements are imposed on the presentation of training mate- 
rial at training exercises by the principle of systematic approach and 
sequentiality? 

First, to present material in a definite system means skillfully to 
connect newly studied facts, events, phenomena, and subjects with facts, 
events, phenomena, and subjects already known and previously studied; 
and to single out the most important and essential factors in the material 
under study without overcomplicating it with excessive detail and 
particulars. 

In practice one often has occasion to observe young officers, while 
conducting activities with their subordinates, experiencing great difficul- 
ties :n determining the main and most essential things in the content of 
the training material. They sincerely desire to present as much material 
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as possible in one session, set forth in great detail the essence of the 
physical processes, and often employ complex mathematical computa- 
tions. But the result is quite the opposite. The soldiers fail to assimilate 
not only the details, but also the main and essential things, since they 
are hindered by the excessive detail of the training material. 

Second, training material should be presented in sections, but in 
such a way that each section has a definite conclusion and wholeness 
Here attention should be paid to ensuring that the soldiers do not per- 
ceive the sections of the studied whole separately, independently of the 
interrelations among them. 

Third, the systematic approach and sequentiality in the presentation 
of training material depends largely on skilljul arrangement and struc- 
tural organization. Skillful arrangement of training material is dependent 
on the ofticer's level of training and the degree of his creativity For 
instance, studying malfunctions which disrupt the rate of fire of an 
automatic weapon, and the methods of correcting them, the material 
may be presented by listing each malfunction, its causes, and the methods 
of correcting it. But the material may also be grouped differently, using 
as the mam principle the sequence of the movement of the cartridge 
into the chamber and the extraction of the spent case. In this instance all 
malfunctions are broken down into three groups: malfunctions which 
occur as the cartridge passes from the magazine into the chamber- mal- 
functions which occur while the cartridge is in the chamber and when 
the shot IS fired; and malfunctions during the extraction and ejection of 
the spent case. Such systematization of material ei.r-ures more fa -ile 
memorization. 

Finally, observance of the principle of the systematic approach and 
sequentiality in instruction presupposes the mandatory entirety and 
completeness of knowledge in each area and each studied problem. 
In training one should not leave for "later" all ^.orts of reservations and 
unexplained problems. 

Thus, the principle of the systematic approach and sequentiality in 
training requires a strict scientific approach to the planning of combat 
training on the basis of coordination of all training subjects and 
observance of logical relation in the study of sections and subjects within 
each discipline, and also observance of strict sequence in presenting 
training material at each session. 

Clarity of Instruction. In the course of instruction and under 
the given particular conditions a person can consciously master theoreti- 
cal and practical material of only a certain difficulty and volume simply 
because of his experience, training, and level of general development, 
mis axiom is reflected in the principle of clarity of instruction. 
The main requirement of this principle is that no instruction beyond 
the capabilities of a given category of serviceman be allowed, that instruc- 
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tion be conducted in such a way that the soldiers can consciously 
assimilate the necessary knowledge, skills and abilities with a certain 
amount of strain on their mental and physical strength. 

Clear instruction is not, however, "easy" instruction which often 
engenders in a person a frivolous attitude toward studies, or laziness. 
"Studying is work," observed K. D. Ushinskiy, "and should remam work, 
but work full of thought. . . . " Tasks which require mental efforts, 
strain, and the surmounting of diflBculties are always posed for soldiers 
during training. 

Violation of the requirements of the principle of clarity oh^n 
leads to formal instruction and the fruitless expenditure of training time, 
undermines the soldiers' faith in theii own strength and capabilities, and 
brings about a passive attitude toward training. 

How may the principle of clarity be violated? First, instruction may 
not be understandable due to the depth of the material. This occurs most 
often when the training material is presented without consideration for 
the trainees' level of training. Second, instruction may not be under- 
standable because of th^^ volume of material, which does not correspond 
to the amount of training time allotted for the study of a given subject or 
section. Third, the lack of understanding of instruction may also be due 
to physical strain, when the physical capabilities of the soldiers and the 
degree of physical training are not taken in^o account. Physical over- 
loads inevitably cause fatigue and often sharply reduce the f '^••ception 
and assimilation of knowledge and skills. 

In order to eliminate all conditions which give rise to this lack of 
development of knowledge, skills, and abilities it is always necessary to 
take into account the level of education and the mental and physical 
development of the personnel of the subunit. 

The clarity of instruction presupposes the necessity of observing 
the following main rules: 

1) From the known to the unknown — the life experience, knowledge, 
skills, and abilities of the trainees should be used in training as the 
starting point in studying new theoretical material and reinforce it 
in practice; 

2) From the simple to the complex — this defines the gradual transition 
in the presentation of training material from concrete facts and examples 
to generalizations and conclusions, and from simple generalizations and 
conclusions to more complex. The development of skills and abilities 
should be started with actions that are easily performed, and then one 
should proceed to the mastery of actions and methods which require 
more ability and skill; 
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3) From the easy to the difficult — this requires that tiie study of 
training material be started with that which the trainees can best assimi- 
late without particular strain, and only then should the material be made 
more complicated and more difficult. 

Skillful application of these rules largely contributes to the systematic 
"deepening of knowledge and changes the boundaries of comprehension, 
which depend on the level of training of the servicemen, their experience, 
and theu: term of service. What was not understandable yesterday a soldier 
can now successfully master, but tomorrow he will be capable of handling 
more complex training missions and of increasing his degree of 
knowledge. 

Observance of the requirements of the principle of clarity in 
ins.ruction not only makes it possible successfully to master training 
material, but also exerts a great influence on the permanence of knowl- 
edge, skills, and abilities. 

The Retention of Knowledge, Skills, and Abilities, The specifics 
of military training and the combat readiness of troops require that each 
soldier master firm and durable knowledge in his specialty and be able 
to carry out any assignment in the most complex situation. The reten- 
tion of the knowledge^ skills, and abilities of personnel represents one 
of the most important factors for ensuring the constant combat readiness 
of the unit or subunit. 

The principle of the retention of knowledge, skills, and abilities 
requires that the training of soldiers be set up in such a way that the 
main material is assimilated firmly and for a prolonged period of time. 

How is retention of knowledge, abilities, and skills achieved? 

As the experience of combat and political training shows, the duration 
of the retention of studied material in the memory depends largely on 
the trainees' understanding of its significance to practical affairs. If 
there is no such understanding, the soldiers will not develop an interest 
in mastering the training material. And if there is ao interest in acquiring 
knowledge, it cannot be retained. Therefore, it is important that in the 
conduct of training activities the officer thoroughly and comprehensively 
demonstrate the practical significance of the knowledge which the sol- 
diers are acquiring. 

Insistence on the duration and the memorization of studied material, 
and especially of the main items, has considerable influence on the com- 
pleteness and retention of knowledge. It has been established through 
numerous experiments that if in the process of presenting training mate- 
rial an instructor points out the need for more complete or more pro- 
longed memorization of various material by trainees — that is, if it gives 
them a definite guideline — then the result is much higher with respect to 
the amount of material and its retention than when such a guideline 
is not provided. 
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The systematic repetition of previously studied material is an important 
condition which ensures the retention of knowledge, skills, and abili- 
ties. The following should be taken into account when preparing for 
repetition: 

1) One should have sound knowledge of which problems in the pro- 
gram were inadequately assimilated by subordinates, and then one should 
systematically monitor the quality of their knowledge; 

2) One should know the individual differences in the trainees* level 
of training in order correctly to determine the character and scope of 
individual assignments and to extend necessary aid in a timely manner; 

3) One should develop in trainees the desire and ability to exercise 
self-control so tliat each of them can independently detect gaps in his 
knowledge, skills, and abilities; 

4) One should teach one's subordinates more effective methods and 
means of repetition and develop their independent work habits. 

The retention of knowledge, skills, and abilities is also ensured by 
the daily practical application of previously studied material Here it 
is important to organize the activities of trainees in such a way. that they 
utilize the assimilated material in carrying out new tasks. For instance, 
in order that the soldiers might memorize more solidly standard topo- 
graphical symbols they may be given the assignment of drawing these 
symbols in their notebooks. Naturally, the symbols are better memorized 
in the process of drawing than when, as is usually the case, they are 
gone over several times in a textbook of military topography. But they 
are memorized still better when the soldiers are given the assignment of 
learning to read certain sectors on a topographical map, sectors which are 
selected with consideration for the presence of all symbols necessary for 
memorization. Why is this so? The fact of the matter is that the mem- 
orization of symbols in the process of sketching in a notebook is uniform 
and comparatively monotonous work, which contributes to the develop- 
ment of inhibitive processes in the cerebral cortex and hence worsens the 
process of memorization. Upon reading a topographic map, however, the 
soldier learns to perceive real local objects and relief through the stan- 
dard symbols. This work is nev/ to him and is not so monotonous as in 
the first case. Moreover, here the standard symbols are perceived not in 
isolation from each other, as is the case when they are sketched in a 
notebook, but in combination with other symbols which depict definite 
sectors of terrain. All this contributes to more permanent memorization. 

Encouraging the independent work of trainees^ creativity, and curiosity 
in every way possible plays a considerable role in realizing the principle 
of the retention of knowledge, skills, and abilities. By encouraging the 
activities of soldiers in studies, the commander and political worker thus 
help reinforce their knowledge, skills, and abilities. 
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Collectivism and the Individual Approach to Training. Military activity 
is by character collective. The collectivism of training clearly reflects the 
unity of the will and actions of Soviet soldiers, their solidarity, their 
sense of mutual responsibility for the quality of their studies, and their 
readiness to help each other in a timely manner and to act according 
to the principle: **One for all, all for one " 

Modem combat equipment and weapons have greatly increased the 
requirements of precision and coordination of personnel actions. Any 
carelessness, any Jack of precision, and especially any enor in the work 
of even one soldier may lead to the failure of the fulfillment of a combat 
mission not only by a team or crew, but also by a subunit or unit. 
Collectivism ensures smoothness, coordination, and precision of action 
and the interchangeability of all soldiers of detachments, teams, crews, 
and subunits. 

The process of instruction in the Soviet Armed Forces is aimed at 
training a specialist capable of maintaining modem weapons and combat 
equipment. At the same time every soldier gains collectivist traits and 
habits — the ability to work in a collective in a friendly manner, to under- 
stand its goals and tasks, to cherish its honor, and to subordinate one's 
own actions and deeds to the collective interests. Commanders and 
political workers direct the efforts of their soldiers toward the successful 
fulfillment of tasks and form common interests, a spirit of helpful 
competition, an atmosphere of creative collectivity and enthusiasm, and 
comradely criticism and self-criticism. 

At the sani': time collective training work would be inconceivable 
without comprehensive knowledge of and consideration for the individ- 
ual features of the trainees. After all, success in the combat and political 
training of a detachment, team, crew, or subunit is possible only if 
conditions favorable to the maximum manifestation of the capabilities 
and creative initiative of each soldier have been created. 

Hence, collectivism and the individual approach in instrriction are 
organically interconnected and interrelated and constitute the unified 
principle in the training of Soviet soldiers. The essence of this principle 
is to create conditions favorable to the successful, coordinated work of 
all soldiers of the subunit and at the same time to take an individual 
approach to each of them in the course of training. 

The individual approach in instruction obligates the military peda- 
gogue to know the specific features of each soldier as an individual and, 
on this basis, to take a differentiated approach to the instruction of 
his subordinates. 

In the training process the individual features of servicemen are mani- 
fested in the fact that some can assimilate material quickly and easily, 
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while others do so slowly and with difficulty; fome try to penetrate to 
the depths of the studied material and to learn principles, while others 
are limited to superficial mastery of secondary facts and events. Differ- 
ences also turn up in the soldiers' attitudes toward training: some are 
very serious about mastering knowledge, skills, and abilities, being aware 
of their personal responsibility to fulfill their oflScial duties; others do 
not show any particular zeal in mastering their combat skills. 

Nor should one fail to take into account the fact that the soldiers in a 
subunit generally have different levels of education, while the training 
program is identical for all in scope and content. 

The implementation of the individual approach in training means 
comprehensive knowledge of the spiritual and physical capabilities of 
each soldier and of the level of devdop mentis of mental cognitive processes 
(perception, memory, thought, speech) and the mental personality traits 
(orientation, temperament, character, and capabilities). This enables 
commanders and political workers correctly to determine the causes of 
successes and failures of subordinates and to select the necessary form 
of assistance and optimal means and methods of instruction. 

It is especially important to establish the reasons for the lag of service- 
men in training, reasons which may be extremely variegated. A soldier 
often experiences diflSculties because he has inadequate, general educa- 
tional training or lacks the skills of independent work, various types of 
memory may be poorly developed or the attention span may not be very 
long, or a lack of confidence in his own capabilities may appear or he may 
lose interest in a given subject. Laziness, a lack of desire to master a 
given military specialty, loss of personal responsibility for combat train- 
ing, and other factors may also be responsible for a low rate of progress. 

Knowing the specific reasons for a soldier's lag in training, an educa- 
tion officer takes appropriate steps. For instance, if a soldier experiences 
diflSculties in his studies because of an inadequately developed memory, 
he should be helped in the process of memorization in finding and 
singling out the most important and systematic factors, in systematically 
repeating the material by reproducing what has been covered, in teach- 
ing him corr'^ctly to apply theoretical knowledge to the fulfillment of 
practical tasks, and so on. If, however, a soldier shows poor progress 
because of la7iness or a lack of desire to master a given military specialty, 
here disciplinary and social measures are required. 

Soldiers who master the material more quickly than others may be 
used as assistant leaders at study activities tor the repeated explanation of 
certain problem? and for monitoring the actions of other servicemen 
as they work on practical methods- If several soldiers who master -the 
program much more quickly than the others stand out in a subunit, they 
could well be placed in a separate group in order to accord them an 
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opportunity to master program material ahead of time aud ta allow them 
to move on to independent work with equipment 

Thus, an organic combination of collective and individual traming 
work provides the possibility of properly directing the efforts of the 
collective and of each soldier toward successful fulfillment of the tasks 
of combat and political training. 
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Chapter 8. The Methods of Instructing Personnel 
of Subunits 



1. The Concept of Methods of instruction 

Many years of military pedagogic experience demonstrates that the 
success of the training of Soviet soldiers depends largely on the correct 
use of the methods of educational work — that is, on what ways the 
training material is conveyed to the trainees and on the methods the 
instructor employs so that they thoroughly master the contents of the 
topic (or subject). 

The methods of instruction are the ways and means with whose aid 
the transmission and assimilation of knowledge, the formation of skills 
and abilities, and the inculcation of high morale and combat efficiency 
are achieved and the combat unity of subunits and units is ensured* 

In the Soviet Armed Forces ihe methods of instruction are based on 
high consciousness and activity on the part of soldiers. These methods 
have the function of ensuring: m^ximum activation of the mental activity 
of trainees; reducing the periods lequired to master combat skills; and 
the formation of morale, combat efficiency and psychological traits 
necessary for successful operations in modern combat. 

Each method consists of interconnected elements which are commonly 
called the modes of instruction. The same modes may be found in differ- 
ent methods. Moreover, in one case a given element may be a mode, 
in another a method of instruction. For instance, the demonstration by 
a commander of means and actions in preparing and setting up a 
radio station for operation is a mode in this particular activity (her^ 
the exercise is the method of instruction), and the demonstration of 
the combat characteristics of weapons and equipment to personnel when 
familiarizing them with a unit's weapons is a method of instruction. A. 
given method of instruction is usually named after the leading mode 
employed in the given activity. 

Various methods of instruction are employed in the training of Soviet 
soldiers. Chief among them are: oral presentation of material (narration. 



explanation, lecture), discussion, demonstration, exercise, and indepen- 
dent work. 

By what should one be guided in selecting a method? What require- 
ments are placed on the methods of instruction? 

It is common knowledge that three main didactic or general training 
goals may be set in any educational activity: giving the soldiers new 
knowledge and ensuring thorough assimilation; developing skills and abil- 
ities in trainees; £.nd reinforcing knowledge and improving skills and 
abilities. 

Attaining the first goal above all requires such methods as oral 
presentation, demonstration, and discussion; the second requires exer- 
cise, accompanied by brief explanation; and the third requires the inde- 
pendent reading of regulations, textbooks, and other printed sources and 
independent training activities. 

Tke form of instruction— that is, the organization of the training 
process, the grouping of trainees, and the distribution of training material 
by instruction periods also has considerable influence on the selection 
of methods. 

The forms used to organize the training process determine which source 
of knowledge, skills, and abilities should be the leading source in each 
link of the training process and which should be subordinate. For in- 
stance, iesson-type theoretical and practical activities (political training, 
the study of the physical portion of weapons and equipment) accord 
trainees the opportunity to master knowledge chiefly in the course of oral 
presentation and demonstration, while field activities presuppose practi- 
cal action (exercises, above all). 

The number of the trainees and their level of training, as well 
as the amount .c^time allotted for the activity, the presence and state of 
training ec dpment and visual aids, the site of the activities, and the level 
of methodological skills of the officer (or sergeant) have some influence 
on the choice of methods of instruction. 

When there is little time neither the lecture nor even narration should 
be utilized. In this case demonstration and brief explanation are most 
appropriate. When there is a sufficient number of good visual aids, it is 
best to conduct the activity by means of direct study by the soldiers. If 
there are few such aids, the explanation method will predominate 
in the training session. 

Not only differences, but also a close relationship exists among meth- 
ods of instruction. It is expressed in the fact that the successful employ- 
ment of one method necessarily presupposes its combination v^ith others. 
The. interconnection of methods of instruction is expressed primarily in 
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a specific grouping of methods defined by the commonality of didactic 
goals, the character of the training material, and 'the source of knowledge. 
In connection with this, the method of oral presentation, for instance, is 
most often combined with discussion and demonstration, while exer- 
cise is combined with demonstration, and demonstration with explanation. 

In discussing conditions for the effectiveness of some method it should 
be noted that they depend not only on the degree to which it corresponds 
to the content of the training material and the form in which the training 
process is organized, but also on the observance of the requirements which 
stem from the principles of instruction. 

Modem methods of instruction must ensure the training of soldiers 
in such a way that they are capable of withstanding much greater physical 
and psychological strain than before, and that they are capable of show- 
ing initiative and imagination, that they possess the ability to analyze 
thoroughly a situation that has taken shape, to make bold decisions 
quickly, and to implement them persistently. 

One of the most important requirements placed on the methods of 
instruction is that they must be appropriate to the highest degree for the 
existing type of relationship between man and combat equipment. 

THa^ complete mechanization (and in a number of cases automation) 
of military labor is characteristic of our times. It has led to the appear- 
ance of a new type of interrelationship between man and combat equip- 
ment. The employment of weapons and combat equipment is now wholly 
or largely accomplished through controls and actuators. 

In a majority of cases man now assumes the role of an operator who 
controls various processes which transpire in complex technical systems. 
His labor is connected with monitoring the operation of machines, co- 
ordinating the activities of individual links of mechanized systems, col- 
lating and processing a tremendous amount of information, regulating 
and adjusting technical devices, and resolving problems for them. Here the 
labor of soldiers is characterized by sharp simplification of extramotor, 
executive acts and at the same time by an increase in the relative share 
of sensory (that is, connected with the perception of information) and 
mental skills. Major power motions now break down into smaller, so- 
called "dosed" or micromotions, which are accomplished with individual 
fingers and require verv complex analytical and synthetic activity on 
the part of the brain. 

In connection with this it is becoming objectively necessary to have 
a system of personnel training methods which would ensure the maxi- 
mum effectiveness of each soldier as a link in the control of the machine 
system, a link capable of perceiving and processing a continually growing 
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flow of information and of making correct decisions in an atmosphere 
of superintensive mental strain. 

Tnis requires further alteration of the methods of instruction and 
an increase in the relative share of those methods which are aimed at 
forming mental skills and developing mental abilities. As a result of this 
such methods as the lecture, independent work with training aids, and 
activities in various types of trainers are assuming much greater im- 
portance than before. At the same time the new conditions have not at 
all reduced the role of such classical methods as demonstration and exer- 
cise. This is quite natural, for by liberating the soldier from a number of 
simple and fatiguingly monotonous actions, modem combat equipment 
has demanded on his part exceptional inventiveness, presence of mind, 
quickness, agility, endurance, and the ability to change abruptly tha type 
of activity. 

2. The Characteristics of the Main Methods of Instruction 

Oral Presentation of Training Material The word has always held an 
important place in the training process. It is not only a conveyor of 
thought, but also an important means of education and of influencing 
soldiers' feelings. It is in the process of oral presentation of material that 
great opportunities open up for exerting an ideological influence on subor- . 
dinates and inculcating high moral and political feelings in them, 

Speech contains not only conceptual, but also emotional information 
(in the form of intonation, meaningful stresses, the rise and fall of loud- 
ness and voice timbre). The volume of this information is on the average 
75 percent of conceptual information. In other words, the amount of 
information about a given event, phenomenon, or fact may be 75 percent 
greater in oral transmission than in written transmission. And the greater 
the amount of information, the greater the probability that a soldier 
will understand the training material more deeply and more accurately 
and will assimilate knowledge more permanently. Moreover, oral presen- 
tation makes it possible to convey to soldiers the latest information which 
has not yet been reflected in printed sources. 

Explanation, narration, and the training lecture, are the main varieties 
of oral presentation. 

Explanation. Here the main modes are demonstration and reasoning. 
To explain something means to answer the questions: "What is it?" 
"Why?" "How so?" "What similarity or difference exists among these 
phenomena?" and so on. Explanation is employed in political exercises, 
in exercises in technical and special, tactical, and physical training, 
in drill, and in the study of regulations. Most often explanation is com- 
bined with the demonstration of methods and actions, weapons and com- 
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Oat equipment, rules for their use, and various types of visual aids and 
with exercise by the trainees. 

Narration represents the descriptive presentation of training material 
by the leader of the exercise for the purpose of conveying facts and 
conclusions and describing events and phenomena. It is usually employed 
m activities in which historical events, phenomena of social affairs, and 
the processes and principles underlying the operation of combat equip- 
ment and weapons are studied. In the course of narration such modes 
as oration (sequential, logically related presentation), description (the 
verbal conveyance of the external appearance and layout of combat 
equipment or of the course of events), and reasoning (a logically con- 
sistent progression of thoughts, arguments, and conclusions). 

The duration of narration depends on the character of the material 
under study, the site of the activity, and the types of tramees, and lasts 
no more than 20-30 minutes. Narration is usually combined with 
explanation aiid the demonstration of various types of visual aids. 

The Training Lecture. This is an extended oral presentation of a num- 
ber of interconnected problems on a specific subject of the program. The 
lecture accords the possibility of thoroughly covering the most compli- 
cated concepts, principles, and ideas. Qosely combined in it are elements 
of oration and description, analysis of facts and examples, explanations 
and proof, and generalizations and conclusions. 

The training lecture is the most complicated variety of the method of 
oral presentation. Combining both narration and explanation, the lecture 
at once requires that trainees have well-developed abstract thought and 
that the speaker possess the ability actively to guide the thought processes 
of his audience. This is accomplished primarily through a clear, logical 
plan for presentation and through unhurried, smooth, clear, and precise 
speech. 

Questions may be posed to the audience and answers to the questions 
may be taken during the lecture in order to heighten the attention and 
thought of the trainees and to reinforce the presented material. 

What are the main requirements placed on the oral presentation of 
training material? 

In speaking of the skills of the propagandist and agitator, V. I. Lenin 
observed that their art "also lies in how best to influence a given audi- 
ence, making a known truth as convincing as possible, as easily assimilable 
as possible, as graphic as possible, and as firmly impressionable as pos- 
sible."^ This statement by Lenin, which reveals the most important con- 
ditions for the successful use of the living word, also has direct bearing 
on the methods of the oral presentation of training material. The con- 
vincingness of the presentation, ease of assimilation, the use of visual aids. 
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and permanence of memorizaiion are the most important methodological 
requirements whose observance is a mandatory condition for the correct 
use of the oral presentation of training material in all its varieties on any 
subject of combat and political training. 

How are these requirements met? 

The convincingness of oral presentation— that is, its proof and degree 
of substantiation— is ensured primarily by thorough knowledge of the 
material on the part of the study group leader, by the reliability of the 
offered knowledge, and by the high communist ideological character of 
this information. Reference to the statements of the classics of Marxism- 
Leninism, outstanding Party and state figures, military leaders, and 
scientists is of great importance in 'uie conclusiveness of the material. 

In order for the material under study to be convincing, it must be 
foixnded on facts and examples. Therefore, the selection, systematization, 
and didactic processing of factual material are primary conditions for 
achieving convincingness in oral presentation. 

The correct use of factual material requires a great deal of methodologi- 
cal expertise on the part of the study group leader. This is not so 
simple as it may seem at first glance. A fact or an example should be 
attractive not only in its novelty and freshness. From a pedagogic 
standpoint it is also important that they include precisely the idea which 
IS needed at a given exercise for the assimilation of the particular mate- 
rial. Nothing damages an oral presentation so much as the random assem- 
blage of factual material and a lack of planning from a standpoint of its 
influence on the thoughts and feelings of the trainees. 

Combat examples play an exceptionally great role in achieving con- 
vincingness in an oral presentation of training material. When well- 
selected and property presented, they serve not only as a source of new 
knowledge for the soldiers but also as a means of moral-political and 
psychological training, of developing patriotic feelings and military cama- 
raderie, and of creating an awareness of their military duty. A good 
combat example is the best means of instilling deep convictions in sol- 
diers, of acquainting them with the gloi s traditions of the Soviet 
Armed Forces, and of moving them to acieve high marks in combat 
and political training. 

The logical nature and interesting manner of presenting training 
material, and-ihe simplicity and clarity of speech are important condi- 
tions for making an oral presentation convincing. After all, as the leader 
of the activity speaks, the soldiers cannot return to material already pre- 
sented if difficulties arise, and cannot listen to it once again. Therefore, 
the lack of concreteness, precision, smoothness, and logical presentation 
have a negative effect on trainees. This may be "lubricated" by the^ 
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wealth of factual material, the depth of thought, and vividness of speech. 
Conversely, when a leader of an activity presents the material in such 
a way that thoughts logically follow one another, without repetitions, 
without jumping from one subject to another, the mam things stand out 
and are emphasized and what is seemingly not very interesting material 
leaves a strong impression on the trainees. 

In working to achieve consistency in the presentation and thorough 
assimilation of training material, experienced methodologists acquaint the 
trainees with the scheme of their narration or explanation and, if the 
session is being conducted in a classroom, write it out on the blackboard. 
This ensures coordination in the mental work of the leader of the activi- 
ty and of the trainees and teaches the latter to develop their own thoughts 
logically. 

The clarity and accessibility of an oral presentation depend largely on 
n»astery of the techniques of utilizing the spoken word. In order for 
speech to convey to the audience that which the commander or political 
worker wishes to convey, it must be literarily correct and consist of short 
pentences pronounced precisely, clearly, and in a voice commensu- 
rate to the number of students and the size of the room. 

An explanation, narration, or lecture which is profound in content 
often is difficult to understand because it is overloaded with various types 
of special terms, acronyms, part or assembly designators, and so on. 

Experienced methodologists ascribe very great importance to the cor- 
rect use of terms and concepts. They always remember that what is com- 
monplace and self-evident to the specialist necessarily requires explanation 
when a person encounters it for the first time. 

A correct pace of speech is also important. For oral presentation a 
speech rate of 70-80 words a minute — that is, about 33-50 percent 
slower than ordinary conversation — is best. Beginning speakers most often 
allow their rate of speech to speed up, especially when they are unable to 
break away from their outline. As a result they wind up with free read- 
ing rather than oral presentation and this blunts the attention of the 
students and causes a loss of contact with the audience. 

The instructor's behavior during the activity and his ability to see how 
the soldiers are taking in the training material are of extremely great 
importance to the successful application of the method of oral pre- 
sentation. 

A leader of an activity who is insufficiently experienced or who does 
not attach any particular significance to these problems seemingly 
knows the material well and presents it in a lively, engaging manner, 
but one senses that he is interested mainly in speech, that he has but 
one thought: to say everything correctly. 
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During a narration another leader may walk about, shake his hands, 
or wave a pencil, ruler, or chalk. This is fine if the narration or explana- 
tion is interesting. If not, the trainees' attention is involuntarily shifted to 
his walking. 

A third instructor may look out the window, at the ceiling, at the 
table, or above the head of the trainees. He may speak so dully, so 
indifferently that it seems that in another two or three phrases he will 
frankly admit that it is boring for him to conduct the training. 

Experienced methodologists conduct themselves differently during 
training sessions. While presenting training material they carefully observe 
how the trainees receive the explanation, narration, or lecture. They can 
unfailingly determine from the expression of the eyes and faces, from 
involuntary motions, and even from breathing patterns that either this 
is comprehensible, or that here they should explain once again and that 
a different method might be needed. 

The use of the graphic approach in oral presentation is accomplished 
first through the specificness of the contents of the presented material and 
by the expression in the speech of tbe leader of the activity (which was 
already discussed above), and second by correct selection and use of 
various visual aids and well-planned combination with words. 

During the explanation, narration, or training lecture extensive use 
may be made of real models of weapons and combat equipment and of 
various forms and types of visual aids: graphic (diagrams, charts, geo- 
graphic maps, pictures), screen (film strips, photographs, movies), photo- 
graphs, sound recordings (tape recorders or record players), and three- 
dimensional aids (mockups, models, operating circuits). 

During the oral presentation of material advanced methodologists 
quite often use as a visual aid the class blackboard, on which they draw 
diagrams, plans, figures, and notes in colored chalk. The merit of 
this extremely simple and accessible method of illustration lies in the 
fact that it affords the opportunity to heighten the trainees' attention and 
to demonstrate the entire process of the rise and development of the 
diagram, graph, or plan. By sketching or writing something on the 
blackboard and at the same time explaining it, the instructor creates 
visual reference points for the trainees, points which lead the soldiers' 
thoughi in the necessary direction and help them to understand and 
memorize more thoroughly the essence of complex processes and 
phenomena. 

The use of visual aids in oral presentation also presupposes the exten- 
sive employment of diverse numerical material, but it must be used skill- 
fully. One should not saturate a narration with figures. It is desireable to 
use figures which best reflect the essence of the subject of the activity or 
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characterize the main tactical capabilities of weapons and combat equip- 
ment. Observations show that it is more useful in political activities, for 
instance, to have a poster on which five to nine sets of the most important 
numerical data are written: such a number of digits can almost always 
be memorized. 

When possible it is extremely useful to involve the audience in practical 
computation of some numerical materia!. For instance, in discussing the 
growth of public consumption funds the leader of a political session may 
give the students the assignment of calculating how much of these funds 
their families receive. 

Comparison is an extremely widespread didactic mode which ensures 
a graphic approach in oral presentation. By establishing similarities and 
differences and comparing and contrasting new statements and concepts, 
facts, phenomena, and events assume the form of specific concepts and 
acquire a lively imagery for the soldiers. 

Comparison has the goal of giving the remote and unknown the appear- 
ance of the ordinary, the close, and the customary, and therefore, of the 
comprehensible. It accords the opportunity to recognize something 
known in an object the trainee has never seen, and of comparing the 
new with something that he has already seen many times. 

Discussion is a way of presenting and securing training material by 
means of dialogue or question and answer. It contributes not only to 
the systematization and deepening of previously studied knowledge, but 
also to the formation of new concepts and ideas. During a discussion the 
assimilation of training material is tested and checked out. 

Discussion may be employed in activities on any subject of combat 
and political training. In some cases it is used for the purpose of convey- 
ing" new knowledge to the soldiers, in other cases for the purpose of 
systematizing, deepening, and reinforcing acquired knowledge, and in still 
other cases for testing the degree of assimilation of material by the 
soldiers. 

Depending on didactic purpose, discussion is subdivided into the 
following types: guided (heuristic), expanded, and testing discussion. 

Guided (heuristic) discussion (from the Greek word "eureka" — 
"I have found it," "I have discovered it") is constructed in such a way 
that the leader of the activity, by posing questions to the trainees, forces 
them to seek explanations and answers. This type of discussion is very 
complex and requires high pedagogic training and methodological exper- 
tise on the part of the leader. 

Expanded discussion represents the lively exchange of soldiers* 
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opinions on problems raised by the leader of the activity. In the course 
of this discussion one must work for the active participation of all 
soldiers in the discussion of the problems and create an atmosphere of 
free expression of different points of view, thus ensuring the in-depth 
and comprehensive consideration of the questions raised for discussion. 

Testing discussion has the goal of checking the degrees of assimila- 
tion of the covered training material by the soldiers. This type of dis- 
cussion is employed directly in the activities for the purpose of current 
testing of the soldiers' knowledge, and also in exaoiinations and tests. 

What requirements are placed on the preparation and conduct of 
activities by the discussion method? 

A discussion can yield positive results only when the trainees already 
have a certain minimum knowledge. Just as a building cannot be con- 
structed without building material, it is impossible to set up a discussion 
if the soldiers are not prepared for it and do not have r base for 
discussion. 

In order to ensure the successful progress of the discussion, ques- 
tions should be posed and resolved in strict logictil sequence and the 
interrelations among them should be ensured. When problems represent 
links of a single chain, the discussion assumes the form of the natural, 
logical development of thoughts of events, phenomena, and facts and 
proceeds without constraint and in proper sequence. Soldiers captivated, 
by its internal logic display active interest and the desire to express their 
own judgments and to share their own knowledge and observations. 

The correct definition of the character of the questions in accordance 
with the task posed at the session is an important conditio.a for the suc- 
' cessful application of discussion. 

During a guided discussion^ questions v;hich require the trainees to 
name some fact, to describe an event, employ a certain method, 
cite examples, formulate the studied rule or concept, and so on are 
extensively used. Questions of this type usually contain some specific 
task and require a brief answer on the part of the soldiers. 

A discussion for the purpose of reinforcing knowledge presupposes 
the posing of questions which require the trainees to prove some phenom- 
enon, to explain a fact and event, and to demonstrate the interrelation 
between them. These questions presuppose expanded answers on the part 
of the soldiers and the substantiation of coiiclusions and generalizations. 

The main questions should be prepared well ahead of time, with con* 
sideration for the tasks and contents of the discussion and the level of 
the soldiers' knowledge. This contributes to the more productive utiliza- 
tion of training time and excludes all sorts of random questions which 
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divert the discussion. Any question raised during the discussion 
should as much as possible ensure the active functioning of the soldiers' 
thought and help develop initiative and independence in them. To this 
end the questions should be formulated in such a way that they are not 
overly difficult, do not suggest the answer, and do not allow a person to 
limit himself to a monosyllabic "yes" or "no." 

Sometimes a question may :^ot be immediately understood by some 
trainees. In such cases the leader should quickly and surely establish why 
the difficulty has arisen and what obstacle the soldier has encountered. 
Depending on the reason the question should either be repeated or 
altered. 

One often finds the following type of situation in educational practice. 
The leader poses a question and a soldier says that he understands every- 
thing and he knows how to answer but he cannot express his knowledge 
("I can't find the words"). Excluding cases of inadequate knowledge of 
the Russian language, almost always we can say that the main reason for 
this in such a situation is a lack of understanding of the essence of the 
subject. ". . . The only time when people don't know what to say," as 
V. G. Belinskiy rightly said, "is when they express something which they 
themselves do not understand very well. A person clearly expresses him- 
self when a thought masters him, but even more clearly when he masters 
the thought." ^ 

It is wise to construct a discussion in such a way that complex 
problems alternate with easy problems. This helps to maintain the proper 
attention of the trainees throughout the entire activity. 

So that all trainees prepare for the answer, a question is usually posed 
to the entire group, and then a brief pause is made and one of the soldiers 
or sergeants is called. This procedure may well be combined with volun- 
tary answers, contributing to the development of the trainees' initiative. 

One of the most widely encountered shortcomings in the organization 
of discussions is the inability of a leader of an activity to achieve the 
active participation of all trainees in answering posed questions. It often 
happens that during a discussion the same soldiers and sergeants 
speak out while the others at best repeat what their better trained and 
more experienced comrades would say. "But what can we do," say some 
officers, "if you can't get more than two or three phrases from some 
trainee no matter how you try? Let him repeat what the others say 
and perhaps he will learn it." 

This is an incorrect opinion. This method may lead to a situation 
whereby from session to session some soldier or sergeant will become 
increasingly convinced that "nothing will come of it anyway," will lose 
interest in the subject, and will long remain among the laggards. 

Experienced methodologists believe that in order to involve inade- 
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quately prepared soldiers or those who have poor knowledge of the 
Russian language into a discussion, above all one must instill in 
them confidence in their own capabilities and help them to overcome 
timidity, constraint, and the fear of making a mistake. In such cases 
they try to pose leading questions, begin the discussion as if from 
afar, from aside, or else animate the situation with some joke or anec- 
dote and draw the audience into the discussion. 

Hastiness on the part of- the leader, a lack of sufficient time for 
thmking out an answer, pressure, and the inability of the leader to hear 
out his trainees calmly and patiently have a harmful effect on the course 
of a discussion. This shortcoming is occasionally caused by incorrect 
calculation of time or overloading of the session with training questions 
or failure to remember that in instruction one should proceed not from 
the knowledge of the leader of the activity, but from the soldiers' level 
of training. Therefore the officer shou strive not to interrupt a statement 
by a trainee and not rebuff him until he has completely presented his idea. 
If he makes a mistake or digresses from the subject, by means of addi- 
tional questions one should help him to understand his mistake and set 
him on the proper path. This can be done with the aid of the other 
soldiers. But one should not rush to answer himself or to suggest the 
answer. 

In order to enliven a discussion some officers tell the soldiers to 
prove their thought and to try to refute the opposite point of view, and 
endeavor to initiate polemics. This method is worthy of dissemination. 

Analysis of the trainees' statements during the conversation plays 
an jnportant role in training soldiers and sergeants . to think logically 
and to give thorough and well-founded answers. Analysis should clearly 
and accurately show a soldier what was correct in his answer and what 
was erroneous, and why something was missing for complete coverage 
of the question. 

During a discussion servicemen may form their own questions. The 
leader should encourage in every way possible the posing of ques- 
tions, for they further the development of the thought, initiative, and 
independence of the soldiers. Here he should keep in mind that there 
are various types of questions. Some may arise as a result of insufficiently 
clear explanation of the training material, others attest to the particular 
interest of the soldiers and sergeants in what they have heard and to 
their desire to learn more. 

Sometimes soldiers have questions in the form of an objection to the 
leader of the activity, whose explanations may have seemed insufficiently 
convincing. It may occur that an officer or soldier cannot refute the 
student's objection. In such a situation one should not pretend that the 
question is trifling, nor should one attempt to brush it aside or (still 
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worse) somehow try to cut off a subordinate. . . . Don't worry if 
you cannot answer some question, " said M. L Kalinin. "Openly say: 
'I don't know, but I will look for an answer in the books; if I find it 
I will tell you.' "3 

Each session presupposes a summation of the results of the dis- 
cussion. Here the leader must have the ability not only to give an 
objective evaluation of answers, bu^ also to analyze the main mistakes, 
to establish the reasons underlying them, to correct erroneous reasoning, 
and to .set precisely and clearly the tasks for preparing for the next 
session. The training time must be correctly computed, if the analysis is 
to be instructive. The analysis may not be carried out at the expense 
of the break lime between sessions. 

Illustration is the most economical way of teaching actions to soldiers. 
The illustrative method represents the aggregate of the modes and 
actions by means of which a visual image of the studied subject is 
created in the soldiers and specific ideas of the layout of weapons and 
combat equipment are formed. 

Illustration i.s employed in the study of drill methods, physical 
exercises, actions involving weapons, the layout pnd method.s of con- 
trolling combat equipment, the rules for carryifig aut ^tactical and other 
missions, the procedure for serving combat duty, internal, garrison, and 
guard duty, and so on. - 

Demonstration by using various means of depictive, graphic, and 
three-dimensiohill aids in the course of oral presentation, and the demon- 
stration of experiments (in the study of the laws of mechanics, ballistics, 
electronics, and so on) is one of the varieties of the illustrative method. 
Most often demonstration is not an independent method, but a meth- 
odological mode which h part of an explanation, narration, or lecture. 

Depending on the goals and content of the activities, illustration 
may be carried out in various forms: personal illu.stration of the methods 
and actions of the instructor; illustration with the aid of specially 
trained soldiers (standouts in training, rated .specialists); illustration 
activities (the actions of detachments, teams, crews, or subunits); and 
illuslration by means of training films- 

Personal illustration conducted by the commander or political 
worker serves as a source of knowledge and a model to be imitated by 
subordinates. It is employed in many subjects of combat training and 
usually begins with a brief explanation of the actions to be studied, their 
function, and a general description; for instance, the execution of drill, 
actions with and without weapons, use of sports equipment, methods 
of adjusting equipment, the techniques of driving combat vehicles, and 
so on. 
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A method or action is first demonstrated as a whole and at a normal 
rate, and pace — that is, it is demonstrated just as it should be carried out 
in practice. This enables the soldiers and sergeants to gain a visual idea 
of tlie study method or action in general form. In order to accord the 
trainees the opportunity to master the correct procedure for carrying out 
the method (or action) aud its structure, the illustration is subsequently 
carried out in parts, at a slower rate. Usually illustration by parts is ac- 
companied by a brief explanation, so that the soldiers accurately perceive 
and correctly master the method and focus their attention on the main, 
essential features and on the structure and combination of individual 
parts. 

After illustrating a method it is extremely useful to ask the trainees 
to go through it themselves, explaining it as they go. This ensures faster 
and more permanent memorization of the material under study. 

0 

Sometimes after an illustration by parts one should again perform 
the method (or action) as a whole. It is wise to do this especially in cases 
when complex actions are being studied. 

In order to ensure greater graphicness of the illustration, the method 
of comparing correct and incorrect actions is often resorted to. True, not 
all methodologists approve of this method. Some of them believe that 
illustrating an incorrect action may have a negative effect oii the assim- 
ilation of the correct techniques of execution by the soldiers — for instance, 
in drill, physical exercises, and actions involving combat equipment and 
weapons. Indeed, this danger does exist. But here it should be kept in 
mind that the negative consequences of comparison occur usually only 
when the trainees have a still inadequately developed ability to analyze, 
a short attention span, and a weak ability to shift focus, and when 
the explanation accompanying the illustration is incorrectly constructed. 

On the whole, however, an illustration of this type is not only pos- 
sible, but in a number of cases exceedingly necessary. For instance, in 
teaching soldiers to carry out regular work on a radar set it is important 
to show not only the correct form of the tested signal on the oscillascope, 
but also the signals which might appear during abnormal operation of the 
equipment. 

In addition to personal illustration, many commanders resort to the 
illustration of actions by using well-trained soldiers — in drill, for in- 
stance. A person competent at drill may be called up to demonstrate sonic 
method for an ent're group of soldiers or for one or two of them. The 
same method is employed to dcmonstii*e actions with weapons, combat 
equipment, and apparatus. 
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Illustrative studies as a variety of the illustration method may be of 
two types: purely illustradve or methodological. One type of these studies 
has the goal of showmg exemplary actions by a subimit, the other of 
shbwmg an exemplary method of instruction. 

The difference in goals also defines the difference in the preparations 
for these activities. The former must necessarily be preceded by intensive 
preparation of personnel for exemplary actions. During this activity the 
degree of training of the soldiers and their ability to carry out specific 
missions are demonstrated.. 

The latter, type of illustrative studies, however, sets a different goal 
—that of demonstrating an exemplary method of conductmg studies. 
Here attention should be turned mainly to comprehensive preliminary 
methodological preparation by the leader. Unfortunately this fact is 
sometimes aUowed to slip from view. The leaders of illustrative meth- 
odological exercises often train the subunit as.well. As a result of this, 
the officers or sergeants at such a methodological activity do not see the 
mein thing — the method of training as yet untrained men. 

One of the main criteria for the successful application of the illus- 
trative method is thorough knowledge of the training material and the 
ability skillfully to perform the methods and actions under study. In order 
to demonstrate well, one must first know the subject to perfection. But;- 
this is still not enough. Sometimes soldiers master trainirig material only ' 
with difficulty, although the leader of the activity has brilliantly demon- '^ 
strated his personal skill. In this case, methodological mistakes hinder 
the successful progress of the training. They are often manifested by the 
fact that a commander is unable to find the proper place for himself, as 
a result of which not all trainees see what is demonstrated or else they 
fail to observe the main things. 

The angle of view from which the trainees see a method or action 
is essential to the correct perception of demonstrated actions. Therefore, 
it is useful to change the viewing angle. For instance, in demonstrating 
how to turn in place with and without a weapon, the leader of the activity 
should conduct the move facing the formation, then sideways, and finally 
from the rear. This helps the trainees better to see such details as the 
position of the hands and heels and the movement of the legs. 

TTie pace of the demonstration is also of great importance. Too rapid 
motions on the part of the leader prevent the trainees from observing the 
most essential aspects, and too slow actions may create an incorrect idea 
of the method under study. Nor should one encumber a demonstration 
with unnecessary details which complicate the main things and prevent 
the trainees from concentrating thereon. 

Practice. By the method of practice is meant the repeated, conscious, 
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and increasingly complicated repetition of certain methods and acUons in 
order to develop and improve the skills and abilities of the soldiers. 

Durmg practice, soldiers master the practical methods of utilizing and 
maintaining combat equipment and weapons; conducting tactical, fire, 
and technical assignments; and fulfilling drill and gymnastic procedures 
and actions in dismounted formations, vehicles, tanks, and combat 
vehicles. 

Training activities are a variety of practice. They serve to reinforce 
and unprove skills and abilities already formed. For instance, small-arms, 
artillery, tank gunnery, physical, and other trainmg exercises usually 
begin when the soldiers have akeady developed the necessary actions 
and procedures at previous activities and when, in the course of practice, 
they have learned the rules and sequence for meeting certain standards! 

Nothing new is studied m training practice. Of course, this does not 
mean that what is ahready known is simply repeated durmg trainmg prac- 
tice. Training practice serves not only to maintain skills and abilities at 
the necessary level, but also to improve them. Thus, practice and training 
activities should not be confused or compared with each other. 

The role of practice as a method of mstruction is determined by the 
specific weight which the development of skills and abilities occupies in 
the training process. ". . . No school, no university, is worth anything," 
said V. I. Lenin, "if there is no practical knowledge." ^ 

Military activities, like no others, require a very large number of the 
most diverse skills and abilities raised to the highest degree of perfection. 
ITiis is because of the complexity of combat equipment and weapons, the 
rapid pace of combat operations, and abrupt changes m the situation 
on the battlefield. 

Practice is one of the most important means to form high morale and 
combat efficiency in soldiers. During practice soldiers and sergeants ac- 
quire such attributes as attentiveness, unagination, initiative, boldness, 
and persistence. Practice develops combat skills on whose basis the sol- 
diers gain confidence in their weapons. And this confidence is one of the 
most unportant prerequisites in the psychological training of soldiers to 
achieve victory in battle. 

Three mai|i stages may be singled out in any practice: the initial stage, 
characterized by a large number of mistakes and often by the fact that 
instead of anticipated improvements in the trainees' actions the number 
of mistakes increases as the procedure is repeated; the transition stage, 
when productivity increases rapidly; and the final stage, which is distin- 
guished by high and steady productivity. 

From a methodological standpoint the organization of the first stage 
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of practice, when instruction in the methods of carrying out various 
motions and the fulfillment of practical tasks begins, is especially compli- 
cated. The initial stage includes the development of a procedure according 
to elements, in integrated operation, at slower and normal rates, under 
the observation of the leader of the activity, in pairs, and independently. 

Let us examine some of the conditions whose observance ensures the 
successful handling of any practice. 

One such condition is the soldier's t^i:\der?ia>'ding of the goal of the 
practice. When soldiers and sergeants know ^vdl the practical function of 
the procedures that they are working on ard their role in battle and when 
they have a clear idea of the results toward wftich they should aspire, they 
act consciously and with initiative, interest, and creative enthusiasm. 

The soldiers mastery of the contents and the strict sequence for 
fulfilling the actions under instruction is also of great importance. The 
more complex such actions and the more they influence the work of other 
soldiers, the more the need for strict observance of the sequence increases. 

For instance, in order for the launch team of a missile subunit to learn 
in a short period of time how to execute their combat work correctly, it 
is important not only to demonstrate to each member of the crew the na- 
ture of his action, but also to work for the permanent memorization and 
strict observance of the sequence of actions which ensures the coordinated 
work of the entire team. 

At the initial stage of the practice a significant role belongs to so-called 
testing of the procedure. Indeed, the practice begins with this. The es- 
sence of testing consists in the fact that after the leader has shown the 
action the soldiers and sergeants try to reproduce it independently. Test- 
ing helps them to concentrate on the actions under study and to overcome 
their constraint, lack of confidence, and sense of timidity and alarm 
("everyone will manage to do everything, but I won't"). This is why 
after a demonstration one should not move immediately to practice 
supervised by the leader. It is better to give the trainee an opportunity to 
work alone with a procedure new to him and to adapt to it. 

In preparing for a practice study session, a leader should divide a com- 
plex action into its components in such a way as to ensure adequate sim- 
plicity of each "step" of the exercise and at the same time to maintain the 
full contents of the action that is being worked on. Here the division 
should not convert the exercise into very small, isolated steps whose 
meaning cannot be grasped by the trainees. Too fine a division of actions 
generally complicates their mastery and leads to rapid fatigue in the 
soldiers. 

In order for instruction to proceed successfully one must first work to 
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achieve correct actions during the practice and then to increase the 
speed. Otherwise a soldier may in his haste learn incorrect actions, and 
sooner or later he will have to be reinstructed. This is much more difficult 
than to teach afresh. 

It is also important to keep in mind the fact that the beginning and end 
of an action are usually mastered more quickly and with a smaller number 
of mistakes. This is why more time should be allotted to working on meth- 
ods which constitute the core of the action and to cover a smaller number 
of points. Moreover, this portion [the core] should first be worked out 
at a slower pace. 

The execution of an entire action should not be delayed until the indi- 
vidual elements are finally polished. Delay in working out individual 
elements may become an obstacle to the mastery of the whole action. 

It has been established by special psychological studies that for the 
successful management of an exercise it is important to pay attention not 
only to how the trainees perform an action on the whole, insofar as on 
the whole they fall into the existing standards, but constantly to analyze 
the degree of precision and speed with which individual elements of the 
action are executed. By identifying weak links and concentrating atten- 
tion on them, the leader of the activity thus contributes to the further 
improvement of the trainees' skills. 

Observance of a definite pace and of the proper sequence of actions. 
which require on the part of the trainee various degrees of strain on his 
physical and moral strength, is a mandatory condition for the successful 
progression of any exercise. For instance, in order successfully to work 
out individual drill procedures it is more useful to plan drill activities one 
hour a day then two hours every other day. There are some subjects of 
mstruction in which practice is better conducted every day, without a 
prolonged break (for instance, swimming instruction). 

In these cases each succeeding exercise will follow the fresh tracks of 
what preceded, thus deepening and reinforcing it. When there are long 
intervals between practice sessions, on each occasion the track should be 
laid anew, since after 2-3 days it is largely obliterated. 

For successful progress in practice sessions it is important to maintain 
the trainees' interest in it and a conscious attitude toward multiple repeti- 
tions, and not to allow the appearance of boredom and indifference. In in- 
struction, as M. V. Frunze advised, one should pay attention to eliminating 
all phenomena which might give rise in a trainee to the idea that he is 
spending his time uselessly. Instruction should be set up in such a way as 
to interest the soldiers and to stimulate and develop in them a love of mili- 
tary affairs and a desire to improve themselves. This can be accomplished 
m various ways. One such way is to give initial data, which the leader of 
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the exercise provides in order to generate interest in practice sessions 
among the soldiers and to introduce a competitive element. 

To the same ends the instructor tries in each activity to introduce new 
elements into the polishing of methods, to complicate the conditions of 
the exercises, to reduce the time required to carry out the procedure, and 
so on. For instance, in the gunnery practice in which tank cannon draw 
"envelopes" and **spirals," from time to time it is useful to carry out the 
assignment in reverse order. This creates a definite interest in the trainees 
and contributes to the development of more advanced skills. 

The leader of an activity m:. it remember that any practice should be 
utilized not only to develop appropriate abilities and skills, but also psy- 
chologically to prepare the soldiers for combat. For this purpose the com- 
pilation of special inputs aimed at developing in the trainees rapid 
reaction, at- increasing their attention, and at developing emotional sta- 
bility under complex conditions is practiced in some units. For instance, 
during practice firing and during training exercises in missile and radar 
subunits the operators are given unexpected inputs on . an equipment mal- 
function, various sounds characteristic of the flight of an aircraft or of 
bomb explosions are reproduced by tape recorders and commands are 
issued. 

In combat and political training of soldiers independent work on 
mastering the training material is acquiring increasingly great signifi- 
cance. It is the most important training method for all of our personnel. 

In the Accountability Report of the CPSU CC to fhe 24th Party Con- 
gress L. I. Brezhnev stated: . . Independent work has been and remains, 
of course, the main training method. In order not to lag behind current 
developments, all our personnel must constantly study, raise their ideo- 
logical and theoretical level, and master the achievements of science and 
advanced practice." ^ 

The method of the independent study of material is. the aggregate of 
the procedures and methods with whose aid SiiA^'^crf^ reinforce previously 
acquired knowledge, skills, and abilities and ^i.iku: r-. v vnes wi'!^out the 
direct participation of officers or sergeants. 

Independent study of training material 'S oi va'-.t 'vnportance to the 
formation of the thoughts and convictior . of soidifis. "Only when you 
learn independently to analyze the probleir.," said v. } . Lenin, addresi.ing 
.students of Sverdlovsk University, "can you begin to r nsider yourselves 
sufficiently firm in your convictions and c.':)y iheo ca/: you begin success- 
fully to defend them to anyone and at any /iim ;* ^ 

Depending on the character of the train. n-jattrial on which the soJ-, 
diers are working, there are also varieties of independent work. 
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Work with printed sources is one of the most widely encountered va- 
rieties of independent study of training material. Independent work with 
a book is of exceptionally great importance to the thorough and long- 
lasting mastery of knowledge. This is due to the fact that in the process 
of independent reading a persoa has an opportunity to perceive the train- 
ing material at the rate which best corresponds to his mdividual capabili- 
ties, to reflect upon certain passages, to return to what has read, to 
turn to various reference works, and so on. 

In mdependent work on a book the followmg training goals may be 
set: reinforcing (repeatmg) the material under study, acquiring new 
Imowledge, and preparing to take in new material a forthcoming ses- 
sion. The attainnient of these goals always requires v^rcct will power on the 
part of the trainees, creative ability, independence; artd a definite system. 

The study of material in a book usually bejLUiii with a reading of the 
section, chapter, or paragraph as a whole, enabling a person to create an 
integral concept of the content and to understand what the subject is. 
Further, it is recommended to read the material t?? parts, singling out the 
main ideas and the sequence of arguments and formulating a brief outline 
in the mind of what has been read. 

The most important condition for the rapid and long-lasting mastery 
of training material in the course of independent reading is the acti\'e joint 
participation of the visual and aural organs and the speech and motor 
apparatus. Therefore, in addition to reading "to oneself." it is extremely 
useful to utter certain passages which are paaicularly diflScirK, to write 
out (if allowed) numbers, tactical specification, the names of parts, the 
sequence of work, difficult words, and incomprehen-^ible tern-:'.. ?*nd finally 
in many cases it is necessary to draw up a brief outline or nummary of 
what has been read. When the material is sti:- iled ac;;oriin^ io diagrams, 
blueprints, or tables, it is wise to copy them. 

In independent reading soldiers often have to deal v,i?i) .tr>iterial which 
mii.s: be firmly memorized in the form in which it is presented — for in- 
stance, in a regulation, manual, or instruction. Ii! ovder to ensure the 
solid memorization of material it is necessary to li^oroughly comprehend 
it as a whole, to trace the sequence and relafionr, <im.ong its individual 
parts, and to explain its practical signffx^^ncc to the fulfillment of one's 
own official duties and to the subunif. :\s ;i v>ho!!J. Moreover, in this work 
purposefulness, concentration, per:iistencc, and the ability to control 
oneself are needed. 

In independent work on a book parn^ular attention should be paid to 
ensuring that the material under study is memorized logically, and by 
meaning. The desire simply to memorize, to cram individual passages 
leads to a great loss of time and effort. 

In the course of independent rert.iing soldiers and sergeants often try 
first to master the easier parts c;f rhe material, and only then undertake 
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the more difficult. This method is not always very productive since it 
often may occur that less time remains for a difficult section of material, 
not to mention the fact that the work on it will have to be done when the 
brain is akeady dred. 

Summarization of what has already been read is one of the most im- 
portant conditions for high productivity in the independent study of print- 
ed sources. It makes it possible better to comprehend and memorize the 
material under study. Summarization is important not . only in the sense 
that it supplements visual memory with motor memory, but is also a 
fonn of active creative participation of the reader in the author's reason- 
ing, in uncovering facts, comprehending phenomena, and formulating 
conclusions. Note taking helps to form the trainees' own thoughts. * 

Unfortunately, ^r^t first not all servicemen know how to take notes and 
recapitulate v/ak has been read. Sometimes summaries are either 
verbatim transcnptbm from training aids (and the questions and sub- 
questions are not si;igled out) or they contain only a list of the training 
problems of the subject. 

What notes can be made in independent reading? They may be in the 
form of a brief outline (when only the problems presented in a given 
printed source are enumerated in sequence), or in the form of an ex- 
panded outline (in which the problems are riot only enumerated, but a 
brief description of their contents is given in the form of subquestions). 
In the course of reading excerpts maybe made (in the form of quotations, 
numbers, diagrams, tables, or the restatement of certain facts). The sum- 
mary is the most thorough form of note-taking. It is a brief presentation 
of the material. under study. 

All these forms of notes may be used both in preparing for political 
activities and in the study of the technical and special literature, regula- 
tions, and manuals. In giving assignments for independent work, the 
leader of an activity may also suggest a form of notes which is best suited 
to the particular material. 

In order for a summary to be graphic and convenient to use, various 
methods of singling out certain important passages, phrases, or words are 
used: the size the letter or their slope may be changed, a line may be 
marked in the margin, or colored pencils may be used. Writing a sum- 
mary, like any other work, requires a certain amount of know-how and 
skill. 

"It is good to take notes from memory," advises N. K. Krupskaya, "and 
then to compare them with the text and once again to jot down from 
memory the now accurate text. This develops the skill of accurately con- 
veying the thoughts of others, and this is very important. 

"One should also write down in a notebook everything that must be 
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memorized: years, events, figures, explanations of incomprehensible 
words and expressions, and the names of cities. One should even reread 
one's own notes. One should take notes precisely and clearly so that later 
time does not have to be spent on deciphering what has been written " ^ 

The study leader should teach his soldiers the ability to work with printed 
sources and m particular to summarize the material covered. 

The independent study of combat equipment and weapons is carried 
out by means of disassembly and assembly of the weapon and through 
the use of mock-ups, cutaway models, and functioning circuits. It is usu- 
ally combined with repetition of the manuals, instructions, and directions 
and with the use of reference aids. 

Here various types of diagrams which demonstrate the operating prin- 
ciples of a block or unit and which show the pathways of an electrical 
current, combustible fluid, lubricant, or signals and their transformation 
are of especially great importance. Work with diagrams helps in under- 
standing the essence of the physical processes which transpire m equip- 
ment and apparatus, contributes to faster detection and elimination of 
malfunctions, and helps to master the skills of adjusting and tuning 
mechanisms and equipment. 

The independent study of combat equipment, weapons, and apparatus 
is often accompanied by independent training exercises, A communica- 
tions man, for instance, may train in a special classroom on a printer or 
with a telegraph key, a tank driver may work on a combat vehicle trainer, 
an operator may work with a radar screen, and so on. 

These training activities may also be conducted in other subjects of 
combat training — drill, physical, fire, and tactical training, for instance. In 
this case it is better to construct independent training activities in such a 
way that the soldiers are divided into pairs. This enables the better trained 
soldier to extend practical assistance to a lagging comrade and to teach 
him subject-by-subject to carry out some procedure (on gymnastic appa- 
ratus, a gun mount, or other equipment). 

One of the most promising methods of independent study and reinforce- 
ment of trainmg material is the watching of topical television broadcasts 
and filmslides. Central and local programs provide many opportunities for 
this. It is important only that the leader of a political activities group or 
the commander provide in advance for the viewing of those broadcasts 
which may be used for independent work on various subjects of combat 
and political training. It is not hard to do this, since television schedules 
are published well ahead of time. 

As television is further developed obviously it will become possible not 
only to adapt to appropriate broadcasts, but also to order certain tele- 
vision films connected with the expansion and deepening of soldiers' 
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knowledge not only in the field of political training, but also in the spht: :; 
of scientific and technical achievements. For the same purpose slid? 
may be widely used during independent training hours. 

It is understandable that all these facilities and opportunities for inc 
pendent work should not replace, but should supplement one another an. 
thus contribute to the repetition, reinforcement, and deepening of knowl- 
edge and skills. 

What are the criteria for success in independent work? 

The productivity of independent work depends largely on the level of 
the trainees' training, abilities, and skills and on the competence of the 
'commander and political worker in organizing it. The following are nec- 
essary for correct organization of the independent work of soldiers: 

1) Determination of the amount of work for self-preparation; 

2) Necessary methodological advice on repeating what has been stud- 
ied or in polishing up procedures in practice; 

3) Attention must be paid to ensure that each group of soldiers has a 
training place and the necessary amount of literature, visual aids, or 
models of weapons and combat equipment; 

4) Division of the servicemen into groups in which both rapidly pro- 
gressing soldiers and lagging soldiers are present and m which comradely 
mutual aid can be extended; 

5) Monitoring and aid. 

Determination of a self-training assignment is not so simple as it may 
seem at first glance. This requires considerable work on the part of the 
leader of the activity. The assignment must correspond to the amount of 
time allotted for self-training, to the character of the training material, its 
complexity, and the soldiers* level of training. It should be taken into 
consideration that in working on new material (that is, in' reading and 
summarizing it) a trainee expends an average of 15 minutes per page, but 
when repeating material already studied 3-5 minutes. Moreover, thought- 
ful analysis of the contents of the training material and establishment of 
its relation to previous and subsequent activities are required. 

In order for trainees to utilize self-training time more productively, it 
is also important for the commander and political worker to thoroughly 
explain to the soldiers in what sequence and how the material should be 
studied, and to point out what special attention should be paid, which 
methods contribute to more durable memorization, what should be noted 
or rewritten and how, and how to monitor one's own work in learning. 
Such methpdological advice is especially important in the first months of 
instruction. 

The posing of questions which the soldiers and sergeants must answer 
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in the course of independent reading of regulations, manuals, textbooks, 
and other literature is of great benefit to the in-depth understanding and 
sound assimilation of training material. 

Ths preparation of the training site has considerable influence on the 
productivity of independent work. Above all it should correspond to the 
number of people in the group so that the soldiers can take their places 
without crowding each other. The necessary literature, training units, 
mock-ups, diagrams, and other material support for the activity should be 
present at the training site. Concern for the training site is one of the 
main tasks of both the commander and the staff supervising ithe organiza- 
tion of the training process. 

The question of how to break a group down for independent work is 
answered on the basis of the type and character of the training material 
the subject, the availability of training sites, and other conditions. 

As experience shows, individual reading is most productive in work 
with printed sources. It enables soldiers thoroughly to comprehend mate- 
rial by employing the methods which are most convenient for them. But 
when there is an insufficient amount of literature or when the soldiers 
have poor knowledge of the Russian language it is necessary to resort to 
collective reading with concomitant explanation of individual words 
concepts, or whole sections of text. ' 

The study of weapons and combat equipment and the improvement of 
actions in trainers are best conducted in a small group (of two to four per- 
sons), and training on gymnastic apparatus in pairs. This makes it 
possible to utilize material to maximum density and at the same time 
accords each trainee the opportunity of working for a rather long period 
of time, and also ensures good mutual monitoring and mutual aid. 

Monitoring holds a tremendous role in improving the quality of inde- 
pendent work. It should be constant and topical. From time to time the 
commander or political worker checks to see how the soldiers of his 
group are doing, how self-training is. proceeding, what is interfering with 
the study productivity, which soldiers are experiencing difficulties in what, 
and who needs assistance most of all. A lack of supervision may give 
rise to an mcorrect attitude on the part of the soldiers toward indepen- 
dent work and may lead to unproductive expenditure of training time. 
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Chapter 9. Forms of Training Personnel of Sub- 
units. Testing and Evaluation of Knowl- 
edge, Skills, and Abilities 



1. The Concept of Forms of Training and Their Characteristics 

Training tasks are carried out in certain forms of educational and 
on-the-job activities which characterize primarily the organizational aspect 
of combat and political training. The grouping of trainees, the place, 
time, and conditions of an activity (training session), the character of the 
relation between instructors and trainees, and the correlation between the 
collective and Individual cognitive activity of ths soldiers are expressed 
in the forms of training. 

In characterizing each individual activity principally from the stand- 
point of its organization, the forms of training in large measure depend 
on the contents of combat and political instruction and are clearly con- 
nected with didactic principles and methods. 

Like any military peda-ogic process, the forms of training are con- 
stantly being improved. Thii^ is due to changes in training tasks, the level 
of development, and the training of personnel, authorized organization, 
the specifics of combat duties and of various branches and services of the 
Armed Forces, and the features of combat equipment. 

At the present time the question of forms of training is assuming 
particular significance. The further saturation of the Armed Forces with 
increasingly complex combat equipment and weapons necessitates the 
accelerated training of a large number of specialists of diverse profiles. 
Even in a motorized infantry company there are as many as 10 specialists, 
whose training requires the formation of individual, numerically small 
training groups in each subunit and hence the application of various 
forms of training. 

Specific forms of training are employed in each branch and service of 
the Armed Forces. In the process of training any specialist, however, 
many general training tasks are carried out in addition to the specific 
tasks. Because of this, forms of training common to the Armed Forces 
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as a whole have been set forth. Of course, the general forms may also be 
distinctively employed in aviation, the navy, the National Air Defense 
Forces, and so on. 

Knowledge, skills, and abilities are acquired not only w iroining activi- 
ties. Planned work on the maintenance of combat equipment and weapons 
and the fulfillment of a combat mission on guard duty, - )m'bat duty, or 
elsewhere play a great role in reinforcing and improving thrim. Moreover, 
in connection with the reduction of the period of service the need for 
quite extensive use of various forms of extracurricular and off-duty work 
in the interests of combat and political training is increasing. 

With consideration for all these factors, the general forms of the 
training of individual soldiers and subunits may be combined into sev- 
eral kindred groups. It is accepted practice in Soviet military pedagogy to 
consider the following to be such groups: 

1) Planned training (theoretical activities, practical activities, trainmg 
exercises, practice firings and missile launches, and studies); 

2) Planned on-the-job forms (practical work on the maintenance of 
equipment and weapons, administrative maintenance days, scheduled 
maintenance days); 

3) Various types of off-duty work (technical discussion groups and 
lecture series, schools of advanced studies, contests, competitions, and 
so on). 

Each of these groups provides for, although not to an equal extent, the 
conduct of activities both on a uniform basis, according to a unified plan 
for the entire subunit, and according to individual plans with individual 
soldiers or with a group of identically trained soldiers. 

What is the content of the main forms of training? 

Theoretical activities ensure the assimilation of socio-political knowl- 
edge, the theoretical principles of modern combat, and the physical 
foundations and working principles of combat equipment and weapons. 
In carrying out the task primarily of the theoretical training of personnel, 
at the same time they accord the opportunity of forming certain practical 
skills, primarily mental and sensory. As a rule, these are lesson-type 
classroom activities. Movies and slides, sound recordings, all forms 
of visual aids, and niod^^is of weapons and combat equipment may be 
extensively utilized in ^hem. 

^ The careful breakdown of training material by content, good organiza- 
tion, and well-planned methods of conducting theoretical activities pro- 
vide the possibility of specifically realizing in the course of instruction 
the principle of teaching the soldiers that which is needed in war and of 
carrying out the task of moral-political and psychological training. 
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Concern for ensuring that all theoretical activities conducted with 
personnel are of ideological content, Party-oriented, and closely con- 
nected with real life is an important duty of the subunit commander 
or political worker. 

Theoretical activities may in principle be conducted in all types of 
military training, but hardly to the same extent. In political training this 
is the predominant form of activities. Here such forms of training as 
excursions and speeches to the soldiers by veterans of the revolution. 
Heroes of the Soviet Union, Heroes of Socialist Labor, foremost industrial 
and agricultural workers, and representatives of local soviet and Party 
organs are successfully utilized in addition to lesson-type classroom 
activities. 

Theoretical activities may also be used in studying weapons of mass 
destruction and the theory of firing and of the materiel portion of 
weaponSj and in certain types of special training. But there are training 
subjects in which theoretical activities with soldiers and sailors are hardly 
ever conducted (drill, physical training, and some others). 

Practical activities play a leading role in the combat training of 
soldiers and sergeants. The group of practical activities also comprises 
such forms of instruction as tactical-drill and tactical activities, activities 
at launch and fire positions, firing ranges, tank parks, motor pools, 
^ garages, the drill field, guard and engineer posts, and elsewhere. 

The main goal of practical activities is to improve the field skills of 
soldiers, to develop abilities, and to coordinate detachments (teams, 
crews), platoons, or a company. During practical activities the sol- 
diers master weapons and combat equipment and work on the solu- 
tion of tactical, fire, and other special missions in various types of 
combat. The practical actions of the trainees here are the main source 
for the multiplication of knowledge and the acquisition of practical skills. 
The organization and methods of any practical activity depend on the 
contents of the material under study, the training goal, and the profiles 
of the trainees. The diversity of the forms of this type of activity 
accords much room for the creativity of commanders and political workers 
in the training and indoctrination of personnel. 

Tactical activities in formation are conducted against a definite tactical 
background which requires vigorous and strenuous actions on the part 
of personnel. The training problems of the subject (for instance, 
moving in pre-combat and combat formation, crossing sectors of terrain 
with a high radiation level or war gas contamination, the repulsing of 
counterattacks) are worked out by elements. Each element is repeated 
until the trainees acquire the skills needed for confident execution. Then 
all actions falling into the . training problem are fused into a whole. 
Individual analysis is conducted for each problem. When there are • 
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shortcomings, the execution of individual elements or of the entire com- 
plex is repeated. 

In contrast to a tactical activity in formation, a tactical activity 
is conducted continuously until all training problems are worked out. 
The mista^ves of trainees are corrected by means of presenting input on 
the aciioih' of the enemy or on losses inflicted. It is important that the 
solution of inputs by individual soldiers, detachment (team, crew) com- 
manders., and platoon leaders entail not only physical, but also intellec- 
tual and mental challenge. This is achieved through the active resistance 
of the "enemy," the prolonged wearing of means of individual protection 
by personnel, the use of various types of simulation, and the conduct of 
activities under any weather conditions in the daytime and at night. 
Tactical activities create a favorable situation for training under condi- 
tions close to combat conditions and for bringing together the main 
types of military training. 

Training activities, among which are physical, drill, small-arms, tank 
gunnery and artillery training exercises, radio training, exercises, and 
training exercises in protection against weapons of mass destruction and 
in response to the "alert" signal, comprise a variety of practical activi- 
ties in the subunit. They are conducted for the purpose of maintaining 
and improving general and special skills, with special trainers or directly 
with combat equipment. Training exercises with combat equipment are 
preceded by work with trainers. In any case the conditions of training 
exercises must correspond to the requirements of modern combat. Dur- 
ing training exercises the fulfillment and overfulfillment of established 
standards are worked for and conditions close to combat conditions 
are created. 

In order to increase the effectiveness of training activities, subunit 
commanders and political workers set up a socialist competition on the 
tasks and standards, introduce the competitive element into the training 
process, inform subordinates of the results of training exercises, and 
popularize the achievements of the best personnel. 

Training exercises and theoretical and practical activities accord 
extensive opportunity for training soldiers according to individual plans. 
This form presupposes the organization of the training process with 
consideration for the level of training and the cognitive capabiUtjes of 
individual soldiers or a group of soldiers, and thus ensures hy^h indi- 
vidual rates of assimilation of training material and opens up room for 
the independent mastery of knowledge, skills, and abilities and for the 
manifestation of initiative and the extension of mutual aid. 

The form of instruction according to individual plans has been used 
most often in subjects of technical training. Recently it has become 
increasingly widespread in political activities as well. In many subunits 
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the political training of soldiers and sergeants who have higher, and 
incomplete secondary educations has been set up according to individual 
plans. In working according to general training plans, these soldiers 
receive from the deputy company commander for political affairs the 
individual assignments of studying ar ! summarizing the works of V. I. 
Lenin, the decisions of the Conmiunist Party, and other sources which 
are necessary for thorough assimilation of the program material. The 
progress of the fulfillment of individual assignments is monitored. When 
need be, the trainees receive consultation from a political worker or the 
leader of the political activities group. At seminars such soldiers deliver 
reports or information on the independently studied materials. 

At a certain stage theoretical and practical activities in the study of 
materiel and the theory of firing, and training exercises with trainers and 
combat equipment are concluded with field firing and field missile 
launchings. 

Field firings and missile launches constitute a special group of train- 
ing forms, a group which combines small-arms fire (practice, field or 
within subunits), artillery, aerial, and ship firing, live grenade throwing, 
and missile launches. In addition to effectively testing the level of train- 
ing of soldiers and subunits, they accord great opportunity for the combat 
solidification of subunits and the formation of the skills of working with 
various types of ammunition, fuel components, and combat missiles, and 
because of this are destined to play a very important role in the psycho- 
logical training of soldiers for actions in a combat situation. 

Field firing and missile launches require particularly careful prepara- 
tion on the part of commanders and political workers. Comprehensive 
coverage of the procedures and methods of the forthcoming firing, includ- 
ing the use of practice ammunition, h conducted during the preparatory 
work, the conditions of the exercises, and the safety measure to be en- 
forced are studied, and measures for the psychological preparation of the 
soldiers are implemented. Party and Komsomol organizations ensure the 
exemplary behavior of communists and Komsomol members in training 
.arid in work. The preparatory period concludes with a check of the 
readiness of personnel to carry out fire and tactical missions. An examina- 
tion is used to determine the readiness of specialists for missile launches. 

Firings and missile launches are conducted in accordance with the 
requirements of firing courses and special instructions. The efforts of 
the subunit commander and political worker are directed toward the 
precise fulfillment of firing safety rules and at preventing the slightest 
v/olraions of safety measures. By creating a complek tactical situatio'^. 
changing the order in which targets are presented, and according a 
maximum of independence in the choice of targets and in the correction 
of malfunctions, the leaders of firing exercises and the control officers 
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not only teach the soldiers to have confidence in a combat situation, but 
also instill in them high morale and combat efficiency. 

Studies, which combine the higher methods of training enlisted men, 
sergeants, and officers, possess the greatest possibilities for carrying out 
the tasks of the field training of soldiers ahd subunits. These studies 
include tactical, specialized-tactical studies, as well as those conducted 
under combat fire. A particular feature of these forms of instruction is 
fliat in them servicemen carry out in practice the entire body of their 
funcUonal duties in a situation as close as possible to combat. Here not 
only is the combat coordination of the subunit worked out, but the 
foundations of the interactions of soldiers of various specialties and 
different branches of arms are laid and the psychological tempering of 
personnel is accomplished. In a tactical training exercise with field firing, 
soldiers gain a more or less realistic idea of the character of modern 
combat and of the requirements imposed on personnel. 

Even in working out the idea behind a training exercise it is important 
to foresee that the knowledge, skills, and abilities which the personnel 
have in all types of combat training are brought together under field 
conditions and that the conditions of the exercise are made as close as 
possible to combat. For this purpose the actions of personnel in dan- 
gerous situations are planned, various types of simulation are employed, 
and great physical and mental challenges are created. The effectiveness of 
training and indoctrination in exercises greatly increases when the trainees 
are faced with a strong, active "enemy." Therefore, a majority of train- 
ing exercises are conducted as two-party events. 

In modem combat skillful and resolute actions on the part of small 
subunits, small groups of soldiers, and individual specialists are becom- 
mg exceedingly important. In addition to training exercises within a 
company (or battery), subunits are drawn into battalion, regimental, and 
divisional training exercises and also into large-scale military maneuvers. 
But no matter what the scale of a training exercise, the commanders and 
political workers of subunits must never let slip from view the problems 
of individual training, must work- with each specialist individually, and 
must improve the skills of sergeants and officers in controlling their sub- 
ordinates. Whenever this is forgotten a soldier may gain an incorrect 
opinion of the nature of modern combat and of his role in combat 
operations. 

One of the most important tasks of Party political work in training 
exercises is to draw all soldiers and sailors into active participation and 
to ensure the accomplishment of the mission by every specialist, team, 
crew, and detachment. At the analysis of the training exercise within the 
subunit, the actions of each soldier and of each combat vehicle crew are 
analyzed in detail and evaluated. The results of the training exercise are 
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discussed separately with officers and sergeants (or senior NCOs). More- 
over, the subunit political worker conducts a special analysis with active 
Party and Komsomol members and, when need be, recommends that 
the work of communists and Komsomol members during the training 
exercise be discussed at meetings or sessions of the bureau. 

The acquisition of modem combat equipment greatly increases mainte- 
nance time and time needed to conduct preventive and periodic checks. 
Special days are set aside to carry out this work. 

Administrative maintenance days and regular maintenance days 
possess great possibilities for carrying out training tasks in addition 
to the maintenance of combat equipment and the execution of pre- 
ventive and regularly scheduled work, and therefore, are considered 
planned, on-the-job forms of training. During regular maintenance ^^ork 
equipment is adjusted and tuned and then tested with monitoring devices. 
During the preventive measures many mechanisms are broken down. 
AU this provides an opportunity to understand more deeply the working 
principles of the equipment and the features of its operation and to 
master better the layout and interaction of parts. 

It should not be assumed, however, that enrichment with knowledge 
and skills during the maintenance of combat equipment is accomplished 
spontaneously, without the leadership of commanders and political 
workers. In order to convert administrative maintenance days and regu- 
lar maintenance days into an active form of instruction, it is necessary 
to set special training goals in advance, to give them appropriate orien- 
tation, and to utilize various methods of instruction. 

Depending on the volume and character of the work carried out, the 
following may be training goals: to study one or several topics of tech- 
nical training, to repeat the most complicated or poorly mastered pro- 
gram material, to acquire practical skills in correcting malfunctions and 
making adjustments, and so on. The general training goal is made spe- 
cific in the form of definite assignments for each soldier and specialist. 

The correct distribution of soldiers by groups is an important condition 
for successful instruction during the maintenance of combat equipment. 
It is important that each young soldier have by his side an experienced 
specialist who will simultaneously perform the role of manual and 
teacher during practical work. 

In addition to the forms of instruction called for by combat and 
political training plans and programs, by combat equipment maintenance 
plans, and by regular maintenance plans, various competitive forms of 
improving technical military knowledge and abilities (competitions, con- 
tests, technical "battles"), technical study groups, branches of schools of 
advanced know-how, and lecture series, all of which are conducted 
during nontraining time, have become widespread in subunits. Primarily 
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the hours of mass political work and the soldiers* free time are used for 
these forms of training. The success of these forms is largely determineid 
by how engaging and emotionally colored they are. Together with the 
subunit commander, his deputy for political and technical affairs and 
active Party and Komsomol members play a large role in attainmg 
this goal. 

Komsomol bureaus are often the initiators of the competitive forms of 
mastering technical military knowledge in subunits. It is important to 
support their initiative and to assign those oflScers-and sergeants who 
are best trained in a technical regard to assist in them. 

Supplementary activities are conducted during nontraining time in 
subunits for the purpose of covering gaps in the tidhiing of individual 
servicemen, detachments, teams, or crews cr to satisfy the particular 
interest of the soldiers in a subject under study. Work, according to 
individual assignments, and consultations are set up in the process. Stand- 
outs in combat and political training and rated specialists .i. b those 
who lag. In political training supplementary activities with solui<:: d id 
sergeants who are lagging or who did not attend a- lesson are Ui ■ 
conducted by the assistant group leader. The subunit political axJaJ^s 
oflScer organizes supplementary acCvUif personally holds consultaf'cm:-, 
and supervises the work of active J ;.i . a;id Komsomol members iowai 
extending aid to those who are laggi;ig ir training. 

These forms of instruction do not, ol ■ urse, exhaust all the 
bilities for the mastery of combat, skiili T'^e knowledge, skills, ?.:rid 
abilities acquired during training are re';n[orc...t and improved during 
service: on combat duty, on guard, on W£/oh, and so on. The organiza- 
tion of the training process requires creavivf ii quiry and the bold intro- 
duction of new, more effective forms of invunictior^ on the part of officers. 

2. Programmed Instruction and Its Place in the Training Process 

By programmed instruction is meant a controlled system for mastering 
knowledge, skills, and abilities. Its main distinguishing feature is that con- 
trol of the formation of knowledge, skills, and abilities is accomplished 
in accordance vvith the pr,=?viously modeled optimal version of this process. 

Programmed instruction its carriea out primarily on the basis of careful 
analysis of training material and presupposes the determination of the 
most efficient sequence for studying subjects, sections, topics, and indi- 
vidual problems on the basis' of coirprehensive logical, psychological, and 
pedagogic ?t*:?^ysis. Also of great importance is the division of training 
material small, logically complete portions, or steps, which accord 
the oppo: unity to master it in the shortest possible time an/ at a rate 
which best corresponds to the individual needs of the trainees. 
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One of the main features of programmed instruction is the {'r, ' 'hat 
facilities, methods, and procedures are employed here which make *; pos- 
sible to monitor nof only the results of all instruction, but also e;>: \ step 
and each operation toward mastering knowledge, skills, and abiliti.,;'. This 
creates the possibility of forewarning trainees about mistakes and of 
preventing them from moving on to subsequent material until they have 
mastered the material at hand. 

A positive aspect of programmed instruction is the fact that it has feed- 
back — that is, it ensures the conveyance of information from the trainee 
to the instructor or the training aid concerning r a fulfillment of com- 
mands received through the direct communications channel. Feedback 
makes it possible to take into account the results of the mastery of training 
material, to monitor the progress of trainees, and to make necessary 
corrections for more effective attainment of the goal. 

Under traditional instruction, the transmission of reports through feed- 
back channels — that is, the transmission of information as to how each 
of the trainees has mastered the material — takes place after a long delay. 
We learn of this through quizzes, tests, and examinations, while pro- 
grammed instruction ensures rapid transmission. This fact forces the 
instructor to set up the conveyance of each succeeding portion of train- 
ing material with consideration for the results of the mastery of the 
previous portion. 

Programmed instruction is a system of measures which encom- 
pass all aspects of the training prcces<;. It includes: 

1) Determination of the logical structures of the training process as a 
whole and by individual subject*(the establishment of a sequence of study 
and of interrelations between objects and snbjects); 

2) The development of methodological algorithm^-^ — that is, detenni- 
nation of the sequence of actions which ensures optimal results in the 
presentation and assimilation of training material; 

3) Preparation of training programs (systems of questions and an-* 
swers for monitoring the assimilation of training r^aterials); 

4) The development of programme/: training materials and technical 
means of programmed instruction. 

The development of methodological algorithms, on whose basis the de- 
velopment of the means programmed instructio'i (training aids and tech- 
nical devices) may also be carried out, should be the central link in the 
execution of programmed instruction. 

Until quite recently only in mathematics was the concept of algorithm 
used as an exact prescription for carrying out a certain system of opera- 
tions in a definite order to resolve all tasks a given type. The rules of 
multiplication, division, addition, and subtraction arc the simplest ex- 
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amples of algorithms. The system of operations which we execute when 
using a pay telephone is also an example. lu order for the conversation 
to transpire, we must perform only those actions which are written on the 
metal plate on the telephone, and only in the order specified. 

A methodological algorithm differs from an algorithm used to solve 
arithmetic problems in that it constantly^changes. On each occasion it 
must be discovered anew according to the specific, concrete conditions of 
the training process and the general psychological and pedagogic pro- 
visions which reflect the internal principles governing some given link of 
the process of'mstruction (perception, assimilation with comprehension, 
the development of abilities and skills). In other words, when speaking 
of the development of methodological algorithms one should have in mind 
not so much the compilation of a system of unambiguous rules for the 
leader of the activity or for the teaching machine, as of a system of rules 
for seeking procedures and methods which best correspond to the given 
conditions. 

A system of general methodological rules should set forth the main 
steps which are employed in the study of each portion of training material 
in a given subject. This system serves as a sort of tool with whose aid 
the training matesrial acquires the form best suited to assimilation. 

The following'are among the general methodological rules: 

1) The presentation of new materials should be started by posing a 
cognitive problem and creating a problem situation for the trainees; 

2) It is best to offer the training mattirial in the form of an argument 
in such a way that the trainees do not receive the knowledge in finished 
form, but arrive at it after traversing a complicated path of **discoveries*' 
and after overcoming difficulties; 

3) In giving factual material it is important that it be accompanied 
with instructions in which what should be done and how and what opera- 
tions should be carried out are indicated. This assists in the mastering 
of the most efficient methods of mental activity; 

4) Make the fullest possible use of various types of illustrativ: riate- 
rial ( 'iagrams, figures, blueprints), ensuring that the ? ji'tees ai.dvely 
work on it. 

Although the programing of training material cannot be reduced solely 
to the definition of a system of control questions, it does not at all signify 
rejection of the role which belongs to well-composed control questions 
in programed instruction. They ensure the most exact consideration of 
the level of assimilation of the training material and of the typical mis- 
takes of the soldiers, and purposeful supervision toward eliminating these 
mistakes. 
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The difficulty here is found mauily in the fact that it must be foreseen 
in advance, and as accurately as possible, what sort of answers may be 
forthcoming. It is also extremely important to outline correctly the 
methods and ways of reacting to erroneous answers. 

In working out a system of control questions a number of didactic and 
psychological requirements must be fully taken into consideration. In 
particular it is important to keep m mind the great significance of logical 
sequence in the posing of questions aiid the existence of an interrelation 
among them. When questions posed to the trainees are links of a 
single chain, then this ensures the stric-ly logical development of their 
thoughts, teaches them consistency, and helps them to master the internal 
logic of the training material. 

It is also important that each question ensure to the maximum degree 
the active thought of the soldiers and help develop initiative and inde- 
pendence. To this end the questions should be composed in such a way 
that they are not overly difficult, do not suggest the answer, and do not 
allow the soldiers to limit themselves solely to monosyllabic **yes" or "no." 

The introduction of programmed instruction presupposes the use of 
those means which best correspond to the specific features of the given 
system controlling the training process. The programming of training 
material is realized in practice in instructional means. 

Existing means of programmed instruction may be divided into two • 
main groups: programmed training aids (textbooks, cards, assignments) 
and technical means (machines). 

Programmed textbooks are the main type of programmed training 
material. They differ from ordinary textbooks in that not only the con- 
tents of training material, but also detailed and precise methodological 
instructions on the procedure in which they should be studied are given. 
This enables soldiers to master the material independently and fully, 
and to evaluate their own knowledge. In other words, a programmed 
textbook incorporates what is now divided between the training aid and 
the leader of the study activity. 

Technical means for programmed instruction are devices whivli per- 
form certain functions of the leader of the activity (in accordance with a 
program fed to them), and simulate the external situation and the com- 
plicated processes which transpire in machinery and mechanisms in ac- 
cordance with the trainee's specific actions. Most commov.ly they are 
called training machines, automatic deviros, automatic CMitrollers, cy- 
bernetic devices, monitoring and training devices, traini;ig and testing 
machines, and so on. 

Technical means are used to test the degree of irsimilation of train- 
ing material, to record grades on the use of weapons and combat 
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equipment, and to check the knowledge of enemy technical facilities, 
the order and sequence of actions with equipment (switching on, switch- 
ing off, and searching for and eliminating malfunctions), knowledge of 
theoretical provisions (prior to laboratory work), driving rules, and so on. 

Depending on the number of trainees to whom the technical devices 
are capable of providing training mformation, they may be subdivided 
into individual, group, mixed, and continuous instruction devices. 

In utilizing machines of the first type each trainee is supplied with a 
device for receivmg information and giving answers and works entirely 
independently. In grou'j instruction the training information device— a 
film projector, for mslance— is common to all trainees, as a result of 
which each of the soldl^^rs receives a portion of training material which 
is identical in content and form and has the same control questions, an- 
swers to which are of course given individually. In mixed instruction the 
soldiers receive identical training information, but different control ques- 
tions—on individual consoles. In continuous instruction the simultaneous 
instruction of large groups of people in different topics or subjects is 
possible by using technical devices. 

Group instruction, which is carried out in special classes of pro- 
grammed instruction with the aid of simple mechanical-electronic, 
optical, and electronic devices, is the most economical. In these classes 
the simultaneous testing of the readiness of large groups of trainees 
(up to 30) for laboratory work and the giving of tests are carried out, 
independent work is conducted, and lectures are read. 

Usually such classes have a console for the leader of the study activity, 
the purpose of which is to monitor and control the progress of training, a 
slide projector for reproducing training information on a screen, uniform, 
individual consoles for the trainees which serve for inputting answers and 
control questions, and a lighted wall panel indicator for reproducing the 
answers and hence for immediately informing the trainees of the correct- 
ness of their answers (the lights on the indicator opposite the numbers 
corresponding to the numbers of the trainees' consoles come on only 
when the answers are correct). There may also be various types of ref- 
erence material in the classrooms, for instance tables for encoding 
answers. 

Attachments for presenting information through the visual channel of 
the trainees are used most often in technical means of programmed 
instruction. Rlfns and microfilms, paper tapes or cards with imprinted 
text, and closed-circuit television system: are used for this purpose. As 
experience attests, slides made on color film are the most economical, 
reliable, information-intensive, and psychologically "bearable." More- 
over, it should be taken into account that a person is capable of simul- 
taneously perceiving no more than five to nine different and distinct ob- 
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jects, and in order for him to master conceptual material more quickly 
it must be given against a certain emotional background. 

Explanations by the leader which are recorded on magnetic tapes, as 
well as charts and diagrams on black and white film, rapidly fatigue the 
trainees (much more quickly than listening to live speech or perceiving 
diagrams and charts in their "natural" form). 

As far as the input of information through feedback channels (t)ie 
trainees' answers) is concerned, the technical means of programmed 
instruction which currently exist make it possible to do this in the follow- 
ing ways: 

1) Select an answer from several answers previously composed by the 
leader of the activity (the multiple-choice method); 

2) Give numerical expression of the answer or formulate an answer by 
selecting the necessary words, symbols, and numbers from those offered 
(the so-called logical or resultant method); 

3) Independently formulate a complete answer in free fonn, subse- 
quently comparing it with the proposed answer (resultant-multiple- 
choice). 

The trainees may give their answers either in handwriting, or by plac- 
ing the arrows of the switches opposite the numbers corresponding to the 
numbers of the answers, by dialing the letters and numbers on a telephone 
dial, by pressing the keyboard of a telegraphic printer, or by selecting (by 
means of toggle switches) a combination of numbers which corresponds 
to their answer. 

Not all of these methods of intercourse between the trainee and the 
machine can be considered adequately effective, however. This is due to 
the fact that the underlying principles of controlling the trainees' actions 
duplicate the principles and methods used to control technical devices 
and do not always take into account human specifics. In this regard, for 
instance, the posing of questions, the answers to which the trainees re- 
ceive in finished form and from which only the one that seems most 
correct must be chosen, ge aerates considerable doubt. This methodolog- 
ical procedure may lead to the trainees' gradually growing out of the 
habit of thinking independently. The pedagogic lack of justification for 
selecting ready answers of which only one is correct and all others are 
erroneous lies in the fact that inaccurate answers may become a sort o^ 
hint to a soldier who has mastered the material poorly. 

^^Experience shows that not so much the presence of training machines 
as the presence of well-composed program materials and training pro- 
grams is the main condition for introducing programed instruction. 

Programmed instruction does not eliminate traditional methods and 
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does not replace the existing methods of organizing training work. Its 
introduction into the process of combat training does, however, pre- 
suppose the development of specific methods which would best corre- 
spond to the specific features of programmed instruction. 

It is common knowledge that the independent work of the trainees 
underlies programmed instruction. Here their assimilation cl the training 
material and the formation of practical skills and abilities are accom- 
"litisKed in the process of the transmission of this material, and not after- 
wards, as is the case under the existing system of educational work. 
ITierefore, pr jgrammed instruction relies on other methods of conveying 
and assimilating training material. These methods are: the linear method, 
the branched method, and the lirieai--branched method. 

The main features of the linear method consist in the following: 

1) Portions of training material and the control questions ccrre.«pond- 
ing to them are placed in one straight line, as it were, as' a result of which 
only one way of assimilation is prescribed for all trainees: seeking the 
omitted word, selecting the one correct answer, and so on; upon making 
a mistake the trainee simply returns for repeated coverage of the material 
until he finds the correct answer; 

2) The training material is designed for soldiers with a low level of 
training. This is done so that all soldiers learn without making mistakes 
which require additional explanation; 

3) The individualization of instruction under the linear method con- 
sists only in the fact that the better prepared soldiers may cover the 
program more quickly; 

4) Under the linear method the training material is broken down into 
very small portions, or steps (there may ht several tens of thousands of 
such steps since each studied proposition is repeated many times in var- 
ious versions); 

5) After carrying out a certain number of tiaining assignments, thei sol- 
diers receive a control assignment which is now given without ready 
answers. 

The linear method is applicable in the study of material which contains 
formulas, verbal rules, and definitions, but it may not be used in instruc- 
tion in the control of machines, sports exercises, and so on. - 

The method of branched programming provides first of all for various 
ways of assimilating training material depending on the level of prep- 
aration of the soldiers. Those who have prepared well may move directly 
from question to question. Additional questions and explanations (the 
second, third, and subsequent ^'levels'' of presenting the material depend- 
ing on the character of the mistake committed) are provided for the less 
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well prepared. Here, no matter how far the additional questions diverge 
from the main question, the trainee must traverse the "reverse" route — 
that is, by giving the correct answer to the supplementary question he 
must return to and answer the previous question. 

The branched method differs from the linear in that: 

1) Here the training material is divided into larger portions* in each 
of which a compact presentation of the question or of a portion of the 
question is gven, but without any omissions; 

2) Each portion concludes with an assignment to test how the trainee 
has mastered what has been explained to him (in one case this may 
be a question with multiple answers, from among which the trainee 
must select the correct one, in another the correctness of some conclu- 
sion is to be evaluated); 

3) The process of instruction according to the branched method con- 
sists in the fact that the trainee carefully reads the next portion of 
material, and then choses an appropriate answer to the questions asked. 
If his answer is correct he moves on to the next portion, but if it is 
incorrect he retims once again to the portion which he mastered poorly 
and chooses a n ^w answer or receives an additional explanation which 
concludes with tlie new assignment. 

The branched niethod of programmed instruction thus accords the 
opportunity to take into account the individual features of the trainees 
to a greater extent. 

The essence of the linear-branched (combined) method is that two 
groups of questions are worked out for each portion of training material: 
one to reinforce the received information in the memory, and the other for 
more thorough understanding. 

The skillful application of these methods on the basis of training 
programs increases the effectiveness of programmed instruction. 

3. The Officer's Preparations for Conducting Study Activities 

Painstaking general and specific preparation for conducting study 
activities is an important element in the pedagogic work of the officer, 
an element which ensures the competent fulfillment of the tasks of train- 
ing and indoctrination. Without earnest preparation even an experienced 
officer cannot count on success in the complicated activities of the mili- 
ary pedagog. 

General preparation includes the study of directive documents which 
define the tasks, content, ai^J organization of the training process. Knowl- 
edge of orders, directives, organizational and methodological instruc- 
tions, and combat and political training programs and plans gives the 
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oflScer an opportunity to see the ultimate goal of instruction, to imagine 
the overall volume of knowledge, skills, and abilities, to single out the 
. mam items, ana thus to ensure that the training process is purposeful. 
A great role m the general preparation of officers rests with methodologi- 
cal sessions conducted with platoon leaders, company commanders, and 
the leaders of political activities groups. la a year's time, for instance, 
two 3-4 day sessions Oust before the start of each training period) and 
two or three 4-hour seminars are conducted monthly with the leaders 
of political activities groups. Experienced leaders of political activities 
groups additionally study independently the requirements of the USSR 
Minister of Defense and the chief of the Main Political Directorate of 
the Soviet Army and Navy concerning the political training of personnel 
of the Soviet Armed Forces, as well as the content of training plans for 
political studies involving soldiers, sailors, sergeants, and senior NCO's, 
and become acquainted with available training and visual aids. Such 
preliminary work enables commanders and political workers to preser*. 
the material under study in a meaningful and consistent way, to establish 
relations between subjects, and to avoid unjustified repetition. 

Direct preparation is started well ahead of time, depending on the 
content of the activities and the forrns used to conduct them. Experience 
shows that at least 2-3 days of preparations are needed to conduct a 
simple activity. Many commanders and political workers begin to prepare 
5-10 days in advance for firings and training exercises. The leaders of 
political activities groups are allotted at least 4 hours of training time 
per week for direct preparation for their activities. The quality of instruc- 
tion depends mainly on how well a subunit commander and his deputy 
for political affairs are able to organize the preparation of the com- 
manders, leaders of political activities groups, sergeants, and instructors. 
It has been established that to prepare a 6-hour session a leader must 
be given an average of at least 3 hours of preparation time. 

A number of main stages may be singled out in direct preparations for 
an activity. 

First of all it is necessary to determine the contents of the forthcom- 
ing activity, to determine its place in personnel training, and to analyze 
the results of the previous activity in this subject. The appropriate sec- 
tions of programs, regulations, manuals, and available training aids are 
st-'died at this stage, it is established to what extent the material of the 
previous activity is known to various categories of personnel, the rela- 
tions among subjects are establirhed, and the purpose of the activity and 
the educational tasks are formulated. 

Determining the methods of instruction for individual struct: rat parts 
of the activity, the number and composition c} the training groups, the 
organization of work at training sites, and preliminary calculation of the 



183 



time required are an important stage in the preparations. During the 
activities the leader resorts to various methods and procedures of instruc- 
tion and changes the grouping of the trainees. Therefore, it is important 
to determine in advance when instruction will be carried out within a 
platoon, by squad, which of the soldiers should be given individual assign- 
ments for independent work, and which sergeants or senior enlisted men 
should be used as instructors. If the necessity of teaching through per- 
sonal demonstration arises in an activity, at this stage the oflScer not only 
thinks out the methods of demonstration, but improves his own skills 
and abilities and works for exemplary execution. 

Support plays a significant role in preparations for activities. The 
educational goals of an activity are often not achieved because of either 
the lack of, or poor preparation of visual aids, technical and simulation, 
facilities, needed equipment, instruments, and weapons. Therefore, the 
leader of the activity must determine in advance the requirement for phys- 
ical tiaining materials, check theii: availability and make sure they are in 
good working order, place orders, obtain missing items, and arrange to 
have them made through his own effort. The contents of visual aids made 
for political study activities are examined by the company political affairs 
oflScer. 

The preparations of sergeants, instructors, and assistants from among 
senior enlisted personnel are of considerable importance. In connection 
with the need for the differentiated instruction of young and senior 
soldiers and of specialists of various classes, the role of assistant leaders 
and the responsibility for their preparation increases. The leader of the 
activities conducts the preparation of his assistants. He instructs them 
in the contents and methods of the activities, supervises practice sessions 
for carrying out the necessary procedures, and recommends the additional 
study of appropriate training literature. The subunit political affairs oflS- 
cer works with the assistant leaders of political activities groups together 
with the leaders. 

The compilation of an outline is the final stage of preparation for 
studies. This is the working document of the leader of the activities and 
each leader draws up this document in a form convenient to himself. 
It is important rhat the preparatory work be expressed in the outline and 
that all elements of the organization of the activities be reflected. Here 
the subject of the activities, the total time, the main training and educa- 
tional goals, the breakdown of activities, the calculation of time by 
structural parts, the main problems with a brief presentation of contents, 
suppoft^ and the independent work assignment for the soldiers are usually 
contained in the outline. The content and volume of the outline depend 
on the experience of the instructor and the complexity of the subject 
under study. A more detailed plan is drawn up for demonstrative activi- 
ties and activities which are complex in content and organization. The 
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presence of a meaningful outline largely determines the success of studies. 

An outline of the lecture, a plan for conducting independent study of 
the subject, and a plan for conducting the seminar are drawn up sepa- 
rately when political activities are conducted by the lecture-seminar 
method. In checking the readiness of the leader to conduct political 
studies, the subunit political affairs officer familiarizes himself with the 
outline and, if need be, accords him aid. 

The subunit commander together with his political affairs officer 
organizes and supervises the preparation of officers and sergeants for the 
activities. 

4. Testing and Evaluating Knowledge, Skills, and Abilities 

_ The testing and evaluation of knowledge, skills, and abilities is an 
integral component of the process of instructing soldiers. Testing is car- 
ried out for the purpose of establishing the degree of preparedness of 
soldiers, sergeants, and officers to carry out their functional duties and to 
determine the level of the combat capability and combat readiness of sub- 
units and units. In the process of testing knowledge, skills, and abilities, 
the commander evaluates the results of the educational work of officers 
and sergeants with unit (subunit) personnel, ascertains the advanced ex- 
pefjenqe of subordinates, and evaluates the style of his own activity. 

The results of testing make it possible to provide timely aid in elirainat- 
mg gaps m combat and political training and to recommend the most 
effective procedures and methods for instructing personnel. Testing and 
evaluation thus perform two functions: control and educationaL Testing 
should be systematic, in-depth, and comprehensive, while evaluation 
should be objective. 

The main types of testing in our army and navy are: preliminary, 
current, control, final, and inspection. 

Preliminary testing is carried out in order to determine the level of 
a soldier's preparedness to master program material in a specific spe- 
cialty. It makes it possible to draw up specific measures for eliminating 
gaps in the general educational training of soldiers which might inhibit 
mastery of the military specialty. 

The preliminary testing of knowledge and abilities is carried out by 
means of individual interviews between the subunit commander and each 
newly arriving soldier and by means of goal-directed observation of the 
actions of servicemen during the first days of training. 

Current testing of knowledge, skills, and abilities is carried out on 
a daily basis, in the course of all activities conducted with personnel. It 
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stimulates the soldiers' systematic work on the study of program material 
and ensures timely mastery and reinforcement in each subject, as well as 
the transition to the studying of a new subject. 

Current testing prevents the forgetting of material and the loss of skills 
and helps to ascertain in good time gaps in the knowledge of the trainees 
and in the work of the instructor, thus contributing to the successful ful- 
fillment of the tasks of preparing soldiers to fulfill their functional duties. 
By constantly testing the knowledge of his subordinates, an officer (or 
sergeant) thus instills in them a sense of personal responsibility for 
mastering knowledge of their specialty and moves them to systematic 
independent work. 

Control testing is carried out in the form of control activities and 
exercises which, in accordance with the requirements of the Internal 
Service Regulations of the USSR Armed Forces, is supposed to be con- 
ducted by regimental or battalion commanders and by corresponding 
chiefs and commanders. 

Control activities and exercises are conducted for the purpose, of 
determining the degree of preparedness of personnel and the coordina- 
tion of subunits after they have covered certain sections of the program 
of tactical, special tactical, and other types of combat training. Drill 
inspections fall into the category of control activities. 

In conducting control activities or exercises it is wise to inform the 
subunits in advance on which problems the soldiers, sergeants, officers, 
and subunits as a whole will be tested. Some control activities (or exer- 
cises) may be conducted unexpectedly and begin with sounding the alarm. 

Final testing is carried out in training subunits and schools for junior 
specialists upon completion of the term of instruction, and in units and 
subunits at the end of the training year. The rating examination and 
tests for authority to undertake independent maintenance of equipment 
also fall into the category of final tests. The date of a final test is planned 
in advance and is made known to personnel well ahead of time. This 
enables commanders to schedule training work with personnel with con- 
sideration for timely preparation for the final test. 

Party and Komsomol organizations do a great deal of work to motivate 
personnel to carry out thorough preparations for final tests. The tasks of 
communists (or Komsomol members) in preparing for the tests are 
discussed at meetings of the bureau and at Party (Komsomol) meetings. 
Exchange of the work experience of standouts in combat and political 
training and of rated specialists is carried out, and aid is extended to 
those lagging behind. All this work helps increase the personal respon- 
sibility of the soldiers for the quality of training and for the state of 
affairs in the subunit. It does not come to a halt, but is intensified still 
more during the test. 
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In this extremely crucial period it is important to correctly assign 
active Party and Komsomol notembers and to direct their work on a daily 
basis. At the end of each day the subunit commander and his politicsd 
affairs officer sum up the results of the test for the day, analyzing the 
positive aspects and shortcomings both in the actions of the personnel 
who took the test and in the work of the aktiv. With consideration for 
the day's test results the tasks of working with personnel on the next 
day are set for active Party and Komsomol members. 

Throughout the entire period of a final test the commander and politi- 
cal worker must ensure a calm, businesslike atmosphere in the subunit. 

The results of a final test are comprehensively studied together with 
all oflBcers and sergeants, and specific measures for eliminating the 
shortcomings found in the preparedness of personnel and in educational 
work are drawn up. 

Inspection testing is carried out on the order of superior commanders 
by a specially designated commission. The program for inspection testing 
is transmitted to the unit commander several days before its start. The 
inspection commission runs the subunit through an in-depth and com- 
prehensive test of individual training and actions within the subunit, the 
state of military discipline, the duties of the troops, the contents of combat 
equipment and weapons, and other topics. 

Upon the conclusion of an inspection test the commission draws up 
a document in which the positive aspects in the training of the inspected 
subunits as well as the shortcomings are observed and the deadlines for 
eliminating the deficiencies observed are specified. The inspection test 
report is the guiding document. Concrete measures for eliminating 
detected shortcomings and for improving the quality of educational work 
are drawn up in the unit and subunit on its basis. 

The knowledge, skills, and abilities of soldiers are tested by various 
methods: current observation and oral, written, and practical testing. 

Current observation is carried out by the instructor during all phases 
of the training process. It enables an officer (or sergeant) to study the 
specific features of the cognitive processes of subordinates (perception, 
memory, attention, thought, and speech), to ascertain the character 
traits which either further or hinder the successful assimilation of training 
material and to determine what difficulties they are experiencing in 
mastering knowledge, skills, and abilities. 

It is wise to record the data of current observation in a notebook in 
the form of textual entries, graphs, or various types of cards. For instance, 
cards on all exercises of tank drivers are kept for each driver-mechanic in 
many tank subunit?. A card on the crossing of some obstacle, for instance, 
includes the columns: elapsed time from starting line to obstacle; time 
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for crossing obstacle; mistakes made; and total time expended en route. 
Such cards give the instructor the opportunity to see the nature of his 
trainees' mistakes and the dynamics by which they are surmounted, as 
well as the qualitative growth of the skills and abilities of the driver- 
mechanic. 

Oral testing is carried out in every activity: at the start of the activity 
in order to repeat previously covered material and to prepare the trainees 
for new material, and during the activity in order to reinforce the mate- 
rial under study and heighten the activity of the soldiers. 

Oral testing may be carried out in the form of individual testing or 
in the form of a discussion between the instructor and the entire 
group. Individual questioning makes it possible to determine more 
deeply and comprehensively the knowledge of the persons questioned 
since their answers bear the character of a thorough, logically coherent 
presentation of the problem. During a discussion between the instruc- 
tor and the entire audience the trainees' answers will be brief, almost 
fragmentary, which prevents determining suflSciently the degree of assimi- 
lation of the material by the trainees. But in this form of inquiry the entire 
group is drawn into active work, while in the first form a large number 
of soldiers may display passivity. 

Insofar as the fractionality of the answers is the main shortcoming in 
testing knowledge by means of a discussion between the instructor 
and the entire group, during such testing it is necessary, after hearing 
several answers, to make generalizations and briefly to combine the 
answers given into a unified whole. But in order to increase the activity 
of the group during individual questioning, the soldiers themselves 
should be included in the analysis of the answers of their comrades and 
should pose specific questions to the entire group. 

Written testing provides the possibility of determining not only the 
quality of knowledge with respect to a-number of problems, but also the 
presence of practical skills and abilities of applying knowledge in a given 
subject to solve practical problems. Written testing may be carried out 
' both in theoretical branches of instruction (the description of physical 
processes, t'le definition of laws, the description of events) and in prob- 
lems of pra:tical instruction (the sketching of diagrams, the construction 
of graphs, problem-solving). Written testing makes it possible to obtain 
data on the quality of knowledge, skills^ and abilities from a large num- 
ber of trainees in a.-short period of time, and herein lies its advantage 
over oral testing. 

Written work should be checked as quickly as possible. When return- 
. ing the papers to the trainees, the officer analyzes the mistakes that they 
contain and makes recommendations for correcting them. 

Practical testing is conducted in all branches of training connected 
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with the execution of practical work in the operation of combat equip- 
ment and weapons and with the execution of actions on the battlefield, 
especially standardized work. The practical testing of the abilities and 
skills of soldiers is carried out in a situation as close to combat condi- 
tions as possible. Avoiding oversimplification is the most important cri- 
terion for carrying out a practical test. 

In testing the knowledge of personnel, technical monitoring facilities 
may be employed. One of the simplest testing control aids is a metal or 
cardboard sheet with punched holes, the vertical row of which designates 
the numbers of the questions and the horizontal row of which desig- 
nates the numbers of the answer. Upon receiving a card with ques- 
tions and several answers to each (there is but one correct answer), the 
trainee places a piece of clean paper beneath the sheet and, after select- 
ing the answer which he believes to be correct, places an X in the 
appropriate hole. To check the answers of the trainees the instructor 
places on the sheets of paper a template which has holes only opposite 
the correct answers. 

Various types of machines — "testers" — are used in giving tests of the 
material portion of weapons and combat equipment to check knowledge 
of the order and sequence of actions involving equipment (initiating and 
preparing for work, switch-on, changing to different modes, searching for 
malfunctions, and switch-off), to test knowledge of driving rules and so on. 

The use of monitoring devices makes it possible to test the knowledge 
of a large number of soldiers in a short period of time. Testing know- 
ledge by means of technical monitoring facilities has an essential short-, 
coming, however. Here the soldier himself does not compose the answer 
asked, but only recognizes the correct answer from among several. 
Therefore, the use of monitoring devices should not be excessively relied 
upon. 

In testing the individual training of specialists and the preparedness 
of teams, crews, and subunits, ratings in each subject of instruction are 
made on the basis of the results of the fulfillment of standards and of 
the knowledge of the theoretical problems of the program. The individ- 
ual rating of a trainee for his knowledge of theoretical problems and 
the fulfillment of practical work is: 

1) "EXCELLENT" if the trainee has thoroughly studied the material 
and consistently and exhaustively answers the questions asked, and, in 
the performance of practical work, if the assignment is carried out cor- 
rectly and in the standard amount of time (when there is no standard 
it must be carried out confidently and quickly); 

2) "GOOD" if the trainee has sound, knowledge of the material and 
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answers without leading questions, or, in the execution of practical work, 
if the assignment is carried out correctly; 

3) "SATISFACTORY" if the trainee knows only the main material 
but answers questions with insufficient clarity and completeness, or, in 
the performance of practical work, if the assignment is carried out but 
mistakes were made which were not reflected in the quality of the per- 
formed work (failure to observe the rules for using a tool or equipment, 
breaking the sequence for carrying out individual operations followed by 
subsequent re-execution); 

4) "UNSATISFACTORY" if the trainee is unable to answer the ques- 
tions with sufficient completeness and correctness or, in the performance 
of practical work, if the assignment is not carried out or mistakes which 
affect the quality of the performed work are made. 

The individual rating of a trainee for several standards and of a sub- 
unit for fulfilling standards within the subunit in a training subject is 
determined according to the ratings received or the fulfillment of each 

standard, and is: 
■f 

1) ''EXCELLENT" if at least 60 percent of the standards were jaec 
with an "excellent" rating and the others with a rating of at least "good"; 

2) "GOOD" if at least 60 percent of the standards were met with 
ratings of "excellent" and "good" and the remainder with a "satifactory" 
rating; 

3) "SATISFACTORY" -f at least 70 percent of the standards are 
fulfilled or, in giving a rating for three standards, if two are met. 

In testing subunit and individual standards, the overall evaluation for 
a subunit is: 

1) "EXCELLENT," if the first evaluation is "excellent" and the sec- 
ond one not worse than "good"; 

2) "GOOD," if the first evaluation is "good" and the second one not 
worse than "satisfactory"; 

3) "SATISFACTORY," if both evaluations are "satisfactory." 

A subunit evaluation for meeting individual standards or for knowledge 
of theoretical problems of the program is derived from evaluations re- 
ceived by the personnel. 

An overall evaluation for the trainee and for the subunit in a given 
subject is: 

1) "EXCELLENT," if evaluations for meeting standards and for 
knowledge of theoretical problems of the program are also excellent; 

2) "GOOD," if neither evaluation \s worse than "good"; 
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3) ^'SATISFACTORY," if neifier evaluation is worse than "satisfac- 
tory." 

Evaluations must, in all cases, be valid and objective. Raising an evalu- 
ation gives rise to conceit among personnel and dampens their efforts in 
studies. Lowering an evaluation results in justifiable resentment ajid has 
a negative influence on the desire to study to the fullest extent of one's 
powers. 

Thus, testing and evaluation of knowledge, abilities and skills is an 
important and responsible part of the educational process. Testmg and 
evaluation that have been formulated in a pedagogically conect manner 
significantly facilitate the motivation of soldiers to achieve high results 
in both combat and political training. 
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SECTION III. THE THEORY OF INDOCTRINATION aHE 
INDOCTRINATION OF SERVICEMEN AND 
MILITARY COLLECTIVES) 



Chapter 10. The Essence, Content, 
and Specifics of the Pro- 
cess of Indoctrinating 
Personnel of Subunits 



1. V. i. Lenin and the CPSU on the Essence of Communist Indoctrination 

The successful fulfillment of the tasks of communist constructfon and 
of increasing the combat strength of our Armed Forces is inseparably 
bound to the communist indoctrination of the Soviet people and the 
elevation of their political consciousness. 

The goal of communist indoctrination is to train weli-rounded 
citizens capable of constructing and defending communist society. The 
Accountability Report of the CPSU CC to the 24th Party Congress 
emphasized: "A great cause, the building of communism, cannot.be 
advanced without the comprehensive development of the individual. 
Without a high level of culture, education, social awareness, and the 
internal maturity of itie people communism is impossible, just as it would 
be impossible without a corresponding material and technical base." ^ 

V. I. Lenin considered the building of communism a comprehensive 
task in which the solution of. economic and sociopolitical problems is 
connected with the formation of the new man and-with the indoctrination 
and training of ''comprehensively developed and comprehensively trained 
people, people who know how to do all" ^ Relying on the statements of 
Marx and Engels concerning the comprehensive development of the 
individual under the conditions of triumphant socialism, V. I. Lenin 
laid the groundwork for an expanded program for the communist indoc'^ 
trlnation of youth and for their active participation in the revolutionary 
struggle and building of a new society. He indicated that communist 
indoctrination represents the process of the formation of the new man, 
who harmoniously combines spiritual wealth, moral purity, and physical 
perfection. 

In a speech to the Third All-Russian Congress of the RKSM,* V. L 
Lenin emphasized that the most important task of communist indoctrina- 

* RKSM— Russian Communist Youth League. 
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tion must be to "learn communism" — that is, to develop the ability **to 
take upon oneself the totality of human knowledge and to do so in such a 
way that communism is not , , . something learned, but something that 
. • . the people themselves have thought up, that [communism] be those 
conclusions which are iof^vitable from the standpoint of modem educa- 
tion." ^ Here he stated that mastery of knowledge is a necessary condi- 
tion for the formation of a communist outlook in youth. In mastering 
the scientific outJook people learn the objective laws of natural and social 
development and become active participants in revolutionary transfor- 
mations. Even during the preparations for the Second Party Congress, 
while drafting a resolution concerning student youth, V, I. Lenin pro- 
posed for all student groups and circles "to move to the forefront of their 
activity the development of an integral and consistent revolutionary 
outlook among their own members. . . ." ^ 

The formation of a scientific outlook in Soviet soldiers presupposes a 
thovcugh understanding of their class interests and the just nature c£ 
w.'irs in defense of the socialist Homeland. V. I. Lenin often observed 
that the masses must understand that they are truly fighting for their 
own cause: for the socialist republic. Belief in the justness of a war and 
awareness of the need to sacrifice one's own life for the good of one's 
brothers, he explained, uplifts the spirit of soldiers and makes theTi 
endure unprecedented difficulties. 

Vladimir Il'ich taught that truly communist indoctrination consists in 
giving one's work and one's efforts to the common cause on the basis of 
knowledge of scientific communism. "Herein," said V. L Lenin, "lies 
communist indoctri.jation. Only in such work is a young man or woman 
converted into a true communist. Only if through this work they are able 
to achieve practical success do they become communists." ^ 

Direct participation in socialist instruction helps youth to convert 
knowledge into convictions by subordinating each step they take to the 
interests of society and developing in them a new, communist attitude 
toward labor. 

The inculcation of a spirit of communist mc. ality also holds an im- 
portant place in the formation of man in the new society. "The entire 
undertaking of the upbringing, education, and training of modern youth," 
said V. L Lenin, "must be the inculcation of communist morality." « 

The formation of high moral, attributes and of the character traits 
which are necessary to life'^and labor in communist 'society and the 
unflagging fulfillment of . the standards and principles of communist 
morality are the go:,l of a moral education. 

In examining the problems of indoctrinating Soviet soldiers, V. L Lenin 
proceeded from the decisive role of the masses in history and saw in 



armed men who possess the necessary political and moral-combat attri- 
' butes the force which determines the outcome of a war. 

V. 1. Leniii also paid a great deal of attention to the physical and 
aesthetic training of our youth and our soldiers. He said that we need 
physically strong people, people of will, bravery, energy, and persistence. 

V. I. Lenin saw the fulfillment of the tasks of aesthetic education in 
the organization and conduct of comprehensive work toward cultural 
education with purpose of familiarizing the masses with art and develop- 
ing aesthetic traits in man.*^ He was personally interested in the activities 
of cultural an J educational institutions and ini^istently demanded the skill- 
ful use of diverse means and forms of work J.c raise the educational level 
of workers and Soviet soldiers. 

V. I. Lenin highly esteemed the Jmoo ta ice of cultural and educational 
work in increasing awareness and th^ combat capability of our soldiers. 
Evaluating the reasons for the victory on the Don River in 1918, he 
wrote that these triumphs "became possible exclusively through inten- 
sified Party and cultural activities in the ranks of Jie Red Army," ^ 
which brought about the necessary psychological shift among the troops. 

V. L Lenin inseparably linked the fulfilbrent of the tasks of com- 
munist indoctrination to the implacable campaign against bourgeois 
ideology and the class approach to problems of indoctrination. He 
called for "an unflagging struggle against any bourgeois ideology, no 
matter what fashionable and brilliant garb it may don." ® 

V. I. Lenin considered the ideological struggle a form of the class 
struggle, and therefore, he did not reduce criticism of hostile theories to 
the revelation of the delusions of individuals, but taught how to $ee the 
interests of various classes behind any statements and phrases. Whoever 
deviates from the principle of class analysis, whoever, speaks of non-class 
policy, wrote Vladimir Il'ich, "should simply be placed in a cage and 
displayed together with some Australian kangaroo." There can be no 
peaceful coexistence; between communist and bourgeois ideologies, com- 
promise and agreement are impossible. The ideological struggle against 
the forces of the old world is the uncompromising struggle for man, his 
dignity, and his freedom, and to strengthen the positions ^of socialism 
and communism. 

Lenin's theses on communist indoctrination as the process of the com- 
prehensive, harmonious development of the new man were further devel- 
oped in the decisions of the CPSU. 

**The transition to communism," as is stated in the CPSU Program, 
"presupposes the indoctrination and training of communistically con- 
scious and highly educated people capable of both physical and mental 
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labor and of active participation in various spheres of social and state 
affairs ani in the field of science and culture." ^* 

The 24th CPSU Congress outlined further paths to the fulfillment of 
the program requirements of the Party m the field of building communism 
and indoctrinating workers. It emphasized that the formation of the new 
man is one of tfie Party's maia tasks m building communism. 

A truly scientific, communist outlook is the main spiritual resource of 
man. It was emphasized in the Acrcountability Report of the CPSU CC 
to the 24th Party Congress that "the core of all ideological Indoctrina- 
tional Party work is the formation of a communist outlook in the broad- 
est layers of workers and their indoctrination in the ideas of Marxism- 
Leninism." " 

A communist outlook defines a truly creative approach to reality and 
social activity and clearness of purpose of the individual, without which 
creative laboi to the benefit of society and labor in the name of com- 
munism are impossible. The communist ideological approach and com- 
munist conviction are developed on the basis of a Marxist-Leninist 
. outlook. 

The successful formation of a scientific outlook d-termines the spir- 
itual aspect of Soviet man and defines the unflagging fulfillment of the 
standards of communist morality and the development of moral political 
traits in each person. This process transpires in the constant uncom- 
promising struggle against vestiges of the past. "There can be no triumph 
of communist morality," stated L. L Brezhnev in the Accountability 
Report of the CPSU CC to the 24th Party Congress, "without a resolute 
struggle against antipodes as money-grubbing, bribery, parasitism, slander, 
anonymous letters, drunkeness, and so on. The struggle against that 
which we call vestiges of the past in the consciousness and deeds of the 
people is an undertaking which requires the constant attention of the 
Party and of all conscious advanced forces in our society."" 

Commenting on the particular importance of communist indoctrination 
of Soviet youth, the 24th CPSU Congress once again emphasized the per- 
tinence of Lenin's well-known thesis to the effect that the entire under- 
taking of the education and upbringing of youth should serve the forma- 
tion of convictions, communist morality, and boundless devotion., to the 
socialist Homeland in new generations. 

The 24th CPSU Congress, in defining the tasks of communist indoc- 
trination, took note of the particular urgency of forming a communist 
attitude tnward labor in the Soviet people. This task is viewed as one of 
the most importune in Party ideological work under current conditions. 
The following is stated in the Resolution of the 24th Party Congress on 
the Accountability Report of the CPSU CC: "The most important com- 

w 195 



ponent of ideological and political work is the inculation of a communist 
attitude toward labor and social ^property, the development of creative 
activity on the part of workers, and the strengthening of conscious dis- 
cipline and organization."^* , 

The elevation of the role of labor indoctrination is defined by the rapid 
pace of scientific-technical progress, which more and more requires 
exceptionally well-coordinated work by a host of people and by large 
production collectives. 

The comprehensive development of the creative initiative of the Soviet 
people, of socialist competition, and of the mass movement for a com- 
munist attitude toward labor is of great importance in labor indoctrina- 
tion. 

The formation of a Marxist-Leninist outlook and of communist convic- 
tions and moralities is taking place under current conditions in the 
atmosphere of the sharply aggravated class struggle between socialism and 
imperialism. Imperialist states are waging a fierce ideological war against 
socialist countries, especially the Soviet Union, and attempting to under- 
mine socialism from within by diverse ideological means. 

Bourgeois ideologists primarily stress the ideological disarmament of 
youth and strive to weaken their revolutionary enthusiasm, to blunt class 
self-consciousness, to contrast them with the older generation, and to 
sow apolitical attitudes and the worship of bourgeois mores and morality. 

The 24th CPSU Congress pointed out the necessity of waging an 
implacable, aggressive campaign against bourgeois and revisionist ideol- 
ogy. The resolute unmasking of the intrigues of imperialism and of any 
manifestation of views alien to us requires '*the consistent implementation 
of the class line in problems of indoctrination, preciseness, and clarity of 
ideological positions, a further increase in revolutionary vigilance, and 
a consistent campaign against apolitical attitudes, vestiges of private 
ownership and narrow-minded sentiments, manifestations of a nihilistic 
attitude toward the achievements of socialism, and the penetration of 
bourgeois and revisionist views." " 

The inculcation in Soviet people of ardent patriotism, a sense of pride 
in their Homeland and their nation, high vigilance and constant readiness 
to defend the great achievements of socialism play an important role in 
fulfilling the tasks of forming the new man. The 24th CPSU Congress 
required strengthening tlie indoctrination of Soviet people on the basis of 
the experience of Lenin's party and the revolutionary, combat, and labor 
traditions of the people, of inculcation of a spirit of indestructible frater- 
nal friendship among the peoples of the USSR and of pride in the 
tremendous successes in commu^-^ist construction in our country. The 
training of youth to defend the Homeland and the formation of a readi- 
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ness to defend the achievements of the October Revolution with weapons 
in hand occupy a special place in patriotic military indoctrination. 

Raising the level of general and vocational knowledge and improving 
the qualifications and cultural level of all members of society are neces- 
sary conditions for the communist indoctrination and comprehensive 
development of workers and for the successful building of communism. 
This is an objective requirement for future progress and for the develop- 
ment of productive forces under the conditions of the scientific-technical 
revolution which is now taking place. 

Communist indoctrination forms the personality and the high moral- 
political traits of Soviet man which are now being developed primarily 
through the process of active participation in production and socio- 
political affairs. The leading role in the formation and development of 
the communist individual indisputably belongs to indoctrination. But this 
is not the only factor in individual development. This process is also 
affected by such factors as the- social environment, heredity, and so on. 

Above all, note should be made of the influence of the social environ- 
ment. Various idealistic currents— neo-Thomism, personalism, and others 
— deny the role of society in the formation of the individual and set 
human life in dependence on supernatural forces, on some higher being, 
or on what man makes of himself. Marxist-Leninist theory has revealed 
the essence of man as the aggregate of social relations and has inseparably 
linked his physical and spiritual^ development to the spe'ufic historical 
conditions of life and to the social order. 

In the Marxist-Leninist interpretation, a social environment is the 
diverse social relations among people and the collectives in which they 
act in their labor and social affairs. Man is the product of social relations, 
and he cannot become an individual without the influence of the social 
environment, or wi±out intercourse with people. 

The social environment in a society divided into antagonistic classes 
engenders class inequality in human development and has a negative 
influence on the development of the individual. 

Only in a country of triumphant socialism does the social environ- 
ment exert a positive influence on man and create the conditions for 
comprehensive individual development. 

At the same time Marxism-Leninism does not deny the role of biologi- 
cal factors, including heredity, in individual development. 

Man is a part of nature and from birth he receives a definite biological 
make-up and inherits a specific type of nervous system and natural rudi- 
ments. The reproduction of a biological similarity to the parents in the 
progeny is commonly called heredity. The natural qualities of man and 
heredity play an important role in his development. 
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Rudiments, the anatomical and physiological characteristics of the 
nervous system and body, underlie capabilities; Various capabilities are 
developed in life on the basis of rudiments. But rudiments do not always 
become capabilities. Depending on what a person does and how he lives, 
and on what the conditions of his life are, given the same set of rudiments 
various capabilities can be developed. 

Soviet pedagogy rejects the idealistic understanding of capabilities as 
innate attributes of man, since capabilities themselves are always the 
result of development in a certain activity. 

Man is not bom an individual but becomes one within a definite 
system of social relations by means of goal-directed indoctrination which 
bears a class character. Soviet pedagogy recognizes the leading and deci- 
sive role of iijdoctrination in forming an individual under the conditions 
of a socialist order. 

2. The Characteristici^^ of the Process of Indoctrinating Soviet Soldiers 

Communist indoctrination of Soviet soldiers is an integral and insepa- 
rable part of all activities of the CPSU in indoctrinating our people. 

A two-fold task has invariably been carried out in the Soviet Armed 
Forces since their inception: the process of indoctrinating the conscious 
builder of the new society continues, and the traits which Soviet people 
need as armed defenders of the Homeland are developed at the same 
time. This determines the tremendous superiority of the Soviet Armed 
Forces over the armies of imperialist states. 

The indoctrination of Soviet soldiers has its own specific features, 
which are defined by the specifics of military organization and by the 
tasks of the army and navy in the armed defense of the socialist Home- 
land. The following is stated in the CPSU Program: "Defense of the 
Homeland and service in the Soviet Armed Forces are the high and 
honorable duties of a Soviet citizen. . . . All Soviet soldiers must be in- 
doctrinated in a spirit of boundless faith in their people and the com- 
munist cause and must be ready to give all their effort,- and their life if 
necessary, to protect the socialist Homeland." ^« 

The following main features are characteristic of the indoctrination of 
Soviet soldiers: 

1) A military orientation — the preparation of men for battle and for 
surmounting tremendous related difficulties; 

2) The accomplishment of moral-political and psychological training 
for actions under conditions of modern warfare in the course of indoc- 
trination; 

3) Adults who already have their own opinions and habits are the 
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objects of indoctrination. In the process of indoctrination it is sometimes 
necessary not only to indoctrinate, but also to reindoctrinate people; 

4) The indoctrination of soldiers is carried out by the commandeiLand 
the political worker, who are accorded extensive rights and authority; 

5) Indoctrination constantly takes place in the military collective, 
which has a special organization, interrelations defined by regulations, a 
distinctive type of everyday life, and so on. 

These features largely determine the orientation of the process of indoc- 
trinating Soviet soldiers, a process which calls for the formation in the 
serviceman of in-depth understanding of the historical function and noble 
tasks of the Soviet Armed Forces and the development of constant readi- 
ness to defend the achievements of socialism skillfully, selflessly, and to 
the last breath. In other words, the process of indoctrination presupposes 
raising the ideological and political level of Soviet soldiers, forming com- 
munist conviction and a conscious attitude toward selfless labor, con- 
verting the standards of communist morality into . rules of behavior, 
waging a resolute struggle against any manif esir tions of bourgeois ideol- 
ogy, and comprehensively developing the soldiers in a cultural and phy- 
sical sense. 

The requirements for the formation of communist convlciion and high 
moral-combat traits in Soviet soldiers have been set forth in the military 
oath and military regulations as the most important condition for the 
indoctrination of army and navy personnel. 

Consequently, communist indoctrination of Soviet soldiers is the goal- 
directed process of the formation In the servicemen of communist con- 
victions and of personality traits needed for combat and regular service. 

The indoctrination of personnel of the Armed Forces is a multifaceted 
and complex process whose successful fulfillment requires great effort 
on the part of all educators. It is inseparably linked to the training of sol- 
diers and has a great similarity to it. This similarity consists first in how 
the soldiers are armed with knowledge and the ideas of Marxism-Lenin- 
ism in both training and indoctrination. Second, in both training and 
indoctrination the soldier's mind is acted upon (his feelings, perceptions, 
attention, memory, thought, speech, will, and so on). 

But at the same time, indoctrination and training are not the same 
thing. It is much more difficult to indoctrinate than to train or educate. 
"Indoctrination" remarked V. I. Lenin, "is a prolonged and difficult under- 
taking. Here one cannot make do with a decree* one must approach the 

matter patiently and skillfully It requires that we be very cautious, but 

firm." 17 . 

Despite its close relation to training, indoctrination has relative in- 
dependence and specific features. What are these features? 
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First, as a result of training soldiers are armed with knowledge, 
skills, and abilities which enable them to master combat equipment and 
weapons and to use them skillfully. During indoctrination communist 
conviction and high combat efficiency and morale and political traits are 
developed in the soldiei*. These traits give a Party orientation to knowl- 
edge and multiply its strength and efficacy. 

Second, a soldier generally has a positive attitude towards training, 
for the knowledge he acquires enables him to act and evaluate the 
res-kits of his efforts in training. A considerable role is also played by the 
soldiei's interest in obtaining an appropriate document of education. A 
soldier may not always have a positive attitude toward indoctrination, 
especially if it is directed at overcoming his incorrect views, mistakes, 
negative habits, and so on. It is more difficult for the soldier to recognize 
the concrete results of inttoctrinaticn. 

Third, training is planned quite clearly and specifically by hours, 
months, and periods. There may be breaks in it. It is impossible to con- 
cretely plan the inculcation of some specific traits since the personality 
traits of a soldier are formed in unity. Moreover, indoctrination is a 
continuous process and can have no breaks. 

Fourth, the results of training can easily be tested in examinations 
and in controlled studies. Life itself and the soldier's actions and deeds 
are the test of indoctrination. 

Fifth, previously acquired knowledge, skills, and abilities are gener- 
ally utilized in training in the army and navy and can be easily 
determined. It is virtually impossible to determine immediately the moral 
and ethical qualities and the character traits of a newly arrived youth, 
And not all traits of a young soldier are positive. Some young people 
with incorrect views and negative habits must not only be indoctrinated, 
but reindoctrinated, and this is much more difficult. 

The indoctrination of soldiers, like training, is a two-sided process 
which takes place in active interaction between the instructor and the 
trainees. 

The instructor (commander or political worker) is the organizer and 
leader of the indoctrinational process. The trainees (soldiers, sailors, ser- 
geants, or senior NCO's) are the object of indoctrination The main role 
rests with the instructor, who determines the content of the measures 
exerted on the trainees and the order and systematization of these mea- 
sures, and who creates the conditions necessary for successful indoctrina- 
tion. Party and Komsomol organizations and military collectives also 
have indoctrinational responsibilities. The soldier's position as a trainee 
is not passive, however. A soldier has a conscious and active attitude to- 
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ward indoctrinational measures if he has formed a positive internal 
attitude toward them, toward the example of the instructor, toward his 
bearing, speech, and so on. Indoctrination does not yield results if the 
soldier is passive or inactive or, still worse, if he resists indoctrinational 
measures. Therefore, the success of indoctrination is inseparably bound 
to self-education. 

The process of indoctrination is primarily a combination of direct and 
indirect pedagogic influence on soldiers. 

Direct pedagogic influence is the instructor's direct influence on the 
basis of personal example, word, encouragenient, and punishment. 

An indirect influence is influence on the soldier through the collective 
and Party and Komsomol organizations, the inclusion of the student in 
active, social work, and the establishment of certain conditions of activity 
,.and everyday life, and of daily schedule. The most important role in 
indirect influence once again belongs to the instructor, who directs the 
work of Party and Komsomol organizations and the activities of the 
collective and creates specific everyday conditions. 

Under the conditions of the Armed Forces indoctrination encompasses 
the entire life and activity of Soviet soldiers and transpires as an orga- 
nized process. It is carried out in the course of training (during all studies 
and on all subjects of instruction) during all service by soldiers, during 
the hours of political indoctrinational work, during leisure time, and in a 
combat situation. Hence, indoctrinational influences are not only orga-. 
nized, but also all-encompassing in character and are exerted systemati- 
cally, constantly, and under various conditions. 

The micro-environment (micro-groups, acquaintances, comrades out- 
side the unit, and so on) may, in addition to organized influence, also 
affect the soldier's consciousness. Such unplanned and unanticipated 
influence may have different orientations. For instance, a soldier on leave 
in a city may fall under the negative influence of acquaintances, hqstilely 
attuned elements, or people with an ideology and views alien to us. 
Servicemen with low political and moral tempering yield more quickly 
to a negative influence. Some micro-group of a military collective may 
also exert a negative influence on a soldier if unhealthy views have taken 
shape within it. 

It is an important task of the commander and political worker to know 
how to counteract the negative influence of a micro-environment with 
organized indoctrination. In order to prevent a negative effect on the 
soldier, one must know everything about him: with whom and how he 
spends his free time outside the unit, who are his friends, comrades and 
acquaintances, and what views prevail in the micro-group which is 
affecting him. 
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The process of indoctrination includes the mastery of knowledge by 
soldiers and the formation on this basis of communist convictions, and 
also of strong positive behavioral habits. 

The mastery of knowledge, the formation of convictions, and the devel- 
opment of behavioral habits are the main stages of the indoctrinational 
process. Let us examine the contents of these stages. 

Each serviceman's mastery of the concepts of the duty and obligations 
of the Soviet soldier and of the requirements of the military oath and 
military regulations for developing higli political traits, morale and com- 
bat eflSciency are a necessary element in the initial stage of the indoc- 
trinational process. 

In order to behave correctly it is necessary to know precisely how to 
behave and why one should behave one way and not another. For 
instance, in order to form such a trait as discipline it is necessary first 
of all to tell and explain to the soldier what Soviet military discipline is, 
what requirements it imposes on the serviceman, how these requirements 
should be satisfied, and why the role and importance of discipline are 
increasing even more under current conditions. 

The formation of political traits, morale and combat eflSciency in a sol- 
dier requires in-depth explanatory work, and the instructor must carefully 
prepare to conduct any indoctrinational measure. 

The process of mastering knowledge in the course of indoctrination has 
much in common with the process of mastering knowledge in training. 
In the formation of ethical concepts and outlooks, however, the spoken 
word of the instructor, examples, and comparisons play a much greater 
role. Also of much greater importance is the livbg example — meetings 
with veterans of the Party and Armed Forces, heroes of the Great Patri- 
otic War, participants in the communist labor movement, and other 
people who embody high patriotic and moral traits. 

Arming soldiers with knowledge is the most important condition for 
increasing their consciousness, forming a Marxist-Leninist outlook in 
them, and ensuring correct understanding of their duty to the Homeland. 
The better educated and more politically literate a soldier is, the more 
successfully his communist consciousness and moral-combat traits arc 
formed. 

The comprehensive development of a soldier's consciousness is the 
most important feature of the Soviet indoctrination system. It also defines 
the basic differences between our indoctrination and the indoctrinational 
system of the armies of imperialistic states, where the main efforts are 
directed at inhibiting the development of the consciousness and mental 
capabilities of the common soldier and of developing blind obedience to 
the power of capital. 
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The behavior of a Soviet soldier is a function not only of the degree 
of development of his consciousness but also of his feelings and will. 
This creates a unique psychological fusion of mental, emotional, and 
volitional elements on whose basis the soldier's knowledge is transformed 
into personal conviction. 

In the process of mastering scientific knowledge and in the service- 
man's practical activity his emotional sphere is affected. This effect moves 
the soldier to experience, feel, and internally accept various knowledge, 
ideas and standards of behavior. For instance, if the topic is honesty or 
truthfulness, he should experience a feeling of indignation toward those 
who act dishonestly. Explaining to the soldiers the aggressive nature of 
imperialism and the plunderous character of its armies should naturally 
generate a feeling of burning hatred of imperialists. 

The fusion of knowledge and feelings leads to qualitative changes in 
the soldier's consciousness, character, and behavior and contributes to 
the development of a proper attitude toward assimilated knowledge and 
standards of behavior. This attitude becomes the foundation for moral 
conviction. 

Once communist ideas and knowledge have been fused with the sol- 
dier's feelings, certain volitional efforts— His soldier's ability to control 
his own behavior and surmount any difficulties and obstacles— are needed 
to apply them in practice. Without volitional traits there can be no con- 
viction. Only a strong-willed soldier is capable of implementing com- 
munist ideas and giving all his effort and, if need be, his life to ensure the 
triumph of these ideas. A soldier with strong convictions always acts in 
accordance with his knowledge. His knowledge and ideas are never at 
odds with his actions and deeds. 

Hence, convictions are knowledge permeated with elements of will 
and feeling. "Conviction and knowledge," wrote N. A. Dobrolyubov, 
"may only be considered valid when they penetrate within a person, be- 
come one with his feelings and will, and are constantly present in him." 
Therefore, in order for knowledge to be converted into convictions it is 
necessary to influence not only the consciousness but also the feelings 
•and will of the soldier. 

In addition to the formation of convictions, the indoctrinational process 
'^or«supposes the development of durable positive habits in every soldier. 

A habit is a practical skill which has become a need. Correct habits 
are of great importance in human life and activities. Evaluating the 
importance of habits, A. S. Makarenko stated: . . It is not enough 
to regard one's own behaviorisensibly. The habit of acting correctly is 
necessary. Our task is not only to inculcate in ourselves a correct, intel- 
ligent attitude toward problems of behavior, but also to instill correct 
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habits — that is, habits which force us to act correctly not because we 
have sat down and thought it out, but because we cannot do otherwise, 
because we have become accustomed to them." ^® 

Habits give behavior a stable character, for a person who is accus- 
tomed to always acting in accordance with his own knowledge and 
convictions converts correct actions and deeds in character traits. The 
habits of disciplined behavior, the ability to endure prolonged physical 
and moral strain, and many other habits play a great role in the activities 
of every soldier. 

The presence of the skills and^habits of correct behavior and their 
stability in a soldier are an important indicator of his level of indoctrina- 
tion. It is no coincidence that V. I. Lenin emphasized that in indoctrina- 
tional work "only that which has entered culture, everyday life, and 
habits, should be considered attained."^'' 

The inculcation of conviction of the unity of word and deed and the 
acumulation of experience in moral behavior play an essential role in the 
formation of a soldier's positive habits. In organizing the training and 
service of soldiers, commanders and political workers should create a 
system of exercises which would contribute to the development of posi- 
tive habits. 

The inculcation of necessary attributes in soldiers acts in unison with 
the reindoctrination of some servicemen. This takes place when it is nec- 
essary to overcome the incorrect views and ideas of certain soldiers, to 
surmount vestiges of the past in their consciousness, and to reconvert them 
on the basis of communist morality. In reindoctrination harmful habits 
are often destroyed by means of demons jcating and proving their negative 
value and persistently developing new, positive habits. 

The success of indoctrination and reindoctrination are also ensured by 
thf; personal efforts of soldiers in self-improvement and self-education. A 
soldier's correct assessment of his own behavior and his efforts aimed at 
eliminating his own negative traits and developing positive ones will 
largely contribute to the reinforcement of the results of indoctrinational 
work. 

Thus ,the unity of indoctrination, reindoctrination, and self-education is 
the most important condition for the formation of communist convictions 
and high noral-combat traits in sofdiers. 

3. The Components of Indoctrination of Soviet Soldiers 

The indoctrination of Soviet soldiers is carried out in accordance with 
the requirements of the program and decisions of the CPSU, the military 
oath, and military regulations and is defined by the tasks of communist 
indoctrination of the Soviet people, The most important components 
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in the indoctrination of Soviet soldiers are political, military, moral, aes- 
thetic, physical, and legal indoctrination. They are all interconnected as- 
pects of mdoctrination work in the Armed Forces, work which has the 
role of fulfilling the tasks of traming soldiers who are ideologically con- 
vinced, boundlessly dedicated to the communist cause, skillful, brave, 
bold, and physically well-tempered. 

Political indoctrination is the leading and decisive aspect of personnel 
indoctrination. This is due above all to the fact that in contrast to imper- 
ialist armies, in which the soldier is converted into the mechanical execu- 
tor of the will of the ruling classes, the Soviet soldier is an ideologically 
convinced patriot and internationalist. Characteristic of him is a deep 
understanding of Party policy and of the goals for whose sake he is pre- 
pared selflessly to defend his Homeland and the achievements of socialism. 

As V. I. Lenin mdicated, indoctrinating soldiers in the ideas of social- 
ism, in a spirit of selfless faith to the cause of the Communist Party, and in 
a readiness to defend their revitalized socialist Homeland to the last drop 
of theur own blood is the main goal in ideological and political indoctrina- 
tion.21 The working masses must understand, said Vladimir Il'ich, "that 
they are going to die truly for their own cause: for the workers' and 
peasants' Soviets and for the socialist republic." 22 Therefore, the central 
position in indoctrinational work in the Armed Forces is held by the prob- 
lems of indoctrinating Soviet soldiers in the ideas of Marxism-Leninism, 
in the spirit of Soviet patriotism, proletarian internationalism, and im- 
placability toward any manifestations of inimical ideology. The dissem- 
mation and in-depth study of the materials and decisions of the 24th CPSU 
Congress and the active motivation of personnel for the successful imple- 
mentation of the decisions of the Congress occupy the most important 
place in the ideological and political indoctrination of Soviet soldiers. 

Military indoctrination is carried out in inseparable unity with political 
indoctrination. Political and military indoctrination are indivisible, insofar 
as the formation of a soldier's specific qualities has a political orientation 
and is defined by political goals. Military indoctrination presupposes the 
formation in servicemen of traits which result from the specifics of militarj,' 
service and are necessary for the successful execution cf military duty 
under any conditions. 

The following main aspects should be singled out in military indoctri- 
nation: 

1) Propaganda — the study of Lenin's works and of the decisions and 
documents of the CPSU on the problems of defending the socialist Home- 
land — and the role of the Armed Forces. The deep interconnection be- 
tween political and military indoctrination is especially manifested here; 

2) Explanation by personnel of the political goals, character, and 
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features of war and of the requirements which it places on Soviet soldiers, 
and also the formation of traits which meet these requirements; 

3) Indoctrination of personnel m a spirit of unflagging fulfillment of the 
requirements of the military oath, military regulations, and orders of 
commanders and chiefs, and the comprehensive development in soldiers 
of the desire to master to perfection combat equipment and continually 
developing military affairs. 

Military mdoctrinition is inseparably bound to moral-political and 
psychological training and, in unison with it, forms the necessary political 
and moral-combat traits in combat personnel. 

The significance of military indoctrination is increasing even more under 
current conditions. This is due primarily to the fact that the current 
scientific-technical revolution and its influence on the advancement of all 
•aspecis of military affairs and on the character and specifics of modern 
warfare have greatly elevated the requirements placed on servicemen and 
hence have made the entire process of their training and indoctrination 
more complex. Moreover, in accordance with the Compulsory Military 
Service Law the period of service in the ranks of the Armed Forces has 
been reduced. This means that more complicated tasks of personnel 
training, including military indoctrination, must be carried out in shorter 
time frames. 

All work in military indoctrination is concentrated on tlie main and deci- 
sive factors toward which personnel endeavor — ^increasing the combat 
readiness of the army and navy. In the process, the new aspects which have 
been introduced into the concept of combat readiness and the danger 
of a missile-borne nuclear attack on our Homeland and on fraternal social- 
ist countries by imperialist powers is taken into consideration. Therefore, 
the thorough explanation to each serviceman of the need for constant 
readiness at any hour, even at any minute, to rebuff an enemy attack 
and inflict a crushing defeat occupies an important position in military 
indoctrination. 

The probkm of instilling in personnel discipline, the significance of 
which is continually growing, is naturally closely connected with this. High 
discipline on the part of servicemen is a mandatory condition for the 
functioning of the anny and for its combat capability. Hence, it is neces- 
sary to improve the indoctrination of all categories of servicemen in a 
spirit of personal responsibility for the defense of their Homeland, for 
discipline is the most concentrated manifestation of servicemen's in-depth 
awareness of their military duty. 

Marshal of the Soviet Union A. A. Grechko, USSR Minister of Defense, 
observes that soldiers should be indoctrinated "in a spirit of high industri- 
ousness and unflagging observance of the requirements of the military oath. 
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vegulations, and orders, and work to ensure that the requirements of the' 
military oath, regulations, and manuals firmly enter the consciousness 
of every serviceman so that the entire daily life and service of soldiers 
are constructed on their basis." 

Military indoctrination is also closely connected with the moral educa- 
tion of servicemen— primarily through the category of morality known as 
military duty. The tasks of affirming m the life and activity of soldiers the 
standards of communist morality and of forming the moral traits of the 
man of a communist society are carried out in moral education. 

The efforts of instructors are directed at mstilling in soldiers such traits 
as conscious fulfillment of their military duty, collectivism and military 
camaraderie, honesty, truthfulness, a conscientious attitude toward the 
study of military affairs, and others. Attention is paid to the soldiers* 
observance of the rules of military courtesy and saluting, respect for 
superiors and seniors, and so on. 

Moral development is aimed at the resolute struggle against any 
manifestations in individual servicemen of alien ideology, against any 
vestiges of the past in their consciousness, and at eradicating such shame- 
ful behavior as drunkenness, hooliganism, and crudeness. 

Aesthetic education ensures the spiritual growth of soldiers, raises 
their general educational and cultural level on the basis of the mastery 
of all achievements of science, literature, and art, and forms correct 
aesthetic views and feelings and the ability to understand the true beauty 
of life, labor, and military service. - 

The use of works of literature and works of art, scientific achieve- 
ments, and technical means of propaganda (the movies, radio, television, 
photography, and so on) in the indoctrinational process makes it possible 
to explain more resourcefully and more clearly, on the basis of artistic 
images, the decisions of the Party and government, the achievements of 
the Soviet people in communist construction, and the tasks of the Soviet 
Armed Forces, to point out their glorious combat traditions, and to 
motivate personnel to excellent studies and exemplary service. All this 
helps to form an aesthetically developed soldier who knows how to 
appreciate true beauty and to wage a resolute struggle against banality, 
phenomena alien to us, and any manifestation of bourgeois views and- 
tastes. 

Physical education is aimed at the comprehensive development of 
physical strength, endurance, agility, and the ability to withstand large 
physical strain, and also at tempering the body and strengthening health. 
Such development should contribute as much as possible to the training 
of physically strong, hardy soldiers capable of surmounting any of the 
difficulties of modern combat. 
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Physical development is carried out in the course of planned physical 
training activities in combination with various measures of mass sports 
work. 

Uncler current conditions, as has been repeatedly emphasi;:ed in the 
decrees of the Party and government, the legal indoctrination of workers 
remains an important state task. In the service, legal indoctrination 
closely borders on military and moral indoctrination and contributes to 
the more thorough awareness of moral and legal standards of behavior in 
the army and to the formation of a high secii of responsibility for ful- 
filling their military duty. 

These components of the Indoctrination of the Soviet soldier are insepa- 
rably connected to each oiher and are implemented in the unified process 
of forming high political and moral-combat traits in soldiers. 
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Chapter 11. Principles of Indoctrination of Soviet 
Soldiers 



1. The Concept of the Principles of Indoctrination 

The successful fulfilimeut of the tasks of indoctrinating Soviet soldiers 
depends largely on in-depth knowledge and skillful application of the 
principL;. of indoctrination by commanders and political workers. 

The principles of indoctrination are the main guiding propositions which 
reflect the objective principles governing the process of the indoctrination 
of Soviet soldiers. The requirements which define the contents, methods, 
and organizational forms of personnel indoctrination in the army and navy 
are reflected in these principles. 

The indoctrinationd principles employed in the Soviet Armed Forces 
derive from the very essence of communist indoctrination and its goals 
and tasks. The scientific sununarization of the vast amount of experience 
accumulated by the Communist Party of the Soviet Union in indoctrinate 
mg the Soviet people, especially the adolescent generation, and many 
- years of experience in indoctrinating soldiers of the army and navy are 
embodied in these pri^vciples. 

The basic requirements foi the principles of indoctrination were set 
forth in the works of V. L Lenin, in decisions of the Party and govern- 
ment, and in the military oath and regulations. A number of the guiding 
propositions for raising the level of indoctrinational work' in the army and 
navy under current conditions were defined in the decree of the CPSU 
CC dated 21 January 1967 and titled "On Measures for Improving Party 
Political Work in the Soviet Army and Navy." 

The system of principles used to indoctrinate Soviet soldiers includes; 
communist purposefulness and Party spirit; the indoctrination of soldiers 
in the course of military activities; indoctrination in and through the col- 
lective; the individual approach in indoctrinating soldiers; stressing the 
positive in the indoctrinational process; combining high exactingness to- 
ward subordinates with respect for their personal dignity and concern for 
them; and unity, coordination, and continuity in the indoctrination of 
soldiers. 
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Each of these principles reflect some individual aspects of the complex 
and variegated mdoctrinational process. Therefore, all principles act in 
close interrelationship, strengthen and enrich each other, and cons^ititute a 
unified system. Each of these principles is employed m the mdoctrmation- 
al process, not m isolation from the others, but in mseparable unity with 
them. 

Knowledge and strict supervision of scientific principles iu practice 
ensures the mdoctrination of soldiers in accordance with CPSU policy and 
the requirements of the militarj^ oath and regulations, and accords the 
possibility of selecting the most effective forms and methods of influence. 
The scientific organization of political indoctrinational work is carried 
out on the basis of the principles of education. 

The principles used m indoctrinatmg Soviet soldiers are defined by the 
character of our social and state order and by the specific features of the 
Armed Forces, which are closely connected with the people and execute 
their will. The moral and political unity of our society, the friendship 
among the peoples of the USSR, the community cf their goals and tasks 
in the building of communism, proletarian internationalism, and the truly 
popular character of the Soviet Armed Forces are clearly embodied in the 
contents and requirements of indoctrinational principles. 

The principles reflect the dependence of indoctrination on the goals and 
tasks set by the Communist Party. This dependence was clearly stated by 
M. I. Kalinin: **Communist indoctrination is in our understanding always 
specifically construed. Under our conditions it must be subordinated to 

the tasks facing the Party and the Soviet state If our indoctrination is 

externally magnificent but abstract — ^that is, if it is not objectively and 
materially related to the campaign for the further growth of the socialist 
state . . . — then it will be a parody of indoctrination." ^ 

The principles of indoctrination determine the contents o£ the activities 
of every military pedagogue as an implementor of CPSU ideas and policy 
among the soldiers, and also define the orientation of all its work. 

The principles of the indoctrination of Soviet soldiers fundamentally 
differ from the principles used in the indoctrination of personnel of the 
armies of imperialist states* 

In the Soviet Armed Forces the principles of indoctrination are aimed 
at comprehensive development of the soldiers' consciousness and at the 
formation of ideological motivation and communist standards of be- 
havior. In imperialist armies indoctrinational principles have the goal of 
suppressing the class self-consciousness of soldiers and sailors, of conceal- 
ing from them the imperialist essence of wars, and of concealing the class 
character of the army and the antagonism in relationships between officers 
and enlisted men. 
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In imperialist armies indoctrination is directed on the basis of the sup- 
pression of consciousness, toward instilling in personnel fierceness, sad- 
ism, coercion, a thirst for profit, and other attributes of a mindless 
murderer — an obedient tool of bloody imperialism. Indoctrinating person- 
nel in the spirit of hatred of communism has become a principle. 

While reflecting and interpreting in practice the regularities inherent 
in communist indoctrination, the principles used in the indoctrination of 
Soviet soldiers are of objective character. Their requirements are binding 
upon all categories of instructors. At the same time they do not limit cre- 
tivity ixi the choice of the forms and methods of acting upon the trainees. 

2. Characteristics of Main Principles of the Indoctrination of Soviet Soldiers 

Communist Purposefulness and the Party Approach. The Communist 
Party of the Soviet Union is the organizer, leader, and educator of the 
Soviet Armed Forces. It defines the goals and tasks of educating a military 
patriot who is boundlessly dedicated to the communist cause, staunch, 
brave, skillful, and ready to gve all his effort, and his life if necessary, 
to defeat an imperialist aggressor. 

Marshal of the Soviet Union A. A. Grechko, USSR Minister of De.<^ense, 
said in a speech at the 24th CPSU Congress: ''Our Army, which was 
created and educated by the Communist Party . . . throu^ all its suc- 
cesses and victories over the enemy . . . , is indebted to the firm leadership 
of the Party and the Party Central Committee. Through the concern and 
effort of the Party scientifically substantiated ideological, theoretical, and 
organizational principles for the development of the Armed Forces have 
been created here. . . ." ^ 

The education of Army and Navy personnel regularly depends on 
CPSU policy. The need for subordinatmg this process to the interests 
of the construction of communism and the defense of the socialist Home- 
land is expressed in the principle of communist purposefulness and a 
Party approach. 

Purposefulness and the Party approach fill the content of the entire 
indoctrinational process with the ideas of Marxism-Leninism and a spirit 
of implacability toward any manifestations of bourgeois ideolog^y and 
morality. 

In defining the most important requirements placed on the content, 
orientation, and methods of political educational work with soldiers, this 
principle holds a leading place in the system of indoctrinational principles. 

Communist purposefulness and the Party approach permeate the indoc- 
trinational work of all categories of commanders and political workers 
and of all Party and Komsomol organizations. They are of particular im- 
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portance to the activities of the political worker, who is an active 
implementor of the policy and decisions of the CPSU among the soldiers. 
His most important duty is to fuse personnel around th& Commimist 
Party, to explam in depth its directing and leading role, and to indoctri- 
nate servicemen in a spirit of devotion to the Soviet Homeland and the 
ideas of commimism. 

What requirements stem from the principle of conmiunist purposeful- 
ness and the Party, approach in the indoctrination of Soviet soldiers? 

First, the observance of the main provisions of this principle requires 
that commanders and political workers have a clear and precise under^ 
standing of the indoctrinational goals and tasks set by the Party. Only on 
this basis can an instructor correctly determine the content, forms, and 
methods of his work of forming in every soldier communist conviction, 
high political and moral-combat traits, definite character traits, habits, 
and so on* 

In the indoctrinational process commanders and political workers, 
directed by the requirements of the CPSU, the military oath, and regula- 
tions, form in their subordinates concrete political, moral-combat and psy- 
chological traits and educate ardent patriots capable of making any sacri- 
fice in order to achieve victory over the enemy. These qualities are 
developed in a unified process of combat and political training of person- 
nel under the leading role of ideological and political indoctrination. 

Second, the realization of this principal requires that a high Party 
spirit be ensured in all indoctrinational measures and that the class line be 
unfailingly implemented in indoctrination. This means that in conducting 
any indoctrinational measures it is necessary constantly to be directed by 
CPSU policy and decisions and to explain to the soldiers systematically 
and in depth the essence and significance of the decisions of the Party and 
government and the role of the Soviet Armed Forces in fulfilling the task 
of protecting our Homeland's stale interests. 

The 24th CPSU Congress emphasized once again and with all due 
vigor the necessity of unfailingly implementing the Leninist principle of 
Party spirit in all ideological and educational work. The following is 
stated in the Accountability Report of the CPSU CC to the Party Con- 
gress: ^'The Central Committee considers it necessary to intensify ovir 
ideological work and above all to make the disseraination of communist 
ideals and the concrete tasks of our development more active end more 
purposeful." ^ 

On the basis of the requirement of Party spirit all forms of political 
educational work are directed at raising the level of the political knowl- 
edge of personnel, the study of Lenin's theoretical heritage and Party 
documents. The high ideological and theoretical level of unplemented 
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measures largely ensures their efficacy and the successful fulfillment of 
the tasks of combat and of political training, increasing combat readiness, 
and forming political, moral-combat, and psychological traits. 

Party spirit is inseparably connected with the consistent implementa- 
tion of the class line in problems of political education. The pressing na- 
ture of this requirement is due to the fact that under current conditions an 
ideological struggle of unprecedented scope and ferocity is underway be- 
tween socialism and imperialism. The 24th CPSU Congress observed that 
in the ideological war against our country and the socialist world imperi- 
alist propoganda utilizes the most refined methods and powerful technical 
facilities.^ It endeavors to introduce bourgeois ideology into the con- 
sciousness of the Soviet people and to disarm them in an ideological sense. 

Anti-communism, which reflects an ideology ot hatred and fear of the 
omnipotent strength of communist ideas, is the main ideological and 
political weapon of imperialism. In setting the dissemination of anti- 
Soviet propaganda as the main task, bourgeois ideologists attempt to belit- 
tle the outstanding achievements of the Soviet Union and other countries 
of the socialist community and to slander our social and ^tate order and 
the activities of the CPSU. ' 

General Secretary of the CPSU CC L. I. Brezhnev emphasized in his 
speech at an international foirum of communists that victory in the 
struggle against imperialism "is impossible without unleashing a most 
active offensive against bourgeois ideology." ^ . 

Under these conditions no instructor can fulfill his role if he is not an 
active ideological champion of the Party and if he does not clearly under- 
stand in whose interests and in the interests of what class he is carrying 
out his tasks and on what ideological and theoretical positions he relies 
in so doing. 

Communist purposefulness and Party spirit require that an instructor 
have precise and clear ideological positions and implacability toward any 
manifestations of hostile ideology, toward an apolitical attitude, or toward 
the lack of principles and ideals. This principle requires all instructors to 
display high revolutionary vigilance and consistency to work against the 
penetration of bourgeois views, mores, and moralx-y into our environment, 
against vestiges of private ownership and narrow-minded sentiments, and 
against manifestations of a nihilistic attitude toward the achievements of 
socialism. 

c 

In supervising the ideological work of subunit instructors, the political 
worker teaches them thoroughly to master the weapons of the ideological 
struggle, to wage it aggressively and on a daily basis, and to direct them- 
selves toward developing unshakeable communist convictions in their 
soldiers. 
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Third, implementation of the principle of communist purposefulness 
and Party spirit defines the close relation between education and life and 
the specific tasks of soldiers. Conmienting on the organic, relation be- 
tween education and training arid life, V. I Lenin said: "We would not 
believe teaching, upbringing, and education if they were driven solely 
into the school and separated from turbulent real life." ® 

Nor should the education of Soviet soldiers be separated from the 
practice of communist ccnstruction or from the concrete tasks carried out 
by personnel. Therefore, in the educational process it is necessary con- 
stantly to cover the pressing problems of the country's domestic and 
international position and of the construction and development of the 
Armed Forces, to disseminate successes in communist construction, and 
to conduct political educational work with the purpose of strengthening 
the combat might of the Soviet Armed Forces and increasing the combat 
readiness of units and subunits. 

The ideological level and Party spirit of work carried out in subunits 
cannot be judged only on the basis of formal indications. Communist pur- 
posefulness and Party spirit in education are inseparably linked to eflfec- 
tiveness. Among the main criteria for effective, purposeful work are the 
concrete results of educational factors: the high consciousness and social 
activity of soldiers, exemplary execution of duties, excellent and good 
indicators in combat and political training, and firm discipline. It is 
impossible to achieve such results through abstract education which is 
separated from real life. Political educational work in the subunit is always 
aimed at carrying out concrete tasks of combat readiness and at executing 
the orders of commanders and supervisors. 

Fourth, communist purposefulness and Party spirit presuppose a scien- 
tific approach in the indoctrination of soldiers. 

Purposeful indoctrinational work would be inconceivable without a 
well-conceived plan and clear organization and without the ability to 
single out the main task in a host of tasks, to determine prospects for the 
development of soldiers, and to predict their behavior. The experience 
of many subunit political workers demonstrates that one can count on 
success in education only on the basis of an in-depth analysis and objec- 
tive evaluation of the state of affairs and the results of work done, and 
only if there is comprehensive study and knowledge of the specific fea- 
tures of subordinates and consideration for the pedagogic expediency of 
methods, means, and forms of education. Any educational measure should 
be carefully prepared and skillfully organized. 

Also of positive value to the activities of company political workers 
is the fact that they rely on the achievements of a scientific approach to 
communist education, utilize the data of both concrete military socio- 
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logical research and the latest advance, experience in Party political work 
among the troops, and react quickly to changing conditions. 

Fifth, successful realization of the principle of communist purposeful- 
ness and Party spirit depends largely on perseverance and persistence in 
work toward developing necessary traits both on the part of the instructor 
and on the part of the trainee. The formation of high political and moral- 
combat traits is a prolonged process which entails the surmounting of 
many difSculties and requires stubborn and intensive educational work. 
Only an instructor who will spare no effort or energy and who will display 
persistence and patience in attaining the assigned goals will achieve 
success. 

Educating Soldiers in the Course of Military Service. Socially useful 
labor possesses tremendous pedagogic possibilities in proportion to the 
amount of influence exerted on the individual, and may be rightfully 
called a talented pedagogic device capable of doing that which cannot 
be achieved through the finest methods of education. In our country 
labor performs an historical role in the formation and flourishing of the 
individual. 

The 24th CPSU Congress, in defining the tasks of Party ideological 
and educational work, paid particular attention to instilling a new, com- 
munist attitude toward labor in the Soviet people. The following was 
stated in the Accountability Report of the CPSU CC to the Party Con- 
gress: . . Even ihe most advanced ideology becomes a real force only 
when, by taking over the masses, it moves them to vigorous actions and 
defines the standards of their everyday behavior. The inculcation of a new 
communist attitude toward labor in the Soviet people holds one of the 
leading positions in the ideological work which the Party is conducting." ^ 

At the same time communist labor is a school of education. The 
personality traits of :he new man are objectively formed most quickly 
in the course of activities which themselves pose the need for the mani- 
festation of these attributes. V. I. Lenin, ^commenting on the decisive 
role of creative labor in communist education, emphasized in a speech 
at the Third Komsomoi Congress: "Only in labor together with workers 
and peasants can we become true communists." ^ 

Military labor of personnel of the Soviet Arrned Forces is a specific 
type of socially useful labor, which is the most important factor for ths 
successful fulfillment of the tasks of communist construction. Like any 
labor in our country, military service is a matter of honor and a dis- 
tinguished duty. 

The service of soldiers includes an intricate complex of the most 
diverse types of military labor: combat alert duty, intensive combat 
and political training, the maintenance of internal order according to 
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regulations, the maintenance of complex combat equipment, and garri- 
son and guard duty. All these types of labor exert a tremendous influence 
on the formation of the soldier's personality, especially when personnel 
training is carried out under conditions as close as possible to combat 
reality. 

Military activities have a number of advantages with respect to their 
pedagogic possibilities. By demanding great , and diverse loads on the 
part of individual soldiers and military collectives, they develop mental 
capabilities, teach industriousness and collectivism, temper the will, and 
make a person hardy and persistent. Distinguished by great difficulties 
and complexity, the military activities of soldiers and sergeants have no 
material incentives, as moral incentives are placed at the fore. This 
ascribes to them even greater pedagogic significance. 

At the same time it should be kept in mind that labor is only an objec- 
tive prerequisite for the development of the individual. Labor does not 
in itself educate a person. The simple expenditure of a person's physical 
and mental efforts is a mechanical process. Labor which is connected 
with communist education educates in the name of noble goals. In this 
regard A. S. Makarenko observed: "You can force a person to work as 
much as you want, but if at the same time you do not educate him 
politically and morally and if he does not participate in social and 
political affairs, this labor will simply be a neutral process which does not 
produce a positive result." ^ 

Under what conditions does military labor play an educational role? 

Of primary significance here is the combination of military labor with 
well-organized and systematically implemented Party political' work. A 
soldier's labor should be inspired by the high ideals of serving society. 
Military activities acquire educational significance in connection with 
the social goals in whose name they are accomplished, through awareness 
of their social significance. In military activities, observed M. V. Frunze, 
"particular attention should be paid to eliminating all phenomena which 
might give rise in the trasiee to the idea that he is spending his time 
-uselessly." 

The principle of educating soldiers in the course of their military 
activities presupposes constant concern for the ideological and theoretical 
growth of personnel and soldiers' awareness of the social significance of 
service in the Soviet Armed Forces. The effectiveness of this principle 
also lies in the fact that it ensures a unity of consciousness and behavior, 
of communist ideas and practical deeds. Therefore, in the course of com- 
bat and political training activities, combat duty, guard and internal 
service and the maintenance of combat weapons and equipment, daily 
Party political work is organized. 

The subunit commander and political worker constantly explain to 
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personnel the importance and significance of military; labor toward de- 
fending the state inteicsts of our Homeland, as well as the necessity of 
increasing combat readiness. They direct Party political work toward the 
high-quality execution of all types of military labor and the successful 
fulfillment of combat training tasks, and, in the course of military activi- 
ties, form in personnel assiduousness, discipline, persistence in carrying 
out assigned tasks and surmounting any difficulties, and a communist 
attitude toward labor. 

Ensuring the educational role of every type of military labor and a 
relation between indoctrination and training is the object of particular 
concern on the part of the subunit political worker. 

The most favorable conditions for the formation of high political, 
moral-combat, and psychological traits are created in the process of 
complex, intensive types of combat activities, field exercises, and tactical 
studies. The experience of conducted tactical studies and exercises shows 
that success is always achieved by those subunits in which purposeful 
Party political work is carried out. 

The educational role of military labor is especially notable when it is 
reasonably and precisely organized. In organizing service and combat 
and political training, the subunit commander and political worker care- 
fully plan military activities and outline concrete measures for the suc- 
cessful execution of all types of military labor. The proper distribution 
of forces, precise determination of the volume, allotted time, and sequence 
in which assignments are carried out, and the establishment of personal 
responsibility for the assigned work are provided for in the organization 
of service and training. Measures for systematically monitoring the 
quantity and the quality of labor and for evaluating completed assign- 
ments are drawn up. 

The organization of military labor also provides for accurate consid- 
eration of the capabilities of soldiers and the creation of conditions for 
the fulfillment of assignments. The tasks set for personnel should be 
within their abilities and well-supported. Requirements made without 
consideration for specific conditions or for the real possibilities of execu- 
tion cause great damage to morale. On the one hand they undermine 
faith in the unqualified character of orders issued by the commander and 
on the other they exert a negative influence on the formation of con- 
fidence in the soldiers' own capabilities. Ihis may impede the mastery of 
combat skills by soldiers. 

As the moral and physical tempering of soldiers Js strengthened the 
tasks which they carry out gradually increase and become more com- 
plex. After all, that which just yesterday was beyond one's means may 
today become fully attainable. Standing in place will immediately have 
an effect on the state of discipline and retard the educational process. 
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Skaifu! planning and organization of service and the educational pro- 
cess open up the prospects of growth for soldiers and develop mdustri- 
ousness, discipline, belief in their own strengOi and capabilities, and 
persistence in carrying out assigned tasks. 

The sound organization of military labor is inseparably bound to such 
an educational factor as socialist competition. 

In comprehensively working out the problems of organizing socialist 
competition, V. I. Lenin stated that it has tremendous educational pos- 
sibilities in the formation of the new man and in mobilizuig creative 
efforts of the people in the building of socialism." 

Socialist competition in the army and navy is a patriotic movement 
of soldiers founded on their creative initiative and directed toward com- 
prehensively increasing combat readiness of troops, improving the mili- 
tary skills of personnel, and of instilling in them high political and moral- 
combat traits. It develops a spirit of collectivism and a sense of military 
camaraderie, instills in the soldiers a sense of responsibility for the state 
of affairs in the subunit, and moves them to mutual assistance in their 
studies and on the job. 

The effectiveness and pedagogic significance of competition depends 
on the level of leadership and organization. The commander is in charge 
of socialist competition in the subunit. Organizational measures are 
carried out directly by the subunit deputy commander for political af- 
fairs. He helps to* select individual and collective duties which stimulate 
the development of the collective and of individual soldiers of the 
subunit. 

In organizing the competition, the commander and political worker 
draw up and develop patriotic initiatives connected with the campaign 
to improve ratings, rapidly introduce young soldiers into combat teams, 
master related specialties and all standard weapons of the subunit, aind 
ensure complete interchangeability in crews, teams, and detachments. 
They encourage in every way possible the desire of leading soldiers 
competently to work out combat training missions under field conditions, 
in the air, and at sea with maximum economy of material and technical 
resources, and extension of between-repair periods of combat equip- 
ment. 

The subunit commander and political worker direct the educational 
force of socialist competition toward the attainment of new levels of 
combat skills and improvement of the soldiers' best traits. 

Combining military labor with well-organized leisure time and mass 
cultural work is the most important condition for increasing the effec- 
tiveness of education. 
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By using the richest potentials of science, literature, art, movies, 
radio, television, and the press, mass cultural work has a strong influence 
on the consciousness and feelings of soldiers and is an important means 
of motivating personnel to the exemplary performance of all types of 
military labor. 

The daily fulfillment of the complex and diflScult tasks of military 
activities requires that personnel make significant expenditures of physi- 
cal and spiritual effort. The combination of training and service with 
relaxation and meaningful leisure time is an important condition for the 
correct functioning of the psyche and the nervous system, for the intensive 
recuperation of their strength, and hence for the successful . fulfillment 
of assigned tasks by soldiers. 

In organizing the leisure time of subunit personnel, the political worker 
plans various measures with consideration for the soldiers' needs and 
the available possftilities. Soldiers have great interest in evening sessions 
on current events, reading conferences, excursions to museums, group 
trips to the theater, chess tournaments, sports competitions, discussions of 
films, plays, television broadcasts, and so on. 

The organization of cultural leisure time on the days before days off, 
days off, and holidays is of special importance. The subunit political 
worker, taking into consideration planned measures in the unit, thought- 
fully organizes the relaxation and leisure time of personnel on these 
days, covering all soldiers without exception. Experience shows that in 
subunits where the relaxation and cultural leisure time of personnel are 
poorly planned and organized, cases of infractions of military discipline 
generally occur. Therefore, in addition to sports competitions, movie 
screenings, and other measures conducted on the unit scale, excursions, 
competitions, the viewing of television broadcasts, and other measures 
are organized for personnel of the subunit. 

Realization of conditions which define the educational potential of 
military labor also greatly increase the educational role of the subunit 
commander and political worker as organizers and leaders of the military 
activities of personnel. 

Education in and through the Collective. The role of the military 
collective in personnel education is great. Under current conditions this 
role has been elevated in connection with the fundamental changes 
which have taken place in the Armed Forces. In particular, the reduc- 
tion of periods of active service for soldiers and sailors, sergeants, and 
senior NCO's, as a result of which as many as half of the personnel in 
subunits are replaced each j^ear, raises in a particularly acute way the 
problem of uniting military collectives and creating and replacing active 
personnel. 
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The most favorable opportunities for education in and through the 
collective are created in a company where the soldiers know each other 
well and are directly connected through their joint endeavors. 

The educational potential of the collective consists above all in the 
strength of its group opinion. The opinion of the collective possesses 
the property of indisputability; it is difficult to "protest," since a healthy 
collective seldom errs. Therefore, every soldier always bears moral respon- 
sibility to the collective and conforms his behavior to its requirements. 
The collective is also responsible for the actions of each of its members. 

A person becomes known more quickly and comprehensively in a 
collective. A strong, healthy milita-.y collective is capable of preventing 
the misdeeds of soldiers and of atating infractions of miitary discipline. 
Moreover, a collective exerts a continual educational influence on all sol- 
diers under any conditions of military activity. 

The successful realization of the educational potential of a military 
collective jr. accomplished on the basis of certain requirements. 

Of great importance are the establishment and strict observance of 
statutory inter -elationships in a military collective. One of the main 
means of forming such interrelationships is the practical organization of 
military service in strict accordance with the requirements of military 
regulations. Statutory interrelationships in a military collective are a 
mandatory condition for the formation in soldiers of such traits as un- 
questioning obedience, industriousness, and readiness to work for mutual 
training and to save the commander's life. 

Raising the pedagogic standards of officers and sergeants, forming 
pedagogic tactfulness, and thoroughly explaining to all servicemen statu- 
tory requirements play an essential role in the formation of statutory 
relationships. 

Increasing the responsibility of the collective for each soldier and 
for the state of affairs in the subunit as a whole occupies an important 
place in the activities of a military collective as educator. In a good 
collective an atmosphere of mutual exactingness and a sense of collective 
responsibility always reign. Here not only personal discipline but also 
responsibility for the discipline of others are required on the part of the 
soldier. At the same time, the personal responsibility of the educator 
and of each member of the collective is not eliminated. 

The subunit commander and political worker, in forming group 
opinion of the collective, develop in it a highly principled approach and 
exactingness toward the actions and deeds of every soldier and intoler- 
ance of violations of military discipline, and instills in the personnel the 
desire always to proceed on the basis of the collective's interests, to 
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subordinate personal interests to social interests, and to apply all their 
effort to the solution of common tasks. 

Increasing the responsibility of the collective is inseparably linked 
to the accumulation of the subunit's traditions and to the formation in 
each soldier of interest in the successes of the collective and a love of his 
company and platoon. Positive traditions, in which the desire to secure 
the achievements of the best soldiers and the entire collective in combat 
and poliUcal training, the thorough- mastery of weapons and combat 
equipment, and mass sports work is reflected, are always accumulated 
in a friendly and united collective. 

The commander and political worker promote existing traditions in 
every way possible, instill in their men the desire to multiply the achieved 
successes, and on this basis develop in personnel a love of their subunit 
and a sense of pride in its deeds. 

Such fundamental requirements as the constant supervision of edu- 
cational activities of the collective and a reliance on active Party and 
Komsomol members also play a significant role. 

The principle of educating soldiers in and through the collective is 
implemented most completely and most consistently through the Party 
and Komsomol organizations of the subunit. The subunit commander, 
a communist, nbt only relies on the Party and Komsomol organizations 
but also directs their activities toward the successful execution of combat 
missions, the fulfillment of combat and political training plans, and the 
strengthening of military discipline. The subunit political affairs officer 
organizes Pai'ty politicai work in the subunit and is directly responsible 
for its state and for the activities of the Party and Komsomol organiza- 
tions. 

High activity and military spurit on the part of subunit Party and 
Komsomol organizations are ensured chiefly through the active Party 
and Komsomol members. Only where the active members are fortuitously 
selected, where their work is systematically supervised, is the collective 
capable of carrying out complex educational tasks. The political affairs 
officer personally handles the selection, instruction, and education of 
the aktiv.* 

General meetings of the servicemen of a subunit play a major role in 
the education of soldiers. At these meetings a community of views is 
formed and the collective's requkements toward each member are defined. 
The educational value of a general meeting is largely a function of how 
well a commander and his political affairs officer succeed in ensuring 
that it truly becomes a meeting of subunit personnel and not a meeting 
for the personnel. It is bad for a meeting to be converted solely into a 
means of making the commander's opinions known to the soldiers. A 
*aktiv~(coIIective) The most active members of an organizSfron. 
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meeting should work out the healthy generalized opinion of the collec- 
tive. This depends on the level of preparations for the meeting and on 
work with the aktiv. 

The subunit commander and political worker, relying on the aktiv and 
guided by the activities of the collective, constantly set clear and precise 
tasks and outline the collective prospects for advancing toward the 
attainment of new levels of military skills and heightening organization 
and discipline. 

The Individual Approach in the Education of Soldiers. In orienting 
oneself toward the collective and the creation of a coordinated and com- 
bat-capable subunit in educational work, one must not forget the fact 
that education ultimately has the goal of forming high political and moral- 
combat traits in every soldier. Consequently, work with the collective 
also presupposes the educational influence on the individual with con- 
sideration for the individual features of each soldier. This is reflected in 
the principle of the individual approach in personnel education. 

This principle requires the educator to know each soldier comprehen- 
sively as an individual and, on this basis, to take a differentiated approach 
to the education of subordinates. 

The implementation of the individual approach in the education of 
soldiers is of primary significance in the activities of every military peda- 
gogue. Speaking of the necessity of paying particular attention to the 
individual approach in education and training. Marshal of the Soviet 
Union A. A. Grechko, USSR Minister of Defense, advised: "Look atten- 
tively at your subunit and you will see that each soldier has his own 
personality: each has different life and work experience, his own needs, 
his own interests, and a frame of character inherent to him. 

"Life itself and experience teach that one cannot be a good officer- 
educator without knowing and taking into account the attributes of 
subordinates. , , 

The in-depth and comprehensive knowledge of every serviceman and 
of his personal traits, thoughts, feelings, aspirations, and strong, and weak 
points is the foundation for the individual approach in education. 

The characteristics of individual features of a soldier as an individual 
include: 

1) Specific personality traits (orientation, character, temperament, 
capabilities); 

2) The typical attributes of mental cognitive processes, feelings, and 
will; 

3) Successes and shortcomings in combat and political training and 
attitudes toward one's military specialty and service on the whole; 
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4) His state of health and physical development; 

5) His participation in social and mass sports work; 

6) His position held in the collective, and his circle of comrrides, 
friends, and &cquaini:ances. 

Comprehensive consideration for character traits and the study of the 
soldier's system of attitudes toward the world around him, military 
activities and its results, the people around him, and toward himself are 
of particular importance in the knowledge of individual features. 

The main method of studying soldiers is observing their activities and 
behavior both on duty and during off-duty time. The results of the 
observation are supplemented with the data of other methods: individual 
beart-to-heart talks with subordinate,s and the study of documents do- 
scribing the soldiers. The taking of regular notes, the keepmg of diaries, 
and analysis of them is of great assistance to the educator in studying 
the iiidividual attributes of soldiers. 

The idea of the differentiated approach in the education of servicemen 
is contained in tte principle of the individual approach. 

Through the individual approach cases of conceit and complacency 
are eliminated in work with soldiers distinguished by bright positive 
qualities, and the sense of perspective is not lost. In a majority of subunits 
much attention is rightly paid to such soldiers and sergeants. 

As experience shows, some commanders and political workers let slip 
from view servicemen who do not stand out by virtue of successes in 
training and activity in social affairs. As a rule these soldiers do not at 
first cause any particular alarm, but they themselves go without the 
influence of commanders, political workers, and Party and Komsomol 
organizations. Their work is not duly evaluated, their successes not always 
observed, and their shortcomings not always corrected. Not perceiving 
any attention being paid to themselves, such soldiers are only nominally 
concerned with the fulfillment of thek official duties and fail to observe 
discipline. 

Meriting particular attention are soldiers who display a 'lack of dis- 
cipline and who show a careless attitude toward training and the fulfill- 
ment of their duties. Among them one encounters people of increased 
nervousness, with negative habits, and with such vices as stubbornness, 
negativism, and so on. The presence of such servicemen is due to short- 
comings in educational work with them prior to their service in the 
army or even within the subunit. The education and reeducation of such 
soldiers undoubtedly requires great fjffort, considerable expenditure of 
time, patience and creativity on the p:irt of the military pedagog. 

Experience indicates that the study of personality traits is very dif- 
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ficult. One cannot immediately find the key to the heart of a given 
soldier, learn the very complicated internal world of the man, and act 
upon his consciousness. It is difficult to reach the pomt where the soldier 
shares his innermost thoughts with the educator. 

Comprehensive knowledge of personality traits is of benefit only when 
it is skillfully employed in the process of educational work in order to 
determine the soldier's line of behavior and when it extends comprehen- 
sive aid to subordinates in strengthening and developing their own positive 
traits and eliminating shortcomings. This is accomplished through the 
skillful use of such a principle as fhe substantiated selection of methods 
of pedagogic influence and the anticipation of the consequences. 

In studying subordinates the educators select those methods which are 
most effective for a given individual, on the basis of the specific features 
of their intellect, emotions, will, orientation, temperament, capabilities, 
and character. Knowledge of a soldier's individual features accords the 
subunit commander and political worker an opportunity clearly to de- 
fine and coordinate with the Party and Komsomol organizations the gen- 
eral line of educational work with him, to predict changes in his behavior, 
and to outline the prospects for growth. 

Implementation of the principle of the individual approach requires 
comprehensive analysis of the results of educational work. The selection 
of the most effective paths of education is possible oniy when the true 
reasons underlying deeds which require pedagogic intervention have 
been elucidated. 

Failures in work with servicemen who have committed a disciplinary 
misdeed are due not only to the fact that his individual attributes were not 
taken into account when the method of influence was selected, but also to 
the fact that the true reasons for the misdeed have not been established. 
Outwardly identical behavior may result from different motives and hence 
requires a different approach on the part of the educator. Constant 
analysis of the results of educational work in the subunit and study of the 
causes which give rise to cases of undisciplined behavior are mandatory 
for every political worker. 

Even an experienced educator makes mistakes in the complex pro- 
cess of education. Perhaps the pedagogic mistakes themselves are not 
the greatest evil. Where the habit of critically analyzing one's own work 
has be'^n developed, mistakes are quickly ascertained and corrected with- 
out any damage. It is dangerous when mistakes are not noticed or an 
attempt is made to justify them, when the educator does not possess 
sufficient flexibility to reject in time as yet unproven methods of influenc- 
ing the trainees. 

The principle of the individual approach requires that a commander 
224 

2 



or political worker always completely comprehend and, when need be, 
critically reexamine educational work in the subunit and make appropri- 
ate corrections. 

The requirements of the principle of individual approach fully apply to 
the educational process as a whole and to the pedagogic activities of 
officers, sergeants, Party and Komsomol organizations, and military col- 
lectives. With the possibility of making the most objective evaluation of 
an individual and of comprehensively analyzing the attributes of a 
soldier, the collective is also capable of selecting the most effective means 
of pedagogic action. 

Stressing the Positive in the Education of Soldiers, The principle of the 
individual approach has already stressed the necessity of knowing a sub- 
ordinate in a more than just a general way, whereby certain qualities can 
be singled out and used successfully to solve the problems of improving 
the personality. Here the close relation between the individu^.I approach 
and the principle of stressing the positive is reflected. 

The desire for something good and better is always iuherent in people. 
Only through the positive can one demonstrate to a soldier what he 
should strive toward and what can be accomplished through honest and 
conscientious labor. 

The essence of the principle of stressing the positive in education 
consists in using and relying upon the best, positive traits of a person. 

In a socialist society, given correct upbringinjj, the traits of a builder 
of communism can be developed in any individual. The art of the mili- 
tary pedagog consists in finding the good in any soldier in the course of 
education, and relying upon it in developing in every way possible posi- 
tive traits and eliminating the negative. 

What are the main requirements of the principle of stressing the posi- 
tive in the education of soldiers? 

First of all, a military pedagog must deeply believe in the strength 
of communist education and approach his soldiers from an optimistic 
standpoint. The entire content and character of communist education are 
permeated with optimism which rests not on illusions but on knowledge of 
the laws of social development which lead to the triumph of comninf isin. 
Resting upon Marxist-Lenin methodology, Soviet pedagogy prcocpds 
from the fact that the personality is in constant development and evj^ry 
day certain changes take place in it, and that positive traits are formed 
and improved in the course of this development. 

In his activities an educator must often deal with soldiers who have 
many negative traits and attributes. Sometimes young educators rush 
to conclusions and say: "There is nothing positive in this person, lie can- 
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not be educated." Of course, such soldiers must not only be educated, but 
reeducated, entailing additional difficulties. In approaching education 
from an optimistic standpoint, however, it should be kept in mind that 
there are no naturally spoiled persons. A person is not bom bad. He 
becomes what he is in the course of life and education. As already indi- 
cated, the existence of so-called difficult, hard-to-educate soldiers is 
explained by negligence in educational work with them in the past (in 
the family, school, production, and so on) or the present. 

The great humanist A. M. Gor'kiy advised: "Never approach a person 
thinking there is more bad than good in him— think that there is more 
good in him and so it will be! People give what is asked of them." 

An educator always projects the soldier's personality and development 
on the basis of the "optimistic hypothesis," with faith in the good in the 
soldier and in what might yet develop. 

Communist education cannot be carried out only by concentrating 
attention on the negative and in surmounting shortcomings in the trainee. 
In order to educate a new man it is not enough to tell him what short- 
comings must be eliminated. This is essentially a rejection of education, 
in which nothing except for restraint from the undesirable is demanded of 
a person. The education of a person who is to be a carrier of communist 
traits and a brave and skillful defender of the communist Homeland is 
possible on the basis of actively invading the soldiers' consciousness, 
demonstrating their prospects, and handling with care the shoots of the 
new and positive aspects in their personality. 

It is not always simple to see and find what is good in a person. The 
educator does not immediately notice the sprouts of something positive in 
the thistle of negative attributes in some soldiers. But they can and must 
be toi'.nd and relied upon in order to provide the conditions for growth 
and sort out the weeds of negative traits. Painstaking labor always yields 
results: the small shoots of the positive will grow stronger, grow in pro- 
fusion, and then bear fruit. 

In order to find the good- in people, it is necessary to know in depth 
not only their present but also their past, to study their orientation, and 
to see them in life and at work. Drawing a soldier into types of activity 
which enable him to show his better side often provides the educator 
with very valuable material for the development of positive traits, and 
results in the soldier's confidence and respect for the educator, and faith 
in his own strength and capabilities. 

The principle of stressing the positive fully applies not only to individ- 
ual soldiers, but also to military collectives. Even upon the appointment 
of a new commander to a lagging subunit in order to educate the per- 
sonnel, he should strive first of all to single out the successes of the 
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collective, to rely on positive traditions, and to demonstrate the possi- 
bility of putting an end to the lagging and movmg into the ranks of 
the advanced. To begn work in a new collective by emphasizing only 
weak spots is not only a sign of a foolish approach but a glaring peda- 
gogic mistake. BeUef in the better side of a person and a collective 
and in the noble forces hidden in them invariably yields positive results. 

A sense of moderation and a combination of a sound approach and 
tact in criticizing shortcomings are important requirements of this prin- 
ciple. In developing positive traits in soldiers, commanders and political 
workers should v/age a fundamental struggle against the shortcomings in 
their behavior and training. The instructor's skill consists in moving a 
person to evaluate his own shortcomings subjectively while relying on 
the best in him, and then in correcting them and convincing him that he 
is not utilizing his best qualities in the interests of his work. In this under- 
taking it is exceedingly important to observe a sense of moderation and 
to proceed tactfully. 

Failure to be tactful in criticizing a soldier's shortcomings often leads 
to serious mistakes in educational work. Emphasizing only the negative 
in a person and frequently reminding him of past misdeeds is especially 
antipedagogic. Moderation and tact should be observed in criticizing 
shortcomings of soldiers in the unit press, especially in satirical nev7S- 
papers. Sometimes a caricature of some soldiers is insulting in character 
and generates a legitimate feeling of protest. 

Constant stressing of shortcomings and failure to comment upon posi- 
tive aspects may lead to a soldier's losing faith in himself and beginning 
to believe that he has nothing good, that he is incorrigible. 

The principle of stressing the positive presupposes the skillful use of 
the force of example, the experience of the best soldiers and excellent 
subunits, and the heroic feats of the Soviet people during the Civil and 
Great Patriotic wars. Education through positive examples and facts, 
especially combat feats, largely contribute to the development of high 
political and moral-combat traits. 

Mastering the main requirements of stressing the positive in education 
makes it possible to ascertain all of a person's potential and creates 
the conditions needed to form and develop better traits in soldiers. 

Combining High Exactingness Toward Subordinates With Respect for 
Their Personal Dignity and Concern for Them, In relying on the positive 
traits of soldiers and placing high requirements upon them in combina- 
tion with respect for their personal dignity and concern for them, the 
educator not only moves subordinates to the conscientious fulfillment of 
their duties, but also directs the development of their better aspects and 
enables all of a person's capabilities to be revealed. 
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Without high exactingness toward the individual there can be no goal- 
directed education, especially in the army and navy, where the exacting- 
ness of commanders and chiefs, being their statutory duty, is the most 
important condition for the successful fulfillment of combat and political 
traming tasks, for strengthening military discipline, and for forming po- 
htical and moral-combat traits in soldiers. The high exactingness applied 
to subordinates helps them to reinforce positive traits, overcome short- 
comings, temper their will, and acquire the necessary character traits and 
socially useful behavioral habits. 

In imposing requirements on subordinates and making various deci- 
sions, commanders and political workers should never forget the educa- 
tional aspects of these requirements and decisions. Commenting on the 
essence of the organization and education of people in the Accountability 
Report of the CPSU CC to the 24th Party Congress, L. I. Brezhnev 
observed: "Even if a leader is empowered to exercise the principle of 
unity of command, he still cannot rely solely on the force of an order. 
... Our Party . . . requires that leading workers constantly think about the 
educational consequences of 'hose . . . decisions which they make." '« 

Exactingness constitutes only one aspect of the educational process 
and IS organically fused with another— confidence in and respect and 
concern for the person. 0.-,iy in this combination can educational goals 
be realized. If exactingness is separated from respect for the personal 
dignity of people and concern for thvm, it loses its educational force. 

The high responsibility of the jommander and political worker to the 
people and the Communist Party for the combat and political training 
of personnel and the maintenance of constant combat readiness is 
reflected in their exactingness. By working to achieve faultless execution 
of official duties by soldiers, the officer-instructor is primarily concerned 
with strengthening military discipline, improving the combat training 
of personnel, and forming high moral-combat traits in subordinates. 

Such attributes as a basic Party approach and implacability toward 
shortcomings, persistence and resoluteness in implementing one's own 
requirements, the establishment of personal responsibility of service- 
men for work assigned to them, and strict monitoring of execution are 
characteristic of the high statutory exactingness of the officer-instructor. 

The basic Parly approach and implacability toward shortcomings are 
directed against everything that interferes with the establishment of firm 
military order, the strengthening of discipline, and increased combat readi- 
ness. Whether the educator's approach is.piincipled or not is judged pri- 
marily by how he regards his official duties, the shortcomings of sub- 
ordinates, and deviations from the statutory requirements. 
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The 24th CPSU Congress emphasized the need for increasing exact- 
ingness toward workers and their responsibility for work assigned to them, 
and for taking steps against those who violate discipline and behave 
improperly." 

Party principles are a reliable guarantee against eyewash and lack 
of interest in work. They help a person achieve high results in his work 
and prevent him from being content with temporary success. 

The basic Party approach, and implacability toward shortcomings 
define persistence and resoluteness in implementing one's own require- 
ments. If a commander or political worker adheres to Party princi- 
ples, is fair, and i5 demanding in Ihe interests of work, he must act 
persistently and resolutely. This concerns all aspects of the life, training, 
and service of a military collective: the fulfillment of combat and politi- 
cal training plans, the maintenance of statutory order in the subunit, 
the improvement of the combat training of personnel, and so on. 

An overwhelming majority of our commanders and political workers 
persistently and resolutely work for high combat readiness, organization, 
and smoothness in combat training and for strong military discipline. 
Upon noticing some shortcoming they do not rest until it is corrected. 
Thus, success in personnel instruction always accompanies commanders 
and political workers. On the other hand, whoever is not resolute and 
persistent in carrying out assigned tasks, implementing his own require- 
ments or struggling against shortcomings cannot count on high results 
in his work with his subordinates. 

V. I. Lenin often underscored the necessity of establishing "the very 
precise responsibility of each . . . for fulfilling specific, clearly and unam- 
biguously outlined assignments and practical projects." Guided by this 
statement made by Lenin, experienced commanders and political workers 
always begin the fulfillment of tasks and the implementation of adopted 
decisions by establishing the personal responsibility of each subordinate 
for the work assigned to him and by determining the specific individuals 
responsible. They always clearly indicate what should be done, by whom, 
where, and when. This is the primary assurance that the assignment will 
be carried out accurately and on time. 

Personal responsibility for assigned work is inconceivable without 
the control of execution. To make a demand of a person and then 
not to verify how he has coped with the task means to deprive exacting- 
ness of its educational force. A perfunctory attitude toward how a sub- 
ordinate has carried out an assignment usually gives rise to indifference, 
laxity, and irresponsibility. 

Control has the goal not only of checking execution, but also of 
preventing a gap between word and deed. V. L Lenin scorned those 
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leaders who "give the most magnificent advice and directives left and 
right, but who prove to be *awkward' to the pomt of bemg hilarious, 
absusrd, and shameful; who prove to be incapable of implementmg this 
advice and these directives, and exercising practical control to ensure that 
word becomes deed." ^® 

Poor control is the most widespread cause of nonperformance. Peo- 
ple who are used to working under conditions where their activities 
are inadequately monitored react oversensitively to the exactingness of 
their commanders. 

If a requirement which defines a service routine is once ma^^e of a sub- 
ordinate, its fulfillment must be worked for constantly and unflaggingJy. 
When a young soldier does everything precisely today, tomorrow, withia 
a week, or within a month, the fulfillment of regulations and the execu- 
tion of orders will become customary to him and will be retained through- 
out his entire service in the army. A commander's requirements sometimes 
generate resistance in a soldier who has not been tauyht daily precision. 
"Even the low requirements of a person who is exacting only from time 
to time or at random," said M. I. Dragomirov, "elicit grumbling about 
strictness. This phenomenon occurs not because of the absolute difficulty 
of executing what is required, but because of the abruptness of the transi- 
tion from an ordinary careless attitude coward work to immediate strict- 
ness and precision." 

The more a situation in which subordinates find themselves is predis- 
posed toward deviation from established order, the more strictly demands 
and tests must be made. For instance, execution of a mission by a sub- 
unit apart from its own unit, extreme fatigue of the men, actions by 
personnel at night, having combat alert duty before being replaced, 
and so on, may be such circumstances. 

The examined features of the exactingness of commander-instructors 
and political workers acquire great educational force when certain condi- 
tions are observed. Among them are: 

1) The soldiers' understanding of the meaning of requirements im- 
posed on them and an awareness of their expediency. In revealing the role 
of this condition for strengthening military discipline, M. V. Frunze said 
that revolutionary discipline is a heavy yoke only for a person who does 
not understand its goals and importance. A serviceman can fully compre- 
hend the meaning and spirit of the rules of military order and of issued 
directives. Hence, first, all issued orders must be legitimate and second, 
when need be, their importance and meaning should be explained; 

2) The impermissibility of familiarity, connivance, apd persuasion in 
exactingness; 

3) The incompatibility of exactingness with crudeness, insult, or be- 
littling of the personal dignity of the soldier; 
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4) The lack of perfunctoriness, callousness toward people, and petty 
faultfinding in exactingness; 

5) In exactingness, a poor attitude, irritation on the purl of the in- 
. structor, and antipathy or partiality toward some soldiers must not be 

manifested; 

6) Mastery of the techniques of making demands and constant ob- 
servance of pedagogic tact; 

7) Combination of exactmgness toward subordinates with exacting- 
ness toward oneself. 

The practical fulfilhnent of these conditions ensures a correct com- 
bmation of high exactingness with respect for the personal dignity of the 
soldiers. 

Respect for dignity of the soldier is manifested in the educator*s 
concern for observing the rights and satisfying the needs of a subordinate. 
The rights accorded soldiers by laws and regulations and the types of 
allowances established for them should be strictly ensured and correspond 
to those requirements which conmianders impose or subordinates in the 
execution of oflicial duties. 

It is important for the subunit commander and political worker to 
remember that at the present time concern for satisfying the growmg 
spiritual and material requirements of soldiers is assuming even greater 
importance. The elevated general educational and cultural level of per- 
sonnel raises the problem with particular acuity of satisfying spiritual 
needs and organizing relaxation, cultural,and mass sports activities. Con- 
cern for the diet, health, and everyday living conditions of personnel is an 
important obligation of every instructor. 

In the combination between high exactingness and respect and con- 
cern for the soldier's personal dignity, the features of a Leninist work 
style are clearly expressed. General Secretary of the CPSU CC L. I. 
Brezhnev said in a report at the ceremony dedicated to the 100th 
anniversary of the birth of Vladimir Il'ich Lenin: "Modesty and sim- 
plicity, true humaneness, respect for and belief in people, and personal 
participation in their fates were in Lenin combmed with strong prmciples 
and with exactingness toward himself and others . . 

It is the duty of every ofl5cer-instructor persistently to master a Leninist 
style in his work. 

Unity, Coordination, and Continuity in the Indoctrination of Soldiers. 
The success of indoctrinating soldiers is directly dependent upon ttie unity, 
coordination, and continuity of the indoctrmationai measures of com- 
manders, political workers, and Party and Komsomol organizations. The 
necessity for friendly joint work among commanders, political workers, 
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and Party and Komsomol organizations in carrying out the tasks of com- 
bat and political training and in indoctrinating soldiers is emphasized in 
the decree of the CPSU CC dated 21 January 1967 and titled: **0n Mea- 
sures for Improving Party Political Work m the Soviet Army and Navy," 
the Regulation on Political Organs, the Instruction to CPSU Organiza- 
tions m the Soviet Army and Navy, and in military regulations. 

To achieve coordination in work with people means to make unified 
statutory requirements of them, to employ the principles and methods of 
indoctrination correctly, and to exert influence on the soldiers through the 
joint efforts of officers, sergeants, and Party and Komsomol organizations. 

Violation of the unity and coordination of indoctrinational measures 
inevitably leads to serious gaps in work. If one instructor, striving to seem 
*'kind" to his subordinates, manifests liberalism and inexactingnass 
toward them and another imposes statutory exactin^jness, the servicemen 
will feel this immediately and draw appropriate conclusions. It is even 
worse when the indoctrinational measures of commanders and poliUcal 
workers are contradictory. Such violations undermine the authority of 
instructors, give rise to nonproducliveness and questioning of orders and 
instructions, and interfere with the establishment of statutory inte.["relation- 
ships within the collective. 

The snbunit commander and his deputy for political affairs, as leaders 
of the collective of instructors, ensure a unified line of pedagogic influence 
on personnel on the part of platoon leaders, sergeants, and the Party 'oA 
Komsomol organizations and they direct common, coordinated efforts 
toward the fulfillment of specific tasks. The process of the formation of 
the political and moral-combat traits of soldiers and military collectives 
proceeds more rapidly in such an atmosphere. 

The unity and coordination of indoctrinational measures presuppose 
the observance of continuity in work. All of the best that has been accu- 
mulated in the subunit is not only retained and reinforced if the com- 
mander, political worker, or aktiv is replaced, but also is developed and 
multiplied. This makes it possible to accumulate and develop positive 
experience in indoctrination and to rely on it in work involving soldiers. 

What is the essence of the mai;? requirements of the principle of unity, 
coordination, and continuity of ei ucational measures? 

Above all the implementation of thi:^ principle requires firm knowledge 
and exact fulfillment of military regulations, manuals, orders and direc^ 
tives. The organization of the training, service, everyday conditions, and 
entire life of army and navy personnel is carried out on the basis of 
unified directive documents. Sound knowledge and accurate fulfillment 
of them provides the possibility of approaching the rating of the behavior 
of subordinates with a unified yardstick, eliminates cases in which the 



requirements of one commander contradict the requirements of another, 
and insures continuity in the education of soldiers upon replacement of 
commanders or upon transfer of a soldier from one subunit to another. 
Unified views on indoctrinational problems, disciplinary practice, the 
interrelationships between commanders and subordinates, and the orga- 
nization of all service are formed in subunits and units on the basis of 
constant study and strict fulfillment of regulations, orders, and directives 
of the USSR Minister of Defense and the chief of the Main Political 
Directorate of the Soviet Army and Navy. 

A coordinated lire in political educational work in the subunit is 
possible on the basis of the correct application of the principles and 
methods of education employed with respect'to soldiers, unified objective 
evaluation of the state of affairs, knowledge of the tasks of personnel, 
and a oeneral approach in the evaluation of the deeds of some soldier 
by a., categories of commanders, political workers, and Party and 
Komsomol activists. All this makes it possible to concentrate the com- 
mon efforts of instructors on those tasks and concrete objects (individual 
soldiers or collectives) which are most important in the given situation 
and thus insures the rapid attainment of the planned goal. 

The skillful application of the principles and methods of political edu- 
cation and unified objective evaluation of the state of affairs and of sol- 
diers' deeds also insure the unity of the military pedagogic views of subunit 
instructors, on whose basis the general plan, unified style, and tone of 
work for all sections which conduct the iiidoctiination of personnel and 
motivate them to the exemplary fulfillment of assigned tasks take shape. 

The success of the unity and coordination of indoctrinational work 
largely depends on comprehensively strengthening the unity of command. 
The unified line of pedagogic measures is insured through the purpose- 
ful, planned, organized, and centralized management of all sections of 
the educational process by the sole commander. Sometimes in certain 
subunits a great deal of work is carried out independently by officers, 
sergeants. Party and Komsomol activists, but there are no major results! 
This often occurs because the specific object and methods of coordi- 
nated influence are not defined and the principle of unity of command 
is violated. Without strict implementation of unity of command the 
activities of a collective of instructors may resemble the work of a 
group of people some of whom are sowing a field while others are 
trampling it down. 

In the communist indoctrination of soldiers the company commander 
relies above all on his deputy for political affairs. Therefore, mutual un- 
derstanding and friendly and coordinated actions by the commander and 
the political worker are of very great importance to the implementation • 
of the principle of unity, coordination, and continuity in indoctrination. 
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Their interrelationships should be permeated with Party principles and 
constructed on mutual respect and complete confidence. 

Acting as the direct organizer of Party political work, the company 
political affairs officer durects the efforts of Party and Komsomol organi- 
zations toward the fulfillment of tasks set by the commander. In the 
interests of unity and coordination in political education the political 
worker strengthens the principle of imity of command on a Party basis in 
every way possible and supports exacting ofiScers and sergeants. He moti- 
vates the efforts of Party and Komsomol organizations toward ensuring 
the personal exemplariness of communists and Komsomol mentoers in 
strengthening military discipline and creating a consensus in order to 
support of the commanders' requirements. 

The principle of unity, coordination, and continuity in political educa- 
tion requires the skillful supervision of indoctrinational activities of 
officers, warrants, sergeants, and active Party and Komsomol members 
of the sutanit. 

As leaders of the subunit's collective of instructors, the commander 
and political workei not only ensure common understanding of indoctrina- 
tional tasks, but also teach their ofiScers, warrants, sergeants, and aktiv 
practical work skills. 

A special role in the indoctrination of instructors belongs to the subunit 
political worker, who is concerned with raising their ir^'^ological and 
theoretical level, directs their efforts toward the attainment of a common 
goal, and arms them with advanced experience in Party political work. 
He leaches platoon leaders to set tasks for the aktiv and to rely on 
communists and Komsomol members, and organizes the study by instruc- 
tors of the works of V. I. Lenin and CPSU decisions on problems of com- 
munist indoctrination. The political worker ensure the firm knowledge 
of military regulations and problems of military psychology and peda- 
gogy on the part of officers and sergeants, and summarizes and dis- 
seminates positive experience in educating soldiers. 

In selecting the Party and Komsomol aktiv of the subunit, the political 
worker teaches activists the practical skills of Party political work on 
a daily basis, regularly poses tasks for them in the education of soldiers, 
gives specific assignments, and supports their initiative. Relying on the 
aktiv, the subunit deputy commander for political affairs systematically 
obtains needed information, sensitively reacts to the feelings and require- 
ments of personnel, and forms group opinion. 

In-depth knowledge of the principles of political education by com- 
manders and political workers, and the fulfillment of their requirements 
in practice are the most important criteria for forming high moral-combat 



234 



243 



traits in personnel and for successfully fulfilling the tasks set for the 
Soviet Armed Forces by the Communist Party. 
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Chapter 12. The Military Collective as an Instruc- 
tional Environment 



1. Instructional Potential of the Soviet Military Collective 

In translation from Latin the term "collective" means ''assembled" or 
**united." A collective is a consciously created association of people for 
joint activity in the name of specific socially useful goals. 

Socialist society includes a host of various collectives in which the 
Soviet people are united. The Soviet people are true collectivists who 
know how to coniibine personal and social interests correctly and who 
consciously subordinate their own efforts to common goals. 

"The responsibility of each to the collective," as was noted in the 
Accountability Report of the CPSU CC to the 24th Party Congress, "sad 
the responsibility of the collective for every worker are inalienable fea- 
tures of our way of life." ^ The result of many years of fruitful endeavor 
by our Party and the entire Soviet nation, who have succeeded in creating 
a true society— a monolith, a society of collectivists— is set forth in this 
thesis by the Congress. The consciousness of each and the sense of 
participation in the construction of a communist society, and a sense of 
solidarity and mutual aid are manifested in a particularly graphic way 
in labor collectives, which L. I. Brezhnev, speaking at the 24th CPSU 
Congress, called the main cells of socialist society. 

Collectives are extremely variegated. They differ in the character of 
their activities, the forms of relations among people, and so on. Military 
collectives occupy a special place among them. 

The concept of a military collective is very broad. It would be proper 
to call both the Armed Forces as a whole and any formation unit or sutf 
unit a collective. Here we single out the primary collective— th^t is, "a 
collective in which the individual members are in constant unity on a 
duty, friendship, everyday and ideological basis." 2 in the Armed Forces, 
platoons, companies, and equivalent subunits are the primary collectives. 
Subunits such as the detachment, team, or crew may be called contact 
collectives, where the soldiers are in continual duty, everyday, and other 
interaction and intercourse with each other. 
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As a social organism the primary collective is supposed to perform a 
twofold function: to be a professional (production, combat, and so on) 
unit and an educator. In other words, the collective is the subject of 
combat (labor) activities and education^ and at the same time it is the 
object of education, development, and leadership. 

Nor is the military collective an exception in this regard. Life incon- 
trovertibly proves that the higher the combat (labor) capability of a 
collective, the better an educator it is, and the better an educator, the 
more effective its activities and the higher its combat readiness will be. 

The collective conveys social influence to the individual. At the same 
time, as a relatively independent cell of the social organism, as the 
medium in which human activities take place and direct and indirect 
intercourse are accomplished, it constantly affects every person within it. 

The classics of Marxism-Leninism often point out that the collective 
accords the greatest possibilities for the development and manifestation 
of an individual's specific capabilities. "Only in a collective," wrote 
Marx, "does the individual obtain the means which enable him to 
develop his own inclinations comprehensively, and hence only in a 
collective is personal freedom possible." ^ 

The objective educational potential of the Soviet military collective 
is set forth in its very social nature, structure, and characteristic fea- 
tures. The Soviet military collective is essentially a socialist-type collec- 
tive. Every subunit, as a living fragment of the Armed Forces, is 
inseparably iinked to other military and non-military collectives. Inherent 
in a military collective are organic social and spiritual unity and moral, 
political, and psychological oneness with the socialist social and state 
order, a oneness founded on the community of basic interests of the 
Soviet people and their soldiers. 

The USSR Armed Forces and every military unit and subunit are 
the embodiment of the social equality of soldiers and officei-s, of national 
equality, and of friendship -among peoples. They are comprised of 
persorinel who are ideologically convinced, boundlessly dedicated to 
the socialist Homeland, and highly educated. 

Politically mature, highly cultured commanders and political workers 
who are competent in a military regard are in charge of military collec- 
tives. They implement Party policy In the army and nax7 and supervise 
collectives, directing their efforts toward an unflagging rise in the combat 
readiness of the troops, toward exemplary fulfillment of combat and 
political training tasks, and toward strengthening military discipline. 

The Armed Forces and ever>* unit (subunit) are bound together by the 
leading role of the CPSU, which is embodied in the vigorous activities of 
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political organs and Party and Komsomo! organizations, which reach 
into all aspects of the training, service, and life of personnel. 

By groupmg the best and most advanced of the servicemen, the Party 
and Komsomol organizations become the leading force of the military 
collective. They unite personnel around the CPSU, educate the soldiers in 
a spirit of Marxist-Leninist ideology and communist morality, and develop 
in them utter devotion to the Homeland, a sense of friendship among 
peoples, proletarian internationalism, and burning hatred of imperialist 
aggressors. They strengthen umty of command and military disci- 
pline, and motivate personnel to the exemplary fulfillment of assigned 
tasks, the maintenance of high vigilance and combat readiness, and the 
irreproachable fulfillment of their military duty. Through high ideological 
conviction and personal example service and training, communists 
and Komsomol members lead all other soldiers and set the tone for >he 
collective's group opinion. 

The inexhaustible educational possibilities of the Soviet military collec- 
tive are contained in the high social significance of the goals and tasks 
of its practical activities. The military collective is faced with a task 
inherent to it alone: the armed defense of the socialist Homeland and its 
state interests. In the current situation military labor is one of the primary 
factors of the creative labor of Soviet society. 

Soviet soldiers make a tremendous contribution to the common cause 
of communist construction. They protect the peaceful, creative labor of 
the Soviet people and stand guard over socialist achievements. A soldier's 
labor is specifically expressed in improved military skills, the mastery of 
formidable combat equipment, and increased military discipline, vigi- 
lance, and combat readiness. 

Military activities gve rise to a high sense of responsibility and 
moral dependence of each member on the collective and on his comrades. 
The interdependence of the soldier and the collective continually rises in 
proportion to the development and improvement of combat equipment 
and weapons. This objectively instills in the soldiers a sense of responsi- 
bility for the actions and deeds of their comrades and an interest in com- 
mon success. The ideological and businesslike purposefulness of Soviet 
military coi!e.-tives, which is the most important prerequisite for their 
solidarity end for the formation of collectivism, comradely mutual aid, 
and other disiracter traits in the soldiers iies in military labor. 

The entire life and combat training activities of our subunits and units 
are permeated with a spirit of collectivism and require the combination 
of social and personal interests. Joint combat training and the difficulties 
of service all heighten the responsibility of each to all and of all to each, 
and develop the requirement of acting according to a unified plan, in 
accordance with the common tasks of the collective, and on the basis of 
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the requirements of regulations and the orders and instructions of com- 
manders. 

A military collective unites people not only in a common goal and 
in common labor, but also in the common organization of this labor on 
the basis of the principles of subordination, responsibility, and coordina- 
tion. Inherent in it is a strict organizational structure which is thought 
out in detail and which corresponds to combat equipment and weap- 
ons and the means of their employment in battle. The oflScial activities 
and behavior of soldiers and their interrelationships are governed by 
military regulations, manuals, and the orders and instructions of com- 
manders. "Military organization," said M. V. Frunze, "is a specific 
organization which requires on the part of its members particular clarity, 
precision, industriousness, endurance, and speed in the fulfillment of 
all orders. 

Within the organizational structure of a military collective there is also 
a definite educational responsibility. It provides for the distribution of the 
main duty and combat roles, presupposes strict coordination and the obli- 
gation to observe the standards of a military community, and makes it 
possible to implement tiie principle "Every commander trains and indoc- 
trinates his own subordinates,*' thus motivating commauders and political 
workers to constant self-improvement, and so on. 

The precision of tiie organization of a military collective is heightened 
by tiie fact tiiat a single commander IS in charge of each subunit, unit and 
formation. The organization of a military collective and the defined char- 
acter of the standards and rules of the community contribute to the devel- 
opment of discipline and accuracy in every soldier, strengthen will and 
character, and develop coordination and tiie habits of collective actions. 
All this makes tiic subunit or unit a controlled, smoothly functioning 
organism. 

A specific, feature of the military collective is the fact that in battle it 
fulfills its tasks by means of weapons, combat equipment, and force 
applied against the enemy. This requires every soldier to develop bravery, 
boldness, endurance^ and hatred of the enemy and persistently to master 
military knowledge. Without possessing these traits a soldier cannot feel 
that he is a full-fledged member of the military collective, since at a 
diflScult moment he might unintentionally let down his comrades. 

The relative stability, duration, and continuity of an individual's service 
in one collective may be considered one of the specific features of a mili- 
tary collective which has educational significance. A soldier's work, 
everyday life, and leisure time are all spent among one group of comrades. 

Like other Soviet collectives, a military collective is heterogeneous 
in composition, but this heterogeneity is specific. A subunit (unit) con- 
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sists of a permanent staff (officers, warrants, and ensigns) and imper- 
manent segment (soldiers, sailors, sergeants, senior NCO*s). It unites 
people of various nationalities and vocations, with different experience in 
life, different family status, different education, who come from different 
parts of the country, and so on. In a collective every serviceman holds a 
definite position according to his official post and social activities. 

The specificity of the military collective creates conditions favorable to 
constantly influencing the individual, to making soldiers interdependent, 
to solidarity, and to the effectiveness of mutual influence. 

Mutual influence is very great among servicemen. Being in constant 
close contact, Soviet soldiers seemingly supplement each other with the 
best to be found in each. Friendship among the peoples of our country, 
its vastness and resources, and the scope of communist construction can 
actually be felt in the collective. Group opinion of a person and his traits 
takes shape most completely in a collective. 

The objective educational potential of the military collective is no! 
always fully manifested in and of itself, and is realized not automatically, 
but through internal, subjective conditions and through the activities of 
commanders, political workers, and Party Komsomol organizations. 

Take, for instance, the intercourse among servicemen within a collec- 
tive. As a rule it enriches a soldier and endows him with traits which he 
lacks. If, however, there are just one or two people in a collective who 
have not been morally educated and who are undisciplined, and who 
moreover are of strong will, they may have a negative influence on 
young soldiers. 

The educational potential of a primary military collective is reduced 
by the gap sometimes observed between it and the sole commander. 
Some insufficiently mature leaders, especially young officers, may develop 
the illusion of exaggerated personal power and become fascinated with 
administration. Strict Party control of the observance of laws and strict 
fulfillment of the requirements of the oath and regulations and of the 
orders of commanders and chiefs are reliable barriers to such phenomena. 

The psychology of the collective is an important factor which affects 
the education of soldiers. Various sociopsychological processes and 
phenomena arise in the joint activities and community of people under 
the influence of ideology, living conditions, and specific features of collec- 
tives. In turn, group mental phenomena largely motivate the deeds of the 
soldiers and "control" their behavior. Group opinion, which acts as a 
regulator of the deeds of each individual and of the collective as a whole, 
plays a large role here. The group opinion of the collective is not a set 
phenomenon but a constantly developing one which requires the constant 
attention of commanders and political workers. Highly ideological, uni- 
fied, and active group opinion is instructive. 
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The educational strength of a collective is largely determined by the 
character of interpersonal relations. Experience shows that if interrela- 
tionships conforming to regulations have taken shape among servicemen 
within a collective, they will form positive character traits in the soldiers: 
collectivism, correct understanding of military camaraderie, integrity, 
honesty, and boldness. Conversely, if interrelations among servicemen 
are founded on mutual forgiveness of mistakes, indifference toward the 
fate of another, and clannishness, such negative traits as egoism and 
vanity, dishonesty, and the desire to bypass the diflSculties of service may 
come to the fore. 

Therefore, commanders and political workers must constantly take 
into account the specific features and character of interpersonal relations 
in the collective and form them on the basis of the requirements of 
military regulations and the standards of communist morality. 

Group moods and feelings have a considerable influence on the edu- 
cational process. The moods of a military collective are not simply the 
sum of the moods of its members. The essence of this phenomenon, as 
Marx pointed out, is that the cooperation of many people and the fusion 
of individual effort into one whole creates a new, loftier force which 
diff^jr$ substantially from the sum of its components. 

Any mood which has takeu over a collective exerts a strong influ- 
ence on the entire life and all activities of its members. Enthusiasm 
contributes to the success of the collective. Indifference and dissatisfac- 
tion reduce the results of its activities. Therefore, the campaign for a 
good mood within a collective is a campaign for its success and for 
increasing its educational potential. 

Intra-collective traditions— that is, that which is conveyed from the 
old personnel of the collective to the new — play a major role in educa- 
tion. Among the best traditions which have a positive influence on the 
educauon of soldiers are: placing first in combat and political training, 
sports, and so on, exemplary actions in tactical exercises, warm greeting 
of young recruits, festive ceremonies for those discharged into the 
reserves, the maintenance of relations with former members of the 
collective, visiting historical sites, sponsoring monuments and fraternal 
graves of war heroes, the training of replacements by senior servicemen 
prior to their discharge into the reserves, honoring soldiers and sergeants 
on the days of events which are noteworthy to them, and so on. 

Unfortunately, there are some cases of the manifestation of negative 
"traditions" which act upon the collective in an undesirable direction. 
Among tlieTi are: clannishness, insulting nicknames, the division of 
soldiers into **young" and "old," and so on. This occurs because in some 
places phenomena which are harmful and not inherent in our military 
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collectives are not always prevented in a timely manner, and an atmos- 
phere of intolerance of the carriers of such habits is not created. 

The aggregate of the sociopsychological phenomena in a military 
collective creates a definite atmosphere which has a great influence on 
every soldier, on the collective as a whole, and on its educational poten- 
tial. If emotional enthusiasm predominates in the collective, if a business- 
like mood reigns, if highly ideological public opinion has been formed 
and is maintained, and if the interrelations among servicemen conform 
to regulations, then we find high solidarity, discipline, and combat readi- 
ness. When conflicts arise in the collective and negative group moods 
rise to the surface, one cannot count on success in its activities. 

Intrinsic in a majority of the subunits and units (ships) of our Armed 
Forces are a high level of military discipline and a moral and psychologi- 
cal atmosphere which is full of optimism and confidence, highly principled 
collective opinion, good moods, mutual comradely support and assis- 
tance, concern and sensitivity, a basic mutual exactingness, and the 
active desire to follow combat and revolutionary traditions and to multi- 
ply them through one's own military labor and socially useful activity. 

The degree of a collective's positive influence on the individual and 
its solidarity depend largely on the commander's and political worker's 
correct understanding of the sociopsychological essence of various pro- 
cesses and phenomena found within a collective, of group opinions and 
moods, collective habits, customs, traditions, affections, sympathies 
and antipathies, imitation and self-assertion, and so on. They represent 
the immediate forces which in large measure motivate the deeds of 
soldiers and hence form their character traits and behavioral habits. 

2. Main Features of the Collective as an instructional Environment 

In connection with the fact that the educational strength of a collective 
depends largely on the level of development of its spiritual, moral, and 
psychological atmosphere, distinction is drawn among a number of 
instructional features (attributes) of the collective. Chief among them are 
goal-directedness and purposefulness, combat coordination, solidarity, 
exactingness, and independence. 

Short-and long-range goals of the subunit are reflected in goal-directed- 
ness. Not only the character of the subunit's daily actions, but also the 
social interests, ideology, and sociopolitical aspect of the collective are 
reflected here. 

No matter what specific tasks the collective carries out, "it must 
always understand that the Communist Party is ahead . . . " ^ leading our 
people to the greatest and most cherished goal — the building of com- 
munism. 
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The orientation of any Soviet collective is objectively an educational 
force, and the greater the contribution of the collective to the national 
cause and the higher the significance of the tasks.it carries out, the 
greater this force will be. 

A military collective in which vitally necessary and important social 
activities insure the security of the Homeland, and in which the creative 
labor of the people is carried out forms in soldiers communist views and 
convictions, staunch character and the habits of correct, disciplined 
behavior* 

The force of a collective's influence on the individual increases many 
times over when the goals and tasks are not only set, but also driven 
home to the consciousness of every soldier, when the goals are compre- 
hensible to and accepted by them. The internal conviction of each soldier 
and hence of the entire collective that the tasks facing them must be 
fulfilled indicates the purposefulness of the military collective as a feature 
of its spiritual life. 

Of course, here we have in mind the unity only of the main, socially 
necessitated goals of collective endeavor and not the standardization 
of all the individual's interests in life. After all, social and collective 
goals can be attained only when the individual capabilities, gifts, and 
talents of people are allowed to bloom fully. 

The purposefulness of a collective should not be identified with its 
goal-directedness, although these concepts are close. Goai-directedness 
is characterized by a concrete task to whose fulfillment the efforts of 
the collective are subordinated. As far as purposefulness is concerned, 
it expresses the unity of the motives, activity, and efforts of people in 
carrying out the tasks facing them and is a sociopsychological charac- 
teristic of the collective. Pur.)osefuIness represents a fusion, a very close 
and inseparable bond of the social, the ideological, and the psychological 
in the collective. In it, social and ideological aspects are fused with 
personal aspects, transformed into the individual's psychology and act 
as a great motive force. 

Purposefulness nourishes the vital capacity of a collective and defines 
its advancement, but a lack of purposefulness may lead to stagnation in 
the life of the collective and to a decline in its educational influence 
on the men. 

Combat coordination and teamwork of a collective greatly increase 
its educational role. They give rise to a sense of unity, inseparability from 
the collective, and a high degree of comradely cohesion. Coordination 
and teamwork are born in the course of the joint activities of personnel 
and from the aggregate of collective efforts. 

Exactingness is one of the most important features of the collective 
as educator and is an essential attribute. It is no coincidence that A. S. 
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Makarenko defined the educational value of the collective in the develop- 
ment of requirements within the collective. He established the following 
Stages in the development of the collective as an instructional environ- 
ment which depend on requirements: 

1) The leaders of the collective, as representatives of society, make 
requirements of people; 

2) These requirements are supported by the aktiv; 

3) The requirements of the aktiv become the unanimous opinion of 
all, and the collective may apply them to each individual person; 

4) . Under the influence of the collective requirements a person begins 
to make social requirements of himself.® 

To a certain extent these provisions are also applicable to the assess- 
ment of the military collective as an instructional environment. 

TTie independence of the military collective furthers the development 
of its exactingness and its increased educational activity. It is expressed 
in the right, possibility, and capability of the collective to carry out on 
its X)wn a certain range of tasks, especially educational tasks. The inde- 
pendence of the collective intensifies the feeling of the individual's 
dependence on it, increases the effectiveness of the motivating, encourag- 
ing, and constraining stimuli which the collective possesses, and develops 
exactingness, educational activity, and initiative on the part of all 
personnel. 

Sociopsychological solidarity is a general indicator of the educational 
strength of the collective and a prerequisite for its success. Fused in 
it are all traits and attributes of the collective: exactingness, indepen- 
dence, and purposefulness. 

To a definitive degree it depends on combat coordination and team- 
work, as well as on the character of interpersonal relationships (the de- 
gree to which they correspond to the requirements of regulations and the 
standards of our morality), the unity of collective opinion which is based 
on the highly ideological approach, and on the wealth and diversity 
of intra-collective, official and everyday traditions. Sociopsychological 
solidarity also presupposes a certain degree of social activity on the part 
of the personnel and the involvement of most soldiers in sociopolitical, 
cultural and sports activities. 

This list of the features of the collective as an institutional environment 
is not exhaustive. These features, however, do impart authority upon Chc 
collective and ensure a positive attitude towards it on the part of the indi- 
vidual v ho is a member of it. And this in turn is favorable psychological 
ground for increasing the eff'ectiveness of educational measures and 
contributes to the organic fusion of the education and self-improvement of 
the individual. 
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The characteristics of the collective, although stable, are Uss durabh 
than individual characteristics. All this obligates the leaders of collec- 
tives constantly to keep thera in their purview, to guard against destruc- 
tion, and to observe continuity in this work. 

The objective conditions under which Soviet military collectives exist 
accord extensive opportunities for the formation of positive traits in 
them. They are not formed automatically, in and of themselves, how- 
ever, but with the aid of conscientious activity of the leaders and 
Party and Komsomol organizations. Experience shows that when events 
develop spontaneously, negative attributes are also sometimes manifested 
in the psychology of the collective. This is why it is important for com- 
manders, political workers, and leaders of Party and Komsomol organiza- 
tions constantly to study the collective and to direct its development. 
Here it should be kept in mind that the general features of the collective 
are specifically manifested in each subunit (unit, ship). 

All this ascribes a uniqueness to the psychology of the collective and 
makes it "individual," unrepeatable. Every commander and political 
worker must constantly take into account the individual features of the 
collective in his activities. This is a mandatory condition for the success 
of educational work. 

Let us examine the dynamics of the development of a military collec- 
tive, especially a primary collective. 

In structure, organization, psychology, and the development of general 
educational features, a primary collective passes through a number of 
steps (stages). The following stages may be conditionally singled out in 
the formation of a collective as an instructional environment; formation, 
development, maturity. Each stage is characterized by a definite state 
(level of development) of educational features which largely define the 
orientation and content of work toward making the collective an instruc- 
tional environment. 

Let us take as an example the stage of the formation of a collective. 
Its main content is: the problems of reaching full strength in accordance 
with prescribed levels; the assignment of key personnel and the distribu- 
tion of combat and other duties; the ac sition of weapons and equip- 
ment; the establishment of Party and Komsomol organizations; and the 
selection and placement of the aktiv. 

During the period of the formation of the collective, when its official 
organizational structure is just being created, the system of co-subordina- 
tion and interaction has not yet been completely worked out. At the 
same time the unofficial structure, which oiten takes place more quickly 
(especially if the subunit is formed from the personnel of disbanded 
units and subunits), evolves. Here a number of sociopsychological and 
pedagogic problems crop up, such as the selection of men for small 
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subunits with consideration not only for their specialties and knowledge 
but also for psychological compatibility and influence on the process of 
self-afl5rmation. Other problems are the campaign against certain intro- 
duced forms of relations, statements of opinion, views, habits, and tra- 
ditions which sometimes have a negative influence on personnel. 

Experience shows that different problems which require preventive 
educational work arise at each stage of the development of a collective. 

The degree of development of the educational attributes of a collective 
does not always coincide in life with the formally adopted stages of the 
collective's formation. For instance, when some of the noncommissioned 
and rank-and-flle personnel are replaced twice a year, both weak- 
ness and maturity may be simultaneously observed in different structural 
elements of the organization and spiritual life of the subunit. 

At the same time the conditional classification of periods of a collec- 
tive's development contributes to the search for ways of influencing it in 
the interests of forming educational and combat features. 

3. Conditions and Ways of Developing the Collective into an Instructional 
Environment 

The formation of the collective as an instructional environment is an 
extremely complicated, dialectical process and is characterized by the 
combination and interpenetration of the objective and the subjective* 

The objective educational factors of a Soviet military collective are 
the foundation and starting point in the activities of the commander 
and political worker. The better commanders and political workers are 
trained in a scientific, theoretical, and methodological regard, and the more 
completely and thoroughly they are armed with the ability to organize 
from Party positions the process of leadership, training, and indoctrination 
of personnel and with knowledge of the conditions and specific ways of 
influencing the moral and psychological atmosphere and structural ele- 
ments of the collective, the mor**- completely these factors are realized 
as objective possibilities. Complete consideration for and utilization of 
all objective possibilities, and comprehensive consideration for the sub- 
jective factors are required. 

Success in the formation of a Soviet military collective is possible 
only when the real relations within it correspond to the standards of 
our way of life and to statutory requirements in the consistent imple- 
mentation of the principles of the guiding role of the Community Party, 
unity of command on a Party basis and a comprehensive introduction of 
communist convictions, collectivism, and military camaraderie, into the 
consciousness of the soldiers. 

The activities of the commander and the political worker toward form- 
ing the educative collective are realized in the follo^"'hg main orientations: 
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1) The creation and improvement of the organizational stnicture of 
the collective in accordance with the requirements of modem combat; 

2) The formation of interrelationships within it on the basis of the 
requirements of regulations and standards of communist morality; 

3) The control of intra-collective, sociopsychological phenomena and 
processes; 

4) The influence on the relations between the soldier's personality 
and the military collective. 

These orientations also define the corresponding conditions for the for- 
mation of the collective as an instructional environment. 

The creation and improvement of the organizational structure of the 
collective presupposes, first, knowledge of this structure as a whole and of 
all its elements (official and unofiicial groups, contact collectives) in the 
spheres of military labor, social affairs, and everyday life; second, the 
establishment of correct interrelationships between individual sections of 
the collective from the standpoint of ensuring high combat readiness and 
educative influence of the collective on the individual. 

The following are the main elements of the organizational structure of 
a primary military collective (a company, battery, or equivalent subunit): 

1) Functional combat sections — ^platoons or detachments (crews, 
teams, combat posts); 

2) Sociopolitical organizations and groups; 

3) Mass cultural and sports groups; 

4) Control and internal-control organs (the collective of educators 
and the aktiv of the subunit). 

In addition to official groups some spontaneously formed groups 
also exist.'' 

The tasks of forming the collective as an instructional environment, like 
the tasks of increasing the effectiveness of the management of the subunit, 
require knowledge of the specifics of the interconnection, interaction, and 
interrelationships within the framework of the existing structure of the 
collective in the spheres of military labor, and social and everyday life at 
via'ious stages of the collective's development. This knowledge eases 
the search for specific ways of improving the organizational structure of 
the collective and increasing its educational influence on personnel. 

Here experienced educators pay particular attention to the selection 
and placement of cadres of leaders in contact collectives and groups, 
to the organization of effective competition among groups and contact 
collectives of the same category, to the creation and strengthening of 
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a collective of educators and the subunit aktiv, and to the correct com- 
bination of the functions of control and internal control with consideration 
for the specifics of military organization. 

^ The influence and authority of the aktiv are of primary significance 
in the development of the collective as an instructional environment. To 
form an educating'military collective means above all to work unflaggingly 
on the education of the aktiv. It is an important task of the political workei 
correctly to select the Party and Komsomol nucleus on the basis of com - 
prehensive consideration for the political, practical, and psychologicar 
features of the activists, and to distribute them more or less uniformly 
throughout all subunits and groups. Consideration should also be made 
for the individual features of activists when social duties and assignments 
are distributed among them. 

_ The authority of the aktiv depends in large measure on with whom 
It IS staffed. Even solitary cases of the acceptance into the Party 
and Komsomol of people who are unworthy and who count on some 
privileges reduce the authority of the aktiv and weaken the collective's 
influence. " , . . We do not award and we do not give any benefits for 
joining the Party," wrote V. I. Lenin. "We need new Party members not 
for advertisement, but for serious work."* 

Lenin's principle of a strict individual approach to joining the Party 
was further developed in the decisions and materials of the 24th CPSU 
Congress. The following is stated in the Resolution of the Congress in 
the Accountability Reporf of the Party CC: "Improving the qualitative 
composition of our ranks and educating communists should remain the 
most important tasks of the Party. It is also necessary to continue to 
augment the ranks of the Party with worthy representatives of the working 
class, the kolkhoz peasantry, and the intelligentsia on the basis of strict 
individual selection." » 

It should be noted that even selection of the aktiv which is successful 
m all regards is only the start of the work with it. 

It is important for the commander and political worker to remember 
that the aktiv eflfectively exerts influence on the common soldier if it con- 
stantly grows organizationally stronger, improves itself, and sets the tone 
in the subunit, and if every activist is an example of service to the Home- 
land and fulfillment of his military duty and social assignments, and is 
also a model in discipline. 

Experience shows that increasing the influence of the aktiv on soldiers 
can be insured through enduring ideological tempering and increased 
requirement on it. It is important constantly to expand and renew the 
aktiv through the influx of fresh men and to rid it of those who have 
lost their authority in the eyes of the collective and who have a perfunctory 
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attitude toward social obligation. The activists should be studied and the 
opinion of the collective and of co-workers on a given person should be 
heard out. Studying the aktiv only "from above" often leads to mistakes 
and excessive praise oi individuals and to the divergence of opinion on 
them on the part of leaders and the collective.^® 

The establishment and maintenance of interpersonal relations which 
correspond to regulations are an important condition for the formation 
of a mUitary collective as an instructional environment. The development 
of interrelations in a military collective is a dynaraic and complex process, 
since it takes place in the course of the fulfillment of the diverse tasks of 
joint military labor. Moreover, military collectives are continually renewed 
and supplemented with young soldiers who lack experience in interacting 
with co-workers, ability in establishing correct relations with commanders 
and seniors, and sometimes even knowledge of the standards of military 
etiquette. At the same time not all young officers and sergeants have firmly 
fixed practical skills in proper interrelations with subordrnates. Moreover, 
some of them handle these problems from case to case, usually in con- 
nection with conflict situations or crude infractions of military discipline 
and ethics. 

Experienced commanders and political workers systematically regulate 
and control interrelations in the collective. To this end they iuiiplement 
active group and individual measures, which have a positive effect on the 
education of personnel, the state of military discipline, and the ro^J''?^'^ ity 
and combat capability of subunits. 

Of great importance in the formation of correct interrelations in mili- 
tary collectives is goal-directed explanatory work. It arms soldiers with 
knowledge of the principles of communist morality and with a proper 
understanding of the principles of statutory interrelations and the ways 
of interpreting them under the various conditions of military activity. 
Explanatory work should encompass all servicemen, be based on com- 
prehensive consideration for the specific features of each category of 
soldiers, and be distinguished by diversity. 

The standards and principles of interrelations among soldiers are 
explained by various forms and methods. The subunit commander and 
political worker hold special conferences with officers, ensigns, ser- 
geants, and soldiers (according to term of service) and analyze cases 
of deviations from statutory requirements, insubordination, patronization 
or replacement of subordinate officials, familiarity, connivance, haughti- 
ness, and bias against co-workers. This makes it possible to direct the 
attention of all officials and the community to the problems of inter- 
relations, to recognize their significance, and to prevent unhealthy 
phenomena. 

Topical conferences for officers and sergeants play an important role 
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in forming statutory interrelationships. At such conferences the educators 
exchange their experience in influencing subordinates, analyze conflicts, 
ascertain their origins and causes, and analyze their own actions. This 
contributes to the development of a conect evaluation of existing inter- 
relations in the subunit and to the elimination of false ideas of the 
educator's authority and makes it possible to find the correct ways and 
means of bolstering his authority. 

The establishment of correct interrelations in a subunit largely depends 
on the organization of life and activities in strict accordance with the 
requirements of regulations. In military service there are no trifles: any 
deviations from regulations are reflected in interrelationships and may 
result in conflict. The personnel are closely bound by a chain of complex 
interdependencies, and if a conflict situation arises in one link of the 
chain it has a negative effect on the entire collective. 

Prescribed order, by regulating all aspects of the affairs and everyday 
life of the soldiers, distributes the physical and moral-psychological re- 
sponsibilities, ensures optunal allotment of them, and contributes to more 
productive activity on the part of the soldiers. Violation of prescribed or- 
der not only complicates the fulfillment of duty and training, however, but 
also creates grounds for the manifestation of the anti-collective, egoistic 
aspirations of some inadequately educated soldiers (or sailors) and often 
leads to a change in the established rhythm of life and to the unjustified 
reduction of the load on some and an excessive increase in the load 
on others. 

An important condition for organizing prescribed order is the expe- 
diency and reasonability of all measures implemented in the subunit and 
the uniform distribution of details, social duties, work, and everyday 
services- Experienced commanders, understanding the importance of 
organizing military labor, work to ensure that, in the course of daily com- 
bat training, service, and in trying to fulfill common tasks, prescribed 
interrelations among soldiers are improved and strengthened. 

Comprehensively Increasing the authority of commanders and chiefs 
at all levels and instilling in the soldiers love and respect for them is of 
exceptionally great importance in establishing and maintaining prescribed 
interrelations in a collective. In this work an important position is 
occupied by the explanation to personnel of the essence of unity of com- 
mand in the Soviet Armed Forces and of the role of officers and sergeants 
in increasing the combat readiness of the troops, fulfilling combat and 
political training tasks, and strengthening military discipline, order, and 
organization. It is also important to ensuie that every commander and 
chief very strictly observe the prescribed standards in relations toward 
subordinates, respect their dignity, be concerned about them, and be 
fair and tactful. 
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Such an approach makes it possible to put in order direct interrelations 
between seniors and juniors and to prevent coniBict situations. If they 
arise, however, it is necessary to have in-depth objective analysis by the 
senior commander and political worker of the factors which brought 
about the conflict. In the process particularly unflagging attention should 
be paid to studying the attitudes of officers, and sergeants toward sub- 
ordinates and to taking effective steps to cut off possible violations of 
regulations and law. 

Officers and sergeants are people invested with power. V. I. Lenin 
considered the ability to employ power cautiously one of the main signs 
of not only the professional, but also the political maturity of a leader. 
The slightest deviations from prescribed standards in relations between 
officers and sergeants and their subordinates and among themselves 
have a negative effect on the authority of commanders and on the col- 
lective as a whole. Our military ' ws defend the rights and dignity of 
every serviceman by establishing strict responsibility on the part of 
those who, in a position of power, violate statutory requirements. 

It is the duty of senicf commanders and chiefs, and of political workers 
as well, to teach young officers and sergeants in every way possible the 
ability correctly to construct their relations with subordinates and among 
themselves, and to set a personal example here. It is important to insure 
that every officer and sergeant thoroughly recognize that the mutual 
relations of commanders and subordinates largely conform to the 
boomerang law: all that stems from the former to the latter sometimes 
returns to the former in amplified form. 

^ Fair exactingness, good will, and tact on the part of the commander 
give rise to industriousness on the part of subordinates and return to 
him in the form of sincere respect and love. Crudeness, callousness, and 
unfairness evoke dislike, altercations, and often crudeness in reply. In 
connection with this, it may be recommended for any commander or 
chief to use the rule of putting yourself in the other's place. A precise, 
classic statement of this rule has been given by the Soviet General, 
Marshal of the Soviet Union K. K. Rokossovskiy: "If you want to know 
how to treat a subordinate put yourself in his place." 

The formation of the collective of a subunit as an educator presup- 
poses a constant analysis of the interrelations among soldiers (sailors). 
in service and training one should strive to place the soldiers in a position 
of responsible dependence on each other, to develop mutual aid, respect, 
and exactingness, to create a spirit of military brotherhood in subunits, 
and to cut off the slightest cases of the belittling of personal dignity and 
attempts on the part of some undisciplined senior soldiers to assert false 
authority, to occupy a command position, and to place youth under 
their influence. 



251 



A differentiated approach to each category of serviceman and to each 
soldier is very important in the regulation of mutual relations. In con- 
nection with this, all work toward forming interrelations is carried out 
in a number of parallel directions: the influence is exerted simultaneously 
not only on the collective as a whole and not only on the individual, 
but also on the Party and Komsomol aktiv, certain categories of service- 
men (officers, sergeants, soldiers), and small groups which are formed 
spontaneously. Here the individual is taken not in isolation, not in and 
of himself, but within a system of interrelations with the immediate envi- 
ronment. This makes it possible to act upon the entire complex of his 
interrelations within the collective. 

Control of the psychological atmosphere plays a considerable role 
in the assertion of the collective as an instructional environment. The ide- 
ology of Soviet society completely prevails in the spiritual life of every So- 
viet military collective. All activili^and the psychology of personnel are 
permeated with this. The consciousness, outlook, political, moral-combat 
and psychological traits of soldiers, and the combat and educational fea- 
tures of the collective are formed under the influence of communist ideas. 

The dynamic nature of sociopsychological phenomena in a prunary 
collective and their exposure to personal and group influence necessitates 
constant control on the part of commanders and political 'svorkers. The 
basis for such work is comprised of the constant improvement of the 
forms and methods of introducing communist morality and the require- 
ments of the military oath and regulations into the consciousness, life, 
and everyday affairs of soldiers. The higher the political consciousness 
of Soviet soldiers, the more deeply they are aware of the importance of 
military camaraderie and fricr/iship, mutual respect, and exactingness, 
the more fundamental the collective opinion will be, and the less tolerant 
attitudes toward violators of discipline and standards of communist 
morality will be. 

The ideological conviction of soldiers defines the character of their 
daily interrelations, strengthens the internal moral and psychological 
bond between them, and cements the military collective. 

The formation of a positive attitude in all soldiers toward an educa- 
tive collective is of great significance. When this condition is met a fusion 
of personal and social interests takes place. A positive attitude toward 
the collective contributes toward the men's recognition of their moral 
duty to the Homeland and people, which in turn gives rise to the selfless- 
ness of the individual in the common struggle, and to heroism even to the 
point of self-sacrifice. 

A positive attitude toward the collective is formed through demonstra- 
tion of its successes and achievements in various spheres of life and 
activities and especially on the basis of the real contribution made to the 
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common task of increasing the combat readiness of the unit or subunit. 
At the same time recognition and publicity of the successes and merits 
cf each person in the collective plays an essential role in the formation 
of a positive attitude toward it. The commander and political worker, 
in observing the achievements of the entire collective, should not forget 
that the soldiers are not faceless, that they have specific names. To take 
timely note of who was the first to earn his rating, who prevented some ac- 
cident, who proposed ;hat a device be improved, or that the collective 
stands out in sports events and so on means to do much in instilling love of 
the collective. Here it is very important to observe a sense of moderation: 
not to depersonalize the work of the men, not to overlook their merits, 
but at the same time not to exaggerate them. 

The extensive social activities of all members of the collective are of 
great importance in the formation of a military collective as an instruc- 
tional environment. Party and Komsomol work, sponsoring enterpriser 
and schools, sports and artistic endeavor, and the efficiency and organiza- 
tion of daily life all increase the number of social representatives in the 
collective and contribute to increasing their activity and intensifying their 
interrelations and responsible dependence. 

Active participation in social work ensures the soldier-activist of the 
respect of his co-workers and accords the opportunity to channel the 
personal interests of soldiers into collective, social interests. 

Extensive social activities make it possible to see better the soldier's in- 
dividuality and personality beyond his collective, to take his interests into 
consideration, and thus to influence him more effectively. The active par- 
ticipation of soldiers in social work develops in them initiative, indepen- 
dence, and belief in their own strength and the strength of the collective, 
and forms positive attitudes toward it. 

Under current conditions the importance of the educational influence 
of the military collective on the soldier's personality is increasing even 
more. This is due to the following factors; 

1) The further expansion of democracy and self-government in the 
life of our society. Because of this the role of the community in educating 
personnel is increased in the Soviet Armed Forces simultaneously with 
the further strengthening of the principle of unity of command; 

2) The increased legal and moral responsibility and interdependence 
among all soldiers in a subunit (or unit), between the individual and the 
collective, and between the collective and each individual. Modern 
weapons and combat equipment are of markedly collective character 
and require that personnel possess not only coordination and interchange- 
ability, but also high moral responsibility to their co-workers, true 
collectivism, camaraderie, and brotherhood in arms; 



2o2 



253 



3) The change in the age characteristics of draftees. In connection 
with the Compulsory Military Service Law, the army and navy are 
constantly taking in 18-year-old youths who generally have not received 
tempering in labor and life and who have not developed the necessary 
independence, responsibility, endurance, and strength of character. Only 
a collective which possesses the strength of an educator can develop in 
such youth high political, moral-combat, and psychological traits in 
compressed periods of service. 

A majority of subunit commanders and political workers understand 
the great importance of the psychological and pedagogic conditions for 
unifying the collective and increasing its role as educator, and take them 
into consideration. They link successes and the combat and political 
training of subordinates to the educational influence of the collective 
and see in it a reliable support. 

At the same time some officers, especially those who are inadequately 
experienced, underestimate the role of the military collective as educator, 
considering only command activities to be an effective factor. It is indis- 
putable that the commander organizes and directs in a proper path the 
process of the combat, political, moral, and psychological training and 
education of the personnel of a subunit, unit, or ship. But this does not 
at all reduce the importance of the collective as a great educative force. 
A good commander is one who, relying on the Party and Komsomol or- 
ganizations and the conmiunity, multiplies the effectiveness of his activities 
by including the collective in educational work. A strong collective is an 
indicator of the maturity of the leader and a component of his official, 
practical characteristics. ^ 

Thus, the role of the military collective in educating military service- 
men is exceedingly great. A united collective forms in soldiers the traits 
and habits of collectivism and camaraderie which are most important 
to battle and service, a feeling of fellowship and mutual responsibility, 
firm will, integrity, selflessness, and other traits of a citizen and soldier. 
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Chapter 13. Methods of Indoctrinating Soviet 
Soldiers 



1. The Concept of the Methods of Indoctrination 

The complexity and diversity of the indoctrinational process requires 
the sldllful employment of various methods of exerting a pedagogic in- 
fluence on soldiers. An instructor's ability to select the most effective 
method for a given situation and to apply it creatively is a clear manifes- 
tation of the pedagogic expertise of the commander or political worker. 

What are methods of indoctrination and what are their characteristic 
features? 

A method of indoctrination is the aggregate of means and ways of 
exerting a pedagogic influence on soldiers and military collectives in 
order to form high political, moral-combat, and psychological traits 
in them. „ 

The indoctrination of Soviet soldiers is carried out through the follow- 
ing methods: persuasion, example, practice, conmiendation, and con- 
straint. While performing quite specific functions in the process of 
indoctrination toward developing the necessary traits in soldiers, at the 
same time the various methods carry out a common task: they influence 
the individual as a whole. In employing a given method the instructor 
must know its primary role in the formation of specific personality traits 
of the soldier. 

For instance, the persuasion method ensures primarily the formation 
in servicemen of political consciousness and communist conviction. The 
example method has a tremendous influence on soldiers' behavior and 
the formation of their moral outlook. The 'actice method contributes 
to the development of various useful behavioral habits and to the devel- 
opment and improvement of the soldier's volitional traits — ^resoluteness, 
boldness, self-control, and so on. The commendation method, com- 
bining the methods and means of moral and material stimulation of the 
positive behavior of soldiers, develops assiduousness in their work. The 
evaluation of negative actions and deeds is reflected in the constraint 
method thus contributing to surmounting the lack of discipline and 
harmful habits in the behavior of servicemen. 
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A system of interconnected methods is employed in the indoctrinational 
• process, and therefore, each of them when used in combination with the 
others may be viewed only as a part of this entire system. 

The content and methods of indoctrination result primarily from the 
character of social relations and the goals which are set before mdoctrina- 
tion as a class phenomenon. "Communist mdoctrination," said M. I. Kali- 
nin, "is at root different from bourgeois indoctrination not only in its 
tasks, which would be understandable even without proof, but also in its 
methods." ^ 

Constraint is the main method of iiiftucncing the working masses in 
all antagonistic groups. This is especiaMy characteristic of the imperialist 
era, when reaction along all lines is becoming deeper and the ruling cir- 
cles, in implementing the will of the monopolies, pursue an antipopular, 
aggressive policy on a broad scale and in the crudest form. Under such 
conditions coercion is inevitably moved to the fore in combination with 
deceit and demagoguery. 

This is manifested most distinctly and most subtly in imperialist 
armies, where the attempt is made to train representatives of the workers 
into the mindless executors of the policy of monopolistic circles by means 
of direct suppression of the individual. 

' In the present situation, when class Contradictions are becoming 
increasingly aggravated and the struggle between the two systems is 
intensifying, the imperialists have had to make certain corrections both 
in the content and in the methods of training the common soldier by 
more extensively supplementing direct constraint with methods of brain- 
washing. The ruling circles have had to sow ever more actively their 
own political ideas and morality into the consciousness of the soldiers. 
But insofar as the moral and political concepts of the bourgeoisie are in 
contradiction with the interests of the workers and of those whom they 
sent into the army, a special place is allotted to the brainwashing of 
troops. It is directed at indoctrinating servicemen in a spirit of faith to 
the ruling imperialist circles and hatred of the USSR and other socialist 
countries. Anti-communism in all its forms and manifestations constitutes 
the foundation of brainwashing. 

The methods used to indoctrinate personnel of capitalist armies are 
aimed at the ideological corruption and belittling of the consciousness of 
the common soldier and the arousing of base instincts. 

In imperialist armies ideological training is supplemented with psy- 
chological training, which has the function of inflaming anti-communist 
and anti-Soviet sentiments in personnel. 

Soviet military pedagogy employs methods which contribute tr .r-.^ 
comprehensive development of the consciousness and activity of service- 
men and to the development of firm convictions, skills, and t»:. ^labits 
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of communist behavior. In essence these methods differ fundamentally 
from the methods used to indoctrinate personnel in imperialist armies. 
What is the difference? 

First, the methods of indoctrinating Soviet soldiers are due to the very 
nature of our order and are characterized by a communist orientation. 
They are supposed to ensure the indoctrination of a conscious, convinced, 
skillful, and comprehensively developed builder aiid defender of a new 
society who is ready selflessly to fulfill his military duty at the call of 
the Party and government. 

"High moral and political traits," as is stated in the theses of the 
CPSU CC titled On the 100th Anniversary of the Birth of Vladimir 
IVich Lenin, "and the humanistic principles and standards of morality of 
Soviet man are formed by the entire socialist order. . . and depend on the 
content and scope of the ideological activities of Party organizations." 2 

Second, the methods of indoctrinating Soviet soldiers are based on so- 
cialist humanism and deep respect for the personal dignity and civil rights 
of the soldiers. 

The methods of indoctrination in the armies of imperialist states are 
based mainly on punishment in its various forms: arrests, fines, trials, 
physical humiliation, and so on. According to the newspaper Army Times 
about 70 percent of al! punishment in US ground forces in Europe in 
1969 were arrests, reductions in ranks, trials, duty demotions, and 
monetary fines. 

Class, national, and other contradictions in the US Army and in other 
imperialist armies give rise to crudeness, callousness, and cruelty on 
the part of commanders toward their subordinates. 

In the Soviet Army indoctrination and all indoctriaational methods are 
aimed at comprehensively developing the soldier's personality with stress 
on the positive and respect for the rights of the soldier as a citizen of 
the USSR. 

Third, characteristic of the methods of indoctrinating Soviet soldiers are 
new, fundamentally different combinations and correlations. In the USSR 
Armed Forces the method of persuasion is at the forefront. The Soviet 
state is strong by virtue of the awareness of the masses. This also defines 
the appropriateness of various methods of indoctrination. The role of per- 
suasion will unfailingly grow as communist social relations develop and 
the new man is indoctrinated. This is one of the principles governing the 
regular development of our society along the path toward communism. 

Concern for the man, a comprehensive increase in his awareness, 
and high exactingness toward him are characteristic features of Soviet 
pedagogy, features expressed in the methods of indoctrination. 

The methods are inseparably bound to the principles of communist 
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indoctrination. These principles determine the methods of indoctrination. 
It must not be assumed, however, that this relation is xmanibiguous; let us 
say that a strictly defined indoctrinational method corresponds to each of 
the principles. This relation is more complicated and multifaceted. On the 
one hand, various procedures and means of influence are employed in 
each method and at the same time the requirements of a number of 
principles of communist indoctrination are more or less realized. On the 
other, the achievement of some principle of indoctrination presupposes 
the use of the aggregate of various methods. 

The diversity of conditions under which formation of the soldier's 
personality and his traits is accomplished requires the skillful application 
of various methods. Triteness, stereotype or some sort of a single formula 
are especially impermissible in indoctrination. A method successfully 
employed in one case seldom yields a positive result in another analogous 
case. In one situation some method may bring success while another will 
not produce good results. Moreover, specific progress in indoctrinational 
work cannot be attributed to some single method. It i? necessary to take 
into account the aggregate of all utilized methods and means of i^ifluence 

Commenting on the creative character of the applicaiion of methods, 
A. S. Makarenko rightly emphasized: "No means should be considered 
from the standpoint of utility or harmfulness viewed in isolation from 
the entire system of means. And finally, no system of nieans can be 
recommended as a permanent system." ^ 

The methods should satisfy those requirements which derive from the 
tasks of communist indoctrination of Soviet soldiers under current condi- 
dions. The skillful application of methods, as observed in the Accountabil- 
ity Report of the CPSU CC to the 24th Party Congress, pre^iupposes the 
necessity that they must correspond as completely as possible to the 
spirit of our times and to the great tasks which the 24th CPSU Congress 
posed."* 

The creative application of the system of methods for indoctrinating So- 
viet soldiers rests on thorough knowledge of th/^ essence and significance 
of each method and accords commanders^ roUrrrri.' workers, md Party 
and Komsomol organizations the opportunity ^•?:ort comprehensive in- 
fluence on soldiers and military collectives ^od successfully to carry out 
the tasks of indoctrinational work. 

2. Essence and Main Conditions for the EJiediveoysti cf Methods of indoc- 
trinating Soviet Soldiers 

The Method of Persuasion. Indoctriiw'-ftor; li- jove all persuasion — 
influencing the consciousness of people i.vj required direction. The 
particular role of the method of persuasio2> ^Uo derives from this. 
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The essence of this method lies in the purposeful formation of the 
most important personality trait — a Marxist-Leninist outlook and com- 
munist conviction, which express a soldier's thorough and clear aware- 
ness of the correctness of those ideas and provisions by which he is 
guided in carrying out practical tasks. A person of strong convictions is 
the embodiment of a unity of idea, feelings, and wiii. Stable principles, 
skills, and habits are characteristic of him. 

Convincing a person means making communis: ideas, ideology, CPSU 
policy, the standards of communist behavior, and the requirements of the 
military oath and regulations one's own personal attributes and converting 
them into the main factors behind behavior anJ into the soldier's actions 
and deeds. 

In their psychological make-up conviction?, are knowledge which is 
fused with the emotional sphere and is satura ted with volitional aspira- 
tions. The fusion of the soldier's cognitive activities with his feelings and 
will results in the introduced ideas being Internally perceived by the 
trainee and becoming the strongest stimulus and ideological motivation 
for his actions. They begin to determine his entire behavior. 

It is important to observe that in the Armeu Forces the need for exten- 
sive application of the method of persuasion hud its significance are in a 
sense greater than in other spheres of state, economic, and rull^jial and 
educational activities. This statement does i-ir^t at all contradict Lhe fact 
that the orders and instructions of commUfiiers and chiefs are the main 
means of organizing personnel activitis'} hi the army and mv:/; persuasion 
is not talking someone into something, but a method ol forming highly 
ideological motivations for behavior and deep belief >n ih^ necessity of 
fulfilling the requirements of the military oath, r:-^aiauOHs, and orders. 

The role of persuasion in the sphere o£ miliLa;:y .-stairs is a function 
first of the specifics of military labor. Our soldii:^ carry out a crucial 
and honorable mission in defending the socialist Homeland on the basis 
of the Compulsory Military Service Law, and moi'al stimuli and aware- 
ness of the importance and necessity of selfle-;s labor for the people and 
for the cause of communist construction are ihz definitive factors in their 
activities. Under these conditions piTsua .jon acquires particular signifi- 
cance, and also with respect to vhe formation of high responsibility 
before the law and an understai:i.i;ng of the impermissibility of violating it. 

The second factor which increases the importance of the method of 
persua?>ion in the military is the stncter regulation of the entire life and 
of all activities of the men and the necessity for strict observance of the 
requirements of military discipline. Great strain on moral and physical 
strength is undoubtedly necessary to fulfill these requirements in the 
course of training and duties. Without the deep conviction of young 
people who enter the ranks of tbe Armed Forces, the fulfilhnent of the 
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complex tasks facing troops would be inconceivable in view of the neces- 
sity for the very strict fulfillment of the requirements of military regula- 
tions, orders, and unflagging obedience. 

The third factor which is important to take into account in compre- 
hending the role of the method of persuasion in the Armed Forces is the 
fact that its application is connected with the formation of the moral, 
political, and psychological traits necessary for successful actions in an 
extremely limited field. In the army and navy a person is trained not sim- 
ply for new, extremely complex work, but rather so that he is capable of 
participating in armed warfare and of selflessly defending the Homeland. 
Under wartime conditions a commander leads his subordinates to the per- 
formance of xnissions which require very high strain on moral and physical 
strength and times Hfe itself. It is obvious that all this presupposes the 
need for paticular concern for increasing the moral strength of soldiers 
and their CMrcvca :n the greatness of the cause for which they are going 
to fight and sh:d their blood, and in the necessity of- defending their 
native Homeland. The experience of past wars which our Soviet state 
has fought confirms this statement quite convincingly. 

In the military the method of persuasion has its own specifics from 
the standpoint of its application as well. The Army is a highly central- 
ized organism. The command and control of troops is accomplished main- 
ly through orders. One of the specific features of the application of the 
method of persuasion is the fact that it is combined with the firmest form 
of command. An order contains a categorical requirement, and no mat- 
ter how it is received by the serviceman, its fulfillment is strictly com- 
pulsory. But for all this it should not be viewed as a form of constraint, 
although it does contain the means of constraint. 

An order actually serves as a means of constraint in the armies of 
capitalist states, where an officer personifies the will of the ruling class. 
His actions run counter to the basic interests of the soldiers who are for 
the most part representatives of the workers. By means of orders he 
implements the monopolists' policy, which is inimical to the people, and 
compels his subordinates to act for interests that are wholly alien to 
them. Under such social conditions an order can be only a means of 
constraint suppression. 

In the Soviet Armed Forces an order has a different function and a 
different political import. It is a specific form of troop command and 
control. An order given by our commander, who is a representative of 
the Soviet state in the Army, is an order of the people and also coincides 
with the serviceman's interests. Therefore, it does not bear the character 
of constraint with respe.Qt to the common soldier. 

The strength of an order issued by a Soviet commander rests on the 
awareness of the masses which execute it. The more ideologically 
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tempered and convinced servicemen are, the more successfully an order 
will be carried out. Experience shows that the more completely com- 
manders and chiefs combine administrative and educational activity, the 
more successful their activities in directing units, ships, and subunits 
will be. 

The method of persuasion in its concrete manifestations signifies th« 
body of methods and means of influencing the consciousness, feelings, 
and will of servicemen. This method presupposes systematic activity in 
developing in soldiers a scientific, Marxist-Leninist world view and high 
communist ideological spirit. These are the foundation on which soldiers 
are convinced of the importance and expediency of the specific measures 
of the Party and government toward strengthening national security and 
of their requirements on armed defenders of the Homeland, and of the 
need for unhesitatingly fulfilling the provisions of the oath and regula- 
tions and the orders of commanders and chiefs. 

The persuasion of soldiers is accomplished in the course of everyday 
training and indoctrinational work, and it is an extremely complex and 
prolonged process, during which the skillful selection of the means, pro- 
cedures, and forms of infiuence clays a great role. 

Two main directions may be singled out in the application of the 
method of persuasion: persuasion by word and persuasion by deed. 

Persuasion by word is an effective means of influencing the conscious- 
ness, feelings, and will of soldiers. "A word," slated 1. P. Pavlov, **is a 
real stimulus like any other . . . , but at the same time it is more all- 
encompassing than any other. . . 

Speech and words are powerful weapons for indoctrination and train- 
ing. Fervent Party words summon and lead soldiers into battle and in- 
spire them to glorious deeds in peacetime. Addressing a person sincerely 
and resourcefully creates an atmosphere of mutual trust and furthers 
the establishment of personal closeness with the soldiers. An emotional, 
demanding word contributes to imposing order and discipline. Clear, 
convincing, and logical speech is an important means of arming soldiers / 
with scientific knowledge. > 

A large role in convincing soldiers in the course of political educa- 
tional work belongs to the propagandist's speech. In it deep ideological 
content should be skillfully combined with the vitality and imagery of 
the language. 

An instructor who carries to the masses the upright and therefore 
omnipotent word of the Party, as V. I. Lenin reminded us, should speak 
**in a language accessible to the masses by resolutely discarding the heavy 
artillery of arcane terms, foreign words, slogans, definitions, and con- 
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elusions which are ready-made and have been memorized, but are \vo:^ 
prehensible and unfamiliar to the masses."® 

Success in convincing soldiers depends largely on the ability r 
military pedagog to apply rational means of influence, Charac 
means of persuasion by word are: explanation, proof, and refutatic . 

Explanation is widely used in the indoctrinational process, especialli' Iti 
the presentation of new knowledge, theoretical principles, or service 
requirements. In the course of explanation the instructor works to ensure 
the soldier's thorough understanding of the essence and correct evalua- 
tion of the problems and requirements presented. Explanatory work is'- 
especially necessary in indoctrinating young soldiers, who have not yet 
mastered the order and rules governing military service. For instance, in 
presenting statutory requirements a military pedagog not only restates 
the contents of each article, but explains its essence and demonstrates its 
importance through examples taken from the everyday life of soldiers. 

Explanation is combined with proof, especially when the soldier 
doubts the correctness of the provisions or requirements which have 
been presented and explained. To prove the correctness of explained 
problems it is important to make logical arguments and cite convincing 
examples and facts which would eliminate the soldier's doubt. 

Proof in turn is closely connected with the refutation of incorrect, 
erroneous views. In this case the instructor not only proves the incorrect- 
ness of the soldier's views and dissuades him, but reconvinces him and 
clears a path for the introduction of new, correct views and ideas into 
his consciousness. 

In skillfully implementing the ways of convincing by word, the instruc- 
tor employs various procedures. Among them are: stressing the statements 
of the classics of Marxism-Leninism, the decisions of the CPSU and the 
Soviet Government, the requirements of the USSR Minister of Defense, 
military regulations, and other documents; the clearest and most charac- 
teristic facts, examples, and figures; the showing of visual aids; compari- 
son (contrast, analogy); polemics, and others. All these procedures are 
interconnected and employed in various versions. 

Convincing by word is organically combined with convincing by deed 
and by practice. Such a combination is the foundation for the successful 
implementation of the method of persuasion and of all indoctrinational 
work, and embodies the most important requirement which our Party 
places on the fulfillment of the tasks of communist construction. 

The 24th CPSU Congress emphasized the need for a close tie between 
word and deed in the work of every communist. In the Accountability 
Report of the CPSU CC to the Party Congress, L. I. Brezhnev sharply 
criticized those Party members who allow a gap to develop between 
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word and deed in their activities. He observed: **One also encounters 
people whose activity is of demonstrative character and is intended for 
outward effect. They more than others speak of the need to undertake 
some work, are always teaching everyone something, and appealing for 
something to be done. But as soon as the time comes to undertake the 
work in practice, they contrive to remain somewhere aside in the 
shadows." ^ 

The gap and contradiction between word and deed inflict great damage 
upon indoctrination and lead to the undermining of the very essence of 
conviction. 

Unity of word and deed is of particular impqrtance in the indoctrination 
of Soviet soldiers. High personal conviction and the examples of the 
bravery and heroism of commanders, political workers, communists, 
and Komsomol members were a strong means of mobilizing soldiers to 
selfless battle against enemies on the fronts of the Civil and Great Patriotic 
wars. Communist ideologcal spirit and the personal exaruple of in- 
structors even now are the most important conditions for the successful 
fulflllment of combat and political training tasks, for increasing the 
combat readiness of subunits, and units, and for strengthening military 
discipline. 

Convincing by deed and practice plays an important role in the indoc- 
trination of men. In order for knowledge to become a person's conviction, 
it must be independently comprehended and perceived not only by his 
reason but also by his heart and must be tested through real-life cases 
and confirmed by comparison with objective reality. Emphasizing the 
role of convincing by deed, V. L Lenin said that one should teach *'not 
only by word, but also by deed, by work . . » t^at *'a majority of people 
draw their convictions, from life. . . ^ 

Persuading soldiers by deed consists in organizing indoctrination in such 
a way that they arrive at correct conclusions on the basis of their per- 
sonal work experience and cOi.lkm their own views by evaluating the 
experience of the activities of others. Here, particular attention is paid 
to the active involvement of the soldier in the fulfillment of the tasks 
facing the subunit and in sociopolitical activities, to the formation of 
a sense of collectivism and friendly and coordinated work in the collec- 
tive, and to the organization of the purposeful joint activity on the 
part oi all soldiers. 

Using the entire diversity of methods of persuading soldiers, the mili- 
tary pedagog creatively applies each on the basis of the concrete indoc- 
trinational tasks and individual features of the soldiers. 

Implementation of the method of persuasion in the organic unity of 
word and deed is accomplished continually in the everyday activities of 
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commanders, political workers, and Party and Kcmsomol organizations 
of the subunit toward indoctrinating and training the soldiers. 

In organizing political and indoctrinational work the subunit commandn 
er and political worker direct all of its diverse forms— political activities, 
political information, lectures, reports, discussions, readings of Lenin's 
works, assemblies, and so on — at forming in personnel a scientific out- 
look, communist conviction, and high morale and combat eflSciency. 

The tasks of persuasion are also fulfilled through various forms of indi- 
vidual indoctrinational work, in the training process, and in the course 
of combat, guard, and routine garrison duties. The clear-cut organization 
and successful conduct of training activities, field firing, and tactical 
exercises and the very strict observance of the requirements of regula- 
tions and manuals largely contribute to the formation of high morale 
and combat, efficiency in soldiers. 

An important role in convincing soldiers belongs to the collective 
and to the Party and Komsomol organizations of the subunit. A military 
collective exerts comprehensive influence on servicemen. The effective- 
ness of its influence on the consciousness of the individual is very high. 
Therefore, an instructor, if he wishes to attain success, must utilize this 
force more completely. But this presupposes persistent work toward 
uniting military collectives on a fundamental, Marxist-Leninist base. 

In addition to the correct selection and realization of appropriate 
paths, procedures, and forms, the effectiveness of the method of persua- 
sion depends largely on the moral and political traits and preparedness 
of the instructor. 

Above all the succt^.s of persuasion is determined by the personal 
conviction and ideologic 1 orientation of the instructor. K. D. Ushihskiy 
emphasized that "convictions can be influenced only by persuasion." 

This means that an instructor can convince others only if he himself 
has deep convictions. 

The Soviet officer is the implementer of Party policy among the com- 
mon soldiers. He is deeply convinced of the triumph of the ideas of 
communism and boundlessly devoted to the cause of Lenin's Party and 
the Soviet people. His communist conviction, devotion to the CPSU, 
profound implacability toward bourgeois ideology and enemies of 
socialism, and personal example in implementing Party ideas exert a 
tremendous influence on the consciousness, feelings, and will of the 
soldiers and develop their convictions. A gap between proclaimed ideas 
and personal practice convert the instructor into a person whose convic- 
tions, in the words of V. I. Lenin, rest no deeper than the "tip of the 
tongue." 
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The lack of firm convictions in an instructor or a change in convicdons 
toward some incorrect opinion undermine his authority and evoke mis- 
trust of his words and deeds. 

The level of the instructor's scientific training and peJagogic expertise 
plays a significant role in the process of persuasion, hi-uepth knowledge 
of Marxist-Leninist theory and of the problems of dc-mestic and foreign 
policy of the CPSU, military science, psychology, and pedagogy ensure 
correct understanding by the commander and political worker of the 
tasks of communist indoctrination of soldiers and help them to explain 
more thoroughly the importance of the method of persuasion and the 
modes of indoctrinational influences and to construct work with sub- 
ordinates purposefully. 

In-depth knowledge of and comprehensive consideration for the 
individual features of soldiers by the instructor is an important condition 
in the effectiveness of persuasion. The individual approach makes it 
possible correctly to find and employ those influential measures which 
best correspond to the specifics of a trainee's personality traits (orienta- 
tion, character, temperament, capabilities) and produce the best results 
in work. Consideration for a soldier's individual features by the instructor 
accords the possibility of disposing him toward the instructor and con- 
ducting a Party discussion with him— basic and heart-to-heart, and to 
win the. subordinate's trust, without which the instructor's efforts will not 
prtduce the necessary results. 

Supervision of the self-education and self-training of soldiers is a 
mandatory condition for the development of convictions. This enables the 
commander and political worker constantly to direct efforts of the 
soldiers toward raising their ideological and political level, mastering 
Marxist-Leninist theory, and developing communist convictions. 

The Example as a Method of Indoctrination. The example of the com- 
mander, political worker, and best soldiers in the indoctrinational process 
is an important method which exerts a great intluence on the conscious- 
ness, feelings, and will of soldiers. 

There is a valid assertion that example is the best teacher. A positive 
example has great graphicness and convincingness. It results in the need 
for imitation and influences the growth of consciousness and the forma- 
tion of necessary feelings, volitional traits, and proper behavioral habits. 

An example noi only calls on a person to fulfill his military duty, but 
also to lead the way. The indoctrinational influence of a positive example is 
founded on the psychological inclination of people to conscious imitation. 

The personal example of the instructor has an especially great influence. 
K. D. Ushinskiy wrote that the influence of the instructor's personality is 
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an indoctrinational force which cannot be replaced with textbooks, moral 
preaching, or a system of punishment and commendation. 

The sphere of the officer-instructor's activities is extraordinarily com- 
plicated and diverse. He conveys his knowledge, experience, and spiritual 
warmth to his soldiers and develops in them high political and moral- 
combat traits. But only a person who manifests Party fervor in his work 
and is able to inspire subordinates to great patriotic deeds is capable of 
leading soldiers. The personal example of selfless fulfillment of military 
duty has the best influence on subordinates. 

Marshal of the Soviet Union A. A. Grechko, USSR Minister of 
Defense, emphasized in a report at the All-Army Conference of Young 
Officers that the instructor's personal example is his main weapon and 
the most important condition for successfully fulfilling his duties and 
influencing his men. He stated: "The results of an officer's work depend 
to a decisive degree on how well the officer personally knows his duties, 
behaves, and approaches the fulfillment of requirements, regulations 
and orders." 

The instructor's personal example is of particular importance in a 
situation connected with the surmounting of great difficulties and which 
requires the mobilization of the soldiers' physical and spiritual strength. 
For instance, in tactical exercises and activities, during combat duty, 
and in field firings and missile launches the officer's example inspires 
personnel to surmount any difficulties and to fulfill complicated tasks 
successfully. 

Our military regulations obligate every commander to set an example 
of strict and precise fulfillment of the requirements of laws, the military 
oath, regulations, orders, directives, and standards of communist morality. 

Communist conviction, boldness, bravery, discipline, endurance, 
thorough knowledge of military affairs, and impeccable behavior of the 
commander and political worker determine their authority. 

Certain conditions are necessary for the successful realization of the 
possibilities of indoctrinating through positive example. 

First, a positive example acquires the force of indoctrinational influence 
if it is organically connected with the high personality traits of the 
commander or political worker and is manifested constantly, rather 
than from case to case. 

Second, the more deeply the soldiers are aware of the social value 
of a positive example, the closer^and more comprehensible it is to them, 
and the greater the similarity between them and the example, the greater 
its influence will be. 

Third, an instructor should be an example to the soldiers in absolutely 
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everything, from the most elementary (outVvard appearance, manners) 
to high moral traits. 

Conviiicing soldiers through their own personal example and experi- 
enw ana lonning in them conscious imitation of the best examples of 
the activities of others are extremely effective. 

Thi* is manifested most of all in the course of socialist competition, 
when aiming for the standards of advanced personnel is a considerable 
stimulus in attaining high indicators in combat and political training 
and ia strengthening military discipline. 

Thus, this method of indoctrination includes a system of influences on 
the awareness, feelings, and will of the soldier through the educa- 
tor's personal example and through other types of positive examples 
which are models to be imitated. The positive example thus intensifies 
the method of persuasion and gives it great effectiveness. 

The Method of Practice. The formation of positive habits in a person 
which impart a stable character on his behavior and link his convictions 
to his deeds and actions is of great impojtance in indoctrination. 

Habits play an important role in a person's activities. A soldier who 
has grown accustomed to acting in accordance with his own knowledge 
and convictions will never commit improper actions and deeds or 
deviations from duty requirements. The habits of disciplined behavior, 
endurance, staunchness, the ability to surmount any difficulties, and many 
others are of great importance to the successful fulfillment of the complex 
tasks of combat and political training by soldiers. 

The habits which are required of a soldier are developed and improved 
by the method of practice. This is a system of organizing service, training, 
and the entire life of soldiers which makes it possible to form in them 
positive habits, to develop volitional traits, and to accumulate behavioral 
experience which corresponds to their convictions. 

If in training, practice is the process of the repetition of procedures 
and actions over, and over with the purpose of developing skills and 
abilities, in indoctrination, practice pursues the goal of forming correct 
habits which have become a requirement for the soldier. Such practice is 
not simple training: it is accomplished by posing and carrying cut vitally 
important tasks and by overcoming difficulty. 

In forming and developing positive habits in a soldier it is important 
regularly to give him practice in the strict fulfillment of statutory require- 
ments and repeatedly to place him in conditions which predetermine the 
manifestations of certain qualities. 

For instance, to work out and develop the habits of disciplined behav- 
ior, constant and strict observance of prescribed order, accurate execution 
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of the order of the day, and the repetition of the difficulties of combat 
training over and over, especially under complex conditions, are neces- 
sary. Here even the slightest deviations from the requirements of regula- 
tions and rules of behavior should be eliminated. Any sloppiness in 
observing uniform regulations or hygiene or in addressing in a manner 
that does not conform to regulations is no trifle. When repeated from 
day to day, they lead to the formation of negative habits which under- 
mine the soldier's discipline. 

Of great importance to the formation of positive habits is the precise 
procedure for inspections and reviews, the posting of the guard, the 
changing of post, the granting of passes to go into the city, and so on. 
This procedure bears elements of multiple educational repetition (prac- 
tice), which reinforces the habits of obedience and strict fulfillment of 
statutory requirements. The daily moriiing inspection, for instance, is 
not simply a formality, but systematic practice for the soldiers in acquir- 
ing the habits of always being dressed in uniform, looking sharp, alert, 
and ready to take immediate action. 

Combat training is the best school for indoctrination, a school which 
provides the possibility of helping soldiers most effectively acquire 
needed habits and qualities. During activities and training exercises, 
the maintenance of weapons and equipment,- and the serving of combat 
duty, soldiers are tempered morally and physically, accumulate and 
reinforce the experience of disciplined behavior, and develop such moral- 
combat traits as resoluteness, persistence, boldness, and mitiative. 

Use of the method of practice requires that the instructor observe the 
following main pedagogic criteria: 

1) Constant combination of practice with inculcation in the soldiers 
of high consciousness, deep conviction, the aspiration to fulfill precisely 
the requirements of the military oath and regulations, and an understand- 
ing of the necessity for the actions demanded of them, reinforced by 
personaL^example. If this, combination is violated, practice may be 
converted into drill and the mechanical execution of various actions; 

2) The systematic and sequential character of practice. This makes 
it possible to develop in soldiers the habits of precisely carrying out 
directives of the military pedagog on a daily basis as well as requirements 
of the oath and regulations, and of successfully fulfilling combat and 
political traming tasks. Here the habits are formed on the basis of increas- 
ing complexity of the situation and a gradual increase in the work load; 

3) Persistence and endurance in working out the habits of soldiers 
md in imposing constant demands on them. The instructor's persis- 
vence provides the possibility of always attaining the goal in the diiticult 
and painstaking work of forming habits in soldiers, and in surmounting 
all of its difficulties. In teaching habits one should never rush or be hasty; 
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4) Comprehensive consideration for the individual features and capa^ 
bilities of the soldiers, and supporting their efforts to develop positive 
traits, ITiis enables the instructor to achieve significant results in a short 
period of time in his work with subordinates and contributes to the 
acquisition of permanent habits by the soldiers. 

In employing the method of practice the instructor always relies on the 
constant support of group opinion and of the collective, which condemns 
negative habits and approves positive ones. The method of commendation 
is used to reinforce the positive habits- and the best traits of the soldier. 

The Method of Commendation. Expressed here is the positive evalu- 
ation by the commander and political worker of the deeds and actions of 
servicemen, as well as approval of their successes in fulfilling their mili- 
tary duty. Commendation stimulates the improvement and reinforcement 
of a soldier's positive deeds and actions. The Disciplinary Charter of the 
USSR Armed Forces obligates every commander to commend the worthy 
soldiers for intelligent initiative, assiduousness, and excellence in their 
work. 

Such extremely important principles of communist indoctrination as the 
combination of high exactingness toward subordinates with deep respect 
for their dignity, with concern for them, and stressing positive traits 
are embodied in commendation. Commendation is of great importance 
in the development of a soldier's political ' and moral-combat traits. It 
inspires a person, helps him to evaluate his own strength and capabilities 
correctly, develops a sense of personal worthiness, and because he is out- 
standing, increases his authority in the eyes of his comrades, Commenda- 
tion inspires a person to further successes in combat and political training 
and in strengthening military discipline. A soldier sees in commendation 
trust of himself on the part of his commander. 

Commendation has a positive effect not only on the person who tias 
earned it, but also on the entire collective. Soldiers strive to take in what 
is good, to follow an example, to achieve the same sort of success as 
the outstanding soldier. 

Commendation is an effective means of indoctrination. But it should be 
used skillfully and thoughtfully. The influence of comnn.endation depends 
largely on how well the instructors observe the pedagogic requirements 
for applying -the method. What is the essence of these requirements? 

First of all, commendation should be well-founded and expedient. 
This means that commendation will play a positive indoctrinational role if 
the soldier is aware that he has truly earned it for considerable progress 
in service and training. Nothing has such a negative effect on subor- 
dinates as unjustified commendation, the lack of moral grounds for it, 
and overestimation of a soldier's merits. Undeserved commendation robs 
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it of its psychological influence, discredits this means in the eyes of 
subordinates, undermines the commander's authority, and develops such 
negative traits in the soldiers are laziness, selfish ambition, and dishonesty. 

Therefore, soldiers are commended for truly great diligence in service 
and especially for successes in combat and political training and in 
increasing combat readiness. Those commanders and political workers 
who employ commendation for the successful actions of soldiers in 
tactical exercises, the excellent fulfillment of field firing and missile 
launching missions and combat duty, for vigilance displayed while on 
duty, for the mastering of combat equipment in short periods of time, 
and so on, act correctly. 

Unfortunately there are frequent cases in which such commendations 
as "for conscientious work in the kitchen," "for cleaning the area," "for 
participating in the chess tournament," and so on are frequently entered 
in the soldier's service records, bul commendations earned by the soldiers 
for progress in combat and political training and in increasing combat 
readiness are absent. 

It is unwise to commend servicemen for carrying out elementary duties 
— for instance, for making their beds well, for keeping their lockers clean, 
for a conscientious attitude toward cleaning the premises, and so on, 
since commendation thu^Joses its indoctrinational force. In some cases 
soldiers begin to think that any well-performed action merits a com- 
mendation and will view it as a sort of payment for what they have done. 

The effectiveness of this method presupposes a correct combination of 
the types of commendation. It is wise to use them with consideration for 
the consistency of their use by appropriate commanders. It is important 
that the first commendations be issued to soldiers by their immediate 
commanders. 

The repeated awarding of a single commendation (appreciation) ulti- 
mately loses its motivating influence. Enthusiasm for such awards as short- 
term leave or the awarding of valuable gifts or monetary bonuses reduces 
the significance of other types of commendation. The moral and material 
forms of commendation must be skillfully combined. 

Nor should such an important type of commendation as the lifting of 
a previously imposed sanction be underestimated. It sometimes occurs 
that a commander will punish a soldier and then forget about it. The 
subordinate suffers and strives to right his mistake, but the commander 
seemingly does not see any of this. The soldier loses faith in his own 
abiliti(.s. and develops a feeling of disappointment and offense. 

The effectiveness of a commendation is increased if it is timely and 
publicized. A proclaimed commendation should be realized in a short 
period of time. Otherwise with time it. will lose its pertinence. Constant 
concern to ensur?. that such awaiJs as a certificate, a photograph under 
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the unfurled unit banner, the "Outstanding Soldiers of the Soviet Army" 
emblem, and others are awarded to outstanding soldiers cn a timely basis 
is the direct duty of the commander and political worker. 

Every commendation presupposes publicity. As a rule all commen- 
dations are officially announced before a formation of the subunit or at 
a meeting of personnel. The subunit political worker arranges for out- 
standing personnel to be extensively popularized in reports, conversations, 
the bulletin board, and local radio. And all this attracts the attention of 
personnel, generates a feeling of excitement, and moves them to be more 
exacting toward their own behavior. 

In addition to the commendation of individual soldiers, the commenda-. 
tion of military collectives is of great indoctriii.>'.jonal significance. The 
commendation of detachments, crews, platoons, and companies for high 
marks in combat and political training and in strengthening military 
discipline by such means as awarding streamers, honorary certificates, 
traveling trophies, memorial banners, and so on, has pro. n itself. This 
motivates the personnel and entire military collective to atiuii- . c^v levels 
of combat expertise. 

The Method of Constraint . The indoctrination of personnel in il: ^ >' -et 
Armed Forces is based on thi v '^od of persuasion, which is cd 
with example, practice, and Ciua. t;ndation. However, constrriint, -' Ji. ., 
is an auxiliary method in the system ii'idoctrinating Soviet sold?.-;rs. is ^or 
precluded. It is applied to individual srvvicemen whose deeds " j/'-'vai^cJ: 
the requirements of regulations and t'^; ^"rders of commanders. 

V. I. Lenin stated that the strug^^^e -.^-cirM violation of Soviet laws 
and discipline "cannot be waged soleiy rhRMigh propaganda a:id agitation, 
organization of competition, or selectirr,-. ot urganizers — the struggle must 
also be waged through constraint." **** 

By the method of constraint is meant the aggregate of procedures and 
means which move a. soldier to fulfill the requirements of military dis- 
cipline and orders against his desire. 

In the army, where high discipline and precision in the actions of 
every soldier and the entire collective are so essential, even the slightest 
confusion, irresponsibility, or lack of organization is intolerable. Here 
everything must be subordinated to a single will, to a single goal, and the 
fulfillment of statutory standards, orders, and directives is unquestioning 
and compulsory lo; all. {t\ official interests ihe commander is obligated 
to use his authority and, if ncr-ssary, constraint to ensure fulfillment of 
the rea-'irements of discipline and of his own orders. Failure to punish 
those ^'^hif violate discipline and military order has a negatii'e effect on the 
activ'ltis of the entire military collective and ultimately k^^s to a decline 
in the subunit's comba; readiness. It is precisely for this reason that the 
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Disciplinary Charter requires commanders to demand resc': :y and 
firmly the observance of military discipline and order, not kt any 
misdeed go unpunished, and to employ strict sanctions agf.'^ st those 
who are remiss in their duties. 

In our army constraint is applied primarily in combination with, r»nd on 
the basis of, the method of persuasion. It does not suppress the t-ainee's 
will, nor does it belittle their human dignity, as is characteristic of the 
armies of imperialist states. The effectiveness of constraint is determined 
by the fact that it forces the guilty party to suffer his deeds in a psy- 
chologically profound way and to reexamine his ' wn behavior. Constraint 
contributes to the eradication of a soldier's *;egative traits and has a 
favorable effect on the orientation of his further behavior and deeds. 

The method of constraint is employed after all other methods of 
influencing the soldier have been exhausted and have not yielded the 
desired results. M. V. Frunze stated: "Of course, you cannot get along 
without any elements of constraint, but very narrow limits should be set 
on their application." " 

Constraint is an extremely broad concept and cannot be reduced solely 
to punishment or to various types ol disciplinary sanctions. It includes 
the following forms and means of iiidoctrinational actions: reminders, 
warnings, prohibition, condemnation by the community, and disciplinary 
sanction. Consequently, sanction is .in extreme measure of indoctrina- 
tional action which is applied to certain remiss, undisciplined soldiers. 
Experienced educators, beiore employing it, utilize all preceding forms 
of influence, especially such a strong means as a discussion of ihe service- 
man's deed by the military collective. 

The Disciplinary Charter empowers commanders to employ various 
types of sanctions against servicemen for violations of military discipline: 
the comment, the reprimand, refusal to grant a pass, extra-duty assign- 
ment to details, and others. The correct employn>^:nt of vaiious types of 
sanctions also has important indoctrinational significance. The sanction is 
a warning to the soldier that he must seriously think over his own deeds. 
It moves him deeply to feel his gi:.=U, devc-^os the desire to correct 
himself, and tempers his will. 

"A reasonable system of sanctions," wrote A. S. Makarenko, "is not 
only legal but necessary. It helps to form strong human character, instills 
a sense of responsibility, and trains the will, > : -.nan dignity and the ability 
to resist and surmount temptation." ^® 

What are ihe pedagogic requirements vhose observance is a mandatory 
condition for the correct use of sanctions as a means of indoctrination? 

First of all, the punishment of a servicf-rrian for a deed he has com- 
mitted will exert a positive influence only waen it is applied on the basis 
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of comprehensive consideration for the nature of the deed and the 
individual features of the guilty party. 

The Disciplinary Charter requires that any disciplinary sanction cor- 
respond to the degree of guilt and the severity of the committed misdeed. 
In determining the type of sanction one takes into account the nature 
of the deed, the reasons for it, the circumstances under which it was com- 
mitted, the previous behavior of the guilty party, the length of service, 
the degree of knowledge of official procedures, character traits, tem- 
perament, and the serviceman's orientation. Only when all this is taken 
into account can the misdeed be correctly evaluated and the measure of 
punishment determined. Therefore, for an identical misdeed one soldier 
may be issued a mild reprimand, another a warning, a third may be put up 
for discussion by the community, and a fourth might be strictly punished. 

The imposition of a serviceman's first sanction which Ms promulgated 
in an extreme case after all other methods of indoctrination have been 
employed, should be approached with particular caution. Nor should one 
be too enthusiastic for imposing sanctions. If they follow one after 
another, the serviceman grows accustomed to them and becomes indif- 
ferent to their imposition. 

The decision to punish a subordinate may be made after the reasons 
for the misdeed have been thoroughly ascertained and the soldier has 
deeply recognized his guilt. This means that appropriate indoctrinational 
work is carried out on the person who committed the misdeed, primarily 
in the form of a personal interview with the commander or political 
worker, discussion of the misdeed at a meeting of the Komsomol bureau 
or an assembly of personnel, and so on. The soldier is given time to think 
over his misdeed, to recognize his guilt, and correctly to evaluate his 
behavior. 

A sanction should not be imposed in a state of anger, since it might 
prove to be incorrect or erroneous. There is good reason for the saying 
f'''at anger is a poor adviser. It is difficult to correct this sort of mistake. 

A sanction should be timely and publicized. Any sanction imposed 
after a delay loses its significance and does not attain the goal. Time irons 
out the trace of the committeed misdeed in the memory, and then its gravity 
is not experienced with sufficient profundity. This is why the Disciplinary 
Charter requires that a sanction be imposed within 10 days. 

An imposed sanction is announced personally to the soldier and 
generally in front of.a formation. It should be entered on the personnel 
record and put in force within one month from the date of proclamation. 
Otherwise, sanctions are superficial in character and do not attain indoc-' 
trinational goals. 

The abuse of extreme measures of punishment such as arrests inflicts 
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great damage upon the cause of indoctrination. This runs in contradiction 
to the conscious character of Soviet military discipline, evokes a negative 
reaction, and sometimes orients subordinates against the commander 
and undermines his authority. In employing a sanction it is useful to 
adhere to the rule: "The extreme measure of punishment should always 
be the last." , - 

The imposition of sanction on all personnel of a subunit instead of 
punishing the persori'^Mfectly responsible is impermissible, sinca this 
practice creates a negative mood and distrust in the Elective and may 
lead to mutual protection. 

After punishing the serviceman one should intensify indoctrinational 
work, attentively observe his behavior, stress rositive traits, draw up ways 
of correcting negative ones, and support the desire of the guilty party to 
become a djisciplined soldier. And if a serviceman has recognized his 
error and corrected himself, he should not be reminded of what he has 
done or be reproached for it. 

In analyzing the state of military discipline in a subunit, the com- 
mander and political worker pay particular attention to the observance 
by all instructors of the pedagogic requirement for applying the method 
of constraint. They direct political educational work toward preventing dis- 
ciplinary misdeeds and mobilize the efforts of communists and Komsomol 
members to strengthen military discipline in every way possible. 

Thus, the skillful use of constraint in combination with other methods, 
and especially pervasion, contributes to the success of indoctrinational 
work with the soldiers. 

Conventionalism and formalism should be avoided in applying vario js 
methods and procedures of indoctrination. It is important always to re- 
member the statement of V. I. Lenin to the effect that diverse methods, 
procedures, and means of attaining the goal "should be experienced, 
compared, and studied systematically, unflaggingly, repeatedly, and over 
and over again." " 
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Chapter 14. The Pedagogic Principles of Instilling 
High I^oral-Combat Traits in Person- 
nel 



1. Requirements of Modern Com|)at on the Moral-Combat Traits of Soldiers 

The morale of the army has always held an important place in 
achieving victory in war. In analyzing the objective and subjective factors 
which determine the course and outcome of an armed conflict, V. 1. 
Lenin stated that "in any war victory is untimately due to the morale of 
the masses who shed their blood on the battlefield." * 

This principle of Lenin has been convincingly confirmed in the 
armed conflicts between the Soviet people and imperialist aggressors 
and in their struggle for the freedom and independence of their socialist 
Homeland. The especially high morale of our army and navy was mani- 
fested during the Civil and Great Patriotic Wars. 

Should a new world war be unleashed by imperialists, it will impose 
higher requirements on the morale factor and the moral-combat traits of 
troops. This is because of the character of the war itself, which will 
unfold as the decisive battle between socialism and imperialism on a 
global scale. The latest means of armed warfare and various types of 
weapons and combat equipment will be extensively employed in it. 

To attain victory in such a war it is necessary Jhat each Soviet soldier 
represent a very strong fusion of moral-political tempering, combat 
expertise, physical endurance, bravery, and heroism. 

In modem combat, which is characterized by the exceptionally dynamic 
and intensive character of combat operations and the dual-edged struggle 
for the initiative, the troops will have to redirect their efforts frequently 
and in extremely short periods of time, maneuver energetically, and 
deliver surprise and crushing strikes against the enemy. Under these 
conditions the readiness of personnel to act resolutely, skillfully, and 
with initiative acquires particular importance. Therefore, now as never be- 
fore it is exceedingly important to form in soldiers high combat activeness. 



an aggressive spirit, and the desire to fulfill the commander's order, and 
crush the enemy no matter what. 

The extensive scope of combat operations, long marches by troops, and 
the need to endure great loads requires high physical endurance and 
training on the part of personnel. These traits can be acquired only 
through intensive labor in peacetime, through the eff'^ctive use of the 
potential of physical training and mass sports activities. 

The rapidity of combat operations and the abrupt changes in the 
situation presuppose very strict consideration for the time factor, for 
every minute and second. Of great importance here is flexibility of 
thought. The thought of the soldiers and especially of the commander 
should be agle, purposeful, and energetic. It is organically combined 
with firm will, resoluteness, boldness, and independence in evaluating the 
situation, making decisions, and analyzing events, phenomena, and 
various data. 

Modern weapons will not only inflict material damage, but also exert 
a tremendous psychological influence on personnel, resulting in complex 
mental experiences. The necessity of taking into account the psycholog- 
ical effect of new combat equipment and weapons on troops was pointed 
out by M. V. Frunze. "The fact must hr taken into account," he wrote, 
''that the significance of equipment cannot at all be determined solely 
by the dimension of the physical lofs inflicted by it or weapons of 
extermination. , , . It should be assessed by adding to the physical loss 
the tremendous mental damage which^^s^ caused by the use of new 
means unknown to us. The dimensiim.'^^Qf' this mental damage is not 
accountable, and under certain coirJitions it nizy greatly exceed the 
physical loss caused by these weapons of extermii*ation."^ 

For instance, the influence of nuclear weaoons on the human psyche 
increases primarily because of the greater threat to human life and the 
continual presence of this threat on the battlefield. Even after exposure 
to such damaging factors as the shockv/ave and light radiation, the threat 
to life remains in the form of radioactive contamination. The soldiers 
may develop alarm, a sense of tense anticipation, and fear or even panic 
in the face of real danger. The actions of personnel in crossing radio- 
actively contaminated zones and eliminating the consequences of an 
enemy nuclear attack will require tremendous moral strain. 

Under such conditions the high political consciousness, communist 
ideological approach, and permanent moral-combat traits of the soldier 
will ensure the stability of his psyche and enable him to direct his efforts 
toward the precise fulfillment of assigned missions and to overcome the 
negative influence of the damtiging factors of modern weapons. 

The enemy will strive to increase the psychological influence of modern 



277 



weapons on personnel by means of "psychological warfare." In imperialist 
armies much att2ntion is now being paid to the development of special 
means and methods of influencing the awareness, feelings, and will 
of servicemen during combat operations in order to reduce their combat 
activity and suppress their will to resist and attain victory. Soviet soldiers 
must always be ready to counteract these means and must possess moral 
staunchness. 

The increased requirements on moral-combat traits of soldiers are 
also due to the character of modem combat equipment and weapons and 
to the specific features of their use in combat. In the course of the 
combat application and maintenance of equipment, personnel will have 
to act with exceptional rapidity and precision, at the limit of their mental 
and physical capabilitif;s, and with insuflBcient time and information. All 
this requires that soldiers have extraordinary presence of mmd, attentive- 
ness, discipline, self-control, and the ability to react quickly to changes 
in the situation and to find correct solutions as the situation grows more 
complicated. 

The role o.^ the moral-combat traits of soldiers, the collective character 
of the maintei;.ance of modern equipment and weapons, and the increased 
significance of individual actions in the execution of combat missions 
by the collective as a whole is increasing. Group weapons require that 
soldiers know noi only their own Specialties, but also the general layout 
of the equipment being maintained and the specifics of the actions of the 
entire collective. Success in the fulfillment of a combat mission depends 
on the coordination of crews and teams, the precise fulfillment of duties 
by each member, and the ability of each to replace a comrade or come to 
his aid. Imprecision in actions, forgetfulness on the part of just one 
member of a combat team or crew may reduce to nought the efforts of 
the entire collective and complicate or cause a failure of the combat 
mission. 

While imposing high demands on the moral-combat traits of soldiers, 
at the same time modern combat necessitates the further improvement 
of the process of personnel training and indoctrination and the introduc- 
tion of all that is new, advanced, and characteristic of the current stage of 
development of our Armed Forces. 

2 The Essence and Content ot Moral-Combat Traits of Soviet Soldiers 

The moral-combat traits which define the personality of the Soviet 
soldier and his behavior in peacetime and in a combat situation may be 
divided into four main groups: moral-political, professional military, 
psychological, and physical. They are all interconnected and supplement 
one another. At the same time each group of traits has its characteristic 
features. 
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Moral-political traits define the moral-political orientation of the indi- 
vidual and the moral character traits of the soldier— that is, his ouUook, 
ideals, socially useful interests, moral-poiitical feelings, a sense of duty, 
Soviet patriotism, hatred of the enemy, feelings of proletarian interna- 
tionalism and personal responsibility for defending the Homeland and 
the achievements of socialism, a sense of honor, collectivism, mutual 
aid, and so on. 

Professional military traits reflect the. level of soldiers' preparedness 
for the successful conduct of modern combat and the skillful use of 
combat equipment and weapons. In other words, this group of traits 
presupposes the formation in personnel of high 'military expertise and 
combat skills, the acquisition of in-depth knowledge of equipment and 
weapons, the development of tactical and technical thought, and the 
inculcation of combat activity, an aggressive spirit, discipline, pride and 
love of 'Jieir vocation, and love of military affairs, combat equipment, 
and weapons. 

Psychological traits define the psychological preparedness of personnel 
for combat operations under the conditions of modern warfare. The 
development of psychological, traits contributes to the creation of the 
positive subjective prerequisites and conditions for the fullest possible 
manifestation of the professional military, and physical traits of the 
soldiers— that is, their knowledge, abilities, and skills under various con- 
ditions of modem combat, even the most complex. This group of traits 
is comprised of: the level of development of perception, attention, 
thought, memory, speech, the rapidity and precision of reactions, and 
emotional-volitional stability. In turn, the formation of high emotional- 
volitional stability presupposes the inculcation in soldiers of bravery, 
staunchness, self-control, resoluteness, willingness to make self-sacrifices, 
initiative, purposefulness, and so on. 

Physical traits characterize the level of physical development and 
training of the soldiers and their ability to endure the large physical 
stress that might arise in modern warfare. 

As already observed, all moral-combat traits are manifested in the 
activities of soldiers in interconnected form, supplementing one another. 
Thus, high political awareness, the desire to fulfill one's military duty in 
an exemplary manner, persistence, entljtjsiasm in training, and others 
i«elp soldiers to master weapons and combat equipment to perfection, 
to develop firm skills and abilities in controlling corres^tiding devices 
and mechanisms, to deepen their knowledge in the field of the tactics of 
modern comb.'it, and successfully fulfill any combat missions. 

On the other hand, the better a soldier has mastered combat equipment 
and weapons and the methods of effectively employing them, the more 
boldly, resolutely, persistently, and confidently he acts and the less his 
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behavior is influenced by the negative factors of a combat situation. 
Thorough knowledge of equipment and its capabilities and confidence 
in it increase the boldness, staunchness, self-control, and activity of 
soldiers in battle. Conversely, inadequate mastery of combat equipment 
gives rise, even in comparatively simple situations, to a lack of con- 
fidence in action and to confusion, which in turn lead to the fact that 
even a bold person loses his self-restraint and makes mistakes. 

In structure, moral-combat traits represent a complex fusion of ideo- 
logical, professional-combat, pyjphological, and biological components 
which are in dialectical interconnection and interpenetration. Therefore, 
none of them may be viewed in isolation from the others. Underestimating 
just one of these components in indoctrinational work may lead to a break 
in the chain of the entire structure and hence to a reduction in the 
effectiveness of the formation of these traits. 

The leading role in the structure of moral-combat traits belongs to 
the ideological component, which defines the orientation and content of 
the other components. Its foundation is comprised of the political con- 
sciousness and communist conviction of the soldiers. 

Communist conviction is the definitive personality trait of the Soviet 
soldier, a feature in which the active strength of all elements of con- 
sciousness is embodied. It imparts purposefulness upon the soldier's 
activities and gives rise to confidence in his own abilities and readiness 
to surmount any difficulties on the way to attaining a socially significant 
goal. V. I. Lenin emphasized that people with convictions "struggle with 
selfless valor against all that stands in their way " ^ 

While defining the orientation of consciousness, political maturity and 
conviction are the decisive motivational force behind all of the soldier's 
actions and deeds and in the formation of high moral-combat traits. "The 
ideological approach and political maturity are the foundations of all 
other traits which a true soldier requires," states Marshal of the Soviet 
Union A. A. Grechko, USSR Minister of Defense. 

A soldier's ideas and views which have become his personal convic- 
tions intensify the psychological component, and moreover define the 
content of the entire mental makeup of the individual and especially its 
orientation. Ideological and moral convictions are the niost important 
regulators of a person^s needs, exerting a decisive influence on their con- 
tent, breadth, and orientation. 

Convictions also define the content of a person's interests. When his 
activities are motivated by a great idea, his interests are diverse and have 
a social orientation. The absence of such an idea gives rise to egoism and 
an extreme narrowness in the person's interests. 

The ideal man is formed on the basis of ideological and moral con- 
victions. 
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Ideological and moral convictions also exert an influence on the 
formation of feelings and volitional traits. High moral-political feel- 
ings such as patriotism, love of work, and others, as well as such vo- 
litional attributes as purposefulness, discipline, bravery, persistence, and 
so on, are formed under the influence of a Marxist-Lenin outlook 
and communist convictions. For instance, under the influence of a world 
outlook, discipline as a moral-combat trait in a soldier acquires deep 
recognition, communist orientation, activity, and effectiveness and attests 
to a soldier's readiness to fulliil successfully tasks under combat con- 
ditions. 

A person's ideas, views, and convictions also have a significant in- 
fluence on inherited traits by neutralizing undesirable manifestations ot 
inborn predispositions or even by changing them through indoctrination 
and self-education. 

A soldier for whom the ideas of communism have become personal 
convictions is capable of defending these ideas under any real circum- 
stances. Consciousness of the Tightness and justness of the cause for 
which he is fighting gives him confidence of his own strength and success 
and helps him to surmount any diflSculties of a combat situation. 

As far as the professional-combat component is concerned, it is main- 
ly connected with instruction and combat training and therefore, was con- 
sidered in thei previous section of the book. Indoctrination, especially 
the inculcation in soldiers of discipline, love of combat equipment and 
weapons, the desire to master military affairs to perfection, and so on, 
also indisputably plays a considerable role in the formation in this group 
of moralrcombat traits. 

Of great importance in the structure of moral-combat traits is the 
psychological component, which includes a diverse world of mental 
phenomena and especially those mental personality traits which account 
fcr the socially significant behavior and activities of a. person. 

The system of motives and tasks which a person sets for himself is of 
particular importance in human endeavor and behavior. Motives rep- 
resenv the main motivational forces which characterize not only what a 
given soldier does or how he acts, but also for what reason he does or 
acts one way and not another. Motives may be socially ' significant 
(broad) or partial (narrow). For instance, if a soldier's conscientious 
attitude toward his official duties is based on a sense of duty and personal 
responsibility to the Party and people for defense of the socialist Home- 
land, all his actions and deeds will stem from the interests of society 
and be motivated by socially significant factors. 

If, however, a soldier's attitude toward his duties is determined by 
personal interests— that is, is motivated by particular factors— his actions 
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and deeds will be largely defined by the specific situation. For instance, 
in front of commanders and comrades he will try to fulfill the require- 
ments of military order and discipline, but when he is alone he may 
violate them. 

Hence, the leading role in regulating the activities and behavior of the 
Soviet soldier belongs to socially significant motives, which impart on 
the activities ideological meaning and deep recognition of their goals and 
tasks. Therefore, in the indoctrination of moral-combat traits in soldiers it 
is necessary to form stable, socially significant motives which are mani- 
fested in high political consciousness and deep understanding of his duty 
and responsibility for defending the interests of tlie Homeland. 

In the indoctrination of soldiers it is also important to take into account 
the fact that certain inherited human traits (the biological component) 
have a certain effect on the formation of moral-combat traits. For 
instance, the traits of temperament which rest on the inherited basis 
of some given type of nervous system have a significant effect on the 
manifestation of moral-combat traits, imparting a certain emotional 
coloring to them. 

The rapidity of formation and reinforcement of various traits also 
depends on specifies of the nervous system. All other conditions being 
equal, resoluteness is instilled and reinforced in a sanguine and choleric 
person more readily than in a phlegmatic or melancholic, while self- 
control is formed more quickly in phlegmatic and sanguine persons than 
in a choleric. 

In speaking of the influence of the biological component on the incul- 
cation of moral-combat traits in soldiers we should not, however, exag- 
gerate its significance. First, it is important to keep in mind that inherited 
features of the nervous system are not invariable. They develop and 
change under the influence of the conditions of activity and of goal- 
directed educational factors. Consequently, the formation and reinforce- 
ment of various moral-combat traits will have a favorable influence on 
changing a person's inherited traits. Second, it should not be forgotten 
that inborn features of the nervous system and body characterize only 
the dynamic aspect of a soldier's activities and behavior, while the content 
aspect is determined by the soldier's ideological and moral convictions, 
with whose. aid he can ''harness" negative inherited traits and prevent 
manifestation of them. 

Thus, in the formation of moral-combat traits of Soviet soldiers, the 
leading role belongs to the ideological component which defines the 
communist ideological approach and conviction of Soviet soldiers and 
is the main regulator of their behavior and activity. Also of considerable 
importance are other components which ensure the comprehensive train- 
ing of personnel for the successful conduct of combat operations in 
modern warfare. 
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3. The Ways and Means of Instilling High Moral-Combat Traits in Soviet 
Soldiers 



High moral-combat traits are instilled in Soviet soldiers in the course 
of combat and political training, military indoctrination, the fulfillment of 
the tasks of troop combat readiness, and the entire service and life of per- 
sonnel through the friendly and coordinated efforts of commanders, 
political workers, and Party and .Komsomol organizations. These efforts 
are directed at forming the entire complex of traits necessary for the 
successfur conduct of combat operations, and provide for purposeful 
and comprehensive influencing of soldiers throughout their term of service 
in the army and navy. 

The most favorable conditions for the inculcation of high moral- 
combat traits in personnel have been created in the Soviet Armed Forces. 
"Military service in our country," as was emphasized in the Account- 
ability Report of the CPSU CC to the 24th Party Congress, "is not only a 
school of combat expertise. At the same time it is a good school for 
ideological and physical tempering, discipline, and organization." ^ 

The formation of high moral-combat traits in Soviet soldiers is accom- 
plished by various ways and means. 

The most important way of instilling moral-combat traits in personnel 
is goal-directed ideological indoctrinational work. Disclosing the sources 
for the formation of the moral-political traits of Soviet people, L. I. 
Brezhnev commented at the 24th CPSU Congress: "The moral-political 
traits of the Soviet people are formed by the entire socialist way of our 
life, by the entire course of events in society, but above all by the goal- 
directed, persistent ideological indoctrinational work of the Party and all 
its organizations." ^ 

Ideological indoctrinational work in the subunit is directed primarily at 
forming a Marxist-Leninist communist outlook in soldiers and in de- 
veloping communist conviction on this basis. 

In developing communist conviction in soldiers, commanders and- 
political workers thoroughly explain to personnel Lenin's precepts to 
armed defenders of the socialist Homeland and the goals and tasks of the 
policy of the Communist Party and the Soviet government and develop 
in the soldiers a clear understanding of their personal responsibility for 
defending our great Homeland and all countries of the socialist commu- 
nity. This work is the most important source for the formation of 
patriotism, internationalism, a sense of military duty, heroism, and other 
moral-combat traits. M. L Kalinin, commenting on the influence of 
awareness of the rightness and clarity of the goals of a war on the 
behavior of Soviet soldiers said: *The Red Army or Red Navy man 
above all must know well that he is preparing for the struggle for vast 
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human resources, for his own great socialist Homeland, for the life and 
happiness of his people, and for the freedom and good of millions of his 
class brothers. Only these ideological goals, only belief in the justness 
of our cause can instill in Red Army and Navy men the ability to dis- 
play that which we call heroism." ^ 

The explanation to soldiers of the essence, content, and ways of 
forming moral-combat traits and of the necessity of acquiring them 
for the successful conduct of combat operations occupies a significant 
place in ideological indoctrinational work. Understanding these problems, 
in combination with thorough knowledge of the specific features of modern 
combat, the specifics of the states of the human mind in a combat 
situation, and the methods of surmounting the negative influences of 
modern weapons of war, is one of the main conditions which intensifies 
the activities of soldiers toward improving moral-combat traits. 

The dissemination of revolutionary, labor, and combat traditions is an 
important means of ideological indoctrinational work toward forming high 
moral-combat traits in personnel. The bravery and staunchness of pro- 
fessional revolutionaries and the legendary feats of the Soviet people 
during the Civil and Great Patriotic Wars give rise to noble feelings in 
soldiers and to the desire to imitate the remarkable models of service 
to the Homeland. 

The glorious traditions of the Soviet people and their Armed Force: 
are the most valuable spiritual property which our Party passes on to 
the younger generation. The strength of the example of selfless fulfillment 
of revolutionary and military duty, which calls for heroism and bravery 
to become the standards of behavior of every soldier, lies in traditions. 

In work toward disseminating revolutionary and combat traditions, 
specificity in revealing the essence and importance '(if the feats of heroes 
is of great consequence. In this regard M. I. Kalinin advised: . . You 
cite some historical episode in which ... the soldiers displayed their 
heroism and bravery, in which they selflessly defended the Homeland, 
and only then do you say why they fought so. Then your idea will be 
invested with concreteness. . . 

The effectiveness of the dissemination of traditions depends largely 
on t!ie skillful application of the forms and methods of political educa- 
tional work. Meetings between soldiers and veterans of the Party, army, 
and navy. Heroes of the Soviet Union and Heroes of Socialist Labor, and 
Heading production workers are extensively utilized in subunits. Topical 
evenings, lectures, reports, conversations on the heroic feats of Soviet 
soldiers, debates on the importance of heroism and staunchness, and 
other forms regularly take place. 

The aesthetical education of soldiers is of great importance in the for- 
mation of moral-combat traits. Familiarity with the outstanding works of 



284 



.literature, the fine arts, and music, which reveal the greatness and 
strength of our Homeland, the heroic path of Lenin's Party, and the 
combat and labor feats of the Soviet people, give rise to high patriotic 
feelings in soldiers. 

Various forms and methods for the aesthetic education of soldiers are 
used in subunits, of which discussions of the works of belles lettres, 
military memoirs, painting, sculpture, and the cinema, as well as excur- 
sions to sites of combat glory, museums, exhibits, and so on are employed 
in subunits. 

The unmasking of the aggressive essence of imperialism and of the 
plunderous character of its armies and the development in Soviet soldiers 
of a burning hatred of tfie enemies of our Homeland and of a desire for 
peace and progress are the most important directions of ideological in- 
doctrinational work. The campaign against bourgeois and revisionist 
ideology and mores and tastes alien to us is also acquiring immediate 
importance. 

The formation of the ideological selectivity of each individual and the 
development in him of reliable "ideological filters" — a scientific outlook 
and communist conviction — holds an important place in the inculcation 
of deep implacability toward bourgeois ideology in Soviet soldiers. . . 

Intensive military labor and the diverse practical activities of personnel 
in combination with goal-directed work in military indoctrination are one 
of the main ways of instilling moral-combat traits in personnel. 

Daily activities, tactical exercises, naval voyages and flights, field 
firings and missile launchings, the serving of combat and guard duty, and 
other types of combat training which are conducted in accordance with 
the requirements of modern warfare create the most favorable conditions 
for the formation and improvement of high moral-combat traits in 
soldiers. The process of combat training and service not only arms 
personnel with skills, knowledge, and abilities, but also increases the 
functional capabilities of the soldiers* minds and directs their cognitive 
processes, feelings, and will to the successful fulfillment of tasks in 
modern combat. The entire framework of military service, life, everyday 
affairs, and military labor also has an effective influence on the develop- 
ment of moral-combat traits. Exemplary prescribed order, a strict sched- 
ule, and the correct organization of life and everyday affairs of soldiers 
form the habit of always being precise, collected, accurate, and constantly 
ready to take immediate action. 

In the system of combat training in the army and iiavy the study of 
each subject contributes to the inculcation of moral-combat traits in 
soldiers. By mastering tactical knowledge, skills, and abilities soldiers 
develop boldness, resourcefulness, initiative, and the ability to endure 
the adversities and deprivations of life on the march and in combat. Weap- 
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ons, special, and technical training develop faith in the strength and relia- 
bility of weapons and combat equipment and instill love of them. The 
study of the means of defense against weapons of mass destruction increas- 
es confidence in these means, spiritual staunchness, and readiness to sur- 
mount any difficulties of modern war. Drill contributes to the develop- 
ment of discipline, organization, persistence, activity, and collectivism 
in action in soldiers. A comprehensive influence on the formation of a 
soldier's moral-combat traits is exerted by the serving of combat duty, 
guard duty, routine garrison duty, and other types of military labor. 

In the interests of successfully forming moral-combat traits it is im- 
portant precisely to define the indoctrinational tasks in combat training 
activities. If the officer-instructor plans in advance which traits he will 
instill in his subordinates by means of the very content of the training 
•'material and by means of inputs, and which elements of indoctrination 
could well be employed in the activities, then his work will be extremely 
goal-dLrecied, concrete, and hence, effective as well. 

The most favorable conditions for forming moral-combat traits are 
created when combat personnel act in a situation as close as possible to 
real combat and'^ overcome significant difficulties. In this regard field 
activities conducted in daytime and at night, in any weather, on unfamiliar 
terrain, and with real resistance by the "enemy" have great potential. 
Their effectiveness increases if no indulgence or oversimplification is 
allowed and if the elements of surprise are introduced and situations are 
created which require the soldiers to display independence, resoluteness, 
initiative, and boldness. 

When conducting training under conditions as close as possible to 
combat, it is important to take into consideration that certain soldiers, 
upon encountering elements of danger and risk, may display timidity and 
indecisiveness, and sometimes may altogether refuse to . take action. In 
such cases the military pedagog must have patience, good will, and must 
help the soldier in overcoming his timidity, lack of confidence in his own 
abilities, and the sense of alarm that he develops. Lack of restraint and 
crudeness in such a situation will result only in harm and inhibit the 
process of instilling necessary traits in the soldiers. 

The physical training of soldiers occupies a significant place in the 
formation of moral-combat traits. Physical tempering, endurance, and the 
ability to surmount any difficulties are the most important conditions 
for the successful action of personnel in modern combat. Therefore, 
significant physical exertion is required in the course of combat training. 
For this purpose prolonged and accelerated movements with full field 
gear, the movement of combat equipment over the terrain by hand, work 
with personal protective equipment, the overcoming of various obstacles 
and obstructions, and the conduct of studies under complex conditions 
are practiced. 
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In physical training activities the soldiers comprehensively develop 
.themselves physically and aci uire such traits as endurance, self-control, 
agility, the rapidity and precision of action, the ability to endure large 
physical loads, and the ability to concentrate their own efforts m a com- 
plex situation. 

The subunit commander and political worker exhibit constant concern 
for raismg the pedagogic levels and effectiveness of physical training. They 
pay primary attention to improving the methods of conducting activities, 
ensuring the military orientation of these activities, and making maxi- 
mum use of the potential of the forms and methods for physically 
developing soldiers. 

Purposeful mass sports activities in the subunit, in which development 
of applied military types of sports and training of qualifiers in the military 
sports complex and of rated sportsmen hold a special place, contribute 
to improving the physical preparedness of personnel. 

The formation of moral-combat traits in soldiers is also accomplished 
in the process of psychological t^cJning. Being closely connected with 
moral-political training and supplementing it with its own specific 
forms and methods, it has the goal of forming in the soldier mental 
processes, formations, and personality traits which in a combat situation 
enable him to display staunchness, internal readiness to make self- 
sacrifices, the ability to counteract fear and panic and to move actively, 
bravely, and with initiative, and to use hi?, weapons to their full strength. 

The most important task of psychological training is the comprehen- 
sive development of the stability of the soldier's mental makeup. Favor- 
able conditions for this are created in tactical activities, training exercises, 
maneuvers, field firings, and missile launches. 

Of great importance in the process of combat training is the simula- 
tion of the external appearance of the results of an "enemy" nuclear 
strike (centers of the fire, damage to combat equipment, destroyed 
defensive structures, and so on), and accomplishing a series of actions 
necessary in battle (determination of the radiation levels and of the 
boundaries of radioactive contamination, saving the crews of damaged 
vehicles, extinguishmg fires, evacuating and repairing combat equipment, 
and so on). 

Simulation of "enemy*' fire by means of dummy charges and TNT 
charges and the recreation of the sounds of battle (the droning of air- 
planes, tank sounds, the whistles of bombs in the air, and so on) recorded 
on magnetic tape and amplified by special dynamic speakers are widely 
used in field firings and missile launches. These means contribute to the 
adaptation of the human psyche to the strong and unexpected irritants 
of modem battle. 
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The rolling over of personnel by tanks, the throwing of live grenades, 
fighting incendiary devices, and other procedures are also used for the 
purposes of psychological training. 

One of the means of forming moral-combat traits is the development 
of the soldiers' desire for self-improvement. 

Moral-combat traits, like other personality traits, are successfully 
formed if the soldier is aware ofnhe necessity of acquiring these traits, 
objectively evaluates the results of his own activities and his own deeds, 
and strives to conquer his weaknesses and correct his shortcomings. 
Therefore, in indoctrinational work with personnel, commanders and po- 
litical workers demonstrate the importance of moral-combat traits to the 
successful fulfillriient of military duty through specific examples and help 
each soldier to understand and then correct his own shortcomings. 

The personal example of the officer plays a large role in the formation 
of moral-combat traits in soldiers, as well as in the indoctrinational pro- 
cess as a whole. The high moral-combat traits of the commander and the 
political worker help them correctly to construct the indoctrinational pro- 
cess and to supervise the activities of subordinates, have a tremendous in- 
fluence on the soldiers, and generate in them the desire to imitate and 
develop these traits in themselves. 

The personal example has a particularly great effect on the behavior 
and deeds of soldiers in a combat situation and in situations which are 
critical and dangerous to life. The experience of the Great Patriotic War 
convincingly demonstrates that the high moral-combat traits of com- 
manders and jjolitical workers have always been the most important 
factor for achieving victory o* er the enemy. 

The examined ways and means of developing moral-combat traits in 
soldiers do not, of course, exhaust the diversity of the forms and methods 
of work. This is a complex and prolonged process which requires on the 
part' of commanders, political workers, and Party and Komsomol organi- 
zations purposeful and persistent efforts in training and indoctrination, 
a search for more effective forms and methods of influencing personnel, 
and the constant motivation of every soldier to instill in himself the traits 
which an armed defender of the Soviet Homeland needs. 
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Chapter 15. The SelMmprovement of Servicemen 
and Its lyiahagement 



1. SelMmprovement and Its Essence 

Under cunent conditions, when the role of moral principles in social 
affairs and the role of the organization and discipline of the Soviet people: 
are constantly increasing, the problems of self-improvement are becomitig 
especially urgent in the formation of the new man. 

Self'improvement is the conscious and purposeful efforts of a person 
directed toward the development and improvement of his political: moral, 
aesthetic and physical traits, strong mil and character. 

Self-improvement is a purely social phenomenon inherent only in man. 
It is accomplished through the influence of the social necessity of pos- 
sessing certain traits which make it possible successfully to carry out the 
tasks which Hfe poses. This requirement is developed in the course of 
labor and intercourse among people. In taking part in various types of 
activity, a person not only becomes aware of his own personal require- 
ments and interests, but also correlates them with social interests by 
assimilating behavioral standards and selecting the necessary way of life. 
While assimilating the requirements of society he begins to impose them 
upon himself and to develop traits which correspond to social require- 
.ments, the character of his endeavor, and its successful fulfillment. 

Self-improvement should not be identified with education, althpugh 
these phenomena are organically connected. Self-consciousness is devel- 
oped under the influence of education, interests and a life ideal (the image 
of a perfected individual) are formed, and the needfor sellf-improvementis 
aroused. But while education presupposes influencing the personality of the 
trainee, self-improvement derives from the personality itself. In the course 
of self-improvement a person develops his own convictions, character 
traits, feelings, will, habits, and deeds and makes them the object of his 
own cognition and development. 

It should be noted that self-improvement begins later than education. A 
;5ercon's education begins at the moment of his birth, but the time for 
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self-improvement occurs when the level of self-consciousness, life experi- 
ence, and will enable a person to set definite goals and to work for their 
realizaCion. 

Of course, it is necessary to strive to ensure that self-improvement be 
accomplished even in school. Definite experience in the self-improvement 
of school children, especially in the upper classes, has been accumulated 
in our schools. In the self-improvement of adolescents, however, there is 
still much that is spontaneous and unknown. Their activity toward 
changing personality traits is often defined by the immediate situation. 
For instance, under the influence of a movie that he has seen an adoles- 
cent mxy begin to develop volitional tra;is by means of risky deeds and 
unreasonable actions. 

Experience shows that a perjon begins to work fruitfully on self- 
improvement usually after the ago of 17-18, especially after he has gained 
an education and chosen his life's work. 

By the time they are drafted, youth reach a level of development which 
ensures a conscious attitude toward self-improveiflent of their own 
personality traits. 

The circumstances of life, education, ana ^he active endeavor of a person 
create the internal prerequisites which move liim to self-improvement. By 
developing the necessary political, moral, and physical traits, tempering 
his will, and working out communist character traits, a person concretely 
convinces himself that self-improvement largely contributes to the success- 
ful fulfillment of life's tasks. 

Consequently, self-improvement is an important factor in the develop- 
ment of the personality. It is a function of material, political,- and cultural 
conditions, education, and the efforts of the individual himself to develop 
certain traits. 

The idea of yelf-improvement as an important condition for the forma- 
tion of the traiis of a revolutionary fighter was advanced by Marx and 
Engels. They emphasized that a person undergoes changes in the course 
of revolutionary activities. "In revolutionary activities," wrote Marx, "a 
change in oneself coincides with the transformation of circumstances." ^ 

V. I. Lenin, developing the Marxist idea of self-improvement, set a task 
for youth long before the victory of the Great October Revolution: that 
of independently developing the qualities of convinced, staunch, and 
restrained communists, of forming a scientific outlook, and of tempering 
their will and character. ^ For instance, he proposed to publish for youth 
a booklet with a biography of the revolutionary hero I. V. Babushkin. 
*'Such a booklet," he wrote, '*will be better reading for young workers, 
who will learn from it how any informed worker should live and act." ^ 



^ After the victory of the October Revolution V. I. Lenin often empha- 
sized the idea of the necessity of self-improvement, for which the most 
favorable opportunities are created under (he conditions of socialism. 
Addressing youth, he stated: /'You ^ould make coomiunists of your- 
selves. The task of the Komsomol is to set up practical activities in 
such a way that by learning, organizing, uniting, and fighting, its members 
would train both themselves and all those who look to it for leadership; 
it should train communists." ^ 

The Leninist attributes of a revolutionary fighter have become a 
model for all communists and Soviet people and have found embodiment 
in the Leninist work style. In the report at the festive meeting devoted to 
the 100th anniversary of the birth of V. L Lenin, L. L Brezhnev stated: 
"The distinguishing features of Lenin's work style were high principles, 
directness, and truthfulness iri all. He was an iaiplacable foe of phrase- 
mongering, 'revolutionary idle talk,' and communist pretentiousness. In 
any situation . . . Lenin maintained a clear and realistic approach to facts 
and events, the ability to recognize and ascertain in time mistakes that 

had been made, and resoluteness to ensure their correction This was 

a great, indefatigable worker and a man with an amazing capacity for 
work." * 

Communist self-improvement has specific features of its own. Let us 
examine them. 

In the process of communist self-improvement the harmonious combi- 
nation of the individual's personal interests with the interests of society 
and the formation of the traits .necessary for fulfilling civil and military 
duty to the Homeland are carried out. Herein lies the basic difference 
between communist and bourgeois self-improvemeni , as the latter pursues 
strictly personal, egoistic goals. 

Bourgeois self-improvement, proceeding from the principles of capital- 
ist morality, provides for the development of certain personality traits 
which help to attain goals in life by any means. Numerous bourgeois 
idealistic currents consider self-improvement in isolation from the material 
conditions of the life of the people, as a self-contained force which 
depends only on the subjective actions and will of people, and as the main 
means of achieving personal well-being in life. 

A characteristic feature of communist self-improvement is the fact that 
// takes place in a collective, in the course of its development and im- 
provement. In a collective, the most favorable conditions are created 
for the development in Soviet people of collective awareness and deep 
understand...^ of the interests of the collective and of society as a 
whole and for the struggle against bourgeois ideology and individualistic 
vestiges. 
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Communist self-improvement ensures the comprehensive, harmonious 
improvement of the individual and eliminates one-sided development of 
various traits. 

AH this defines the communist purposefulness of the self-improvement 
of Soviet soldiers. 

Conditions under which the life and activities of our soldiers take place, 
and interesting military labor saturated with great difficulties create favor- 
able opportunities for self-improvement and for each serviceman's im- 
provement of such political and moral-combat traits as boundless 
dedication to the Homeland, the Party, the government, and the people, 
high communist awareness, discipline, bravery, the ability to surmount 
any difficulties, and so on. 

Each year the idea of self-improvement becomes increasingly wide- 
spread in the life of Soviet soldiers. As the data of a special investigation 
conducted on the basis of a survey of a large number of soldiers and ser- 
geants as well as the data of interviews with them demonstrate, a large 
number of soldiers engage in self-improvement. For instance, over 85 per- 
cent of those studied (out of 320) indicated they had begun to work on 
self-improvement in earnest only under army conditions, which had a 
very positive influence on the self-improvement of the individual and the 
development of his best traits. 

Over half of the surveyed soldiers observed that army service had a 
significant influence toward increasing their political awareness and 
developing communist morality and taught them responsibility for their 
actions and deeds. Many soldiers and sergeants claimed that only in the 
army did they come to understand the essence and significance of dis- 
cipline, learn to cherish time, and develop restraint and accuracy. Self- 
improvement helped them to eliminate a number of negative habits in their 
behavior and to develop industriousness and unquestioning obedience. 

Soldiers and sergeants consider army service a good school for the self- 
improvement of volitional traits: bravery, staunchness, endurance, the 
ability to surmount great difficulties, and so on. 

A significant place in the self-improvement of soldiers belongs to the 
improvement of physical qualities. Many soldiers and sergeants, com- 
menting on the positive influence of army service on the development 
of physical tempering and endurance wrote roughly the following in their 
questionnaires: "In the army I became healthier, hardier, physically 
tempered, and developed strength and agility." Some soldiers (including 
cadets) began to engage systematically and purposefully in physical 
culture and sports for the first time in the army, achieved good results, 
and became rated sportsmen. 
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The efforte of soldiers toward the self-improvement of aesthetic quali- 
Ues ars no less miportant. Each year an ever larger number of young 

. ""f'^^' o'l^" abilities enter 

toe army and navy. Under army conditions there is every opportunity 
to develop and miprove aesthetic qualities. ^ 

c;.?""^^"'"-'"' '^^«S^""'"g to occupy an increasingly important po- 
sition in the activities of cadets in military educational institutions. inclSJ: 
mg higher mihtary political schools. As experience shows, in the training 
process, especially from the second year, cadets begin to become ever 
more distinctly aware of the range of duties of a subunit political affairs 
officer and of the requirements imposed on him. and on this basis gain 
a clearer idea o the traits which they must develop in themselves, ^ey 
begm purposefully to develop the necessary traits of a political officer. 

Self-improvement plays a large role in the life of officers and warrants 
(ensigas). In the materials of "A Thousand Lieutenants."' published in 
Red Star, it was observed that about J90 percent of the surveyed young 

™ ^Tu^lT^ ^^P"'' '^'y "^^'''^ °" self-improvement, in thf 
course of which they strove to develop the traits of a military pedagog. 

The answer ^ven by one officer is typical He writes: 

"I. How do I construe, or more accurately imagine, the process of 
self-improvemcnt and how am I able to carry it out in practice? 

"First. I study in the evening university of Marxism-Leninism. I study 
and summarize the works of V. L Lenin. I try to raise my level by read- 
ing literature, newspapers, and magazines. When I have free time I 
independently study the English language. Sometimes I engage in sports 
and photography. * ^ 

"2. What traits have I succeeded in developing in myself? Primarily 
these are businesslike traits. I have become more resourceful, collected 
and more principled. 

"3. How has my chat'a'cter changed? Perhaps I have become more 
balanced and self-critical and have made myself an even greater optimist." 

The role of the self-improvement of an officer or warrant is determined 
prmiarily by the fact that in the great and variegated work with sub- 
ordinates success depends largely on the level of training, professional 
expertise, personal example, and behavior in service and in daily life 
A Soviet officer or warrant needs solid knowledge of Marxist-Lenin-' 
St ^theory and the ability to be guided by it in his practical affairs and 
to collate his every step and deed with the requirements of the military 
oath and military regulations. The high political and moral-combat traits 
of an olncer or warrant serve as the foundation for his personal example 
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The work of an officer or warrant in improving himself and the desire 
to know more, become better, and develop a sense of duty, honor, per- 
sonal worth, and volitional traits, are of great importance in his life and 
service. For this purpose it is necessary to utilize all opportunities avail- 
able in the army and navy for professional growth and self-improvement 

The most important prerequisite for self-improvement is the existence 
of a clearly recognized goal which is of lofty and noble character. Such a 
life goal has a positive influence on self-improvement, stimulating the de- 
sire to work on oneself and to acquire necessary traits by surmounting any 
difficulties. Marx, even as a youth, turned attention to the relation be- 
tween a person's lofty goal and his own self-improvement. In his work on 
this subject, "Reflections of a Youth Upon Choosing a Vocation" in his 
final examination, he wrote: "... A person may achieve his own improve- 
ment only by working to improve his contemporaries welfare."^ 

It is understandable that an egoistic goal in which personal interests 
are contrasted against social cannot contribute to the improvement of 
positive personality traits, but develops such negative features as self- 
interest, callousness, greed, servility, and so on. 

Therefore, in the course of self-improvement it is necessary to set a 
life goal which has social significance. 

The drafting of a high ideal and the creation of an image of the ideal 
person toward which one should strive in his life are necessary conditions 
for self-improvemenL An ideal represents the internal force which acti- 
vates and directs a person's desire to improve his political, moral, and 
physical qualities. Assessing the importance of the ideal in human life, A. 
M. Gor'kiy wrote "When nature deprived man of his ability to walk on all 
fours, it gave him an ideal in the form of a staff." 

The images of Marx, Engels, and V. I. Lenin, who embodied the 
best human traits and who dedicated their entire live? to the struggle 
for the liberation of workers and for communism serve as the ideal of 
Soviet man. Many soldiers consider such outstanding Party figures as 
F. E. Dzerzhinskiy, M. I. Kalinin, and S. M. Kirov to be their own ideal 
in self-improvement. 

Heroes of the Civil and Great Patriotic Wars, as well as such figures 
of literature as P. Korchagin, young members of the guard, and others 
are the ideal in the self-improvement of soldiers. Conmiissar D. Funnanov 
and political instructors Klochkov and FiFchenkov are the ideal for many 
aspiring political workers. 

Some soldiers select contemporaries as their, ideal or model: hero 
cosmonauts or their own commanders and political workers. 
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Qualitative changes in all personality traits take place as a result 
of self-improvement. 

2. The Ways and Methods of SelMmprovement 

Successes in self-improvement dep^^nd largely on the paths a soldier 
follows to the outlined goal and the methods and procedures he uses 
to improve himself. 

In the formation of high spritual ideals the decisive role belongs to 
a person's outlook and conviction. A Marxist-Leninist outlook and 
communist convictions define the content of the entire spiritual frame- 
work of the person's personality. They have a decisive influence on the 
content of requirements, the orientation and breadth of interests, and 
the content of feelings and character traits. 

Systematic study of Marxist-Leninist theory as the foundation of the 
scientific outlook is the primary condition which ensures a high level 
of self-improvement, and the main way of mastering Marxist-Leninist 
theory is political self -improvement. 

The political self-improvement of soldiers, sailors, sergeants, senior 
NCO's, warrants, ensigns, and ofl5cers contributes to the deepening ex- 
pansion and more permanent assimilation of the knowledge of the theory 
of Marxism-Leninism which is attained in the process of political studies 
and Marxist-Lefiinist training. 

Independent work toward studying the works of the classics of Marx- 
ism-Leninism, the decisions of the CPSU, and the materials of the inter- 
national workers' and communist movement is the main method of 
political self-improvement. Speeches, reports, and abstracts on various 
problems of the theory and practice of communist construction are of 
great assistance to soldiers in improving the practical skills of independent 
work. Studies at evening universities of Marxism-Leninism, Party schools, 
and elsewhere contribute to the development of the practical skills of 
self-education. 

Also of great importance to self-improvement is the independent mas- 
tery of military, technical, and general knowledge. 

Self-improvement is the most important way of improving personality 
traits. In the course of the independent mastery of knowledge mental 
abilities, needs and interests are developed. Knowledge has au influence 
on the moral standards and qualities of a person's behavior, character, 
and will. 

Under current conditions the role of self-improvement is increasing 
still more. This is due to the increased pace of the development of science 
and all its sectors and to the increasing flow of diverse information. The 
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rates of scientific development have led, however, to a reduction in the 
relative stability of knowledge acquired in school or a military educational 
institution. Whereas previously the knowledge acquired by a young spe- 
cialist at an educational mstitution might serve him 10-15 years, this 
period has now been reduced by a factor of 50-67 percent. 

Hence, the correlation between the education received in an educa- 
tional mstitution and self-education is now abruptly changing. In order 
not to lag behind life and to stay in tiie level of current knowledge, it is 
necessary continuaUy to supplement and renew on^'s knowledge by 
means of self-education. 

It was noted in tiie Accountability Report of tiie CPSU CC to the 
24th Party Congress: *'In our era such rapid development is taking place 
m all spheres tiiat tiie education received during one's youtii is only a base 
which requires constar^L augmentation of knowledge." « 

Active practical work of the soldier is one of tiie main means of self- 
unprovement Tzemendous possibilities for tiie development of tiie sol- 
dier's personality and^piritual and physical strength lie in military labor. 
Conscientious fulfillnSht of official duties, the persistent mastery of com- 
bat skills, and the overcoming of difficulties, largely contribute to the 
development of moral-combat traits, communist character traits, and a 
strong will. 

The soldier's active participation in social work has a strong influence 
on the self-improvement of collective traits. 

The soldier's correct evaluation of the results of his own work and 
behavior plays an essential role in developing the necessary traits. For 
this purpose such procedures as uncompromising analysis- of one's own 
activities, character, actions, and deeds are employed. The desire honestiy 
to fulfill one's duty and to win the respect of comrades and comman- 
ders is usually the grounds for such self-analysis. Self-analysis may 
be combined with self-criticism and self-condemnation of one's oWn 
shortcomings. 

A self-critical attitude, constant self-control, and the ability to look 
at oneself as if from without, tiirough the eyes of co-workers or sub- 
ordinates, play a considerable role in tiie service of an officer or ensign 
(warrant). Not always does his activity occur in front of a com- 
mander who might be able to correct him or prevent him from making 
mistakes. Sometimes only the officer or ensign himself is capable of 
evaluating the factors which moved him to take some step. Hence, one 
should develop the requirement of self-analysis and the ability to evaluate 
one's own behavior and interrelationships within the collective. Self- 
analysis requires a certain amount of bravery— after all, it is necessary 
strictly to evaluate one's own deeds from the standpoint of duty, not 
from the standpoint of tiie personal "I". Self-analysis helps to reveal the 



296 



cause of a mistake, prevents possible failures, and moves a person to 
take active steps. 

Realization of the main ways of self-improvement presupposes the ne- 
cessity' of using appropriate methods. Among them are: self-persuasion, 
auto-suggestion, self-practice, and self-constraint. 

The leading role in self-improvement belongs to the method of self" 
persuasion. The process of self-persuasion is a discussion between the 
soldier and himself; the advancing of arguments ''pro and con," and 
comparison for the purpose of finding the truth. To convince oneself 
means to prove to oneself the truth of a given statement or the correct- 
ness of a committed deed or of one's attitude toward the deed of another 
soldier, or the falseness of the position held and its possible conse- 
quences to oneself personally and to comrades in service. In the course of 
deepened thought and the search for the truth inaccurate views and 
concepts are discarded, personal motives are subordinated to social, 
and feelings of insult, anger, unhealthy pride, envy, and so on are rejected. 

Self-persuasion should be based on the soldier's communist conviction 
and political maturity. It is directed mainly at developing high moral- 
combat traits. Of special importance is the inculcation of self-discipline 
and the desire to fulfill the requirements of laws, the oath, regulations, 
and the orders of commanders and chiefs out of one's own personal 
conviction. 

V. 1. Lenin set the concept of discipline side by side with the concept 
of self-discipline. He emphasized: "Create self-discipline, strict discip- 
line," *'take up self-discipline, subordinate yourself m everything so that 
there will be a model of order. . . . " ® ' 

Self-persuasion produces the greatest success when a strong and posi- 
tively oriented will is present. In turn, with the aid of self-persuasion it 
is possible to restructure not only consciousness, but also behavior and 
hence to change the orientation of volitional traits. 

The method of auto-suggestion may also be successfully employed 
in self-improvement. Auto-suggestion is a soldier's influence on himself by 
means of word without a critical attitude. In contrast to self-persuasion, 
in the course of which the truth is established by means of logical proofs 
and refutations, in auto-suggestion the truth is accepted without counter- 
action or a critical attitude toward awareness of it. In auto-suggestion 
the word is mainly addressed to the emotional sphere and the imagina- 
tion and makes it possible to uniquely influence the psyche. From a 
physiological point of view auto-suggestion is the concentrated focus of 
stimulation in the cerebral contex, which the soldier himself creates by 
using words. 

The research of a number of scientists demonstrates that auto-sugges- 
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Uon yields best results upon relaxation of the entire musculature of 
the body. Hence the most favorable time for auto-suggestion is the 
period just before going to sleep or immediately after awakening. 

The auto-suggestion formula (verbal text) should be brief, consisting 
of four or five phrases. The words should be pronounced in the first 
person, in affirmative form, and in the present tense. For instance: "My 
mood is balanced and good. I am calm and not irritated. I am in good con- 
trol of myself." The phrases are pronounced two or three times and re- 
peated again after 2-3 minutes. In pronouncing the phrases it is necessary 
to concentrate one's consciousness on the object of suggestion. The suc- 
cess of auto-suggestion is possible if the soldier develops a fervent desire 
to attain the necessary result. 

Auto-suggestion as a method of self-improvement may be used to cor- 
rect negative character traits, improve the memory and certain aspects of 
attention, and overcome a lack of confidence in one's own capabilities. 
It is also used in cases in which the soldier experiences internal and ex- 
ternal difficulties, the surmounting of which causes fear and paralyzes 
the wiU. ^ 

The method of self-practice plays a considerable role in self-improve- 
ment. It has particular importance in the formation of correct behavioral 
habits and in strengthening the will. The essence of this^method consists 
in the independent acquisition of experience in correct behavior and in the 
.repeated surmounting of difficulties which are encountered. 

Correct habits are of great importance in human life. An habitual 
action which becomes a requirement is accomplished easily and without 
any special volitional effort. Self-practice provides the possibility of 
accumulating experience in habitual behavior on the basis of the repetition 
of certain actions over and over again and the constant and precise 
fulfillment of statutory requirements and the order of the day. 

Self-practice helps to achieve the elimination of many negative char- 
acter traits and deficiencies in behavior. For instance, a hot temper, 
which often leads to altercations, and crudeness in addressing comrades 
and commanders are overcome by means of self-practice in restraint 
and self-control. A hot-tempered person should learn to calmly hear 
out the comments of commanders and the criticism of comrades, to sup- 
press irritation, not to be crude, and to refrain from spur-of-the-moment 
actions. All this contributes to the development of the habits of being 
polite and disciplined. 

Self-practice is always connected with volitional efforts toward sur- 
mounting daily difficulties which inevitably arise in the course of combat 
and political training, regular duty, and the performance of various 
work. Therefore, by overcoming various obstacles, fatigue, temptations. 
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laziness, and bad habits a soldier develops restraint, self-control, reso- 
luteness, and other moral-combat traits. 

The correct formulation of the goal plays an important role in self- 
practice. Above all it is important to determine what traits and habits 
must be acquired or what shortcomings must be corrected, and then to 
work out an appropriate system of self-practice. 

The method of self-constraint and sometimes the method of self- 
punishment are used in the process of overcoming negative character and 
behavioral traits and in developing positive ones. 

In carrying out oflScial duties a soldier often has to force himself to 
act as he should and not as he would like at a given moment. In order 
to "uplift" himself to a useful undertaking for which they do not have 
strength of will, soldiers often resort to public self -commitment. For 
instance, some intentionally make pledges in the presence of their 
comrades: pledges to pass grading examinations, to' master a second 
specialty, to pass the standards for a sports rating, and so on. 

Awareness of responsibility to the collective, the monitoring of com- 
rades, and their moral support contribute to the motivation of the will 
and thus facilitate the fulfillment of obligations. In cases in which 
failure occurs and a self-assignment is not fulfilled or a mistake is made, 
self-punishment is resorted to: trips to the movies, dances, pass, and so 
on are cancelled and the work is completed in the time scheduled for 
relaxation. 

Experience shows that the self-improvement of soldiers contributes to 
the attainment of high ratings in combat and political training, to the 
strengthening of military discipline, and to formation of the traits of 
armed defenders of the Soviet Homeland. 

3. Directing the SelMmprovement of Soldiers 

Self-improvement should not be a spontaneous, uncontrolled process. 
It requires constant direction on the part of commanders, political work- 
ers, and Party and Komsomol organizations. This is determined by the 
organic bond between the education and self-improvement of Soviet 
soldiers. -'.^ 

The essence of directing self-improvement consists in organizing the 
educational process in such a way that it develops in soldiers the re- 
quhrement for self-improvement and the desire to improve their own 
knowledge and political and moral-combat traits. The assistance of 
commanders and political workers to soldiers in their self-improvement is 
an inalienable part of the supervision. 

Commenting on the role of ofl5cers in the supervision of self-improve- 
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ment, Marshal of the Soviet Union A. A. Grecho, USSR Minister of 
Defense, pointed out the necessity of supporting productive initiative 
and independence of subordinates and of helping them in strength- 
ening and developing positive traits in themselves and in eliminating 
shortcomings.^^ 

The most important factor in directing self-improvement is a conu 
prehinsive increase in the communist consciousness of soldiers and the 
purposeful inculcation of high political and moral-combat traits in them. 
This is achieved through the constant concern of commanders, political 
workers, and Party and Komsomol organizations for raising the level 
of. the educational process, for the in-depth mastery by soldiers of the 
system of political and technical military knowledge, and for the con- 
centration of their efforts toward the development of communist con- 
viction, high political consciousness, and moral-combat traits. 

The organization of service in strict accordance with the requirements 
of military regulations and orders and the constant maintenance of order 
and organization in units and subunits have a great influence on self- 
improvement. The high exactingness of commanders and political work- 
ers toward the soldiers* fulfillment of their oflScial duties, constant mon- 
itoring, and their objective evaluation of the combat training and spiritual 
and physical qualities of subordinates form in each serviceman a de- 
manding attitude toward himself and teaches him self-control and critical 
evaluation of the results of his own work, actions, and deeds. 

A mandatory condition for successful direction of self-improvement 
of soldiers is the personal example set by commanders and political 
workers. Their high political and moral-combat traits, strong will, and 
irreproachable behavior in service and daily life are a model for sub- 
ordinates in the improvement of personality traits. 

Of great importance in directing self-improvement are the activities 
of commanders and political workers toward explaining to the soldiers 
the essimce, significance, and concrete ways and methods of self-improve^ 
ment, as well as the creation of favorable conditions for the improvement 
of necessary qualities. To these ends lectures, reports, debates, and read- 
ing conferences, which are directed at the development in soldiers of a 
conscious and persistent orientation toward the improvement of political, 
moral-combat and physical traits and strong will, are conducted. Exten- 
sive use is made of military memoirs and literature, of books from the 
"Lives of Outstanding People" scries, and works of art. 

Explaining the content and methods of self-improvement of Marx, 
Engels, V. I. Lenin, and their cohorts in the revolutionary struggle, as 
well as those of outstanding political and military figures has a particularly 
strong influence on soldiers. 
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Commanders and political workers help soldiers and sergeants to 
draw up individual self-improvement plans and teacL them on a subject- 
by-subject basis correctly to direct their efforts toward the fulfillment of 
planned measures. A well-conceived and concrete individual plan, in 
which measures for improving knowledge, developing necessary traits, 
eliminating shortcomings, and so on are defined, imparts to a soldier*s 
work a purposeful and effective character. Pledges niade in the socialist 
competition and pledges of participants in the All-Union Leninist Exam- 
ination may also be included in the plan. 

It is an important task of the instrucitor constantly to monitor the 
fulfillment of individual plans by soldiers. Kcio it should be remembered 
that if a soldier does not fulfill what is outlined according to plan, ulti- 
mately the plan ceases to be an organizing factor and the serviceman*s 
activities and behavior become disorganized. In turn, this, leads to the 
reinforcement of negative traits in his character and the weakening of 
his will. 

Various^rules which the soldier himself works out and which define 
his general course of behavior and activity help in the fulfillment of the 
self-improvement program of planned measures for each day (or week or 
month). Of interest in this regard are the rules of behavior drawn up 
by K. D. Ushinskiy for his own self-improvement: total composure, at 
least outwardly; directness in words and deeds; the well-planned character 
of an action; resoluteness; not saying a word about oneself unless neces- 
sary; not spending time purposelessly; doing what you want and not wait- 
ing for something to happen; conscientiously taking account of one's 
deeds each evening; and never boasting of what has been, of what is, or 
what will be.^^ Every soldier can utilize such rules successfully in his self- 
improvement. 

In addition to commanders and political workers. Party and Komsomol 
organizations extend effective aid to soldiers in self-improvement. Meet- 
ings on the problems of self-improvement are periodically held in subunits 
and the reports of communists and Komsomol members on work toward 
unproving their political and moral-combat traits are delivered at meet- 
ings of bureaus. This provides the possibility of exchanging experience in 
self-improvement and of making extensive use of criticism and self- 
criticism to eliminate shortcomings. 

Of great importance is the dissemination of the self-improvement ex- 
perience of the best soldiers, which is accomplished by commanders, 
political workers, and Party and Komsomol organizations. This expe- 
rience is made known in combat and political training activities, lectures, 
reports, conversations, visual agitation, the bulletin board, and the 
local radio. 

Thus, correctly organized and constantly implemented self-improve- 
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imnt of soldiers and its purposeful and concrete supermon by com^ 
manders and political workers are important conditions for the success 
of indoctrinational work and for attaining Mgh in^cators in the combat 
and political training of personnel. 
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SECTION IV. THE POLITICAL WORKER AS 
MILITARY PEDAGOG 



Chapter 16: The Pedagogic Traits of a 
Subunit Political Worker 
and Ways of rmproving 
Them 



1. Specifics of Military Pedagogic Activities of the Subunit Political Affairs 
Officer 

The political workers of the army and navy play a tremendous role 
in the indoctrination and training of Soviet soldiers. This is due to the 
historic function and peculiarities of our Armed Forces, whose entire 
activity is based on the high political awareness and communist con- 
viction of soldiers who are called upon to defend the state interests of 
the land of the Great October Revolution and the achievements of 
socialism selflessly and to their last breath. 

Political workers, as observed as early as the Resolution of the Eighth 
Party Congress on the Military Problem, are "above all carriers of the 
spirit of our Party, its discipline, and its firmness and bravery in the 
struggle to achieve the set goal."i Political workers have been and 
remain active implementers of the policy and decisions of the Communist 
Party among the soldiers, as well as organizers and leaders of Party 
political work in units, on ships, and in subunits. 

Under current conditions the importance of Party political work in 
the army and navy and hencr; the role of political workers in its accom- 
plishment are increasing still more. Our Party pledges to raise Party 
political work in the Armed Forres to the level of the requirements 
which stem from the decisions of Ihe 24th CPSU Congress, and to carry 
it out with consideration for tlie complex international situation, the 
character of modern warfare, and the fundamental changes in the orga- 
nization, armament, and personnel of the army and navy. Now too, as 
before, in the age of nuclear missiles the fate of a war will be decided by 
people who are infinitely devoted to their Homeland, Party, and people, 
who have mastered weapons and combat equipment to perfection, and 
who are morally, psychologically, and physically well-tempered. 
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Of particular importance under current conditions is the improvement 
of Party political work in the company, battery, or equivalent subunit 
—that is, wherever the tasks of combat and politicaJ training and 
strengthening military discipline are directly resolved. In a company, 
which is the center of ideological and indoctrinationl work, all conditions 
necessary for the comprehensive study of men, for exerting a daily 
influence on every serviceman, and for the successful formation of hi^ 
political and moral-combat traits in soldiers have been created. 

The introduction of the institution of company-level political workers 
has greatly expanded the possibilities for the further improvement of 
Party political work and for ensuring that it is carried out more purpose- 
fully, more concretely, and eflSciently, and has increased the effective- 
ness of the indoctrination of soldiers, especially individual indoctrination. 

The subunit political worker is faced with crucial, complex, and 
diverse tasks which define the range of his official, duties. The subunit 
political affairs officer bears direct responsibility for the organization 
and state of Party political work and directs it toward uniting the per- 
sonnel around the Communist Party and the Soviet government, suc- 
cessfully fulfilling combat and political training tasks, increasing the 
combat readiness of the subunit, and strengthening the unity of com- 
mand, military discipline, and the political-moral state of personnel. 
He has the function of organizing and personally conducting daily work 
aimed at indoctrinating every soldier in the spirit of high ideological con- 
viction, boundless dedication to the socialist Homeland and the com- 
munist cause, and constant readiness to defend the state interests of the 
USSR under any conditions and at any cost. Regulations also place on 
the subunit political worker many other duties which become much more 
complex in connection with the Compulsory Military Servicci Law. 

Commenting on the high responsibility of a political worker for the . 
state of affairs, V. L Lenin emphasized: "The political leader answers 
not only for that which he directs, but also for that which those under 
,him do. Sometimes he is not aware of this, often he does net want to 
know, but the responsibility rests on him." ^ 

By fulfilling these responsible tasks the political worker fhtroduces a 
Party spirit, integrity, and a high sense of responsibility into the training, 
service, indoctrinational work, and life of the collective. 

In analyzing the diverse official duties of a subunit political affairs 
officer, we would observe that f!ie main direction of his acivity is the 
indoctrination and training of soldiers, in which he acts as teacher and 
educator. It is no coincidence that M. I. Kalinin, pointing out the essence 
of the activities of array and navy political workers, remarked: "A 



304 



political worker is an educator, teacher, pedagog, and spiritual father 
of servicemen in t'je Red Army and Navy." ' 

Hence, the activities of a subunit political worker are military peda- 
gogic activities in content, activities which have their own specific 
features. Just what are they? 

First of all, the pedagogic character of the activities of a political 
worker is clearly manifested in his direction of political educational 
work m the subunit. He plans all educational measures, determines the 
concrete forms, content, and methods for conducting them, and desig- 
nates and prepares executors. The company political worker ensures 
that every form of ideological work is carried out at a high ideological 
level, has a thorough effect on the . consciousness of each servicema- 
and is effective. 

In performing ths role of teaching the instructors, the political 
woricer organizes and directs the political educational work of officers 
warrants, sergeants, and active Party and Komsomol members of the' ' 
subunit, and teaches them, on a subject-by-subject basis, the correct 
application of the principles and methods for indoctrinating soldiers He 
pays special attention to young officers in thek development as instructors, 
assists them m their work with subordinates, and shows concern for 
improving their pedagogic knowledge and practical skills. 

Du-ecting the most important form of indoctrination— political activi- 
ties of the soldiers and sergeants— holds a significant place in the 
activities of a company political worker. In this work he concentrates 
his efforts on the correct assembly of training groups, the comprehensive 
preparation or leaders for activities, and the conduct of studies at a 
high ideological, theoretical, and methododogical level. 

In taking part , in conducting a seminar with the leaders of groups 
and pohtical activities and thek assistants, and in conducting instruc- 
tional and methodological sessions with platoon agitators and lecturers, 
the political worker teaches them thoroughly and resourcefully to explain 
to their soldiers the decisions of the Party and government and the tasks 
of the Soviet Armed Forces and how to correctly use the method of 
persuasion. He personally conducts political activities, political informa- 
tion sessions,' and readings' from Lenin, delivers lectures and reports, 
and so on. His pedagogic example in political educational work plays' 
an important role in improving the quality of indoctrination on the whole. 

Daily work in instructing the secretaries and members of bureaus of 
the Party and Komsomol organizations in the practice of Party political 
work requires great pedagogic efforts on the part of the subunit 
officer for political affairs. He teaches them correctly to plan Party 
and Komsomol work, to prepare for and conduct meetings, sessions of 
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the bure&u, and other measures, to conduct a fundamental discussion 
of problems raised, and to plan and adopt specific decisions aimed at 
improving the quality of combat and political training and political 
educational work and at strengthening military discipline. 

The specific features of the activities of a political worker as a military 
pedagog are graphically manifested in his ability to effect the individual 
approach in indoctrination. In deeply studying and comprehensively tak- 
ing into account the features of each soldier as an individual, the subunit 
political affairs officer purposefully organizes individual indoctrinational 
work. He instructs officers, warrants, and sergeants in the complex art 
of taking comprehensive consideration of the mental traits of the indi- 
vidual (orientation, temperament, character, and abilities), mental cog- 
nitive processes, feelings, and will. Through specific examples the poli- 
tical worker convinces them that in working with the men it is necessary 
to rely on knowledge of a soldier's strong and weak points, to develop 
and reinforce positive traits in every way possible, and to correct short- 
comings and mistakes painstakingly and resourcefully. In training instruc- 
tors an important place is occupied by the explanation of the ways of 
strengthening military discipline on the basis of a combination of high 
exactingness toward the soldier with respect for his dignity and concern 
for him, and of establishing correct interrelationships among servicemen. 

With consideration for the psychology of each soldier the political 
worker directs individual indoctrinational work toward the formation of 
high political consciousness, communist conviction, and moral-combat 
traits in personnel. 

The subunit deputy commander is also a military pedagog in the 
course of combat training. Possessing in-depth knowledge of military 
affairs, the political worker deeply scrutinizes the tactical, weapons, spe- 
cial, physical, and drill training of personnel and the problems of safe- 
guarding weapons and combat equipment and serving guard and routine 
garrison duty. He directs Party political work toward the exemplary 
fulfilhnent of the tasks of ccrnbat training and of increasing the combat 
readiness ol the subunit, personally conducts combat training activities, 
and teaches officers and sergeants to instruct their subordinates with 
methodological ccnipetence. 

The company political worker directs the efforts of communists and 
Komsomol members toward the attainment of high ratings in combat 
and political training, mobilizes personnel to the successful fulfillment 
of the pledges of socialist competition, and disseminates and introduces 
the experience of standouts and rated specialists. 

Relying on knowledge of military psychology and pedagogy, the politi- 
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cal worker accomplishes the moral and psychological training of per- 
sonnel in the course of studies, field firings, missile laimches, training 
exercises, and marches. 

Work toward strengthening and unifying the ''military collective and 
toward utilizing the strength of its indoctrinational influence on each sol- 
dier plays an important role in the military and pedagogic activities of the 
subunit political affairs oflScer. Of great importance in this work is the 
political worker's in-depth knowledge of the specifics of the psychology 
of the Soviet military collective and the ways and means of forming 
statutory interrelationships in the subunit and a unified opinion on the 
main problems of its life and activity, on the creation of a buoyant, 
joyful collective mood, and on the accumulation of positive traditions. 
Ihe company political worker pays special attention to the selection and 
indoctrination of an authoritative nucleus of activists, supervises their 
work, and forms a sense of responsibility in the interests of the collective 
in soldiers on a daily basis. 

The main features of military pedagogic activities of a subunit political 
worker insistently require the formation of traits which he needs for 
the successful indoctrination and training of soldiers. 

2. Main Qualities of the Political Worker as a Teacher and Instructor of 
Subordinates 

The presence in a political worker of the necessary traits of personnel 
teacher and instructor is the primary factor for the success of his 
activities in training and indoctrinating soldiers and in organizing and 
carrying out Party political work in the subunit. 

Communist conviction and high Party principles are the most important 
traits of a subunit political affairs officer as a Party worker. These traits 
are based on wholehearted dedication to the cause of the CPSU, un- 
shakable faith in the truth and invincibility of the ideas of Marxism-' 
Leninism and the policy of our Party, and the readiness to give all their 
strength, and their life if necessary, for the triumph of communism. 

Communist conviction would be inconceivable without in-depth know!-, 
edge of Marxist-Leninist theory and creative application of this knowl- 
edge in the resolution of the practical problems in the indoctrination and 
training of soldiers. It requires a broad political outlook. Party fervor 
in disseminating Lenin's ideas and Party decisions, and their persistent 
implementation. Emphasizing the importance of conviction in Party 
work, V. L Lenin observed: "... For every political activity very 
serious scientific preparatioh and the 'development' of firm convictions 
are necessary. . . . " ^ 
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The Marxist-Leninist conviction of the political worker is the pivot 
which defines the main goal and content of his activities in indoctrinating 
personnel, imparts an ideological orientation upon all measures con- 
ducted, and ensures Party influence on communists, Komsomol mem- 
bers, and all soldiers. 

The profound communist conviction of the political worker is the 
main criterion for his effective ideological influence on the soldiers, for 
the successful inculCation of high political consciousness and devotion to 
the Party cause, and for the formation of moral-combat traits and a sense 
of responsibility for fulfilling their sacred duty to the Homeland. 

High Party principles and the ability to defend communist ideas, to 
wage an implacable struggle against any manifestations of inimical 
ideology, and to solve all problems by always considering the interests 
of the Party and the people are manifestations of the political worker's 
Marxist-Leninist conviction. 

The communist ideological and high Party principles accord the 
political worker the opportunity of directing the activities of Party and 
Komsomol organizations, the efforts of all communists and Komsomol 
members, and the aktiv of the^ subunit toward fulfilling combat and 
political training tasks, increasing combat readiness, and strengthening 
order, discipline, and organization. 

In carrying out the tasks of indoctrinating and training soldiers under 
the direction of the commander, his political affairs officer strengthens 
the p ri nciple of unity of command in every way possible and instills in 
the personnel love and respect for the commander. Of course, the com- 
mander and political worker may have different opinions and different 
approaches to evaluating the men, their deeds, and various facts. There 
may also be comradely disputes. However, the interests of the cause. 
Party evaluation of facts and phenomena, and mutual respect for dif- 
fering judgments and conclusions should always be placed at the fore. 

Communist conviction and high Party principles define an impeccable 
moral outlook and the moral purit y of the soldiers' teacher and instruc- 
"tor. ihe nigh moral make-up of the political worker, hlslelfless service 
to the Homeland, the people, and the Party, his honesty, uprightness, 
modesty,, and worthy behavior in daily life serve as a model for the 
soldiers in the unswerving observance of the standards of communist 
morality and the requirements of the military oath and regulations and 
create the conditions necessary for the successful fulfillment of the tasks 
of communist indoctrination. 

Such traits of the political worker as high exactingness, respect and 
love of people, and a close bond to them are also closely connected with, 
communist conviction, high Party principles, and moral purity. In 
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instilling high moral-combat traits in personnel, the subunit political 
affairs officer is highly demanding of his subordinates. Here Party exact- 
ingness in his activities is inseparably linked to deep respect for the 
personal dignity of the soldiers and to love and concern for them. 

In thoroughly studying the individual features, requirements, interests, 
deeds, and sentiments of servicemen, the company political worker sensi- 
tively reacts to all changes in their behavior and to problems of service 
and daily life which they may encounter, and establishes correct interre- 
lationships with them on the basis of sincere comradeship. He thus earns 
the soldiers' trust, finds the road to their hearts, and becomes not only a 
commander, but a senior comrade and friend, with whom they can share 
their innermost feelings, knowing that they will always receive good 
counsel and aid. 

The formation of this trait in a political officer is possible primarily on 
the basis of in-depth knowledge of military psychology and pedagogy and 
the skillful application of them in the course of personnel indoctrination. 

In order successfully to fulfill his duties as teacher and instructor of 
subordinates, the political worker must thoroughly know military affairs, 
be a master of a military specialty, and elevate his own technical military 
level in every way possible. This trait is extremely necessary under current 
conditions, when the army and navy are continually being outfitted 
with new models of weapons and combat equipment, and militaiy affairs 
are rapidly developing. 

After receiving good military technical training in school, the political 
worker unflaggingly deepens his own military and technical knowledge, 
masters al! models of weapons and combat equipment in the subunit's 
armament, and improves his own skills. 

Experience attests that the best results in the indoctrination and train- 
ing of soldiers are achieved by those political workers who have become 
highly rated specialists and masters of their own military professions. 
They are carriers of technical competence and pioneers in patriotic 
initiatives to master new equipment and weapons and to increase the 
ranks of rated specialists. 

Of great importance in the training and indoctrination of soldiers is 
such a trait in the political worker as a broad general cultural outlook. 
In organizing cultural and educational work in the subunit, the 
political affairs officer directs all its forms toward the extensive 
dissemination of the best works of literature, music, art, the cinema, and 
the theater, teaches personnel to understand their ideological and aesthet- 
ic value and significance in the struggle against bourgeois ideology and 
for the triumph of communism, and develops in his men an understanding 
of beauty, including beauty in army life and service as well. 
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The success of activities of a subunit political affairs oflScer depends 
largely on the pedagogic orientation and the purposefulness of the officer 
in mastering the skills of indoctrinating soldiers. The pedagogic orienta- 
tion defines the formation in the political worker of such traits as interest 
in, inclination toward, and love of his profession, devotion to his cause, 
a sense of pride in the fulfillment of his Party duty, and tremendous 
industriousness. 

The profession o' political worker is one of the complex profes- 
sions which would be impossible without a calling, without conscious 
fulfillment of duty in the training of skillful soldiers who are infinitely 
devoted to the communist cause. This profession requires a great output 
of effort, energy, and spiritual warmth toward people. 

Men become political workers by call of the heart and conscience. 
They serve this calling, like their duty, throughout their entire life, seeing 
in it tremendous social import and finding in labor the joy of satisfaction. 

The profession of political worker requires especially great expertise 
in work with people. This means that he must not simply indoctrinate 
and train soldiers, but know his work to the finest detail and be a true 
engineer of the human soul. 

Stable interests and inclinations play an important role in the forma- 
tion of love of the profession of political worker. They contribute to the 
development of the desire to master the art of indoctrination to perfec- 
tion, to expand his outlook, and to develop the necessary military 
pedagogic traits. Through stable interests and inclinations the political 
worker's activities acquire great significance and emotional coloring and 
never lose their attractiveness. 

The political worker's love of his profession, pride in fulfilling his 
Party duty, tremendous diligence, and irreproachable actions and deeds 
have a strong influence on the psyche of the soldiers, become an example 
to be consciously imitated, and hence act as an important factor in the 
successful indoctrination of personnel. 

Many diflScultieS', the surmounting of which requires volitional traits 
on the part of political workers (obstinacy, resourcefulness, restraint, self- 
control, resoluteness, and initiative) are encountered in the complex and 
multifaceted indoctrinational process. Indoctrination requires prolonged 
and persistent efforts on the part of a subunit political affairs officer, 
but they often do not immediately yield a positive result. A political 
worker frequently must deal not only with the indoctrination, but 
also the reindoctrinaition of certain servicemen, overcome negative views, 
character traits, and bad habits, and work against violators of military 
discipline. In solving complex problems and in considering real-life 
conflicts he must always display restraint, self-control and initiative, and 
resourcefully move toward the planned goal. 
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The firm will of the political worker increases his authority and 
heightens his influence on personnel of the subunit. 

The activities of the political worker as teacher and instructor of 
subordinates requires a creative type of thought. In indoctrinalional work 
conventionalism and the mechanical copying of the experience of other 
instructors are especially intolerable. A subunit political worker must 
work out and develop the ability to utilize his knowledge creatively in 
practical work, to draw up the prospects for growth and foresee the 
results of his efforts, constantly to seek the most effective methods and 
forms of indoctrination, and never to dwell on what has been achieved. 

The formation of creative thought depends largely on the development 
of depth of mind (penetration into the essence of phenomena and fore- 
seemg the development of events), flexibility of mind (the creative use of 
knowledge), purposefulness of mind (the orientation of thought toward 
a single goal and the search for the correct solution), and independence 
of thought. 

The successful activities of a political worker are inseparably con- 
nected with his organizational abilities. Manifested in them are features 
of the activity of the political worker as the organizer and leader of 
political educational work in the subunit and the direct orientation of this 
work toward the efficient utilization of all efforts and means in solving 
indoctrinational problems. 

The subunit political worker constantly develops the ability purpose- 
fully to plan political educational work and correctly to distribute his own 
efforts and the efforts of Party and Komsomol members in fulfilling 
planned measures. 

In addition to the above-considered traits of the political worker as the 
teacher and instructor of subordinates, military pedagogic abilities are 
acquiring great unportance in his activity. Both are organically connected 
and comprise a whole complex of traits in the teacher and instructor 
of soldiers. 

3. Military Pedagogic Abilities of the Political Worker 

By military pedagogic abilities are meant the individual psychological 
traits of the political worker which determine the success of his activity 
in indoctrinating and training soldiers and assure the continued improve-^ 
ment of his pedagogic expertise. 

Military pedagogic abilities are inseparably bound to the mental per- 
sonality traits of the political worker, to his cognitive features, and to 
his feelings and will, which are specifically reflected in his instructional 
activity. 

Military pedagogic abilities are formed and developed in the process 
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of the mastery of the forms and methods of indoctrinating and training 
soldiers and in the course of the political worker's painstaking and per- 
sistent work. Their improvement is largely defined by the political work- 
er's pedagogic orientation and by the development of his Interests, 
inclinations, and love of profession. 

The military pedagogic abilities of a political officer by structure 
include the following main components: the ability to study soldiers and 
their individual features in depth; the ability to convey knowledge to 
trainees and to develop the necessary practical skills in them pedagogc 
power of observation; pedagogic imagination; pedagogic tact; and the 
ability to organize the educational process. Let us examine the content 
of these components. 

The ability to study soldiers and their individual features in depth 
expresses a political worker's ability to find, on the basis of comprehen- 
sive study of the psychology of the subunit collective and consideration 
for the personality traits, qualities, and strong and weak points of each 
soldier, procedures and methods of pedagogic influence which produce 
the best result in indoctrination and training. 

In military pedagogic activity a political worker deals with people, 
each of whom represents a unique individual characterized only by 
inherent features of mental makeup, character traits, temperament, 
interests, habits, and abilities. The pedagogic abilities of a company-level 
political worker are manifested with particular clarity precisely in the 
instructor's ability to find the path to the mind and heart of every soldier 
on each occasion, to penetrate into his internal world, and to come to 
•know him for the purposes of successful hidoctrination and training. 

The political worker's in-depth knowledge of his subordinates and 
their individual features helps him to determine the correct approach in 
indoctrination and training. Its essence lies not only in the passive adapta- 
tion of the officer to the specific features of the soldier, but in the active 
application of methods and means of indoctrinational influence which 
contribute to the strengthening of positive traits and the elimination cf 
negative ones in servicemen and direct their efforts toward the exemplary 
fulfillment of military duty. 

The ability to convey knowledge to trainees and to develop the neces- 
sary practical skills in them expresses the ability of the political worker 
to arm soldiers with thorough political and military knowledge in the 
best comprehensible form and to ensure a strong bond between this 
knowledge and practical actions. 

A subunit political worker, in conducting political and combat training 
activities, delivering lectures and reports, and holding discussions, 
conveys his knowledge to the trainees by means of meaningful, consistent, 
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and interesting presentation of training material. Here he takes into 
account the level of training of the servicemen and the specifics of their 
thought and makes use of diverse means of heightening the trainees' 
attention for better perception and memorization of knowledge and better 
development of practical skills and abilities. 

Speech — simple in form, specific in content, figurative, and convincing 
— is of great importance in conveying knowledge. Therefore, the primary 
task of the political worker is persistently to master the propagandist's 
art of speech. 

The pedagogic power of observation of a political worker makes it 
possible to see from scarcely noticeable signs how subordinates are 
mastering knowledge and developing convictions, skills, and abilities; to 
understand changes and shifts in their character and behavior; and to 
observe in good time the symptoms of trouble in indoctrinational work. 

As the experienced physician detects a disease from slight symptoms 
and plans ways of controlling it, so does the political worker relying on 
pedagogic power of observation, determines the main gaps in the sol- 
diers' knowledge and in the formation of their moral aspect, directs his 
efforts toward eliminating the shortcomings found, and develops positive 
traits in every way possible. 

In pedagogic observation a certain role belongs to the pedagog's ability 
to assess the manifestation of the internal world from external symptoms:- 
the expression of the face or eyes, and so on. 

Not a single trifle in a soldier's behavior, not a single line in his char- 
acter which might sometimes be responsible for both the success and 
shortcomings of his subordinates will escape the eye of the obser^'ant 
political worker. This enables him to make appropriate corrections in 
his work and to take tiTective steps to extend aid to a subordinate. 

Pedagogic imagination is the ability to project (imagine) the aspect of 
some soldier with his positive and negative traits, skills,, abilities, and 
moral-combat potential. 

Pedagogic imagination is inseparably linked to the creative thought cf 
the instructor. Without this ability he falls under the domain of routine 
and loses perspective in his work. It is no coincidence that V. I. Lenin 
called a person's ability to imagine and fantasize his greatest asset.® 

Imagination is needed in all professions. The fact that a sculptor 
mentally conceives a work before creating it is known to all, but the fact 
that a military pedagog in indoctrinating a soldier must "project" his 
personality is not known by everyone. 

The entire indoctrinational process acquires a deeper, more effective 
character if the political worker thinks out what personality traits he must 
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form in each soldier and what levels the collective must attain as a whole 
before planning his own work accordingly. 

Pedagogic hnagination is closely connected with such a trait .of a polit- 
ical worker as a sense of the new. "To master the sense of the new," as 
was emphF.sized in the Accountability Report of the GPSU CC to the 
24th Party Congress, "means to see the prospect for development, to 
look into the future, and to find the most reliable ways of carrying out 
the tasks that arise. At present, when rapid and profound changes are 
transpiring in social affairs and production, this trait is becoming espe- 
cially important." ^ 

The main thing in pedagogic imagination is the ability of the military 
pedagog to foresee both the results of his work and the prospects for 
the development of individual soldiers and the collective of the subunit. 
By relying on his imagination the political worker is better able to 
anticipate difficulties and prevent them at each specific stage of training 
and indoctrination. 

Pedagogic tact is displayed in establishing correct interrelationships 
between the political worker and soldiers on the basis of the statutory 
requirements, true camaraderie, and sensitivity, and in the ability to find 
a correct approach to each person while observing a sense of moderation 
in selecting and employing the ways and means of exerting indoctrinational 
influence. Reflected here are the pedagogic competence of the political 
worker, his in-depth knowledge of the individual features of the soldiers, 
his power of observation, imagination, restraint, and self-control. Peda- 
gogic tact is an indicator of military pedagogic expertise and quality of 
an officer. 

Tact presupposes sensitivity, a love of people, and the ability to under- 
stand a person's state, to foresee a possible reaction to steps which are 
taken, and to observe a sense of moderation under the most difficult 
conditions. A sense of moderation is especially important in manifesting 
exactingness, which should be combined with deep respect for the per- 
sonal dignity of the soldier and with concern for him. 

The 24th CPSU Congress, commenting on the specific features of 
Party work with cadres, emphasized that now "a practice has taken shape 
in which confidence and respect for people is combined with fundamental 
exactingness toward them."« In imposing exactingness, crudeness and 
belittling of human dignity should never be allowed. 

Sincerity precluding familiarity and egoistic and condescending mani- 
festations is an inalienable part of pedagogic tact. 

The external form of the manifestation of tact, vvhich is closely con- 
nected with and largely a function of .pedago^c techniques, is of great 
importance in educational practice. 

Pedagogic techniques represent the aggregate of means and methods 
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with whose aid the political worker achieves the necessary educational 
effect. They include the form of address with an appropriate tone of voice, 
the ability to control oneself (posture, facial expression, position of the 
hands, gestures, mimicry) and an appropriate external appearance. A. S. 
Makarenko has emphasized: "An educator cannot be good if he is not 
a master of gestures and is unable to impart ihe necessary expression 
on his face or to restrain his sentiments. ... An educator should behave 
in such a way that each of his motions teaches, and must always know 
what he wants at a given time and what he does not want." ® In the 
mastery of pedagogic techniques A. S. Makarenko paid no less attention 
to the correct tone of voice and the skillful use of the range of speech. 

The ability to organize the educational process reflects the political 
workers* ability to carry out the indoctrination and training of subordi- 
nates purposefully and according to plan, to correctly take mto account 
time and effort, and to create a friendly, unified military collective. All 
this is an indicator of the organizational abilities of the military pedagog, 
which are manifested m his diverse activity in directing Party political 
work. 

The main elements of the ability to organize the educational process 
are: correct planning and organization of political educational work, 
the ability to distribute the efforts of active Party and Komsomol mem- 
bers, and the ability to create a strong, united military collective and to 
direct its activities. 

The formation and development of military pedagogic abilities in 
combination with the improvement of the qualities of the political worker 
as teacher and instructor of subordinates are important conditions for at- 
taining high results in the indoctrination and training of Soviet soldiers 
and for mastering pedagogic skills. 

Pedagogic expertise is expressed in the readiness of a political worker 
to utilize his knowledge, skills, and abilities creatively in the indoctrina- 
.tion and training of personnel. The political worker's pedagogic giftedness 
and talent, an advanced level in the development of his abilities as a 
military pedagog, are expressed through pedagogc expertise. 

Pedagogic expertise does not come at once. It is acquired as a result 
of intensive and painstaking labor by the political worker as he accumu- 
lates experience in the training and indoctrination of personnel. Here the 
assistance given oflBcers by senior commanders, political workers, and 
the Party organization plays a large role. 

4. Formation and Improvement of Pedagogic Traits of the Subunit Political 
Worker 

The development of a political worker and the formation of his 
pedagogc traits begn back in the military educational institution. The 
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educational process and the entire way of life in school are directed 
at comprehensively preparing cadets for activity in the role of teacher 
and instructor of soldiers, at developing communist conviction and Party 
spirit, and at tempering the character and will of the Party worker. 

What are the main directions of the formation of the pedagogic traits 
of cadets? 

Above all we should take note of the role of the educational process 
and of activities conducted in all training subjects. Future political 
workers, in comprehensively and thoroughly studying Marxist-Leninist 
theory, Party political work, psychology, pedagogy, and military, tech- 
nical, and general educational disciplines, accumulate and systematize*; 
their knowledge and learn creatively to apply it in practice. On this basis 
they fulfill tike requirements which are imposed in the indoctrination and 
training of Soviet soldiers and acquire the traits and professional skills 
of a military pedagog. In turn all this contributes to the development in 
cadets of interests, inclination, and love of the honorable but difficult 
profesFloi of political officer. 

The most important role in the formation of the traits of teacher and 
instructor of soldiers — especially communist conviction, mtegrity and 
moral traits — belongs to the work of cadets toward the in-depth study 
of Marxist-Leninist theory and the social sciences. From the jfirst days 
of their stay in school, cadets, under the supervision of instructors, master 
the practical skills of self-improvement and of systematic work on litera- 
ture, especially the works of the classics of Marxism-Lenmism and Party 
documents. At seminars they discuss theoretical problems with great in- 
terest, deliver reports, prepare abstracts and reports in military scientific 
circles, and take part in theoretical conferences. 

The study of the life and activity of V. I. Lenin and his theoretical 
heritage is of particular importance in the formation of the traits of a 
political worker. "Lenin embodies the most outstanding traits of a pro- 
letarian revolutionary: a powerful mind, an omnipotent will, a solemn 
hatred of slavery and oppression, revolutionary fervor, consistent inter- 
nationalism, boundless faith in the creative strength of the masses, and a 
tremendous organizational genius. Lenin's life and activity were fused 
with :he struggle of the working class and the Communist Party." 
These traits of the great leader are a guiding star for every future political 
worker in developing the traits of a Leninist fighter. 

Mastering Lenin's theoretical heritage not only forms a scientific out- 
look and deep communist conviction, but also develops in cadets a sense 
of pride in the profession of teacher and instructor of Soviet soldiers. 

The preparation of cadets for joining the Party is an important step 
in the formation of tlie traits of a political worker. Without question, 
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no future political worker would think of serving outside of the Party ranks 
and, in the course of training, comprehensively prepares himself for join- 
ing the CPSU. Such training, which is inseparably linked to a rise in 
political awareness and the development of communist conviction, in- 
creases the cadets' responsibility for unswerving fulfillment of the re- 
quirements of the Party Program and Charter and the decisions of the 
24th CPSU Congress. 

In the process of instruction much attention is paid to the development 
in cadets of the military pedagogic orientation— p^isoml purposefulness 
in the formation of the traits of teacher and instructor. Here the activities 
conducted by instructors play an important role. To cadets they are a 
pedagogic example of manifestation of the ability to convey knowledge 
to trainees, and also of pedagogic keenness of observation, imagination, 
tact, and the ability to organize the educational process. 

Of considerable importance in the course of instruction is the improve- 
ment of the quality of speech of future political workers. In class the 
instructors teach the cadets through specific examples how correctly to 
combine profound ideological content, precision, and clarity of thought 
with lively and figurative speech. Each speech made by a cadet is analy- 
ized for content and form of presentation. This has a substantial influ- 
ence on the development of the thought and speech of future political 
workers and forms in them the ability correctly to evaluate the role of 
the spoken word in educational work. 

^ The political educational work conducted in the school with the exten- 
sive participation of cadets has a significant influence on the formation 
of pedagogic traits in future political workers. The main goal of this 
work is to form in cadets the professional skills of the political worker. 
Study of the course in Party political work and military psychology and 
pedagogy is combined with the cadets' active participation in the 
activities of Party and Komsomol organizations, in carrying out the 
duties of agitator and editor of the combat paper, in conducting individ- 
ual and group discussions, reports, readings from Lenin within the 
platoon and in junior courses, at schools, and at enterprises in the city, 
political information sessions and political activities in the subunits of 
the garrison, and so on. 

Cadets learn how to plan Party political work and are taught the fea- 
tures of the activities of a political worker and the Party and Komsomol 
subunit organizations in indoctrinating personnel, strengthening military 
discipline, and carrying out combat and political training tasks. 

Of particular importance is the cadets' fulfillment of the duties of 
company political worker in tactical activities and exercises, weapons 
training, and special training activities. This contributes to the trainees' 
acquisition of concrete skills in the organization and conduct of Party 
political work. 
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The cadets* fulfillment of the duties of secretaries of the Party and 
Komsomol organizations and of members of the Party and Komsomol 
bureaus of the school has an active influence on the formation in cadets 
of the traits of a pohtical worker. 

The decisive, role in the formation of pedagogic traits belongs to the 
military on-the-job training (OJT) of cadets in the positions of com- 
mander and political worker. It places the trainees in conditions which 
make it possible to test and reinforce acquired knowledge, skills, and 
abilities and to gain some experience in the indoctrination and training of 
soldiers. 

In OJT the cadet directs aU his energy and initiative toward devel- 
oping the specific traits of teacher and instructor of soldiers. To some 
extent he independently carries out pedagogic tasks and learns to control 
his own .behavior and mental processes. An essential aspect of a cadet on 
OJT is the possibility of directly seeing the results of his own work to a 
certain extent and evaluating his own abilities and capabihties. 

Preparations for, and the practical conduct of, combat and political 
training activities, political information sessions, discussions, reports, 
and readings from Lenin, work with the leaders of political study 
groups, their assistants and agitators, participation in the activities of ^ 
Party and Komsomol organizations, the study of personnel, and the ful- 
fillment .of other duties contribute to "adjusting" and "adapting** the 
mental properties of the cadets to the requirements of military pedagogic 
activity. A cadet on OJT intensively develops the elements of observa- 
tion, pedagogic imagination, and tact and the ability to take into con- 
sideration the individual features ofr soldiers and sergeants, and also 
works out the practical skills of apportioning training materials, distri- 
buting time in activities, and determining the best procedures and methods 
for conveying knowledge. The traits of an organizer of the educational 
process are formed. 

Experience shows that during OJT the cadets encounter the greatest 
difficulties in carrying out political educational work, especially in the 
study of personnel and in taking into account the individual features 
of soldiers and sergeants. 

After the completion of OJT the cadets' careful analysis of their 
activities in indoctrinating and training personnel, the correct evaluation 
o£ their pedagogic traits, and the determination of ways of further 
improving them acquire primary importance. 

The work of the political officer after graduating from school is the 
most important stage of the formation, development, and improvement 
of pedagogic traits. Despite the complexity of this process, the investi- 
gation of the characteristic features o^ the activity of many political 
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oflScers in indoctrinating and training personnel and the experience of the 
work conducted with them toward improving military pedagogic training 
provides the opportunity of singling out the main ways of developmg and 
improving their pedagogic traits. 

One such way is the persistent and creative mastery of the educational 
process and of the requirements which are placed on a political officer 
as a military pedagog. The efforts of a young political worker in over- 
commg the difficulties of his first mdependent steps m mdoctrinating and 
training soldiers and in developing his own personal traits and military 
pedagogic capabilities acquire particular importance here. 

In the initial period of service a young military pedagog experiences 
considerable difficulties due mainly to his insufficient experience and 
poor methodological skills in indoctrinating and training soldiers. 

The in-depth and comprehensive study of the individual features of 
soldiers and sergeants is a most complex problem requiring maximum 
effort on the part of the political worker. This is because at the start 
of their independent military pedagogic activity young political work- 
ers underestimate the importance of studying people for the purpose of 
training and indoctrination, and conduct such work on a case-to-case 
basis. Therefore, mastery of the methods of studying the individual fea- 
tures of soldiers and of correctly taking into consideration their positive 
traits and shortcomings, and development of the ability to find reliable 
ways of influencing each subordinate, should hold a special place in 
the political worker's activity in the initial stage. 

In the formation of pedagogic tact young political workers shouldiearn 
to establish correct interrelations with subordinates and to observe a sense 
of moderation in their exactingness towards them on the basis of respect 
for their personal dignity. For this purpose it is important to develop a 
thoughtful approach to each educational phenomenon: not to rush to 
draw conclusions, not to make decisions without weighing all "pros and 
cons," and to develop self-control and the ability to maintain a bright, 
businesslike tone in work. 

Pedagogic* tact would be inconceivable without the personal example 
of the political worker in his behavior and in his fulfillment of the re- 
quirements of regulations and the standards of communist morality. 

As experience is accumulated in educational work and as a result of 
the thoughtful comprehension of its positive aspects and .shortcomings, 
ihe political officer also masters pedagogic techniques. He develops the 
necessary form of address, with an appropriate tone of voice and the 
ability to act in mimicry, gestures, appropriate external appearance, and 
other means which yield maximum educational impact. 

The independent fulfillment of educational tasks by a subunlt political 
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worker is carried out in inseparable connection to the mastery of the 
requirements of the process of instruction, during which such traits as 
the ability to convey knowledge to trainees, pedagogic keenness of obsef 
vation, pedagogic imagination, and in-depth knowledge of military affairs 
are developed. 

In the process of a young subunit political worker's mastery of the 
most important requirements of mdoctrination and traming his organiza- 
tional abilities are also developed. By organizing Party political work he 
develops the ability to distribute time correctly and to concentrate his 
main effort on solving the m?-n problems. This is reflected in the compila- 
tion of the plan for political educational work and in the skillful dis 
tribution of the efforts of the alaiv. 

Of great importance to a young subunit political worker is the develop- 
ment of the ability to scrutinize the activity of Party and Komsomol or- 
ganizations, systematically to instruct, train and indoctrinate the Party and 
Komsomol aktiv, and persistently to work toward fulfillment of the tasks 
and decisions facmg Party and Komsomol organizations. 

In the course of organizational v/ork the political officer develops abil- 
ity correctly to analyze and evaluate the state of military discipline in 
platoons and the company and to outline effective ways of strengthemng 
it. In this important problem the company political worker pays special 
attention to intensifying individual educational work with soldiers and 
sergeants, to correctly combining the methods of persuasion and con- 
straint, and to instructing officers and soldiers in how to control the be- 
havior of their subordinates and prevent infractions of military disciphne 
on the basis of the prediction of soldiers* behavior. 

The skillful management of socialist competition contributes to flie 
development of organizational traits of flie subunit political affairs of- 
ficer. In organizing the competition together with the commander, he 
develops the ability clearly to outline the prospects for the growth of 
each soldier and the entire collective, purposefully to direct the compe- 
tition toward the fulfillment of combat and political training tasks, and 
thoughtfully to analyze its results and popularize its successes. 

In additioo-tQ, the personal efforts of young political worken, the goal- 
directed work of senior commanders and Party organizations toward 
extending them comprehensive aid plays an important role in the suc- 
cessful development of pedagogic traits. This assistance includes the 
organization of demonstrations and instructional-methodological studies, 
open lessons, mutual visits to activities, political information cessions, 
reports, and readings from Lenin, the holding of permanent seminars on 
the problems of indoctrination, the exchange of work experience, and 
the extensive dissemination of the successes of young instructors. 
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The officer's group of the subunit or UDit has a significant influence 
on the development of the pedagogic traits of the political worker. It 
contributes to making the young officer a productive member very quickly, 
to his acquisition of the practicpJ skills of working with subordinates, and 
to better utilization of the advanced experience in the training and indoc- 
trination of soldiers. 

Self-education and self improvement play an important role in the for- 
mation and improvement of a political worker's pedagogic traits. In the 
course of self-education and self-improvement an officer develops his 
positive traits and corrects shortcomings, tempers his will and character, 
expands his ideological and political, technical military, and cultural out- 
look, and masters the knowledge of military pedagogy and psychology. 
The political worker's desire to learn all that is new and advanced in the 
development of military affairs and in the theory and practice of the com- 
munist indoctrination of Soviet soldiers acquires particular importance in 
this regard. 

A political officer's study of the advanced exprr^nce of indoctrination 
and training and his analysis of his own pedagogic practice largely con- 
tribute to improving his pedagogic traits. The participation of officers in 
meetings, methodological conferences, and seminars for summarizing and 
disseminating advanced experience, and the holding of activities and 
political educational measures conducted by experienced pedagogs are 
of great importance in this work. Political workers learn correctly to 
evaluate their accumulated experience and creatively to utilize it in their 
v/ork, with consideration for the specific features of the subordinates and 
the specific conditions existing in the subunit. 

As political workers accumulate their own experience, the opportunity 
arises for comprehending in greater detail the Results of their work and 
pedagogic practice. Employing this opportunity officers develop the prac- 
tical skills of self-observation, self-control, and objective evaluation of 
their own progress and shortcomings and the ability to draw correct 
conclusions. 

Thus, the formation and improvement of the pedagogic traits of a 
political officer is an extremely complex process which begins in the mili- 
tary educational institutions and continues throughout an officer's prac- 
tical activity in training and indoctrinating soldiers. Success in this work 
is ensured through the efforts and persistence of the political worker and 
the effective aid extended him by senior commanders and Party organi- 
zations. 

Footnotes 
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Chapter 17. Directing the Pedagogic Activity of 
Officers, Ensigns (Warrants), Ser- 
geants (Senior NCOs), and the Party 
and Komsomol Aktlv of the Subunit 



1. The Pedagogic Collective of the Subunit and Its Role in the Indoctrination 
and Training of Soldiers 

The collective of a subunit exerts its influence on soldiers primarily 
through its aktiv, which is the main connecting link between the com- 
mander, political workers, and personnel. 

The aktiv is composed of the leading and most active and authoritative 
soldiers who play a leading role in the life of the subunit collective: stand- 
outs in training, public spirited soldiers, communists, and Komsomol 
activists. Here many of the Party and Komsomol aktiv (secretaries and 
members of the bureaus of Party and Komsomol organizations, Kom- 
- somol group organizers, members of the editorial staff iJfThTwalllie^ 
paper) are elected at meetings as the most authoritative members of 
the collective. 

Relying on their authority activists exert an influence oa- all members 
of the collective and are active implementers of the requirements which 
the subunit commander and his political affairs oflScer place on person- 
nel. This is accomplished on the basis of the exemplary personal 
standards of activists in fulfilling these requirements and on the basis of 
their application to every soldier. 

In activists the commander and political worker acquire a large number 
of assistants who contribute to the successful fulfillment of combat and 
political training tasks and to increasing combat readiness. 

OflScers, warrants (ensigns), sergeants (Senior NCO*s), and the Party 
and Komsomol aktiv comprise the distinctive pedagogic collective of the 
subunit, the collective of instructors of soldiers. The subunit commander 
and his political affairs officer, as the best trained and most experienced 
military pedagogs, are the direct leaders of his collective. 



3J2 



323 



Reflecting the specific features of the structure of the subunit, the 
pedagogic collective Incorporates various categories of instructors^ 

The officers of the subunit represent the best trained and most experi- 
enced category of military pedagogs, upon whom rests the leading role 
in the educational process. 

"The officer is the decisive link, the main figure in the Armed Forces," 
states Marshal of the Soviet Union A. A. Grechko, USSR Minister of 
Defense. "The Party and government have greatly uplifted the impor- 
tance of the officer, entrusted him to train and indoctrinate the men, and 
empowered them to order, to lead them to battle, and to fulfill the most 
difficult and complex tasks." ^ 

In response to the concern of the Communist Party and Soviet govern- 
ment, army and navy officers conscientiously fulfill their military duty. 
They persistently improve their political and military knowledge, skill- 
fully train and indoctrinate subordinates, and achieve high results in 
increasing the combat readiness of the troops and carrjdng out combat 
and political training tasks. 

The youth of the officer corps of our Armed Forces, especially in sub- 
units, is a characteristic feature. Young officers possess such invaluable 
traits as ebullient enerpy, a fresh reserve of knowledge, and a great desire 
to master to perfection their profession and the art of military pedagogy. 
The difficulties which they encounter in their work are connected pri- 
marily with their lack of expenence in organizing military labor and in 
training and indoctrinating personnel. 

Subunits of the arm> and navy are continually augmented with 
officers who have graduated from military schools. At first significant 
shortcomings are found in their work, especially in the indoctrination of 
subordinates. Chief among them are: 

1) Hastiness in solving complex indoctrinational problems and in 
evaluating the actions and deeds of subordinates; 

2) Inability to establish correct interrelationships with soldiers and 
to find reliable ways of strengthening order and discipline, and lack of 
restraint in conflict situations; 

3) Weak direction of the activity of the collective and insufficient 
reliance upon it in fulfilling the tasks of indoctrinating soldiers; 

4) Lack of due purposefulness, flexibility, resourcefulness, and the 
ability to apply their knowledge in the planning and organization of 
indoctrinational work; 

5) An inadequate ability in analyzing the results of the activity of 
the military collective and of one's own work. 
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As already emphasized, the comprehensive study of the individual 
features of soldiers is an extremely complex problem of indoctrination. 
Some young ofiBcers do not immediately draw the conclusion that such 
work is of primary importance and for this reason occasionally make 
serious miscalculations in indoctrinating subordinates. 

Uncertainty in the indoctrination of so-called difiBcult soldiers, who are 
often classified as "incorrigible," is characteristic of some young ofiBcers, 
and they essentially cease to work with them. Here the inability to find 
positive traits in a person, to rely on them, and to overcome the negative 
in a subordinate's behavior on this basis have a telling effect. 

Young o&;cers' lack of necessary methodological experience and in- 
ability to apjjly acquired knowledge in practice give rise to difiBculties 
in organizing their personal activities and in instructing personnel. Some 
of them do not at all have a clear idea of the final results of their work 
and cannot single out ths main and chief factors in it. During activities 
they cannot properly link theoretical problems to the fulfillment of the 
practical tasks of combat training and let indoctrinational problems slip 
from view. 

At first young ofiBcers have a poor mastery of pedagogic technique and 
experience diT5culties in the correct application of visual aids and 
methods of instruction in various subjects. 

These and other difiBculties in the work of young ofiBcers require that 
the subunit commander, political worker and higher commanders con- 
stantly direct their activity and extend them meaningful assistance in 
improving their pedagogic expertise and in training and indoctrinating 
subordinates. 

Warrant and ensigns are the closest assistants of ofiBcers in the training 
and indoctrination of personnel. The situation of warrant and ensigns 
was introduced by the Presidium of the USSR Supreme Soviet in 1971 
in lieu of the institution of servicemen serving voluntarily beyond the 
required period. This decision was necessitated by the fundamental 
changes which have transpired in our Armed Forces of late, by the 
increased requirements for the indoctrination and training of personnel, 
and for the training of professional military cadres in the army and navy, 
and by other factors. 

Holding various positions in units and subunits of the Armed Forces, 
ensigns and warrants can do and are doing a great deal to increase 
the combat readiness of troops, improve the combat skills of soldiers, 
sailors, sergeants, and Senior NCO's, and strengthen order, organiza- 
tion, and discipline among personnel. Assistance to ensigns and war- 
rants on the part of commanders and political workers, and* Kom- 
somol organizations, and especially in problems Oi rai:;ing the ideological 
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and political level and improving methodologcal skills, is a mandatory 
requirement for the productive activity of ensigns and wanants. 

The sergeants (Senior NCO's) of a subunit are the direct superiors of 
soldiers and sailors. As M. V. Frunze observed, they form the foundation 
on which all discipline, combat cohesion, and combat readiness of sub- 
units and units are erected.^ 

Responsible tasks of the indoctrination and training of personnel are 
assigned to sergeants (Senior. NCO's). They conduct training activities, 
instruct soldiers on an individual basis, and form high political and 
moral--combat traits in subordinates. Some perform the . utics of assistant 
leaders of political activities. Sergeants (Senior NCO's) do a great deal 
of off-duty work. Many of them are secretaries or members of bureaus 
of Party and Komsomol organizations, agtators, and editors of wall 
newspapers, and perform other duties of subunit activists. 

.The system for the training of sergeants (senior NCO's) m training 
subunits basically ensures that they are armed with the necessary military 
pedagogc knowledge. A majority of sergeants and senior NCO's suc- 
cessfully carry out the tasks of indoctrinating and training soldiers and 
sailors. 

The following feat?ares are characteristic of this category of instructors. 
First, sergeants (senior NCO's) have no age advantage over thek sub- 
ordinates and hence no advantages in life experience. Second, they 
exceed their subordinates only slightly in military (active) experience. 
Third, in crr»parison with an officer, ensign, or warrant a sergeant 
(senior NCO) is less well trained in a pedagogic regard and hence experi- 
ences more difficulties in indoctrinating and training personnel. Fourth, 
in the conditions of his military work and daily life a sergeant (senior 
NCO) differs but little from soldiers (sailors). He is always and every- 
where with his subordinates, constantly in their sight, and exposed to 
the influence of group opinion more than any other commander. Any 
mistake or error that he makes immediately becomes known to the 
detachment or platoon. 

These features leave a definite impression on the activity of sergeants 
(senior NCO's) and cause difficulties in their work. For instance, some 
sergeants (senior NCO's) do not immediately establish correct inter- 
relations with subordinates, do not always display high command exact- 
ingness toward them, and passively employ disciplinary measures of 
commendation and punishment. And this has a negative effect on their 
activity, especially in matters of strengthening military discipline, order, 
and organization. 

Some sergeants who are deputy platoon leaders are not properly 
exacting toward sergeants in charge of detachments and do not pay due 
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concern for the unity and coordination of the indoctrinational measures 
of this category of commander. 

. The lack of methodological experience in sergeoits (senior NCO's) 
also results in a number of significant shortcomings in their work toward 
instructing subordinates. This is manifested above all in a weak abiJity 
to conduct activities with methodological competence, to apply trailing 
methods and procedures correctly, to presf nt training material sequenti- 
ally and systematically, and to develop the practical skills of subordinates. 

Sergeants (senior NCO's) who have no subordinates hold a special 
place in the pedagogic collective. They are generally good specialists and 
many of them belong to the subunit aktiv. Therefore, they are effectively 
used to extend aid to lagging soldiers in training and in individual 
indoctrinational work. 

In the best interests of the job the subunit commander, his political 
affairs officer, and platoon leaders pay constant attention to this cate- 
gory of instructors. Above all it is important to improve their political 
and military knowledge, advance their methodological expertise, and 
extend them effective aid in 'training and indoctrinating subordinates. 

Z Directing the Activities of the Pedagogic Collective of a Subunit 

The successful work of the pedagogic collective of a subunit toward 
indoctrinating and training soldiers depends largely on the skillful direc- 
tion of its activity by the most experienced military pedagogs— the 
commander and political worker. 

Certain orientations and corresponding forms and methods of work 
may be singled out in the direction of the pedagogic activities of officers, 
warrants (ensigns), and sergeants (senior NCO's) in a subunit. 

An important orientation in direction is to ensure the unity, coordina- 
tion, and continuity of the educational influence of all links of a peda- 
gogic collective on personnel. A. S. Makarenko has emphasized: . . 
Wherever instructors are not united into a collective and the collective 
has no unified work plan, no unified tone, no unified and precise approach 
. . . , there can be no educational process." ^ He considered the con- 
solidation of a pedagogic collective by common opinion and common 
conviction to be a mandatory condition for successful educational work. 

The necessity for achieving the unity and coordination of educational 
measures is also due to the fact that the pedagogic collective of a subunit 
includes instructors who have different life experience ind different levels 
of pedagogic training. The instructional functions of officers, warrants 
(ensigns), sergeants (senior NCO's), and the Party and Komsomol aktiv 
are also different. 
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The unity and coordination of educational measures is achieved on the 
basis of the daily work of the leaders of a pedagogic collective toward 
forming unified views on all problems of indoctrination, training, and the 
strengthening of military discipline in ofiScers, warrants (ensigns), ser- 
geants (senior NCO's), and the Party and Komosomol aktiv. 

In conducting conferences and meetings and in conversing with clncers, 
ensigns, sergeants, and activists, the subunit commander and his deputy 
for political affairs explain the goals of the educational process, the 
tasks of combat and political training and of strengthening military dis- 
cipline, and the essence of the principles and methods of indoctrination 
and training. In summarizing the opinions of instructors the leaders of the 
pedagogic collective strive to develop a unified understanding of educa- 
tional phenomena and tasks and a unified assessment of the deeds and 
actions of soldiers. All this makes it possible to organize the friendly and 
coordinated work of the pedagogic collective. 

In implementing the unified positions and requirements which are 
worked out, activists form the group opinion of the collective. They 
explain to personnel the assigned tasks and motivate them to fulfill these 
tasks in an exemplary manner and to eliminate shortcomings. 

The unity and coordination of indoctrinational measures ensures con- 
tiruity in indoctrinational work. When there are any changes in the 
composition of the subunit, all that is best and most advanced is retained 
and developed, becoming a tradition of indoctrinational work. 

The unity, coordination, and continuity of indoctrinational measures 
are inseparably linked to improving the pedagogic skills of all categories 
of instructors. 

Officers improve their psychological and pedagogic knowledge on the 
basis of their studies in the command training system and evening uni- 
versities of Marxism-Leninism, the attendance at lecture series on military 
psychology and pedagogy in the unit, independent study of literature, 
and participation in pedagogic seminars in the subunit. The leaders of 
the pedagogic collective constantly monitor the studies of oflScers, paying 
special attention to their independent work. 

Pedagogic seminars with-n the subunit are an important means of 
increasing pedagogic knowledge. At them the following problems are 
discussed: the methods of studying the individual features of soldiers, 
the ways of developing discipline in soldiers (sailors), the commander's 
work toward creating a unified collective in the platoon, the requirements 
of pedagogic tact and their application in indoctrinational work, ways of 
applying the methods of training, and so on. The materials of periodicals 
on psychology and pedagogy and the advanced experience in the indoc- 
trination and training of soldiers may also be discussed at seminars. The 
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leading role in organizing these seminars belongs to the subunit political 
worker. 

The creation of a pedagogic library which includes books, pamphlets 
on psychology and pedagogy, and selected topical materials from 
periodicals on the problems of personnel indoctrination and training 
largely contribute to the independent work of officers. 

The commander and political worker teach young officers correctly to 
apply their knowledge in practical activities. To this end they utilize 
demonstrations, open lessons for young officers, mutual visits to activities, 
individual work with instructors, methodological instructional activities, 
and so on. 

Demonstrations conducted by the commander and political worker 
have the greatest impact on young officers. Carefully planned and well 
' - anized, such activities are a pedagogic example to the officers and 
help them to master the art of indoctrinating and training subordinates. 
Demonstrations are devoted not only to the problems of combat and 
political training, but also to the methods of conducting political informa- 
tion sessions, readings from Lenin, discussions, and other measures of 
indoctrinational work. 

Open lessons, which are attended by all officers of the subunit, also 
result in great benefit. After a lesson is concluded its positive aspects 
and shortcomings are discussed. In summing up the results of the lesson, 
the subunit commander turns the attention of the officers to the specifics 
of the methods used to conduct the activities and to its effectiveness. 

During the mutual attendance of activities officers exchange positive 
experiences and learn how to evaluate the degree of effectiveness, of the 
forms and methods of training and indoctrination and to analyze their 
own activities critically. 

Concern for ensigns and warrants, especially those recently appointed 
to their posts, assumes primary importance. It is important for 
the commander and political worker to help them find their places in the 
collective of the subunit, to establish correct interrelations with co-workers, 
and to acquire the necessary pedagogic knowledge and the skills of 
working with subordinates. 

Work with sergeants (senior NCO's) also requires daily effort. In this 
work the subunit commander and his political affairs officer are guided 
by the statement of the CPSU CC to the effect that "ihe role and respon- 
sibility of young commanders for the training and indoctrination of 
subordinates should be elevated, their training improved, and more 
confidence accorded them." 

In addition to the study of the principles of military psychology and 
pedagogy, the independent work of sergeants on appropriate training 
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aids, books, pamphlets, and articles from periodicals which shed light 
on the experience of indoctrinating and training soldiers plays an essential 
role in improving their pedagogic knowledge in the system of political 
activities. The commander and political worker direct the mdependent 
work of sergeants and create favorable conditions for it. Worthy of 
attention are the monthly reviews and discussions of articles from the 
journal StarshinaSerzhanL Sergeants' lecture series and the exchange of 
their work experience are also important forms of improving the ped- 
agogic knowledge of young commanders. 

In directing the pedagogic activity of sergeants (senior xNCO's) on 
a daily basis, the commander and political worker systematically conduct 
methodological instructional activities and instruction sessions, analyze 
the results of their work, and organize the exchange of experience. In 
the process they, pay particular attention to the problems of the ser- 
geants' study of the individual features of subordinates and of the ways 
of strengthening military discipline, correctly combining high exacting- 
ness with respect for subordinates, and mastering the methods of instruct- 
ing soldiers. 

Improving the pedagogic skills of ofiBcers, ensigns (warrants), and 
sergeants (senior NCO's) would be inconceivable unless comprehen- 
sive aid were extended to them by the leaders of the pedagogic collective 
and unless systematic monitoring of the work of all categories of instruc- 
tors is carried out. 

The commander and political worker, by comprehensively taking into 
account the features of each military pedagog and his positive aspects 
and shortcomings, extend effective aid in practical activities. The founda- 
tion for this work is individual aid in specific problems of the indoctrina- 
tion and training of soldiers, especially problems which can cause the 
greatest difficulties. In extending such assistance one should not deprive 
the young pedagog of his independence, nit-pick, or substitute for him. 
Every officer, warrant, and sergeant must always feel a responsibility for 
the work assigned to him, display independence and initiative, and 
strengthen his belief in his own abilities. 

It is important for the leaders of the pedagogic collective to evaluate 
correctly the work of young pedagogs, especially in the initial period 
of their service. Upon assuming a position, some young officers, warrants, 
and sergeants at first work timidly and unconfidently and generally make 
mistakes and commit oversights. Some commanders and political work- 
ers, instead of attentively analyzing shortcomings, determining the causes 
of the mistakes, and helping to eliminate them, punish young instructors 
for every error and "dress them down," forgetting that "cursing is the 
reasoning of a person who has no argument." ^ Such violations of peda- 
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gogic tact undermine the faith of the young oflScer, warrant, and sergeant 
in his own abilities and the possibility of achieving high results in the 
training and indoctrination of subordinates. 

As experience shows, in the initial stages of service some mistakes 
and miscalculations are not terribly bad if the young mstructor displays 
diligence and persistence. It is the duty of seniors to help him evaluate 
his mistakes and help him to correct shortcomings. 

Systematic monitoring of the work of young instructors enables the 
commander and political worker to be current in pedagogic practice, to 
direct the efforts of oflScers, ensigns (warrants), and sergeants (senior 
NCO's) to the fulalhnent of the main tasks of personnel training and 
Indoctrination, to come to their aid in a timely manner, and to support 
them in difficult times. Analysis of conducted activities and educational 
measures is a form of monitoring that has been tested in practice. In 
analysis it is important to observe pedagogic tact and a tone of good 
will and objectively to evaluate positive aspects and shortcomings. This 
stimulates the instructor's activity, increases his sense of responsibility 
and confidence in himself, and contributes to the attainment of success 
in work. 

The correct use of the forms and methods of directing the activities of 
all categories of instructors by the subunit commander and political 
worker unites and strengthens a pedagogic collective and directs its efforts 
toward the exemplary fulfillment of the tasks of training and indoc- 
trinating soldiers. 

3. The Subunit Political Worker and the Party and Komsomol Aktiv. Elsnents 
of Pedagogy in Parly and Komsomol Work 

The success of the complicated and multifaceted educational work in a 
subunit largely depends on the smooth, purposeful work of the Party and 
Komsomol aktiv, which includes ranlv-and-file soldiers in addition to 
officers, ensigns (warrants) and sergeants (senior NCO's). In drawing 
the aktiv into the fulfillment of educational tasks, the subunit com- 
mander and political worker thus rely on the Party and Kom^^omol 
organizations. 

The Party and Komsomol aktiv of the subunit, as the support of the 
commander and his political affairs officer, carries out extensive work 
toward disseminating the ideas of Marxism-Leninism and the decisions 
of the Communist Party and the Soviet Government on a daily basis, 
and instills in personnel political consciousness, communist conviction, 
and high moral-combat traits. They motivate soldiers to study mili- 
tary affairs, strengthen military discipline, and increase combat readiness, 
contribute to the comprehensive strengthening of unity of command and 
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the authority of commanders and political workers, and work for the 
unswervmg fulfiUment of their orders and requirements by every soldier, 

The Party and Komsomol activists of the subunit are the leaders of 
various initiatives in the 'service and training of soldiers and in the con- 
duct of mass cultural and sports activities. 

The Party and Komsomol aktiv carries out its educational function 
and exerts its influence on the course of the educational process through 
communists and Komsomol members by their personal example in 
combat and political training, in service, and in strengthening order, 
organization and military discipline. 

As experience shows, the indoctrinational functions of the aktiv are 
successfully fulfilled only when their selection is taken seriously and the 
subunit commander and political worker constantly work with their 
activists, 

. A soldier becomes a true activist in the course of his practical v^ork 
under the direct supervision of the commander and political worker, "In 
practical work," said M. I. Kalinin, "a person is educated, growr., 
becomes a stronger organizer, and is ideologically uplifted." ® 

In directing the efforts of activists toward the fulfillment of educa- 
tional tasks, the political workers strive to ensure that they always set 
the tone in off-duty work, set a personal example in the fiTlfillment of 
Party, Komsomol, and otBcial duties, display initiative and independence, 
and that they themselves solve the many problems of the life, daily 
affairs, and leisure time of soldiers. 

In the process of daily intercourse with activists the subunit political 
worker teaches them correctly to conduct political educational measures 
and helps them master the forms and methods of Party political work. 
He shows constant concern for strengthening the aktiv and coordinating 
its work, informs activists on all problems of life and service, and draws 
them into off-duty work. 

An important condition for the successful indoctrination of thj^tiv-is 
the imposition of high exactingness upon it on the part of the leaders 
of the pedagogic collective. At the same time they must take into account 
the opinions of the activists, constantly consult with them, have an 
attentive attitude toward their needs and requirements, and scrutinize all 
aspects of their activities. 

Such forms as the instruction of activists in evening Party schools, 
seminars for each category of the aktiv, instructional activities, confer- 
ences, discussions, the exchange of work experience, and painstaking 
daily individual study are extensively used in work with the aktiv. 

The extension of practical aid to secretaries and members of the 
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bureaus of Party and Komsomol organization holds a special place in 
the activities of the subunit political worker in instructmg and indoc- 
trinating the Party and Kcaisomol aktiv. 

A **Library for the Party and Komsomol Activist," which includes the 
works of V. I. Lenin, his biography, the history of the CPSU, collections 
of Party decisions, materials of the 24th CPSU Congress, the history 
of the Leninist Komsomol, and other soiu"ces is set up in the subunit 
for the purpose of advancing the knowledge of the aktiv. 

As experience shows, the effectiveness of Party Komsomol work largely 
depends on how well the pedagogic and psychological patterns and 
principles and the individual features of soldiers are taken into account. 
Here the leading role indisputably belongs to the subunit political worker, 
who has the function of teaching the aktiv to organize its work in the 
spirit of current requirements and to introduce purposeful and practical 
elements of pedagogy into it. 

Party and Komsomol meetings, assignments, the reports of communists 
and Komsomol members, mass agitation, individual work, and so on are 



effective means, forms, and methods in indoctrinating comimjBists''anr 
Komsomol members. 

Party and Komsomol meetings hold an important place in the indoctri- 
nation of communists and Komsomol members and in raising their ideo- 
logical and political level and off-duty activity. The collective discussion 
of pressing problems of social development, the exchange of opinions and 
know-how in matters of vital importance to the military collective, and 
basi::, comradely criticism at meetings instill in communists and KonP 
somol members such important traits as Party exactingness, high respon- 
sibility, implacability toward shortcomings, self-criticism, collectivism, 
persistence, activity, a fundamental approach in evaluating facts, events, 
and phenomena, and so on. 

The preparation and conduct of Party and Komsomol meetings requires 
on the one hand that the political worker personally and actively take 
part in this work and on the other assist the aktiv in solving practical 
problems. 

Preparations for a meeting begin long before it is held. The subunit 
political worker helps the secretary of the Party and Komsomol organiza- 
tions to determine the meeting agenda and the candidates for speaker, 
and to plan on which activists will pr/^pare the draft decision and study 
various problems to be introduced for discussion at the meeting. Often 
all members of the bureau participate in the preparation of the report, 
and it is preliminarily disc issed at a meeting of the bureau. Careful 
preparations for the meeting are the primary condition for its high 
effectiveness and the active participation of communists and Komsomol 
members in the discussion of the agenda. 
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Experience shows that in a majority of Party and Komsomol organiza- 
tions meetings are a true school of communist indoctrination and a 
powerful means of motivating communists and Komsomol members to 
the exemplary fulfillnent of combat and political training tasks. At them, 
the most important problems of the life and activity of the military 
collective are discussed and decisions aimed at furthttr improving the 
educational process and intra-Paity and intra-Komsomol work are made. 
The meetings are conducted in a businesslike, active way and are dis- 
tinguished by high effectiveness. 

At the same time it should be noted that Party and Komsomol meet- 
ings are sometimes conducted monotonously, in a boring manner, and 
the problems discussed at them are stated in a stereotyped manner 
and do not generate high activity on the part of those who are present. 
It also may occur that the same people speak at the meetings over and 
over, mainly activists and leaders,, while the voice of most communists 
and Komsomo! members is not heard. All this indisputably reduces 
the indoctrinational role of meetings. 

The secretaries and members of bureaus of Party and Komsomol 
organizations have at their disposal considerable opportunity and means 
to ensure the high indoctrinational role and effectiveness of meetings. It is 
important to utilize these possibilities to the fullest in the preparation 
and conduct of meetings. 

The pedagogically substantiated practice of Party and Komsomol 
service possesses great force as an educational factor. Their service is 
an important means of drawing the soldier into off-duty work, forming 
a person's personality, and raising his ideological, general educational, 
and cultural level. Therefore, it must be ensured that every communist 
and Komsomol member constantly perform these services. 

In the service method, a number of pedagogic distinctions of this 
means of indoctrination should be taken into account. Service work 
should be given to communists and Komsomol members in accordance 
with their level of ideological and theoretical training and professional 
expertise, individual psychological traits, spiritual requirements, and 
inclinations and then, on this basis, the complexity of service work should 
graL'ually be increased. 

Note should be taken of the special educational role of collective, 
groi;r) services. Their significance is determined by the collective 
character of military labor and daily life. The fulfillment of such service 
contributes to the sta-engthening of the collective, improvement of the 
skills of collective actions during combat use and maintenance of equip- 
ment and weapons, the development of mutual aid, friendship, and 
military camaraderie, and an increased sense of responsibility for the 
common cause on the part of soldiers. In distributing group services 
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there should be no undefined responsibilities and it is important that 
each member of the collective be responsible for a specific sector. 

In giving soldiers service work, the secretaries of Party and Komsomol 
organizations should not act as administrators or managers. Proof, con- 
viction of the necessity and usefulness of the assignment, and interest 
in its fulfillment are reliable guarantees of the successful use of this 
means of indoctrination. 

Monitoring the fulfillment of service work and assistance in the reali- 
zation of assignments hold an important place in the activities of the 
secretaries of Party and Komsomol organizations. It should always be 
kept in mind that confidence, assistance, and strict demand are the best 
means of developing the activity and initiative of communists and 
Komsomol members. Understanding this, experienced secretaries keep 
track of service work and regularly inform communists and Komsomol 
members on how work plans, adopted decisions, and service work are 
being fulfilled. In information reports it is very valuable not only to 
report what has been done, but to show in what ways and through what 
methods communists and Komsomol members have achieved success. 

Of great educational importance are the personal reports of com- 
munists and Komsomol members on the fulfillment of assigned work, 
which are usually delivered at meetings and sessions of the bureaus. 
Reports become an effective means of education only when they are 
conducted in a fundamental, comradely situation, when the soldier's 
activity is objectively evaluated, and when he is given businesslike counsel 
for the future. Such reports contribute to increasing the responsibility 
of a communist and Komsomol member and develop persistence and 
initiative in work and the desire constantly to improve himself. 

The work style of Party and Komsomol activists plays an important 
role in the education of communists and Komsomol members. This style 
is characterized by an attentive attitude toward people, by the ability 
to see real people with their needs, requirements, and interests behind 
deeds and facts, and by the desire to always set a personal example in 
everything. 

A mandatory condition for a Party work style is a thoughtful, rational 
approach to the drafting and implementation of decisions. Decisions have 
great educational impact only when they are goal-directed, businesslike, 
and concrete, are completely fulfilled, and when communists and Kom- 
somol members are informed of this. 

In-depth knowledge of the life and state of affairs in the subunit, the 
ability to see the new and advanced, and the ability to raise a question 
before the collective in a timely and bold manner are inalienable fea- 
tures of the work style of a Party and Komsomol leader. 
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The Party work style presupposes the combination of high exactingness 
with concern for the men, their needs and requirements, and the develop, 
ment of persistence and initiative in work by communists and Komsomol 
members. 

Thus, the leaders of Party and Komsomol organizations are not simply 
the organizers of work, but the educators of communists, Komsomol 
menibers, and al] soldiers. The. productivity of their work increases if the 
requirements and recommendations of military pedagogy and psychology, 
and the individual features of the soldiers, are constantly taken into 
account. 

The subunit political worker is the direct teacher of the secretaries 
of Party and Komsomol organizations and activists, and also the inculca- 
tor of necessary traits. On a daily basis he converses with the aktiv 
and knows well its capabilities, interests, needs, and requirements. The 
stronger the bond between the political worker and the aktiv, the more 
effective his influence on the men and the higher his authority in the 
military collective. 

Continual, concrete, and purposeful direction of the pedagogic 
activities of officers, ensigns (warrants), sergeants and the Party and 
Komsomol aktiv of the subunit is an important condition for the suc- 
cessful work of the commander and political worker toward training 
and indoctrinating personnel and carrying out combat and political 
training tasks. 

Footnotes 

1. Vysokoye prizvaniye. V. earmeyskoye soveshchaniye molodykh ofiiserov. Novem- 
ber 1969 p 13. 

2. See M. V. Frunze, Izhrannyye proizvedeniya, Vol 2. p 376. 

3. A. S. Makarenko, Sock., Vol 5, p 179. 

4. KPSS o Vooruzhennykh Silakh Sovetskogo Soyuza, p 417. 

5. V. I. Lenin, Poln. sobr. soclu, Vol 1 1. p 144. 

6. M. I. Kalinin, d kommunistkheskom vospUanii i voinskom dohje, p 515. 
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Chapter 18. The Methods of Studying, Summariz- 
ing, and Disseminating Progressive 
Methods in the Training and indoc* 
trination of Subunit Personnel 



V. I. Lenin and the Communist Party have always ascribed great 
importance to the study and introduction of progressive methods. 

Even during the first years of Soviet rule Vladimir Il'ich Lenin required 
that the "shoots of the new be carefully studied, treated very attentively, 
and helped to grow in every way possible."^ In the article "The Invalu- 
able Declarations of Pitiriro Sorokin" he wrote: "The entire problem is 
not to be content with the knowledge which our previous experience has 
developed in us, but to go further without fail, to achieve more without 
full, and to move without fail from easier tasks to more difficult ones."^ 

Lenin's ideas on the importance of studying and introducing progres- 
sive methods have been further developed in the decisions of the Com- 
munist Party. The 24th CPSU Congress set forth a demanding require- 
ment— that of carefully studying the methods of leading workers, 
disseminating this valuable experience, and mastering the achievements 
of science and progressive methods.^ This requirement also fully applies 
to the Soviet Armed Forces. 

Very rich experience in the training and indoctrination of personnel, 
the study, summarization, and dissemination of which is the primary task 
of commanders, political workers, and Party and Komsomol organiza- 
tions, has been accumulated in the Soviet Armed Forces. Here we should 
especially emphasize the importance of the study and summarization of 
progressive methods in subunits of the army and navy — that is, in the 
places where these methods are actually developed. 

The study, summarization, and introduction of advanced military peda- 
gogic practice are mandatory conditions for further increasing the combat 
readiness of troops, improving the quality of combat and political training, 
and ind.-^ctrinating personnel. Analysis of the creative use of the methods 
of training and indoctrination and new procedures and means, scientific 
summarization of them, and their testing in practical work provide military 
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pedagogic theory with the initial factual material without which further 
development would be inconceivable. 

In studying and summarizing progressive methods in training and 
indoctrination, the subunit political affairs officer acts as an investigator 
of military pedagogic practice. In this work he is guided by certain 
scientific requirements and conducts the work systematically, purpose- 
fully, and by using vastly different procedures and methods. 

L The Main Methods of Studying and Summarizing Military Pedagogic 
Practice 

The study and summarization of military pedagogic practice is the 
testing and use in educational work of new methods, means, and pro- 
cedures which improve the system of training, indoctrination, and 
psychological preparation of soldiers for successful actions in modern 
warfare. 

The ability of the commander or political worker to be guided by 
Marxist-Leninist theory and the scientific method of cognition is a neces- 
sary condition for investigating the complex problems of training and 
indoctrination. In work on the study and 'summarization of progressive 
methods it is important to meet the following methodological require- 
ments: 

1) Study pedagogic phenomena not in isolation from other phenomena 
of social affairs, but ;n close connection and interaction with them; 

2) Consider any pedagogic experience to be in development, motion, 
and change, and take into account the conditions, place, and time; 

3) Penetrate to the innermost essence of pedagogic phenomena and 
facts, ascertaining the essential connections and relations among them. 
Study the new, rely on a system of facts, and do not seize upon individual 
facts and make generalizations from them; 

4) Always remember that military pedagogic theory should proceed 
from practice, serve practice, and be tested by practice, but should not 
be reduced to a narrow interpretation or ready formulas. 

The purposefulness and ability of a political officer correctly to define 
the goal and concrete problems of studying and summarizing educational 
work are of great importance in the course of military pedagogic investi- 
gation. It is obvious that the choice of the goal and specific problems of 
research will be defined by such factors as the urgency of the problems 
under study in the fulfillment of the tasks of training and indoctrination, 
the presence of accumulated positive experience in educational work 
in the subunit and how this experience will help eliminate shortcomings 
in combat and political training, personnel indoctrination, and the 
strengthening of military discipline. 



338 



After determining the specific problems of the study and summarization 
of progressive pedagogic methods, the political worker studies the appro- 
priate psychological and pedagogic literature, drafts his own work plan, 
and consistently accumulates factual material. 

Military pedagogic investigation is above all the accumulation of 
scientific material and experience in educational work which produces 
a good result and contains something new in comparison with the activity 
of other military pedagogs. The accumulation of diverse factual material, 
however, is only the start of the research. The analysis of facts, correct 
generalizations, and conclusions are the most crucial stage. 

It is important always to remember V. I. Lenin's statement of the 
necessity for the conscientious and painstaking study of facts in their 
connection and in contrast to each other and of the impermissibility of 
seizing upon individual facts and playing with examples.'^ He emphasized 
that "it is necessary to select not individual facts, hut the entire aggregate 
of facts appertaining to the problem under consideration without a single 
exception, for otherwise there will inevitably arise the suspicion, a fully 
legitimate suspicion, that the facts were chosen or selected arbitrarily, 
that instead of the objective connection and interdependence of historical 
phenomena as a whole a 'subjective' concoction is being offered up " ^ 

Therefore, each conclusion of the research is based on the most typical, 
characteristic, and interconnected facts concerning the problem under 
study. The conclusion is a logical consequence of the analysis and sum- 
marization of the facts of the investigation and in generalized form 
synthesizes the essence of the pedagogic phenomenon under study. 

The success of work toward studying and summarizing progressive 
methods depends largely on the skillful application of various pro- 
cedures and methods for conducting it directly within the subunit. Let 
us consider the main ones. 

Observation is the most accessible and easily employed method. The 
main task of observation is to accumulate facts and record essential 
aspects and features. 

In contrast to everyday, ordinary observation, pedagogic observation 
presupposes the clear definition of purpose and is carried out according 
to a previously drafted plan. The objective, tasks, and character of the 
observation are set forth in the plan. 

Observation is conducted in a real situation: in a training class, in 
the field, on the range — wherever the educational process is conducted. 
For instance, while regularly attending Komsomo! meetings the political 
worker observes and evaluates the degree of reaction of Komsomol 
members to the problems under discussion, their fundamental approach 
and businesslike attitude in fulfilling assigned tasks, and their readiness 
to make every effort to fulfill them. 
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By constantly dealing with the Party and Komsomol aktiv, the subunit 
political affairs officer comprehensively tests and evaluates the political 
and businesslike traits of activists on the basis of their fulfillment of 
various assignments and missions. 

Any pedagogic observation requires skillful, accurate, and objective 
recording of the phenomena and facts under study. For this purpose it 
is expedient to keep an observation notebook and to make diary-like 
notes or records of conducted activities and educational measures. In 
all cases it is important not to omit the most essential, the most interest- 
• ing, and the most valuable in one's notes. 

The observation data are greatly enhanced by the use of technical 
devices: photography, movies, tape recordings, and so on. For instance, 
in some subunits tape recordings of activities are used to analyze the 
experience of the best leaders of political activities groups and the 
procedures as performed are photographed in order to study advanced 
instructional methods. This makes it possible to record more accurately 
the phenomena under study and to retain the material of observations for 
a prolonged period; it also facilitates the scientific analysis of materials. 

The observation data are supplemented and refined by the discussion 
method. 

A pedagogic discussion is conducted by posing certain questions to 
various categories of instructors for the purpose of ascertaining their 
personal attitudes toward the investigated aspects of the training and 
indoctrination of soldiers. 

Individual discussions have the greatest effect, although group dis- 
cussion may also be used. When combined with the method of obser- 
vation, discussion augments the observation data with essential features 
and aspects. 

The successful conduct of discussions requires careful preparation 
and well-planned primary questions. The questions should not only reveal 
certain aspects of the experience of educational work, but also stimulate 
in the partner activeness and a desire to conduct the discussion. 

For instance, one experienced military pedagog, in investigating the 
work practice of subunit officers and sergeants in instilling discipline in 
young soldiers, formulated the following main questions for a discussion: 
in what ways can soldiers be studied most successfully? On the basis 
of what data and by what methods can the degree of a soldier's discipline 
be most objectively determined? What system of educational measures do 
you outline on the basis of the ascertained individual features of the 
behavior of soldiers? Among your subordinates are there any who are 
hard to train, how do you construct relations with them, and what 
educational work do you do? What are the peculiarities of instilling 
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discipline in soldier? How do you prevent disciplinary misdeeds? With 
what pedagogic literature on the problem of instilling discipline in soldiers 
are you familiar? 

These concrete and goal-directed questions prepared for a discus- 
sion largely help the military pedagog to study thoroughly the work of 
subunit officers and sergeants in instilling discipline in their young soldiers. 

In the course of a discussion the questions are based on concrete 
material which reflects the particulars of the experience of instructing and 
educating the discussant. These particulars are presented by the officer 
(or sergeant) himself and compared with the data of the person conduct- 
ing the discussion. Here, in the course of the exchange of opinions, the 
political worker helps the discussant better to understand and compre- 
hend specific aspects of educational work and the essence of the most 
effective methods and procedures of training and indoctrination. 

A discussion on certain questions may be conducted both with the 
officer (sergeant) himself or with those who are familiar with his military 
pedagogic experience. During the discussion it is determined how the 
officer (sergeant) evaluates his own experience in training and indoc- 
trmation, his positive aspects, and his shortcomings, and how they are 
evaluated by people who know the given instructor. 

Success in discussion depends largely on the tact of the political 
worker, it is important to establish an unconstrained situation, to impart 
the character of a lively exchange of opinions to the discussion, and to 
eliminate elements of an official atmosphere. It is not at all mandatory 
immediately to establish the essence of military pedagogic experience 
in a discussion, and it may be started with a discussion of the pressing 
problems of training and indoctrination which are of the greatest interest 
to the discussant. Against this background it is easier to conduct a dis- 
cussion on planned questions. 

It is unwise to take notes during a discussion. In a majority of cases 
this has a negative effect on the discussant's answers. The contents 
of a discussion are not hard to reproduce afterwards. A discussion 
may be recorded on magnetic tap of coupe, the discussant does not 
object. Upon listening to the recoi.uig it is easy to determine the entire 
course of the discussion. 

The results of the discussion are carefully analyzed and the most 
important and essential aspects of the officer's (sergeant's) progressive 
methods are singled out for summarization. 

In combination with the methods of observation and discussion the 
study of results of military pedagogic activities of officers (sergeants) 
^yho have achieved the best marks in educational work is widely prac- 
ticed. This method enables the political worker to cheek on a subject- 
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by-subject basis the results of observaUon and discussions, and to 
evaluate objectively the accumulated military pedagogic experience and 
the effectiveness of the methods and procedures of training and indoc- 
trination used by instructors. 

ITie study of the results of progressive methods is carried out directly 
in the course of the diverse military pedagogic activities of the officer 
(sergeant): at various activities, on combat duty, during routine service, 
and during the conduct of political educational measures. Here the 
political worker carefully studies what new and advanced elements 
the military pedagog introduces to the fulfillment of the concrete tasks 
of trainmg and indoctrinating soldiers. 

Analysis of the formation of the miltary pedagogic capabilities of an 
officer (sergeant) is of great importance in the study of the results of 
progressive, methods. On the basis the political worker can also draw 
certain conclusions on the development of such components of military 
pedagogic skills as the ability to convey knowledge to trainees and lo 
develop the necessary practical skills in them; the ability to study soldiers 
and their individual features in depth; pedagogic observation; pedagogic 
imagination; tact; and so on. 

The study of the results of activities may be supplemented with the 
method of summarizing independent characteristics. Characteristics of 
various aspects of the progressive method in educational work of an 
officer (sergeant) are made by a number of commanders and Party 
activists in the subunit independently of one another. The study, com- 
parison, and summarization of such characteristics increases to some 
extent the objectivity of the evaluation of activities of the military peda- 
gog and enriches the data on progressive methods obtained on the 
basis of previous methods with new supplementary facts and statements. 

The study of documents which reflect the concrete aspects and indica- 
tors of the educational activities of an officer (sergeant) is of considerable 
importance in summarizing progressive pedagogic methods. Both official 
and personal documents may be the object of study. 

Among official documents ai^ the personnel files and ratings of officers, 
ratings of sergeants, training journals, journals of duty involving combat 
equipment, weapons firing scores, official personnel files, post documents, 
various reports on combat and political training and the disciplinary 
practice of the subunit, and other sources which cover specific problems 
of an officer's (sergeant's) work. These documents provide important 
factual material on the educational activities of a military pedagog which 
make it possible to compare the results of personal investigations with 
official ratings. 

Thus, by studying the personnel files of a p' oon the political worker 
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can judge how skillfully a commander uses the rights accorded him, 
whether he is correctly applying the methods of commendation and 
constraint, how he directs the disciplinary practice of platoon sergeants, 
and so on. 

Personal documents — summaries of activities conducted, diaries, let- 
ters, and so on — provide the investigator with interesting material on 
the officer's (sergeant's) self-evaluation of his own work in training and 
indoctrinating personnel and with concrete facts on the methods used 
to prepare for and conduct educational measures. Of course, the data 
of personal documents may be used by the political worker with the 
permission of the officer (sergeant) himself. 

The study of documents is supplemented with data from other sources 
such as printed leaflets, pamphlets, and articles from periodicals which 
cover the progressive methods of the officer's (sergeant's) work in train- 
ing and indoctrinating soldiers. 

These methods produce positive results only when they are employed 
in inseparable unity and in combination with each other. This makes it , 
possible correctly to organize the study of progressive methods and to 
gather objective factual material for summarization and conclusion. 

The processing and scientific summarization of collected factual 
material are a crucial stage in the research of progressive pedagogic 
methods. 

Factual materia!, no matter how valuable it may be, does not in itself 
reveal the essence of pedagogic experience. "A fact," wrote A. M. Gor'kiy, 

"is still not the whole truth. It is only raw material You cannot cook a 

chicken with feathers, and worshipping a fact leads precisely to a situation 
in which the random and insignificant are mixed with the fundamental 
and typical. One should learn to pluck out the insignificant plumage of 
a fact and to know how to extract meaning from i^"® 

The researcher must know how to see the internal essence behind 
the external appearance of facts and phenomena, to detect the common 
and typical in the isolated, and to penetrate into the pedagogic essence 
of accumulated facts. 

For the purpose of more graphically determining principles and ten- 
dencies, for some collected .materials it is useful to compile tables and 
diagrams which make it possible graphically to trace the course and 
development of some process. 

The skillful use of such methods as comparison, analysis, synthesis, 
abstraction, and generalization plays an important role in the process- 
ing of factual material. Only on this basis are definite pedagogic 
conclusions on the experience under study drawn and the new and 
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advanced factors which contribute to the further improvement of educa- 
tional work revealed. 

In completing his work on studying and summarizing progressive meth- 
ods, the political worker draws up well-reasoned practical recommenda- 
Hons for introducing these methods into the practice of other military 
pedagogs. Here concrete recommendations should not be converted into 
ready formulas suited to all cases. As a rule, recommendations aim 
toward the creative application of experience with consideration for the 
specifics of the work of the given military pedagog. 

Thus, the study of progressive methods in the training and indoctrina- 
tion of the personnel of a subunit requires on the part of the investigator 
a scientific approach, purposefulness, consistency, and the skillful use of 
various methods of summarizing military pedagogic practice and process- 
ing the collated material in order to draft well-reasoned recommendations. 

2. Ways of Disseminating and Introducing Progressive Methods in the 
Training and Indoctrination of Subunit Personnel 

The up-to-date military pedagogic method which has been studied is 
of value only if its results contribute to the development of military peda- 
gogic theory and the improvement of the process of personnel training 
and indoctrination. 

The correctness of the conclusions of the methods studied is tested 
primarily in the practice and activities of many educators. Therefore, the 
results of an investigation of up-to-date methods should be widely 
disseminated and incorporated in the everyday educational process. 

The dissemination and incorporation of the latest methods in educa- 
tional work generally includes such elements as explaining the conclusions 
and recommendations of the research to officers (sergeants) of the 
subunit; teaching military instructors how to use new methods and proce- 
dures of personnel training and indoctrination; and incorporating these 
procedures and methods into everyday educational work. 

What are tiie main ways of disseminating and introducing the latest 
methods of educational work? 

The political worker's skillful use of various forms of propaganda is 
of great importance in the dissemination of the latest methods. Among 
them a special place is held by lectures, reports, seminars, conferences of 
officers and sergeants, visual agitation, and technical propaganda means. 

The political worker comprehensively disseminates the latest methods 
learned in training and indoctrinating soldiers not only among the officers 
and sergeants of his own subunit, but also at the unit level. He takes 
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active part in the y^ork of lecture series on military psychology and 
pedagogy and the sergeant^ lecture series, and in the conduct of lessons 
in schools having the latest methods, delivers reports, and so on. 

The latest methods in preparations for the conduct of political activities 
is disseminated at meetings and seminars of group leaders. Here not 
only are the reports of political workers on the essence of the latest 
methods in conducting political activities heard, but the prohiems of 
using these methods in practice are discussed. 

Such measures, organized by the political worker, as listening to 
magnetic recordings of past activities, ttio showing of newspaper slides 
and of specially prepared filmstrips, the use of visual aids in activities, 
and so on help increase the effectiveness of the dissemination of the 
latest methods. 

By disseminating the latest pedagogic methods the political worker 
teaches officers and sergeants how new rnethoc and procedures of 
training and indoctrinating soldiers should be used in practical work. 

The latest methods of educational v/ork in the subunit may be suc- 
cessfully disseminated at conferences of officers and sergeants (senior 
NCO*s), especially when the results of combat and political training and 
of the tasks of political exercises and tactical activities arc summed up. 

In many subunits visual agitation is extensively utilized to disseminate 
the latest pedagogic methods. Specific problems encountered in the 
work of the best officers and sergeants are covered at specially prepared 
stands. New methods and procedures are demonstrated by photographs 
and figures with a brief presentation of the essence of the latest methods. 

Printed information plays an important role in the dissemination of 
the latest methods of educational work. Many subunit political affairs 
officers regularly publish articles in our military journals and newspapers 
on the problems of improving the methods of the training and indoc- 
trination of soldiers. Some political workers have authored pamphlets 
published in military districts (fleets) and units. Pamphlets which illumi- 
nate the work experience of the best officers and sergeants are extensively 
disseminated among various categories of instructors and used in their 
practical activities. 

The dissemination of the latest pedagogic methods is inseparably 
connected with work in introducing them into the educational activity 
of subunit officers and sergeants. For this purpose visual and method- 
ological-instructional studies, open lessons, mutual class visits, and 
other forms are organized. For instance, demonstrations and open les- 
sons conducted by officers graphically point out the advantages of new 
methods, means, and procedures and exert a great influence through the 
strength of positive example, especially on young military pedagogs. 
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The results of demonstrations and open lessons are comprehensively 
discussed by all participants. In the process, the commander and political 
worker give specific indications and recommendations for the use of 
the latest methods in educational activities. 

The subunit political worker also takes active part in the conduct of 
methodological instructional activities with the leaders of political activi- 
ties groups and their assistants in seminars within the unit. 

Mutual class visits (educational measures) accord officers and ser- 
geants the opportunity to exchange opinions on the problems of their 
content and methods, to exchange all of the best information that other 
militaiy pedagogs have, and then to incorporate it in the training and 
indoctriniifion of their own subordinates. 

Of considerable importance to the introduction of the latest methods 
is the Individual work of the commander and political worker with 
officers and sergeants in combination with regular monitoring of their 
educational work. While visiting classes and educational activities, 
the political worker comprehensively analyzes their content and methods 
and gives concrete recommendations and advice on practical problems, 
especially the use of new procedures and means, to officers and sergeants. 
Individual work with instructors and constant monitoring of it require 
that the commander and political worker constantly pay attention to 
each officer and sergeant and display persistence in conveying the latest 
methods as well as pedagogic tact. 

The Party and Komsomol organizations of the subunit have a great 
role in the dissemination and introduction of up-to-date methods in 
educational work. Problems of the incorporation of all that .is new and 
advanced are regularly discussed at meetings and sessions of the bureaus, 
and specific measures for improving the educational process are worked 
out. 

The use of diverse forms and methods of disseminating and introducing 
the latest methods in educational work require purposefulness, per- 
sistence, and -x creative approach on the part of the commander and 
political worker. Above all it is important to comprehend the value of 
accrued experience and to ffiink out ways of introducing it into pract':e. 
The latest methods cannot be mechanically transferred from one sub- 
unit to another or blindly copied. Creative processing of the method .. 
is necessary, with consideration for the specific features of the particular 
subunit and for the specific working conditions. 

In this regard M. 1. Kalinin said: "We have magnificent military units 
which stand at a very high level. You ask how can their experience be 
applied to other units and how can these units be made like them? I 
shall answer with an example. A magnificent picture has been painted. 
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Copies, very good copies at that, are made of it. And nevertheless, the 
copies will always remain nothing more than copies; they will be appraised 
at a much lower value. Similarly, the education of men does not brook 
a pattern, even if it be good. Of course, the experience of others should 
be used, but one cannot transplant finished experience without considera- 
tion for the uniqueness of the situation, the people, and the tasks. Any 
experience should be gained through much suffering and taken from 
battle, so that it becomes part of flesh and blood." ^ 

The Communist Party warmly supports and creatively introduces into 
practice the patriotic initiatives of the Soviet people and all that is new 
and advanced in communist construction. It persistently implements 
Lenin's requirement that accumulated work experience be studied: "The 
main principle ... of education for us ourselves ... is that we ourselves 
must undertake and others must learn to undertake the very attentive 
and detailed study of our o\. r ^ixperience according to the rule: 'Measure 
seven times, cut once,' " ^ 

The new and higher requirements imposed by the Communist Party 
on the training and indoctrination of personnel of the Soviet Armed Forces 
under current conditions define the necessity of further improving work 
toward studying, summarizing, and disseminating up-to-date military peda- 
gogic methods and including a broader range of scientific workers, com- 
manders, and political workers from among the troops in this work. 
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Chapter 19. Contemporary Bourgeois Military 
Pedagogy and Its Reactionary 
Essence 



Attempting to impede the historical onslaught of the forces of socialism 
and to maintain their own basic positions, the imperialists are persistently 
readying a new world war. Under current conditions preparations for the 
war are being carried out in an atmosphere of a fierce struggle between 
the two ideologies — communist and bourgeois. Therefore, the imperialist 
war machine is doing everything possible to lower the class self-coh-'^"^ 
sciousness of its soldiers, sailors, and noncommissioned oflScers and to 
breathe strength into them which is capable of resisting the spiritual 
energy of the soldiers of armies of socialist countries. . 

In addition to suppressive actions, the imperialists have been forced 
to make great efforts to condition the common soldier and sailor ide- 
ologically and psychologically. 'The specific features of contemporary 
capitalism," as noted in the Accountability Report of the CPSU CC to 
the 24th Party Congress, ''are largely explained by the fact that it is 
adapting to the new situation in the world. Under conditions of the strug- 
gle against socialism, the ruling cliques of capitalist countries now fear, 
more than ever before, that the class struggle will grow into a mass 
revolutionary movement. Hence derives the desire of the bourgeoisie to 
employ better camouflaged forms for exploiting and oppressing the 
workers and their readiness to make partial reforms in a number of 
cases in order to keep the masses under their own ideological and 
political control, if possible." ^ 

A bourgeois army, said V. I. Lenin, is an "implement of reactionary" 
forces, a servant of capital in the struggle against labor, an executioner 
of popular will." 2 In training armed forces for aggressive warfare and 
striving to force workers to fight for interests alien to their own, the 
imperialist war machine does everything possible to conceal the reaction- 
ary essence of their armies and to lower the class self-consciousness of 
♦he common soldier and sailor. To this end it constantly resorts to the 
recommendations of modern social sciences, including military pedagogy. 
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Therefore, it seems necessary to examine the essence of bourgeois military 
pedagogy and its role in the aggressive goals of imperialism. 

1. The Goals and Tasks of Contemporary Bourgeois Military Pedagogy 

At the present time, the main efforts of bourgeois military pedagogy 
are aimed at developing the contents and methods of personnel training 
and indoctrination which correspond to the current level of development 
of the armed forces and to the character of combat operations involving 
the use of nuclear weapons. In the opinion of bourgeois military theore- 
ticians, much more stringent demands are imposed on military pedagogy 
than ever, before because of revolutionary changes in military affairs. 

The imperialist war machine, realistically evaluating the qualitative 
^ changes in military affairs, has raised the questioD-olrevitalizingAiecFepit- 
pedagogic traditions" and of reorganizing the methods of peuonnel 
training. The task of forming traits in a soldier which ensure the high 
effectiveness of his combat actions has been placed at the forefront in all 
armies of imperialist states. 

Bourgeois military pedagogy ensures the realization of this goal in 
the plan for professional training and moral and psychological prepara- 
tion. The officer corps of imperialist armies are oriented toward this by 
the provisions of military doctrines which, in addition to tiif. general 
problems of national military policy, contain statements which dei;ne the 
main direction in training the armed forces. On the basis of the goak^ and 
content of the military doctrines, bourgeois military pedagogy draws up 
specific ways and means of training and indoctrinating personnel. 

Military doctrines have been integrated in the imperialist camp. Bour- 
geois military theoreticians speak of a unified doctrine suitable to all 
imperialist countries. According to its provisions, bourgeois military 
pedagogy concentrates its efforts on training personnel to conduct combat 
operations both under the conditions of a nuclear, as well as conven- 
tional war. Here not only the general positions characteristic of the 
present day, but also the historical experience and trends of development 
in the main principles of military affairs, are taken into account. It 
should be noted that in the last 100 years surprise attack, offensive 
operations, and the massing of men and equipment have and still do 
constitute the main content of the military doctrines of capitalist coun- 
tries. 

.. At the same time, bourgeois military theoreticians recognize that under 
conditions of modern combat the content of the principle of massing has 
changed. Today the massing of nuclear strikes is most characteristic. 
Ground forces will constantly maneuver. Unlimited opportunities to dis- 
play initiative are accorded individual small subunits, as noted in the 
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U.S. Army manual on the formation of the character of servicemen 
(FM 16-100). Moreover, each individual soldier may be faced with the 
necessity of acting in total independence of others. 

Bourgeois military pedagogy concentrates its efforts on preparing for 
decisive offensive operations during a 'surprise attack on the enemy. 
Here, in the training of troops attention is turned both to the organization 
of large masses and to the training of small subunits and the individual 
soldier. Some representatives of Western Blocs even claim that in 
combat training, stress should be placed primarily on the independent 
actions of small groups. 

In carrying out the tasks of troop training, bourgeois military peda- 
gogy is based on the pedagogic positions of the past on the one hand, 
and on the conclusions of the latest research by bourgeois psychological 
a nd pedagogic sciences on the othei. Auherence to Old concepts taciiitates 
the retention of traditional methods of suppressing the common soldier 
in the educational process. But turning to the conclusions of modern 
research provides the possibility of adapting these methods to conditions 
of the present day. 

Thus, the main efforts of bourgeois military pedagogy at the present 
time are concentrated on developing the content and methods of moral 
training and at intensifying personnel training. Attention is paid 
mainly to the training of troops for decisive offensive operations during- 
a surprise attack upon the enemy. 

2. The Reactionary Essence of Theoretical Principles of Bourgeois Military 
Pedagogy 

The doctrine of the German pedagog-idealist Johann Herbart (1776- 
1841), and in particular his three-part system — control, moral education, 
instruction — is one of the theoretical sources of bourgeois military 
pedagogy. 

Ensuring immediate and unqualified obedience, which is accomplished 
primarily by constraint, is, according to Herbart, the main idea of control 
as applied to the practice of indoctrinating the soldiers of a bourgeois 
army. The idea of suppressing the trainee's personality, which is sup- 
ported by threat, intimidation, strict supervision, prohibition, and punish- 
ment (withholding of food, isolation, corporal punishment) is the 
kingpin of control in this system. 

In matters of moral education Herbart's pedagogy proceeds from tne 
assumption that "there are subordinates and there are commanders," 
and that individualism should therefore be the foundation for inculcating 
morality, insofar as only it can ensure the stability of this dichotomy. 
In the training system this pedagogy propounds a didactic scheme of 
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rigid steps which are considered to be valid for all cases encountered 
in life, once and for all. 

In addition to this theory, bourgeois niilitary pedagogy is also based 
on the provisions of pragmatic pedagogy. One of the founders of this 
current was the American pedagogic philosopher John Dewey (1859- 
1952). 

Dewey defines the essence of training and education as the unleash- 
ing of the instincts and impluses contained in a person even before his 
birth. Hence the content of training and education should, according 
to Dewey, correspond to people's instincts — the wealthy should be taught 
intellectually, but elementary skills are quite suflScient for the working 
masses, insofar as they purportedly manifest only purely practical aspira- 
tions. His didactic concepts were aimed at developing egoism and money- 
giubbiiig aim al dissociating the working masses, ihe leumotii ot Uewey's 
pedagogy is the thesis "know how, but not why," which eliminates the 
intellect from the. process of instruction and education and gives pref- 
erence to training. Therefore, Dewey recognizes only the method of doing 
as a method of instruction. This universal method was realized in practice 
in the form of a laboratory plan (the Dalton plan), the project method, 
and so on. 

Pragmatic pedagogy, which falsely proclaims the imagined freedom of 
the individual under the conditions of imperialism, attracted the attention 
of bourgeois military pedagogs, insofar as it impressed them with its 
spirit of utilitarianism and brazen pragmatism which overwhelmed bour- 
geois society from top to bottom. Its main provisions were perfectly 
suited to the initiation of a campaign for the ideological and psychological 
training of soldiers in an imperialist army. 

Virtually the entire didactic foundation of the American and English 
military training systems was constructed on 4he ideas of pragmatic 
pedagogy. At the same time these ideas were severely criticized in the 
bourgeois world, especially the United States, after the launch of the 
first Soviet artificial earth satellite in 1957. 

The pragmatists were accused of being unable to improve public 
education in the country. Bourgeois critics did not, however, want to 
eliminate completely pragmatic pedagogic assumptions. Therefore, various 
. theories soon appeared which purporteo to develop pragmatic pedagogy 
in accordance with the spirit of the times. One such theory, to judge by 
the claim of the U.S. Air Force magazine Instructor's Journal, is "re- 
constructionism."^ 

The reconstructionists consider themselves successors of Dewey. 
The main representative of this orientation, T. Bramel, relying on the 
philosophical assumptions of Dewey, advances new pedagogic principles. 
He believes that effectiveness in the training and education of men 
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can be achieved only by relying on psychology. In this case, Bramel 
believes, "the posing of tasks for education becomes perfectly realistic in 
contrast to what existed 30-40 years ago. In other words behavioral 
science (bourgeois psychology— the editors) is beginning to prove, for 
the first time in history, that it is quite possible to formulate human goals 
without being guided by feelings, mysticism, and other arbitrary senti- 
ments, but rather on the basis of true cultural experience and real human 
values." 4 Essentially the reconstruction!sts defend the same reactionary 
ideas in pedagogy as the pragiraifstr: stressing the instincts, pragtnatism 
in instruction, the inculcatiorr of egoism and money-grubbing, and so on. 
The orientation toward psychology, 5iowever, increases their popularity 
in the bourgeois world and brings them closer to a number of wide- 
spread psychological and pedagogic schools, including Taylorism. 

Frederick Taylor (1856-1915) did not specially work on pedagogic 
theory, but his methods of teaching workers the methods of economical 
motions and of creating an atmosphere of satisfaction, despite bestial 
exploitation, have been recognized throughout the entire capitalist world. 

One of the main principles of Taylor's system is the idea of reward. 
The main thing that should be done in controlling people is to fre- 
quently reinforce the zeal to finish a lesson with dollars— that is, to 
convert the prize into an effective means of incentive. But to achieve 
this,^ Taylor believed, "the reward should ensue immediately upon com- 
pletion of the work"5 and be combined with individualism. Therefore, in 
practice he always strove to affect the private-ownership instincts of peo- 
ple. His favorite method was to isolate people and to act on them 
separately. All these methods were transferred to the bourgeois army 
and incorporated in the system of training and indoctrination. In addi- 
tion to the pedagogic theories mentioned above, bourgeois military 
pedagogy is also extensively guided by the ideas of the latest "philosophies 
of education." In "a bourgeois army these "philosophies" directly link 
military pedagogy to its methodological foundation. In the era of the 
deepening crisis of capitalism and the intensification of reactionary forces, 
instruction and education in imperialist countries, including their armed 
. forces, are coupled to the hypotheses of the most reactionary philosophi- 
cal schools. Among them positivism, neo-Thomism, and existentialism 
have a particular influence on bourgeois military pedagogy. 

Among the numerous representatives of pedagogic philosophies there 
is no unified understanding of even the- very question of the subject of 
their theories. Pedagogic theoreticians do not deal with the practical side 
of the matter, but investigate only general problems of the theory of 
instruction and education. They also analyze the scientific works of 
experimentalists. 
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In order to gain an integral idea of the theoretical foundation of bour- 
..^,.,geois military pedagogy it is necessary to understand its relationship 
with psychology. This is important because bourgeois military pedagogy 
is very closely interwoven with psychology. In a number of NATO coun- 
tries many problems of military pedagogy, in particular the forms and 
methods of instruction, fall under the heading of the psychology of 
military skills. At the same time the military instruction theoreticians 
of some countries refer these problems directly to the field of military 
pedagogy. At the present time, bourgeois military pedagogy may be 
characterized as psycho-pedagogy. 

Among the psychological currents which affect military pedagogy, 
behaviorism, depth theories, and various schools of sopiai p^yr^r^y 
bhuuld be singled out. Of all these theories we shall examine be- 
haviorism, insofar as since World War I its ideas have been the main* 
"motive force" of bourgeois military pedagogy. 

Behaviorism (conduct) arose in the United States at the start of the 
20th century. Its spread to the armed forces was connected with the 
name of Edward L. Thor ndike ( 1 874- 1 949 ) . 

. The essence of behaviorism reduces to an elementary formula (stimulus- 
response) which, ?n the opinion of the behaviorists, expresses all aspects 
of the behavior of any living organism, including man. This formula 
signifies a direct relation between an external force (stimulus) and the 
automatic response to it above and beyond the trainee's mental activity. 
The positions of behaviorism underlie coaching, which is the main method 
of training the soldiers of an imperialist army. 

In practice the behaviorist idea of coaching is realized through selec- 
tive instruction. For instance, a trainee may be given a question (stimulus) 
and several prepared answers, and usually only one is correct. Training 
reduces to selecting the proper answer. The trainee's activity in this 
case takes place with minimal use of the intellect. 

There are, of course, rational aspects in this method. It may be used 
• wherever rote memorization (of callwords, specifications, and so on) oi 
the development of automatic skills is required. But reducing the entire 
training process to responsive reaction generally leads to mental limita- 
tion of the trainees. Aids which followed the recommendations of be- 
haviorists caused a great stir in various countries as early as the 1920's. 
While claiming to conclude the revolution in didactics they were essen- 
V tially a brake to the trainees' deveiopment and led only to the mental 
impoverishment of those who were trained according to them. As early 
as the 1930's Soviet scientists objected to the introduction of such aids 
in Soviet practice, and events have confirmed the correctness of these 
critical statements. ^ ' 
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3. Bourgeois Military Pedagogy in the Service of Aggressive Policy 

The training of personnel of imperialist armies is contradictory in 
character. At the present time this contradiction is observed between 
the inexorable high requirements of war on the moral-combat traits of 
the soldier and the main orientation of the bourgeois educational system 
—that of creating suitable slaves who, as V. 1. Lenin said, "would be 
capable of giving them (the bourgeoisie— the editors) a profit and at the 
same time would not disturb their rest and inactivity."® On the one hand 
is the necessity of conveying to the soldiers a certain amount of informa- 
tion without which thv> professional training would be impossible, and 
on the other is the curtailment of this knowledge. ThU I'c th^ ^ir^corf 
circie trom which bourgeois military pedagogs seek an outlet by using 
all sorts of methods of training and indoctrination. These are divided into 
two groups: a) the methods of ^ideological training, and b) the methods 
of controlling the behavior of servicemen. In the practice of troop train- 
ing these two methods overlap. 

Ideological training in the form of interviews ana discussions is 
now practiced in all imperialist armies, although in the recent past 
many military leaders were skeptical of them. In light of the extensive 
dissemination and popularity of communist ideas in the world and under 
the pressure of international, democratic forces, the imperialist war 
machine has had to seek new means of influencing personnel without 
relying, as befo :e, on suppression and political isolation. On the basis 
of the provisions of military pedagogy the inclusion of soldiers in polit- 
ical discussions on the most important aspects of life began to be prac- 
ticed. These discussions soon assumed the most subtle form, and their 
content attracted the attention of soldiers with its intriguing "democracy." 

According to an American handbook on information problems, polit- 
ical discussions are intended "to instill in the soldier a sense of respon- 
sibility as a citizen of the United States . . . , to increase his understanding 
of American democracy, government policy, the nature of the constant 
danger, and the role of the Army tk cnil/tary unit, and the individual 
soldier in modern warfare."^ As sisr^d Iv. I'^i. Arm;.: Directive AR 
360-81, commanders at all levels ar;; iC:,j:'jnsible for conducting dis- 
cussions. "Every commander," reads rhe d^ fctive, "must ensure that 
personnel under him understand dsc requj;::ments of regulations and 
manuals and be current on natic*...?! and vvrvM affairs."® 

In the U.S. system of informat'.ou for pfnsrnnel, political discussions 
are practiced during command.-i's call. Sih. discussions have also 
come to be widespread in the sifrned fov;.". of other countries which 
belong to aggressive blocs. 

In imperialist armies political Ci./^ussions have been converted :nto 
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one of the main levers for the ideological training of troops. Their leit- 
motif is to justify the policy of the aggressive state and to propound anti- 
communism. In conducting the political training of personnel, the 
imperialist war machine turns to morality. For this purpose ethical 
discussions aimed at ensuring an alliance betwct^n policy and morality 
are practiced. During these discussions moraiiiy is proffered to the 
soldiers as a system of standards common to ail and purportedly estab- 
lished by the history of mankind and by Qod. In particular this js 
repeatedly emphasized in U.S. Army FM 16~i00. 

The content of ethical discussions is selected with consideration for the 
needs of voufh. Here arp. cnmp nf tfiA cn1ij r>i. 'tc' "Vir^vpry/' mt^-rity 
of the iiidividual," "my house," "marriage;' ^'ri-uthfulness." In taking part 
in the discussion of such questions the soldiers often do not observe the 
ideological net placed around them and sincerely accept much of what 
the discussion leader interprets for theiii. 

The recommendations of psychologic/.': studies on the problems of 
motivation, propaganda, and advertising, all fused into a so-called uni- 
fied "indoctrination system," underlie she pedagogic methods employed 
at discussions and talks. This system ^r^otivates a person to partici- 
pate actively in discussions and talks. Hv himself does not subjectively 
feel external pressure and it seems to him that he is ir.dependently 
reaching the appropriate conclusions. Ite does not perceive the imposi- 
tion of ideas. The control of the behavior of servicenen is thus accom- 
plished with the aid. of discussiOT;*: and ti:lks. 

Among the methods of controlling the bf:havior oi pi^rsonnel, coaching, 
suggestion, constraint, and bribery stand our in present-day imperialist 
armies. 

The very ideas of control largely stem froi'.. ihc iheoretical postulates 
of He.rbart, who created the theoretical foundation for suppressing the 
individual for bourgeois military pedagogy. The essence of control, "the 
educator's triumph," according to Herbsrt, is to ensure immediate and 
wholly voluntary obedience, which is .^^ohieved mainly by constraint 
through a system of "limiting rnensuics or by means of military dis- 
cipline." ^ In the contemporary ryi^cem of troop training this idea of 
Herbart has been arrayed in ih.'* /nore refined forms of inculcating habits 
and developing practical skill.^ on the oasis of training and instruction. 
Its evolution in contemporary bourgeois military pedagogy proceeds from 
the orientation of officers tovvard the unconcealed suppression of the 
individual soldier to veiled forms of constraint. 

"Today," as is stated in a circular on the problems of managing peo- 
ple for U.S. officers, 'ihc officer must known not only the strategy and 
tactics of battle and effectively control complex weapons, but also must 
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be able to give orders. He must ensure that his subordinates understand 
the mission, instill in them the confidence that they will achieve the 
mission, and inspire faith in his leadership." 

Coaching (drill) is the most widely used method of instructing and 
educating the servicemen of imperialist armies at the present time. Its 
theoretical foundation is the behaviorist concept of reactive instruction, 
discussed above. In the course of combat training, reactive instruction is 
used to develop automatic skills in soldiers, while in a system of moral 
education— habits. For the purpose of fulfilling these tasks drill exercises 
are intensively practiced in all imperialist armies. 

Drili sessions begin from the first days of a recruit's service. They 
consisr i,j dements of individual and group drill. The former case in- 
clude i irajniT3g the soldier (or sailor) to salute. The American general, 
Pershii)f>;, saitj in this regard: "Some of our men are not aware of the 
essence oi saluting. But after all it consists in the aggressive pre-disposi- 
tion of mind and body — that is, precisely what a real soldier needs. 
Strict observance of rules of saluting is the most important tool for 
instilling pride and military spirit in our soldiers."" This attitude 
toward saluting is connected with the fact that the procedure itself, the 
elements of which a soldier assimilates as something necessary, auto- 
matically lead to his acknowledgement of the commander's authority. 

In group drill servicemen are trained to carry out procedures within 
subunits. These are not simply drill exercises as an element of training, 
but something more, connected with the formation of the serviceman's 
character. "We are confident," says one English officer, "that battle 
discipline originates primarily in drill exercises. If a person is taught 
immediately to fulfill an order, this leads to the development of the 
automatic habits of behavior. . . . " 

Bourgeois military pedagog believe that this type of training ac- 
tivity has maximum impact when aesthetically handled. To this end it 
is often converted into ceremonies consisting 'of formations, changes in 
formations, and movements by large groups of troops, especially to the 
accompaniment of military bands. This gives rise, according to the sol- 
dier's liandbook, U.S. Army FM 21-13, to a serviceman's sense of pride 
ill himself and his honor. And pride in turn is expressed in excellent 
execution of commands. 

The variation on the coaching method known as role-playing, in which 
aspects of ideological training and behavioral control are fused, is often 
used for more comprehensive influence on servicemen. The essence of 
rolc-playing is that during the execution of various exercises a situation 
is created which contributes to the development of certain standards of 
activity in the soldiers. While in combat training experience is mainly 
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directed toward fighting a sense of fear, in moral training activities it 
pursues the goal of forming standards of morality suitable to the 
imperialists. 

In order to explain this method let us turn to the subject "a soldier's 
honor," which is practiced after the example of the U.S. Army in a num- 
ber of NATO countries. At first the soldiers are told, as required by 
pedagogic demands, some episodes from military history, then asked to 
evaluate them, and then the instructor sums up the results. For instance, 
the soldiers may be told of two events in which the participants were the 
commander of the expediiioiiaiy diiny In Mexico, Gene ral Scott, and 
Colonel Arnold, who led American troops in one sector during the 
American Revolution. How are these two leaders noteworthy? In their 
behavior, as it turns out. General Scott, in Mexico City when it was 
occupied by his troops, purportedly refused the temptation of a bribe 
offered him. Moreover, when he learned that the LJ.S. Congress sus- 
pected him of treason, he immediately departed for Washington to 
appear before the court. Colonel Arnold acted differently. Because 
congress refused to award him the rank of general he surrendered to the 
English. 

• The soldiers are asked: what underlies the behavior of these two 
men? According to the methods for conducting this activity, the soldiers 
should understand that General Scott was guided by honor, which could 
not be said of Colonel Arnold. But what is honor when it is accepted 
by some and rejected by others? What is its main content? 

The instructor tells the soldiers that honor is a system of rules 
adopted by men and that in the military it is mrnifested with respect to 
courage and faithfulness to duty. The main thing in the content of honor 
is faithfulness to duty, while courage serves as an intermediate stage. As 
was observed in the elaboration, "the fulfillment of duty in turn presup- 
poses the observance of discipline. Discipline forms dedication to the law 
and will of the American people, expressed through the leaders." 

The concept of honor thus makes it possible to guide servicemen 
through courage to faithfulness to duty. For the purpose of securing 
these "theoretical" postulates, some situation is created for the soldiers 
in which they can feel the statement of a soldier's honor conveyed to 
them. In such cases training films or television broadcasts are usually 
employed. 

Here, for instance, is what the film "A Soldier's Honor" discusses. 
A corporal is faced with a dilemma: whether or not to report a friend 
who has decided not to return from leave by the designated time and 
who hopes his friend will conceal his absence. Turning from the screen 
to the audience the corpora! says that if he reports, he will not be acting 
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as a friend should. When at inspection time the soldier is not - lis bed 
the corporal changes his mind: he must report, for concealmenr . - making 
bargam with one's conscience. But then you lose your frien . The 
corporal was confused. To resolve the conflict situation the ai v . . was 
asked the question: what should the corporal do? With this the "li.v : ds. 

Then the instructor comes in. He does not hurry the soldiers :o give 
their answers, allows them time to think it over, and by unforced con- 
versation leads them to the desired goal. He says that honor is an internal 
flame which nourishes a sprvireman in all aApcclb ^ ms me. Honor 



requires a person to be consistent, not to tolerate a half-way approach, 
and is inseparable from the dignity of the individual. But dignity, says 
the instructor, would not be dignity if it did not include such virtues as 
self-respect and respect for others. Honor recognizes only the whole 
character. A person has two choices: either honor and truthfulness, or 
dishonor and falsehood. In conclusion the instructor asks the question- 
"What should the corporal do?" 

Before the soldier expresses his opinion as to what should be done, 
he will mentally trace the instructor's reasoning. As can be seen, this 
method of introducing ideas includes elements of indoctrination. 

In the educational system indoctrination is understood as the process of 
a person's perception of some idea without critical comprehension. In 
imperialist armies indoctrination is very widely used. In the system of 
. ideological training of troops it is accomplished through a number of 
procedures. 

For the purpose of establishing a positive attitude toward the sug- 
gested idea or person (organization) in the soldiers, military instructors 
use so-called verbal "stock virtues," such as "a good fellow," "an old 
man," "the heritage of the good old days," and so on. In particular, 
• the idea that a soldier of the U.S. Army is "the descendant of the 
original colonists, of hunters wearing deerskin who were raised in the 
march across the continent ..." is suggested to him. Such "virtues" are 
used every time that the attempt is made to impose the idea that the 
soldier is working for the rights of mankind. 

The method of "simplification" is used to divert the soldier's attention 
from undesirable. reflections. Its essence lies in reducing a complicated 
problem to a number of garish slogans: "Remember Pearl Harbor," 
"Is Your Country Not Dear to You," "Who Will Defend Your Mother 
If Not You" and so on. It is assumed that under the pressure of such 
stock phrases the soldier will be predisposed to accept information of 
the content required by the imperialists. 

The propaganda method of "parallels"— the juggling of concepts— 
closely, borders upon simplification. Usually two concepts are selected. 



Usually a negative attitude toward one should already have been devel- 
oped in the soldiers. Several parallels are drawn so that this attitude is 
also extended to the other concept. For instance, in studies directed at 
fostering in U.S. servicemen feelings of prejudice, fascism— toward which 
a majority have a markedly negative attitude— is identified with com- 
munism in order to aggravate their anti-communist sentiments. 

The use of this method is inseparably linked to the extensive dis- 
semination of niilitaristic lileialui^ in capita list armies. In the United 
States the troubador of nuclear war, H. Kahn, and military sociologists 
M. Janowitz, L. Rodway, and others are particularly active in this 
regard. In his sensational book On Escalation}^ Kahn asserts that mili- 
tarism and aggression are only "an inevitable reaction to the existence 
of communism." He views the entire world as an arena for the operations 
of U.S. military forces, which are purportedly destined by history "to 
maintain freedom and civilization." 

Among other methods used in indoctrination, mention should be made 
of ''name-calling" (attaching insulting nicknames), "scapegoating" (setting 
a person against another person falsely accused of evil-doing), and "virtue- 
shifting" (transferring the authority of a respected person to the suggested 
idea). All these methods essentially constrain servicemen to adopt an 
image of behavior suitable to the imperialist war machine. 

Constraint always has been and remains the basic foundation for 
keeping the common soldier obedient. The statement of the Prussian 
King Friedrich II to the effect that a soldier should fear a corporal's 
stick more than an enemy's bullet is guidance for the action of bourgeois 
officers. The essence of constraint in contemporary imperialist armies 
remains the same, but its forms have changed. The fist and the lash as 
unconcealed attributes of constraint have been replaced by veiled and 
hence even more tenaciouj; instruments. Today a soldier is constrained 
not only by the corporal md the officer, but by the entire way of life.- 
Under such constraint a ^^oldier enters the. service, carries out orders, 
and even dies on the battlelield. The tragedy of the soldier of an imperial- 
ist army is that under the influence of subtle pedagogic methods he is 
unaware of this constraint. Graft plays a significant role here. 

In the armed forces of imperialist states grajt has been elevated to 
the rank of official policy and is spoken of with cynical frankness. For 
instance, it is observed in a pamphlet of the U.S. Department of Defense 
tilled The Story of the Marine Corps that service in the U.S. military is 
sale and purchase. Imperialists believe that a well-ordered system of graft 
has a positive effect on troop morale. What is significant, however, 
lies elsewhere. 

Servicemen, wrote Engels, are bought for money to strengthen obedi- 
ence in the army. But obedience bought for money is too unrealiable 



a thing, even in the opinion of bourgeois theoreticians themselves. Such 
obedience is effective only as long as the "proposals of the command 
ultimately prove to be logical and ensure success in battle. But when 
defeats and failures occur the protests and indignation rise to the surface 
through secret channels.''" 

In order to prevent the demoralization of the troops and to increase 
their resistance to th e flense of fftar^ hnnrppnic m^ntcir^r pfdnc^:^? ^:'oii 
sider it extremely necessary to intensify the combat training of personnel. 
This is accomplished by various means. Official circulars on combat 
training turn the attention of instructors to the necessity of carefully 
selecting the methods of conducting activities. Underlying this selection 
is consideration for the level of training of the trainees in a given subject, 
their degree of general development, loyalty, discipline, and the interest 
of the soldiers in the subject being taught. If the servicemen are just 
undertaking to study the subject or their loyalty Js. rated lower than 
standard, lectures are conducted, followed by testing on questions which 
require monosyllabic answers. When, however, the activities are con- 
ducted with specialists or soldiers who have a high standard of loyalty, the 
conference method is used. If the training group consists of rated special- 
ists and the degree of loyalty is high, the discussion method is employed. 

The lecture is quite rarely conducted in pure form. It is used as an 
auxiliary method and is usually practiced before the start of the basic 
course. The main purpose of a lecture is to present material of large 
volume in a minimum amount of time. Contributing to this is the fact that 
on the day before the lecture the trainees receive a printed text and be- 
come familiar with its contents, and the fact that questions not under- 
stoofi are explaintci at the activities. During his address the speaker focuses 
the attention of th; se present on the main problem of the subject and 
conveys information not reflected in the text. A lecture with questions, 
in the course of which one-fourth of the tiniie is allotted for the trainees' 
answers to the questions posed, is practiced much more often. v '« 

The conference also has specific features of its own. For each activity 
the instructor prepares special questions by means of which he moti- 
vates trainees to be active in the desired direction. Other methods of 
increasing interest in the subject under study are also used. In combat 
training activities this is done by means of examples. They are taken from 
collections specially prepared for the purposes of instruction by staffs of 
the service branches. Problem situations are used'ih^'the system of moral 
orientation. The method of training according to the topic "A Soldier's 
Honor," analyzed above, serves as an example of conducting studies 
by the conference method. 

The project method is considered one of the most effective methods 
TTf-imtiuciiuii. It dates to the" ivzu's, When pragmatic pedagogy was 
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intensively introducing it into the system of public education. In essence 
this is an organized independent study on carrying out an assignment 
(project). The project method is extensively employed in the system for 
training oflScers and specialists. 

Discussion, as already indicated, is used in conducting activities with 
highly skilled specialists and officers. Tn in5;fri:^ lnn.Jy-thlc^^^ con- 
clusions on the problem raised for discussion are not prepared in advance. 
Each participant speaks out with any point of view. This method is often 
practiced during retraining for new equipment. 

Additionally, the demonstration method is used in all types of instruc- 
tion. It is practiced both in combination with other methods of instruction 
and independently. This method has a number of varieties: the demon- 
stration of models of weapons, equipment, gear, and so on in full scale 
or in the form of images; the showing of short films; and the illustration 
of narration (a lecture) by means of various training aids. 

All training aids are divided into official and unofficial categories. 
This division is based on the role which they play in the training process. 
Insofar as instruction is a continuous process, as American military 
pedagogs believe, it should not be limited to the training classroom, 
workshop, or. range. Instruction is considered effective only when ?.t 
permeates the entire life of the serviceman. Therefore, while special aids — 
diagrams, posters, maps, and so on — are before the soldier in the 
training premises, outside the training classes unofficial aids situated 
in smoking areas, halls, and so on continue to exert an influence on 
bim. These aids do not duplicate those in the classroom and usually 
contain elements of diversion or a puzzle on the subject of the activities. 
In the study of weapons, for instance, rebuses and crossword puzzles 
are posed, for whose solution knowledge of the parts of a rifle or auto- 
matic weapon is required. 

In addition to specifically military aids, there are also ones saturated 
with political content— that is, elements of ideological influence. This 
influence on the trainees is heightened still more when the activities are 
conducted by the dramatization method. 

The essence of dramatization is that a situation from which the 
trainees must find a way out is played out before them, or else some 
action to which they become witnesses, or in which they directly take part, 
unfolds. Fo? instance, in instruction in "escaping from capture" every 
soldier acts as a sort of character in a play that is acted out under the 
guidance of the instructor-director. In working out survival exercises, 
each soldier is taught how to catch snakes, animals, and^o^oSTDrama- 
t iza tion - l s-alsQ-ext cnsivcly used in Ihc p sychoiogicaTtraining system. 

By means of dramatization the imperialist war machine tries to create 
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m the soldiers of its annies a reaUstic idea of the potential enemy. 
iZ^' ^y°v> servicemen are taught in traimng sessions to act 
against a 'real» enemy who is played by soldiers dressed in the uni- 
forms of servicemen of socialist countries and armed with Soviet weapons. 

In recent years movies and television have become widely used in the 
system for traming the personnel of imperialist armies. In the US 
Army, for instance, topical films are used in practically all subjects of 
the combat training of service branches, and military television is uni- 
versally employed. 

Programmed learning began to be introduced in 1958 in a number 

however. Experience has demonstrated that programmed learning brings 
about some increase in the effectiveness of the training process which 

LTZ'''^'''''^J°u '"^'"""^^"^'^ °^ the development of moto'r skills, 
but does not yield the necessary impact i,i the study of subjects which 
require creative thought (operational-tactical disciplines, the social 
sciences). 

In conclusion it should be noted that in revealing the reactionary 
essence and aggressive orientation of personnel training of the armies of 
ll^ri,""/,;!''"'"' '=°'"'"^"''ers and political workers should empha- 
keen in '^V^;^/"''. P^'"'^ this process. One should always 
keep in mind V. I. Lenm s statement to the effect that "the behavior of 
an army which does not rrain to master all types of weapons and all 
means and procedures of warfare which the enemy has or might have is 
unreasonable or even criminal." Knowledge of the system of personnel 
training m bourgeois armies, in combination with purposeful work toward 
instilhng a hatred of imperialist aggressors, is a mandatory condition for 
ensuring the high combat readiness and combat capability of the Soviet 
Armed Forces and for forming in soldiers the traits and practical skills 
necessary for the successful conduct of modern combat 
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